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Novice Educator Support and Training (NEST)

Deliverable Description

This deliverable is divided into two main parts which present interim results of the NEST
project. After a short introduction on how to read this report, the first part presents results
of the NEST mentor training programme. The section titled Evaluation of the Mentor
Training Programme offers an overview of the mentor training programme followed by a
description of the sample of mentors. Next, the NEST mentors’ perspectives on the quality
of various aspects of the NEST mentor training programme are described, including the
usefulness of different materials and the in-person training sessions. Further,
opportunities to learn a set of valuable mentoring skills during the course of the NEST
training programme are outlined. Lastly, we examine the extent to which the training
resulted in changes in mentors’ mentoring foci, the mentoring practices that mentors
apply, and mentors’ self-ascribed competences in a set of core areas.

The second part presents results regarding the adaptive mentoring provided to novice
teachers. The section titled

Evaluation of Mentoring for Novice Teachers starts with a description of the school
context in which novice teachers work followed by a description of the sample of novice
teachers. Next, the organisation of the mentoring provided by the NEST mentors is
compared to the organisation of conventional mentoring. The section titled Novice
Teachers’ Perspectives on Their Mentors examines novice teachers’ perceptions
regarding their mentors’ mentoring practices and their mentors’ mentoring competence.
The perspectives of novice teachers who received support from a NEST mentor are
compared with the perspectives of novice teachers who were supported by a mentor
without specialised NEST training. Lastly, the section titled Novice Teachers’ Professional
Development Over Time describes novice teachers’ self-assessed needs regarding
various aspects of their job, such as their need for support with dealing with various
student-related challenges and their need for professional exchange with others. This
section also presents novice teachers’ self-assessed competences in working with
students and parents.

The report closes with a discussion that draws conclusions from the results and raises
questions about the implementation of mentor training programmes in a disadvantaged
school context.

Authors

Marcus Kindlinger (University of Duisburg-Essen)

Eva Anderson-Park (University of Duisburg-Essen)

Hermann Josef Abs (University of Duisburg-Essen)

Pagel



Novice Educator Support and Training (NEST)

ABBREVIATIONS AND ACRONYMS

Abbreviation/Acronym Description

CG Control Group

IG Intervention Group

M Mean

Mcamentor Mean of Control Group with Mentor Support

MCGno_mentor

Mean of Control Group without Mentor Support

Mdn Median

NEST Novice Educator Support and Training
Nmin Minimum number of participants

SD Standard Deviation
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Executive Summary

The Novice Educator Support and Training (NEST) project is an Erasmus+ policy experiment.
It aims to develop an adaptive mentor training programme to train mentors in supporting
novice teachers who work at disadvantaged schools. This training should subsequently
facilitate the implementation of an effective mentoring for novice teachers at disadvantaged
schools using the specially trained mentors. This report describes the results of two
evaluation surveys conducted during the first year of the implementation of the NEST
programme.

The evaluation builds on two perspectives. First, we asked mentors about the newly
developed training, which was aimed at supporting them with developing adaptive mentoring
skills. Second, we asked novice teachers about their experience with their mentors. For both
mentors and novice teachers we had independent control groups. The NEST mentor
intervention groups consist of mentors who have received the NEST mentor training,
whereas the control groups consist of mentors with or without previous training. The NEST
mentor intervention group were surveyed at the beginning and at the end of the school year
2021/2022; however, the mentor control group has only received a questionnaire at the
beginning of the school year 2021/2022 and will receive its second survey after the school
year 2022/2023. For this reason, the mentor section of this report only presents data from
the intervention groups.

Novice teachers in the NEST intervention groups were assigned a trained NEST mentor. In
the control groups, some novice teachers had access to the regular mentoring support that
was offered in their education system. This led to two distinct control groups (with and
without mentors), which we distinguish in our analyses. All novice teacher groups—
intervention as well as control groups—were surveyed at the beginning and at the end of the
school year 2021/2022.

On a descriptive level, we found that the mentor training programme was well received by
the majority of the mentors in the intervention group. The mentors reported very high levels
of satisfaction with the different elements of the training such as the NEST toolbox, the
online platform, and the tutors. A small number of mentors were less content with the
usefulness of the training for supporting novice teachers in disadvantaged school contexts,
which points to a possible need for improvement. Comparing mentors’ self-reported
mentoring styles in the first and second mentor survey, we found that the training seemed
successful in supporting mentors with acquiring flexible and adaptive communication styles.
Mentors tended to shift away from evaluative forms of communicating with their mentees
towards more consultative forms of support.

These improvements in mentoring skills, as compared to improvements by conventional
mentors without NEST training, were confirmed by descriptive analyses of novice teachers’
perceptions of their mentors’ foci, practices, and competences in Bulgaria, Romania, and the
Spanish regions of Catalonia and Madrid, but not by novice teachers in the Belgian regions of
Flanders and Wallonia. Novice teachers in the intervention group in all education systems
except Flanders and Wallonia found that compared to novice teachers in the control group,
their mentoring had focused to a greater extent on supporting them with engaging hard-to-
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reach learners, teaching students with language barriers, teaching students with learning
difficulties, and managing a diverse classroom effectively. In Bulgaria and the Spanish
regions of Catalonia and Madrid, the fit between the frequency with which mentors had used
certain mentoring practices and novice teachers’ perceived need for this practice as well as
the assessment of their mentor's competence was better for the novice teachers who
received the adaptive NEST mentoring than for the control group novice teachers.

Since novice teachers in the intervention group received adaptive mentoring from one of the
specially trained NEST mentors, we expected their teacher needs to decrease over time in
compared to the teachers in the control groups who were supported by a conventional
mentor. Further, we expected to see an even greater difference in comparison to the control
group that had no mentor at all. In terms of the teaching competences of novice teachers, we
expected to see a positive development on average over time. Again, we expected the
biggest positive development for the intervention group compared to the control groups
with and without mentors. However, overall, we did not find evidence in support of these
expected results in our current data. On a descriptive level, novice teachers in the
intervention group did not report distinct differences in their teacher needs at the end of the
school year compared to their needs prior to the start of the NEST mentoring programme. In
fact, some teacher needs, such as the need to observe others while teaching, increased. The
development of teacher needs for the control group differed strongly between education
systems. There was no overall trend; teacher needs of the control groups in some education
systems stayed the same, while they increased in some education systems and decreased in
others. With regard to competences, only in Catalonia and Madrid did novice teachers in the
intervention group assess their general teaching competences higher on average at the end
of the school year than novice teachers in the control groups with or without mentors. In
terms of their competence development over time, only novice teachers in Madrid assessed
their competences higher overall at the end of the school year compared to their
competences before the NEST mentoring started.

Despite these inconclusive results regarding novice teachers’ needs and self-ascribed
competences, the comparatively higher ratings of NEST mentors’ competences in several
education systems—both from the perspective of the mentors themselves and from the
perspective of the novice teachers they mentor—as well as the better fit between the
practices NEST mentors use and the self-reported needs of the novice teachers in the
intervention groups indicate that NEST mentors in these education systems succeeded in
being more adaptive to their novice teachers’ needs.

1 How to Read This Report

This section provides some general information on the aims of the report and contextual
information about the samples used for data analyses. As this report focuses on the second
survey sent to novice teachers and mentors, we also give information on the development of
the survey instrument for the second questionnaire for novice teachers and mentors
respectively. Lastly, we explain which types of data analyses we used and how to read the
results.
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1.1 Aims

The NEST project is an ERASMUS+ policy experiment which is co-funded by the European
Commission. It follows a quasi-experimental design, examining two interventions at the
same time. The first intervention implemented an adaptive mentor training programme for
mentors who support novice teachers at disadvantaged schools. The second intervention
was the mentoring provided by those specially trained mentors to novice teachers who work
at disadvantaged schools. The term ‘policy experiment’ refers to a quasi-experimental design
which was necessary to test whether the interventions were effective. Therefore, the
intervention group of mentors receiving the NEST mentor training and the intervention
group of novice teachers who received adaptive mentoring from those NEST mentors were
compared to a group of mentors who did not receive special mentor training (control group
of mentoring teachers) and a group of novice teachers who received only the standard
support prevalent in their education system (control group of novice teachers).

In this report, we present interim evaluation results for both the NEST mentor training
programme and the adaptive NEST mentoring. First, in the section titled Evaluation of the
Mentor Training Programme, we analyse and evaluate the NEST mentors’ perspectives on
the quality of various aspects of the NEST mentor training programme such as the
usefulness of different materials and the in-person training sessions. We wanted to find out
how mentors perceived their opportunities to learn a set of valuable mentoring skills during
the course of their training, and how the training changed the foci of their mentoring
practices, the practices they apply, and their self-ascribed competences in a set of core
mentoring areas. We expected to find tendencies towards improvements in all education
systems in all these areas.

Second, in the section titled Evaluation of Mentoring for Novice Teachers we examine the
school context in which novice teachers work. Next, we compare the organisation of the
mentoring provided by the NEST mentors to the organisation of conventional mentoring
provided by mentors who had not received the NEST mentor training programme. This
comparison is based on the perspectives of the novice teachers who were the recipients of
the mentoring. In effect, we are comparing the perceptions of the novice teachers who
received the NEST mentoring (intervention group) with the perceptions of novice teachers
who received conventional mentoring in their education systems (control group). We
expected to find differences between these two groups of novice teachers with regard to
their assessment of mentors’ time management and organisational skills as well as the
perceived focus of their mentors’ mentoring practices.

Third, in the section titled Evaluation of Mentoring for Novice Teachers, we also review
novice teachers’ perceptions of their mentors’ mentoring practices and competence. This
information yields insights into the adaptiveness and quality of the mentoring which novice
teachers received. Moreover, this information offers a valuable second perspective on the
self-assessments of mentors regarding the same aspects.

We expected novice teachers in the NEST intervention group to assess their mentors’
competences higher than novice teachers in the control group. We also expected NEST
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mentors to be more adaptive in their mentoring, resulting in higher assessments from their
novice teachers compared to the control groups’ assessment.

Lastly, in the section titled Novice Teachers’ Professional Development Over Time, we
analyse and evaluate the impact of the NEST mentoring on novice teachers’ self-assessed
needs and competences regarding various aspects of their job, such as their needs for
support with dealing with various student-related challenges, their needs for inclusion in
professional exchange networks, and their competences in working with students and
parents. We analyse changes in these needs and competences and compare novice teachers
who had received NEST mentoring to two control groups: first, novice teachers in the same
education systems who had received conventional mentoring, and second, novice teachers
in the same education systems who had not received any mentoring at all. Since novice
teachers in the intervention group received adaptive mentoring from a specially trained
NEST mentor, we expected their teacher needs to decrease over time in comparison to a
group of novice teachers with regular mentoring, and especially in comparison to a group of
novice teachers who had no mentor at all. We expected a positive development over time in
the teaching competences of all novice teachers. However, we expected the biggest
development for the intervention group compared to the control groups with and without
mentors.

We thus expected to find tendencies of general positive impacts of mentoring on novice
teachers. We expected the teacher needs of the novice teachers in the NEST intervention
groups to decrease more distinctly over time compared to the novice teachers in the control
group. We also expected their teaching competences to increase distinctly over time
compared to the control groups without adaptive mentoring support.

1.2 General Contextual Information on the Samples Used

In designs with multiple data collection points in which individuals have to complete more
than one survey (panel design), dropout of participants over time (panel mortality) is a well-
known problem. In this respect, the NEST project is no exception. Participants—mentors as
well as novice teachers—dropped out for various reasons (e.g. working at a different school,
maternity leave, changing profession, illness), which were reported to us by our local Teach
For partners. To evaluate the NEST mentor training programme for the intervention group of
mentors and to evaluate the mentoring for novice teachers, we used mostly data collected
in the second survey towards the end of the school year 2021/2022. However, wherever we
examine developments over time, for instance the development of competences, we
compare data from the first survey with the corresponding data from the second survey.
Therefore, the sample for the descriptive statistics and analyses in this report included only
those mentors and novice teachers who filled in both questionnaires: one at the beginning of
the school year, and one towards the end of the school year. Data for the first survey were
collected in a time window ranging from October 2021 (Madrid and Catalonia) to February
2022 (Austria). The start date of data collection varied between education systems, and data
collection periods were spread out over several weeks. A different system of reminders was
introduced for the second survey. The timeframe for data collection was reduced
significantly for the second survey; all data were collected between the end of May 2022 and
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the end of June 2022, and the survey window was condensed to a maximum of four weeks
for each education system.

Due to the somewhat different implementations of the NEST mentor training programme in
the various education systems and in view of possible differences in cultural levels of
acquiescence, we present most of the data only for individual education systems instead of
aggregating data for all education systems. To keep this report concise, in large parts of the
section titled Evaluation of the Mentor Training Programme and in the chapter titled School
Contexts we detail results for individual countries in which the mentors’ responses were
either most representative of a general tendency or especially noteworthy due to high
numbers of positive or negative responses.

1.3 Instrument Development

As explained in our previous report titled Concepts and First Data of the NEST Project, the
most important source of pre-existing survey instruments for the development of the NEST
questionnaires was the Organisation for Economic Co-operation and Development’s
Teaching and Learning International Survey (TALIS), which surveys teachers and school
principals in 34 countriesl. Most of the education systems participating in the NEST project
had already participated in TALIS 2008, and/or TALIS 2013, and/or TALIS 2018. The TALIS
study is the international study that is most similar to the NEST experiment in terms of the
thematic issues it addresses, covering various areas of teaching and learning such as the
learning environment, support and induction structures, teachers’ classroom practices, self-
efficacy, and job satisfaction. In addition, TALIS provides a basis for extensive discussion on
culture-specific tendencies regarding responses to survey questions. Therefore, anchoring
the NEST study in TALIS allows a comparison of nationally representative samples and
adjustment of questions according to national cultural tendencies in answering questions
(e.g. cultural levels of acquiescence).

This report focuses on the second NEST survey for novice teachers and mentors (for a full
overview of the indicators used in this report, see Figure 1). The second survey of NEST
mentors investigated the NEST mentor training programme. Mentors were asked to
evaluate certain aspects of the mentor training programme, such as the online platform or
the NEST toolbox. They were also asked to assess their trainers/tutors, i.e. the persons who
had conducted the training. Apart from evaluating the training programme, they were asked
about their mentoring practice. The second survey of novice teachers focused on three
areas: the school as their working environment, an evaluation of the mentoring they had
received during the school year, and an assessment of their mentor. The control group
questionnaire included a filter question asking whether novice teachers currently had a
mentor to support them. Only the novice teachers who answered ‘yes’ to this question were
presented with the questions regarding mentors; the novice teachers who answered ‘no’ to
the filter question automatically skipped those questions. Using this method, we could gain
insight into novice teachers’ perspectives on the NEST mentoring compared to regular

11n 2008, only 30 countries participated in TALIS.

Page 25



Novice Educator Support and Training (NEST)

mentoring. Furthermore, there were questions about novice teachers’ professional
development, such as their teaching competences, their job satisfaction, professional
resilience, and teacher needs. The scales concerning teacher needs were purposely
designed by the evaluation team from the University of Duisburg-Essen.

Indicators Used in the Interim NEST Evaluation

Evaluation of the
NEST Mentoring

Evaluation of the
NEST Mentor Training

Training Process Outcomes Mentoring Process Outcomes
Mentors’ Evaluation Mentors’ Self- Novice Teachers’ Novice Teachers’
o) Assessed ... Assessment of ... Self-Assessment of
= Organisation of
the training » Changes in *  Mentoring = Changes in
programme Mentoring Focus Needs fpr
= Online Platform Focus = Mentoring Professional
= NEST Toqlbox * Changes in Practices Exchange andl
=  NEST Trainers Mentoring = Mentoring Studept Inclusion
. gseﬂﬁ'“ess of Practices Competences . 'cl':eachmtg .
raining = Chanaes in ompetences in
= Opportunities to o ... Compared to Dealing With
Learn Mentoring Regular Mentors Students and
Competences Parents

Figure 1: Indicators Used in the Interim Evaluation Report

The instruments for novice teachers and mentors were designed in parallel so that we could
ensure that topics were examined from the perspective of both the novice teachers and the
mentors. For example, mentors were asked about their current mentoring practice, and
novice teachers were asked whether they thought that the frequency with which their
mentors were using their mentoring practices fitted their perceived needs. Mentors were
asked to self-assess their mentoring competences, and novice teachers were asked to
assess those same mentoring competences from their own perspective. Participants had to
agree or disagree with different statements, and those statements were rephrased to fit the
respective group.
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1.4 Overview of Instruments Used

All instruments used in the second survey for mentors are listed in Table 1, and for novice
teachersin Table 2. Both tables indicate which instruments were also used in the first survey.

Table 1: Constructs Measured in the Second Questionnaire for Mentors

Mentor
Intervention
Category Construct Source Group
First | Second
Survey | Survey
Satisfaction with orgqmsahon Developed by the
of NEST mentor training . X
evaluation team
programme
Satisfaction with NEST online | Developed by the y
platform evaluation team
Evaluation of NEST Satisfaction with NEST Develop_ed by the y
mentor trainin toolbox evaluation team
J Satisfaction with NEST Developed by the
programme . : X
trainers evaluation team
Usefulness of training . Developed by the
content for own mentoring . X
. evaluation team
practice
Opportunities to learn Develop‘ed by the X
evaluation team
Organisational Mentors” weekly and monthly | Developed by the y
characteristics of time investment evaluation team
NEST mentor Number of mentees to Developed by the y
training programme | support evaluation team
Mentoring focus Develop_ed by the X X
evaluation team
Van Ginkel et al.
Professional Mentoring practices 2016, X X
mentoring practice &P Adapted from
Crasbornetal, 2008
Mentoring competence Develop.ed by the X X
evaluation team
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Table 2: Constructs Measured in the Second Questionnaire for Novice Teachers

Novice Teacher

Intervention Control
Category Construct Source Group Group
First | Second | First |Second
Survey | Survey |Survey | Survey
School enrolment Adapted from TALIS X X
School 2018
characteristics/ Characteristics of Adapted from TALIS y y
working student body 2018
conditions School challenges, Adapted from TALIS y "
school violence 2018
School challenges in Adapted from BilWiss
everyday work as a X X X X
2016
teacher
Reflection on Linninger, 2016
Professional challenges in working (included in BilWiss X X X X
development as a teacher 2016)
Teacher competence,
. . . Developed by the
interaction with . X X X X
evaluation team
students/parents
Teacher needs Develop.ed by the X X X X
evaluation team
Job satisfaction TALIS 2018 X X
Kunter et al. (2016),
Resilience (buoyancy) | adapted by Martin & X X
Marsh (2008)
Kunter etal, 2010
(adapted from Enzmann
Professional Emotional exhaustion & Kleiber, 1989 X X X X
attitudes (included in BilWiss
2016)
Adapted from Klassen
& Chiu, 2011 (based on
Intention to quit Blau, 1985; Hackett et X X X X
d al, 2001)
(included in BilWiss
2016)
Date of first meeting
with mentor, number Developed by the
. . . X X
Evaluation of of mentoring evaluation team
mentoring conversations
Organisation of Adapted from TALIS y «
mentoring 2018
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Focus of mentorin Adapted from TALIS X X
& 2018

Fit be‘gvveen mentoring Developed by the
practice and personal . X X

. evaluation team

need for practice

Assessmgnt of Developed by the
mentoring . X X

evaluation team

competences

1.5 Methods of Data Analyses

As explained in the section titled Instrument Development, participants had to rate different
statements or answer questions mostly on a 4-point Likert scale ranging from 1 (strongly
disagree) to 4 (strongly agree). There were some exceptions in which a 6-point scale was
used, e.g. for assessing competences (1 = no ability to 6 = very high ability). There is scientific
debate on whether to treat ordinal scaled survey data (such as Likert scale data) as interval
scaled data for the purpose of statistical analysis such as calculations of means or
differences. However, in the social sciences, this is a standard procedure. Numerous
researchers have shown that unless data are severely skewed, ordinal scaled data can be
treated asinterval scaled data (Baker et al., 1966; Labovitz, 1967; Marcus-Roberts & Roberts,
1987). Therefore, in addition to showing the absolute and relative frequencies for all answer
categories of a question, we also calculated means and compiled comparisons of means.

To ensure the quality of the theoretically constructed scales, we ran factor analyses and
reliability analyses before presenting the descriptive datain the report where feasible. Factor
analyses are used to check whether the individual statements comprised in a theoretical
scale also correlate sufficiently in the analysed sample. Reliability analyses are used
subsequently to check whether those statements which do correlate sufficiently and forma
factor in the factor analysis also reliably measure this factor. The quality criterion for
reliability is Cronbach’s alpha. In educational research, a Cronbach’s alpha higher than 0.8 is
very good. The scales for the data presented in this report all have sufficiently high values for
Cronbach’s alpha. However, factor and reliability analyses could not be calculated for the
samples that were very small (sample sizes smaller than 20).

The findings presented in this report are primarily descriptive in nature and should not be
interpreted as indicating strong correlations or causal relationships. We decided not to
perform hypothesis testing on data collected from novice teachers, as due to the design of
the policy experiment the data is as of yet incomplete and also insufficient for robust
significance analysis in most educational systems. With regards to data collected from
mentors, sign tests were conducted to examine changes in self-reported focus, practices,
and competences. Due to the small sample size and inherent characteristics of the data,
these sign tests were the only appropriate hypothesis tests that could be used. It isimportant
to note that sign tests do not consider the magnitude of difference between two samples
and tend to have limited statistical power. Therefore, the results of these tests should be
viewed with caution and only used as supplementary information.
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2 Evaluation of the Mentor Training Programme
2.1 Training for Mentors—An Introduction

Defined as ‘a support structure in schools where more experienced teachers support less
experienced teachers’ (OECD, 2020, p.127), mentoring has become so essential to teacher
preparation that it has become a ‘mantra’in the field (Sundli,2007). Fortunately, it is a mantra
based on evidence; in a review of studies on the effects of induction programmes for initial
teachers, Ingersoll & Strong (2011) found that mentoring positively influenced teachers'
engagement, their teaching practice, and student achievement. Yet on average only 22% of
novice teachers across OECD countries have an assigned mentor, and access to mentoring
is unevenly distributed between different countries (OECD, 2019). This might be especially
detrimental for beginning teachers at disadvantaged schools (Allen et al., 2018; Long et al.,
2012).

The promising results of research into mentoring for novice teachers combined with its
limited availability have led to calls for educational systems to foster and mainstream
mentoring as a key attribute of teachers’ professional work, as well as to engage in further
research into this area (OECD, 2020; Schleicher, 2011). However, to reap the benefits of
mentoring, education systems first of all need qualified mentors (Richter et al., 2013).

A comprehensive review of the literature on mentoring in pre-service teacher preparation by
Ellis et al. (2020) found seven major clusters of indicators of high-quality mentors. Of these,
six can be generalised to mentoring for novice in-service teachers: 1) developing a disposition
and professional knowledge in mentoring; 2) establishing effective relationships with
mentees; 3) facilitating mentees’ learning; 4) modelling effective teaching and connecting
theory and practice; 5) providing direction and support; and 6) using an open, progressive
mindset and fostering mentees in their identification as teachers.

These competences, however, are neither fixed nor easily transferable from one mentoring
situation to another. Mentors thus need to be able to adapt various aspects of their
mentoring practice and style to the needs of the novice teachers they support. Adaptive
mentors align mutual expectations about the mentoring process, attune to the emotional
state and resilience of the mentee, adapt to the novice teacher’s capacity for reflection, and
build tasks in a way that allows for incremental progress (van Ginkel et al., 2016). These
activities—aligning, attuning, adapting, and building—require mentors to be flexible in their
mentoring styles and approaches. Crasborn et al. (2008) suggested that mentors can learn
toincrease the diversity of mentoring styles and approaches they use through training.

The NEST project aims to support mentors’ adaptivity to their novice teacher mentees. The
NEST training programme should encourage mentors to reflect on their own personality and
school contexts, to analyse the personality and needs of their mentees and their mentees’
specific situation, and to choose the most suitable mentoring approach based on the
preceding criteria.
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2.2 Overview of the Mentor Training and Mentoring Process

The NEST mentor training was developed by Empieza por Educar (non-governmental
organisation in the education sector and one of the NEST partners in Spain) in line with the
desired effects and objectives of the training as agreed by all project partners. The design of
the training was based mainly on the books on coaching by Elena Aguilar (e.g. Aguilar, 2013).
Prior to implementation, the NEST mentor training was slightly adapted for each education
system to make it suitable for use in each context. The description below is based on internal
planning documents of Empieza por Educar (2021) and interviews with the individuals
responsible for the development of the training programme.

Mentors take part in the NEST mentor training programme for a total of two years. Most of
the training content is taught in the first year. The training is divided into three training
sections per year. In the first year, each training section is further divided into a training
phase, a practice phase, and a metacognition phase. The second year of the training
programme follows the same basic structure. However, as the trainee mentors' mentoring
skills develop, the trainers take a less active role compared to the first year.

At the beginning of each training section, an introductory or orientation meeting is held.
These meetings are attended by the entire group of trainee NEST mentors and the novice
teachers they will be mentoring. Among other things, the introductory meetings ensure an
understanding of the structure, timetable, mutual commitments, and learning objectives of
the programme for the following months. At the introductory or kick-off event of the first
training phase, the training team is also introduced, and a detailed introduction is given on
how to work with the online learning platform specially developed for the training. All training
content for the training phase is provided via this learning platform.

The training phase consists of modules that are worked on asynchronously by the trainee
mentorsin self-study. The virtual classroom not only offers greater methodological flexibility
but also enables participants to access the content at any time and to work on it according
to their needs and availability. Moreover, they can explore and deepen the content of each
module, and they can reflect on their learning and share their thoughts and experiences with
other participants via the platform. The workload for trainee mentors is four hours in the first
two training modules and two hours in the third. After completing each content module on
the platform, the trainee mentors receive an application task that relates to the content of
the module. The answers or solutions are shared in the forum to promote interaction and joint
learning in the trainee mentor group.

Each training session involves a two-hour trainer-led meeting of the trainee mentors in small
groups. The trainers are specialists in mentoring and in developing competence in adults as
well as experts in education in disadvantaged school contexts. In the joint practice sessions,
the trainers prepare the trainee mentors for the various mentoring tasks, such as conducting
lesson observations, planning, conducting lesson discussions, and setting learning goals for
professional development. In addition, the trainee mentors reflect on their own role as a
mentor and learn various mentoring techniques. These include interview techniques,
questioning techniques to stimulate reflection by beginning teachers, and observation
techniques to identify strengths and weaknesses in their own practice as well as in that of
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others. Trainers use case studies, role plays, videos, and a development portfolio. The
development of a learning community among the trainee mentors is particularly important to
be able to form a shared basic understanding of mentoring.

During the practice phase, the trainee mentors conduct an observation and feedback cycle
(lesson observation) with each of their novice teacher mentees, followed by one debriefing
session per training period (approximately every six weeks). In total, trainee mentors who
supervise three novice teacher mentees will have carried out nine such observations with
debriefing by the end of the year. Each cycle begins with the trainee mentors observing a
lesson of the novice teachers they are mentoring. It is recommended that the novice teacher
mentees state in advance their learning objectives and lesson plan for the lesson to be
observed.

During the observation, which lasts at least 30 minutes, the trainee mentors get a picture of
the teacher-studentinteractions and the design of the learning environment without actively
intervening in the classroom dynamics. The trainee mentors then prepare the debriefing.
They use a development portfolio for each novice teacher mentee in which observations,
learning goals, learning successes, reflections, etc., are recorded. The debriefing takes place
after the observation. In this meeting, the trainee mentor supports the novice teacher in
analysing the learning process and the needs of their students, their own pedagogical skills,
and their own resilience. This analysis highlights strengths and progress. It also identifies
areas that need to be prioritised for further development. Novice teacher mentees are
guided and accompanied by the trainee mentors during the analysis process and in
determining the next steps for improvement. Each observation and feedback cycle thus
comprises three steps for the trainee mentor: observing the novice teacher mentee's
practice, planning the debriefing, and conducting the debriefing. During the first observation
and feedback cycles of the training programme, the trainee mentors are accompanied by a
NEST trainer.

In addition to the observation and feedback cycle, each trainee mentor meets with each of
their novice teacher mentees once per training period for a 30-minute follow-up meeting at
the novice teacher’s school. The aim of these meetings is to foster an informal support
structure between mentor and mentee to track the mentee’s progress in implementing the
agreed next steps.

The metacognitive phase is a session at the end of each training section which is intended to
stimulate metacognitive processes. During the session, the novice teacher mentees'
progress and the effects of the mentoring conversations (debriefings, informal meetings) are
analysed. For this purpose, the novice teacher mentees use their development portfolio. The
trainee mentors also use their own development portfolios to record and analyse the
development of their mentoring skills, using feedback from their novice teacher mentees
regarding the mentoring process. Mentors and mentees reflect on which mentoring
techniques have proven successful in practice. At the end of the session, next steps for
improvement are determined.

Page 32



Novice Educator Support and Training (NEST)

2.3 Personal Characteristics of NEST Mentors

This section provides general information about the NEST mentors in the seven education
systems; this is additional information to the information included in the first NEST report.

2.3.1 General Information on the Sample of Mentors

Comparing the two mentor surveys, 259 mentors completed the first survey, and 229
mentors completed the second survey. A total of 31 mentors of the original group did not
complete the second survey, while one mentor from Madrid who completed the second
survey could not be matched to any respondent from the first group. This means that the
surveys had an overall survey dropout rate of 12%. Table 3 lists the survey completion and
dropout rates for the seven education systems. The survey dropout rates are not equivalent
to the dropout rates of the training (i.e. relative numbers of mentors who quit the
programme), as there may have been other reasons for participants not to fill out both parts
of the survey.

Table 3: Survey Completion and Survey Dropout Rates of Mentors (by Education System)

Number of matched
, Number of mentors Survey
Country (education . . mentors
completing the first . . dropout rate
system) completing the first and o
survey (%)
second survey
Austria 18 18 0%
Belgium (Flanders) 14 11 21.43%
Belgium (Wallonia) 34 27 20.59%
Bulgaria 64 58 9.38%
Romania 43 40 6.98%
Spain (Catalonia) 41 36 12.2%
Spain (Madrid) 45 38 15.56%
Total 25 228 11.97%

The mentors who filled out the second survey and were matched to mentors in the first
survey had an average age of 46.3 years, with a median age of 47 years. Mentors in most
education systems tended to be between 35 and 60 years old, with the exception of Austria,
where the average mentor age was just 32.8 years (see Figure 2). The youngest mentor was
in Flanders (26 years), the oldest in Bulgaria (64 years).
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Age of Mentors by Education System

With the exception of Austria, mentors tended fo be between 35 and 60 years of age.

Austria
(N=18)

Belgium (Flanders)
(N=11)

Belgium (Wallonia)
(N=27)

Bulgaria
(N =158)

Romania
(N = 40)

Spain (Catalonia)
(N =36)

Spain (Madrid)
(N =38)

Figure 2: Age of Mentors in the Education Systems
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Regarding gender composition, 188 (82.5%) of mentors identified as female and 40 (17.5%)
identified as male. In the different education systems, between 63.6% (Flanders) and 95%
(Romania) of mentors identified as female (Table 4).

Table 4: Gender of Mentors (by Education System)

Country (education system) Self—i;jentiﬂed as Self-identified as
emale male
Austria 16 (88.9%) 2 (11.1%)
Belgium (Flanders) 7 (63.6%) 4 (36.4%)
Belgium (Wallonia) 21(77.8%) 6 (22.2%)
Bulgaria 50 (86.2%) 8 (13.8%)
Romania 38 (95.0%) 2 (5.0%)
Spain (Catalonia) 28 (77.8%) 8 (22.2%)
Spain (Madrid) 28 (73.7%) 10 (26.3%)
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The first survey included a question on whether the mentors had mentored any novice
teachers in the previous five years. Of those mentors who filled out the second survey and
could be matched to respondents of the first survey, 62.3% reported having mentored a
novice teacherinthe previous five years. However, the percentages varied greatly by country
(see Figure 3). These differences are relevant for the analyses of changes in mentoring foci,
practices, and competences (see section titled Changes in Mentoring Styles Through the
NEST Training) because in the first survey, answers to these items were collected only from
mentors who had had mentored someone in the previous five years.

Mentoring Experience in the Past Five Years

Mentors in the seven education systems differed greatly in terms of their
previous mentoring experience.

Austria
(N=18)

Belgium (Flanders)
(N=11)

Mentored a
Novice Teacher
in the Past 5 Years?

. Yes
N

o]

Belgium (Wallonia)
(N=27)

Bulgaria
(N =58)

Romania
(N = 40)

Spain (Catalonia)
(N=136)

Spain (Madrid)
(N =38)

0% 25% 50% 75% 100%

Figure 3: Mentor Experience in the Participating Education Systems

2.3.2 Number of Mentees

In the second NEST survey, mentors were asked how many novice teachers they had
mentored in the past school year, i.e. the first period of the NEST programme. Overall, most
NEST mentors reported mentoring two or three novice teachers during the school year (see
Figure 4). Almost 50% of respondents reported mentoring exactly three mentees.

Only 6.8% of mentors reported supporting five or more mentees. Except for one mentor
from Bulgaria, these mentors were in the Belgian regions of Flanders or Wallonia.
Surprisingly, four mentors in the NEST programme—one from Bulgaria, one from Wallonia,
and two from Flanders—reported having had no mentees during the school year.
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Generally, we saw differences in the number of mentees per mentor between the different
education systems (see Figure 5). The 17 Austrian mentors who answered this question
reported supporting only a single mentee, whereas in Bulgaria, more than 90% of mentors
reported having three mentees. In the Belgian regions of Flanders and Wallonia, we saw a
high variance in the answers. Of the eleven mentors in Flanders who answered the question,
six had mentored five or more teachers, and two had not mentored any teachers during the
current school year.

Number of Mentees as Reported by Mentors by Education System
Most mentors reported supporting 2 or 3 mentees.

Reported b
0 mentees oporiac oy
4 mentors
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Figure 4: Number of Mentees per Mentor as Reported by Mentors
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Reported Numbers of Mentees per Mentor by Education System
The Belgian regions of Flanders and Wallonia showed a significant amount of variance.

Austria

100%

(N=17)
Belgium (Flanders) Number of Mentees
(N=11) in the Current School Year
Belgium (Wallonia) 32%
N=25
( ) . 5 or more Mentees
Rlulgir‘ile; I | . 4 Mentees
3 Mentees
W | B
. 1 Mentee
Spain (Catalonia) 48%
(N = 33) . No Mentees
Spain (Madrid)
(N=139)

Percentage of Mentors

Figure 5: Reported Number of Mentees per Mentor (by Education System)

2.3.3 Time Spent on NEST Activities

The mentors self-reported their time investment in different mentoring activities per month
and on participation in the NEST project overall per week. Asked for the average number of
hours they had usually spent on all tasks or activities related to the NEST project—including
training sessions, self-study using the NEST materials, and mentoring of their mentees—
mentors reported timespans ranging from 15 minutes (mentor in Austria) to 40 hours
(mentor in Romania) per week. While the Romanian mentor is an outliner who had probably
misunderstood the question, general differences between the education systems also
presented themselves in the comparison of median values (see Figure 6).

Examining reported the reported time spent in different NEST activities per month, we saw
that in all education systems apart from Belgium, mentors spent the most time on self-
studying using NEST materials (Table 5). The highest average number of hours spent on self-
studying was reported in Romania, with mentors reporting almost eight hours per month
spent on this activity. In contrast, mentors in Wallonia spent only about two and a half hours
self-studying the NEST materials. Time spent on mentoring conversations with mentees
varied widely between the education systems, with teachers in Flanders spending more than
six hours per month, and teachers in Austria spending less than one and a half hours per
month on mentoring outside of classroom observations. Mentors in Bulgaria spent the most
time overall on NEST-related activities besides classroom observation.
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Differences in the reported time spent on the NEST activities—especially regarding
mentoring conversations and preparing for and carrying out observation and feedback
cycles—may be explained by variances in the number of mentees per mentorin the education
systems (see section 2.3.2, Number of Mentees).

Number of Hours Mentors Spent on Participation in the NEST Project per Week
Mentors in Romania and Bulgaria dedicated the most amount of time to the NEST project.

Romania

(N = 36) 5 hours

Bulgaria

(N = 54) 4.5 hours

Spain (Madrid) 2 hours
(

N = 40)

Spain (Catalonia)

(N = 39) 2 hours

Belgium (Wallonia)

(N =22) 2 hours

1 hour

Belgium (Flanders)
(N=11)

Austria

(N = 18) 1 hour

o
-
N
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[
o

Median Number of Hours per Week

Figure 6: Number of Hours Mentors Spent on Participation in the NEST Project per Week
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Table 5: Average Reported Hours Mentors Spent on Different Mentoring Activities per Month

Self-study of the
Mentoring materials
Countr Attending conversations provided by the | Preparing for and
(educati(})/n training sessions (without a NEST project carrying out the
system) with the NEST classroom (include time observation and
y tutor observation) with spenton the feedback cycles
my mentees online platform
here)
Austria 2.8 13 53 34
Belgium
(Flanders) 2.2 6.9 4.6 5.6
Belgium
(Wallonia) 0 0 26 2
Bulgaria 6.6 58 6.7 5
Romania 45 53 79 6.4
Spain
(Catalonia) 5.3 53 . =2
Spain
(Madrid) 2.6 29 3.7 2.6

2.4 Detailed Assessment of Specific Aspects of the NEST Mentor Training Programme

The second survey of mentors focused on their assessment of the usefulness of the NEST
toolbox, their NEST tutors, technical aspects like the online platform, the organisation of the
NEST mentor training programme, and the usefulness of the training in general. We asked
mentors to indicate their agreement with several evaluative statements for each of these
categories. For each statement, respondents could indicate whether they strongly
disagreed, disagreed, agreed, or strongly agreed. For our analysis, we treated this response
scale as a 4-point scale ranging from 1 (strongly disagree) to 4 (strongly agree). Since the
detailed results of the evaluation questionnaires have already been provided to the seven
participating education systems, this report focuses on overall tendencies and provides
insights only into selected examples of results in individual education systems.

2.4.1 Section Summary

Overall, evaluations of the NEST mentor training programme were very positive. While there
were some differences in levels of agreement with various evaluative statements between
the countries, in all but very few cases, the mentors agreed with positive statements about
the training.

A minority of mentors were critical of parts of the training. Some mentors had problems with
using the online platform, and some had reservations about parts of the NEST toolbox.

Page 39



Novice Educator Support and Training (NEST)

Regarding the latter, we considered the reported lack of usefulness of the reflection guide
on challenges faced by schools in vulnerable contexts to be a concern as this criticism was
also reflected in the overall evaluation of the usefulness of the training. Here, a small group
of teachers disagreed with the statement ‘The NEST training helped me to focus my
mentoring on the specific needs at disadvantaged schools’. The discussion section of this
report (Discussion) further explores this trend.

2.4.2 Evaluation of the Usefulness of the NEST Toolbox

The NEST toolbox was provided to all mentors in the NEST project. It consisted of tools for
different coaching methods and was intended to support the mentors by indicating how to
use different coaching styles in practice.

Mentors rated their agreement with thirteen statements about different aspects of the
usefulness of the NEST toolbox. In Bulgaria, two statements on less structured activities for
mentors and mentees and on teaching techniques for effective learning were excluded as
they were not applicable to the specific context of mentors in Bulgaria. Average agreement
with eleven positive statements about the NEST toolbox ranged from 2.56 in Austria (‘The
guide to designing a short-term vision helped me to support my mentees with creating a
short-term vision for their students’) to 3.56 in Austria (‘In general, the NEST toolbox was
useful because | could pick and choose the tools that | found helpful’). For two negative
statements, agreement ranged from 1.89 in Wallonia (‘In general, | felt overwhelmed by the
number of tools in the NEST toolbox’) to 2.25 in Catalonia (same item). As can be seenin the
example of Romania (see Figure 7), mentors tended to agree most strongly with statements
about the overall usefulness as well as statements about the coaching tools. Data for all
education systems can be found in Table 30 to Table 36 in the Appendix.
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Evaluation of the NEST Toolbox—Romania
Romanian mentors agreed or strongly agreed with positive statements.

In general, the NEST toolbox was useful
because | could pick and choose 50% 50%
the tools that | found helpful. (N = 40)

In general, the tools in the NEST toolbox
helped me to apply the theories learned 51%
during the training in my mentoring practice. (N = 39)

The tools for the observation and feedback cycles

were helpful in preparing these cycles. (N = 38) 63% o

The tools for the observation and feedback cycles

increased my confidence during these cycles. (N = 38) 50% e

The coaching tools were helpful
for preparing mentoring conversations. (N = 40)

The coaching tools helped me to apply
the different coaching principles
in my mentoring practice. (N = 40)

The coaching tools increased my confidence
during mentoring conversations. (N = 40)

The reflection guide on the challenges faced by
schools in vulnerable contexts helped me to analyse
the specific teaching challenges of my mentees. (N = 40)

The guide to designing a short-term vision
helped me to supportmy mentee(s) with creating
a short-term vision for their students. (N = 40)

The less structured activities for
mentors and mentees were a useful tool 62% 30%
for diversifying my mentoring. (N = 40)

The teaching techniques for effective learning
helped me to fine-tune my mentoring to the
learning needs of the mentee. (N = 40)

In general, | felt overwhelmed by the number 13%
of tools in the NEST toolbox. (N = 39) -
The templates for the observation and
feedback cycles were difficult

to use in practice. (N = 39)

. Strongly disagree Disagree . Agree . Strongly agree

Figure 7: Evaluation of the NEST Toolbox in Romania

The first general statement on the usefulness of the NEST toolbox (‘... because | could pick
and choose tools that | found helpful’) was rated overwhelmingly positively: at least 40% of
mentors in Austria, Catalonia, Romania, and Wallonia agreed strongly with this statement.
The item had at least 84% overall agreement in all education systems. The statement ‘The
coaching tools were helpful for preparing mentoring conversations’ also had agreement

Page 41



Novice Educator Support and Training (NEST)

rates of at least 93% in all education systems and received strong agreement from at least
25% of respondents in all education systems.

Regarding the two negative statements, only between 12.3% (Bulgaria) and 35.9% (Madrid)
of mentors felt overwhelmed by the number of tools in the toolbox; only 16.7% (Austria) to
30.8% (Wallonia) of mentors agreed that the templates for the observation and feedback
cycles were difficult to use in practice.

Both the guide to designing a short-term vision and the reflection guide on the challenges
faced by schools in vulnerable contexts received criticism in some education systems.
Almost 56% of respondents in Austria disagreed or even strongly disagreed that the guide
to designing a short-term vision helped them to support their mentees with creating a short-
term vision for their students. Overall levels of disagreement with this statement were also
high in Wallonia (38.1%) and Madrid (20.5%). However, the item had relatively high
agreement rates in other education systems, as can be seen in Figure 8. The partially
negative sentiment towards the representation of these two aspects of mentoring—creation
of a short-term vision and challenges of vulnerable contexts—is reflected in the mentors’
ratings of their opportunities to learn about these aspects (see section titled Opportunities
to Learn).

Agreement with the Statement
"The Guide to Designing a Short-Term Vision Helped Me to Support
My Mentees with Creating a Short-Term Vision for their Students.’

With some noticeable exceptions, agreement with this statement was
high across all participating education systems.

Austria
(N=18)

Belgium (Flanders)

Belgium (Wallonia)

Level of
Agreement

&UE%[:'E; 7% 18% . Strongly agree
Agree
Romania .

(N = 40) 65% 32% Disagree

Spain (Catalonia) . Strongly disagree

(N = 36) 58% 39%
Spain (Madrid) -
(N = 39) 44% 36%

Figure 8: Mentors’ Level of Agreement with the Short-Term Vision Statement (by Education System)

Mentors in Madrid and Wallonia also disagreed more than other mentors with the statement
‘The reflection guide on the challenges faced by schools in vulnerable contexts helped me to
analyse the specific teaching challenges of my mentees’, with overall disagreement rates at
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21.1% and 43.5% respectively. The statement ‘The less structured activities for mentors and
mentees were a useful tool for diversifying my mentoring’ had disagreement rates of at least
17% in all education systems except Romania (7.5%) and Bulgaria (item not used).

2.4.3 Evaluation of the Organisation of the Mentor Training

Overall, the organisation of the NEST mentor training programme was well received by the
mentors. Average agreement with the four statements about training organisation ranged
from 3.09 in Flanders (‘The observation and feedback cycles are well organised’) to 3.67 in
Austria and Catalonia (‘The NEST mentor training is well organised’). In Austria, Catalonia, and
Madrid, almost two thirds of the mentors strongly agreed that the NEST training was well
organised (Figure 9).

Agreement with the Statement 'The Mentor Training is Well Organised'

Mentors across all participating education systems mostly agreed
or strongly agreed with positive statements.

Il

Belgium (Flanders)

(N =57)

Level of
Belgium (Wallonia) Agreement

(N = 36)

(BNulzga‘Ir‘ila; . Strongly agree
. Agree

Romania i

(N = 39) Disagree

. Strongly disagree
Spain (Catalonia)
(N =40)

Spain (Madrid)
(N =27)

Figure 9: Mentors’ Level of Agreement with the Statement: ‘The NEST Mentor Training is Well Organised’ (by
Education System)

Except for Madrid, where two mentors (5.1%) disagreed, all mentors in the seven education
systems agreed or strongly agreed with the statement. The mentors’ feedback was similar
when asked about the logical order of different parts of the training. In all but two education
systems, at least 50% of mentors strongly agreed with the positive statement. An example
of answering patterns can be seen for Bulgaria in Figure 10. Data for all education systems
can be found in Table 23 to Table 29in the Appendix.
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Evaluation of the Organisation of the NEST Training—Bulgaria
Mentors in Bulgaria were satisfied with the organisation of the NEST training.

The NEST mentor training is
well organised. (N = 57)

There is a logical order to how the
different parts of the NEST mentor training 56% 40%
build on each other. (N = 57)

The observation and feedback cycles
are well organised. (N = 58)

58% 42%

1% 29%

The different modules of the mentor training
have clear learning objectives. (N = 57)

. Strongly disagree Disagree . Agree . Strongly agree

Figure 10: Evaluation of the Organisation of the NEST Training in Bulgaria

The evaluation was only minimally less positive for the organisation of the observation and
feedback cycles. While we saw high agreement with the positive statement in Catalonia
(61.1% strongly agreed) and in the Madrid region (59% strongly agreed), the participants in
Bulgaria, Flanders, and Wallonia tended more towards simple agreement. Asked about the
clarity of learning objectives, at least 90% of the mentors in all education systems agreed
with the positive statement, with the majority choosing strong agreement in Romania.

2.4.4 Evaluation of the Online Platform

The online platform was implemented in somewhat different ways in the participating
education systems. Due to technical challenges with the initial implementation of the
platform, Teach for Romania provided an additional online drive for file sharing between
mentors and mentees in Romania. Teach for Bulgaria did not use the online platform for the
training but handed materials out to their experts (trainee mentors) in hard-copy format. This
was done because not all trainee mentors were able to access the platform either due to a
lack of infrastructure or due to insufficient knowledge and competences in dealing with
computer technology.

To evaluate the online platform (or the online shared drive in Romania), mentors were asked
to indicate their agreement with five statements about the online platform. Of these, three
were designed as positive statements in Austria, Catalonia, the Madrid region, and Romania.
The two negative statements referred to downloading and uploading materials from the
learning platform. For these negative statements, the text was slightly altered for the
Romanian context to refer to the online drive instead of the learning platform. In the two
Belgian education systems, one of the positive statements (‘The platform is easy to use
(simple/intuitive)’) was replaced by an additional negative statement (It is technically
challenging to contact my tutor/trainer through the platform’).
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Overall, the online platform was evaluated positively. Average agreement with the positive
statements ranged from 2.82 in Flanders (‘The navigation on the online learning platform
works well’) to 3.43 in Romania (‘The file structure on the learning platform is organised in a
clear way’), whereas average agreement with the negative statements ranged from 1.64 in
Madrid (‘It is complicated to download the necessary materials from the learning platform’)
to 2.43 in Flanders (It is technically challenging to contact my tutor/trainer through the
platform’). Mentors in Flanders were most critical of the online platform (see Figure 11),
whereas mentors in Austria, Catalonia, Madrid, and Romania seemed most content (see
Figure 12 for Austria). Data for all other education systems can be found in Table 17 to Table
22 in the Appendix.

Evaluation of the NEST Online Platform—Belgium (Flanders)
Some mentors in Flanders were critical of the ease of use of the online platform.

The navigation on the online learning
platform works well. (N =11)

The file structure on the learning platform
is organised in a clear way. (N = 10)

Itis technically challenging to contact my

tutor/trainer through the platform. (N = 11) 2% i

Itis complicated to download the necessary
materials from the learning platform. (N =7)

It is difficult to upload a document
to the learning platform. (N = 10)

. Strongly disagree Disagree . Agree . Strongly agree

Figure 11: Evaluation of the NEST Online Platform in Belgium (Flanders)

Page 45



Novice Educator Support and Training (NEST)

Evaluation of the NEST Online Platform—Austria
Austrian mentors seemed content with the online platform.

The navigation on the online learning

platform works well. (N = 18) 72% 28%

The file structure on the learning platform
is organised in a clear way. (N = 18)

61% P

The platform is easy to use
(simplefintuitive). (N = 18)

It is complicated to download the necessary

materials from the online drive. (N = 17) LIt

It is difficult to upload a document
to the online drive. (N = 18)

. Strongly disagree Disagree . Agree . Strongly agree

Figure 12: Evaluation of the NEST Online Platform in Austria

However, at least 80% of respondents agreed or strongly agreed that the navigation worked
well and that the file structure was organised in a clear way in Austria, Catalonia, Madrid,
Romania, and Wallonia. Regarding ease of use, the evaluations were somewhat less positive
in some regions. While mentors in Austria and Catalonia overwhelmingly agreed with the
statement, almost a quarter of the mentors in the Madrid region disagreed.

The two negative statements ‘It is complicated to download the necessary materials from
the learning platform’ and ‘It is difficult to upload a document to the learning platform’ were
used in all education systems apart from Bulgaria (and the statements were slightly altered
for the Romanian context). Agreement with these negative statements ranged from 7.7% in
the Madrid region (‘It is complicated to download the necessary materials from the learning
platform’) to 40.7% in Wallonia (same statement).

2.4.5 Evaluation of the NEST Tutors

To evaluate the NEST tutors, trainee mentors indicated their agreement with two sets of
statements. A set of six statements referred to the communication with and availability of
the tutor or trainer (see Figure 13).
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Communication with the Tutor or Trainer—Spain (Catalonia)
Catalan mentors rated their tutors very highly.

The coordination with my
tutor/trainer works smoothly. (N = 36)

| can reach my tutor/trainer easily 14%
when | need to get in touch. (N = 36)

86%

My tutor/trainer communicates in advance
when a meeting needs to be rescheduled. 94%
(N =36)

My tutor/trainer is

very reliable. (N = 36) 97%

My tutor/trainer is on time

when we have a meeting. (N = 36) 94%

When | have questions, my tutor/trainer

is available at short notice. (N = 36) 92%

. Strongly disagree Disagree . Agree . Strongly agree

Figure 13: Communication with the NEST Tutor in Spain (Catalonia)

A set of eleven statements referred to the tutor’'s competences and the quality of the
relationship with the tutor (see Figure 14). All statements in both sets were positive. Since
mentors in Bulgaria did not conduct consultations after classroom observations, the
statement ‘The consultations with the tutor/trainer after classroom observations are an
essential support for me in my work as a mentor’ was omitted in the Bulgarian questionnaire.
Due to an error in the translation process, the item ‘My tutor/trainer and | have a relationship
of equals’ did not yield meaningful results in Bulgaria and was therefore excluded from our
analysis. Regarding the set of communication statements, average agreement ranged from
3.28 in Bulgaria (‘I can reach my tutor/trainer easily when | need to get in touch’) to 3.97 in
Catalonia (‘My tutor/trainer is very reliable’). Agreement with the second set of statements
was similar, ranging from 2.86 in Wallonia (‘The consultations with the tutor/trainer after
classroom observations are an essential support for me in my work as a mentor’) to 3.86 in
Catalonia (‘My tutor/trainer makes clear what is expected of me as a mentor’). Especially with
regard to communication, tutor evaluation was very positive in Catalonia and Madrid (see
Figure 13 for an evaluation of the communication statements in Catalonia, and Figure 14 for
the overall tutor evaluation in the Madrid region).
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Overall Tutor Evaluation—Spain (Madrid)

To what extent do you agree or disagree with the following
statements about your tutor/trainer?

My tutor/trainer is good at putting themselves

in the perspective of novice teachers. (N = 39) 18% 7%

My tutor/trainer makes clear what is

expected of me as a mentor. (N = 39) 23% 2%
My tutor/trainer would also like to hear from o
us how we assess their work. (N = 38) 33% i
My tutor/trainer conveys enthusiasm for

working with novice teachers. (N = 38) 76%

N
%
S

My tutor/trainer promotes cooperation among
those who are trained by them. (N = 39)

The consultations with the tutor/trainer after
classroom observations are an essential support
for me in my work as a mentor. (N = 39)

My tutor/trainer always shows a clear focus
on what the mentoring is about. (N = 39)

-
2
X

My tutor/trainer and | have
a relationship of equals. (N = 39)

It is clear to me which learning objectives
we are currently working on. (N = 39)

| can learn from my tutor/trainer how to identify the
specific teacher needs of my mentee. (N = 39)

| can learn from my tutor/trainer how to identify
challenges my mentee is facing. (N = 39)

. Strongly disagree Disagree . Agree . Strongly agree

Figure 14: Overall Tutor Evaluation in Spain (Madrid)

Overall, the sixth statement in the second set (‘The consultations with the tutor/trainer after
classroom observations are an essential support for me in my work as a mentor’) tended to
receive the lowest ratings across the education systems, with (strong) levels of
disagreement of almost 29% in Wallonia and almost 18% in Austria. In Austria, almost 24%
of mentors also disagreed or even strongly disagreed with the statement ‘My tutor/trainer
would also like to hear from us how we assess their work’, indicating a lack of opportunity for
giving feedback to the tutor. This statement also had a disagreement rate of around 10% in
Flanders and Romania. Mentors in Austria and Wallonia tended to be more critical of their
tutors in general (see, for example, Wallonia in Figure 15). However, as can be seen in Figure
15, all statements also drew high rates of (strong) agreement. Data for all education systems
can be found in Table 37 to Table 50 in the Appendix.
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Overall Tutor Evaluation—Belgium (Wallonia)
To what extent do you agree or disagree with the following

statements about your tutor/trainer?

My tutor/trainer is good at putting themselves
in the perspective of novice teachers. (N = 24)

My tutor/trainer makes clear what is
expected of me as a mentor. (N = 26)

My tutor/trainer would also like to hear from
us how we assess their work. (N = 25)

My tutor/trainer conveys enthusiasm for
working with novice teachers. (N = 26)

My tutor/trainer promotes cooperation among
those who are trained by them. (N = 25)

The consultations with the tutor/trainer after
classroom observations are an essential support
for me in my work as a mentor. (N = 21)

My tutor/trainer always shows a clear focus
on what the mentoring is about. (N = 24)

My tutor/trainer and | have
a relationship of equals. (N = 24)

It is clear to me which learning objectives
we are currently working on. (N = 23)

| can learn from my tutor/trainer how to identify the
specific teacher needs of my mentee. (N = 22)

| can learn from my tutor/trainer how to identify
challenges my mentee is facing. (N = 23)

. Strongly disagree

48% 35%

73% 18%

Figure 15: Overall Tutor Evaluation in Belgium (Wallonia)
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2.4.6 Evaluation of the Usefulness of the NEST Training Programme

Lastly, the mentors rated their agreement with five positive statements about the perceived
usefulness of the training. Average agreement with these statements ranged from 2.65 in
Wallonia (‘The NEST training helped me to focus my mentoring on the specific needs at
disadvantaged schools’) to 3.67 in Austria (‘The NEST training provided me with resources
that will be useful throughout my mentoring career’). Agreement was particularly strong
regarding the latter statement, with which at least 64% of mentors strongly agreed in
Austria, Catalonia, and Madrid. The statement ‘The NEST training helped me to be more
reflective on the mentoring approach that | use depending on the context’ also had strong
agreement rates of at least 60% in Austria, Catalonia, Flanders, Madrid, and Romania.

Disagreement tended to focus on the statement ‘The NEST training helped me to focus my
mentoring on the specific needs at disadvantaged schools’, with 15% or more of respondents
disagreeing or strongly disagreeing in Austria, Catalonia, Flanders, Madrid, and Wallonia. Only
in Wallonia, however, a majority of over 61% of respondents disagreed. Overall agreement
with the positive statements was high, as can be seen in the example of Bulgaria (Figure 16).
Data for all other education systems can be found in Table 51 to Table 57 in the Appendix.

Usefulness of the NEST Training—Bulgaria

Bulgarian mentors agreed or strongly agreed with positive statements about
the usefulness of the NEST training.

Overall, the NEST training prepared me
to work autonomously as a mentor. (N = 57)

The NEST training provided me with
resources that will be useful throughout
my mentoring career. (N = 57)

The NEST training helped me to focus
my mentoring on the specific needs of
novice teachers. (N = 57)

The NEST training helped me to focus
my mentoring on the specific needs at
disadvantaged schools. (N = 57)

The NEST training helped me to be more
reflective on the mentoring approach that
| use depending on the context. (N = 57)

. Strongly disagree Disagree . Agree - Strongly agree

Figure 16: Evaluation of the Usefulness of the NEST Training in Bulgaria
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2.5 Opportunities to Learn

In addition to the evaluation categories outlined above, mentors were asked whether they
had had the opportunity to learn specific skills during the NEST training through either one
or a combination of the following possible channels: directly from their trainer, through self-
study of the materials provided, through interaction with their mentee, or through peer-to-
peer practice. Multiple answers were possible. Mentors could also select the option ‘Did not
learn about this in the NEST project’ if they felt that the skill had not been learned through
the project at all.

Mentors were asked about thirteen categories of skills:

Reflecting on my own mentoring practices

Analysing the specific challenges of my mentee

Supporting my mentee with teaching within the disadvantaged school context

Adapting my mentoring approach towards the personality of my mentee

Switching between a facilitative and directive mentoring approach based on the

situation

Using paraphrasing and/or clarifying and probing coaching questions depending on

the context

7. Applying advanced coaching questions depending on the context

8. Structuring a feedback conversation with my mentee

9. Using basic coaching questions during mentoring conversations

10. Teaching my mentee to create a short-term vision that aligns with the long-term
vision for their students

11. Understanding the importance of strategic planning in the teaching profession

12. Supporting my mentee with recognising the spheres of control in the classroom

13. Analysing the seven principles of learning during classroom observations

qAwWNE

o

Next, we discuss the mentors’ responses by highlighting skills that most mentors learned
within the NEST context as well as skills that were not adequately addressed.

2.5.1 Section Summary

According to at least 95% of the mentors who responded, the following eight skills were
learned through the NEST project through either of the four possible channels in all seven
education systems:

Reflecting on my own mentoring practices

Analysing the specific challenges of my mentee

Adapting my mentoring approach towards the personality of my mentee

Switching between a facilitative and directive mentoring approach based on the
situation

Using paraphrasing and/or clarifying and probing coaching questions depending on
the context

7. Applying advanced coaching questions depending on the context

aAaNE

o
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8. Structuring a feedback conversation with my mentee
9. Using basic coaching questions during mentoring conversations

These skills, which make up the core competences of adaptive mentoring, were central to
the NEST training in all education systems. The most common way to acquire these skills was
learning directly from the tutor or trainer; the least common way was through peer-to-peer
interaction. Most of these skills can be considered elements of adaptivity in mentoring,
including the use of communication techniques depending on the context.

For the two skills ‘supporting my mentee with teaching within the disadvantaged school
context’ and ‘understanding the importance of strategic planning in the teaching profession’,
more than 10% of respondents indicated that they had not learned these skills during the
NEST project. Regarding the second skill, it can be assumed that some NEST trainers had not
focused on strategic planning, which is a more general teaching skill. However, other trainers
must have put more emphasis on this skill as more than 50% of respondents who did not
respond with ‘Did not learn about this in the NEST project’ reported having learned the skill
from their tutor or trainer. Another possible explanation is that the phrasing of the statement
regarding the skill ‘understanding the importance of strategic planning...” is less concrete
than the other statements, and the skill might therefore have been regarded as vague and
ambiguous, leading to more cautious responses about respondents’ own perceived
competence level.

The group who responded that they had not learned the skill ‘supporting my mentee with

teaching within the disadvantaged school context’ will be discussed in the discussion section
of the mentor evaluation part of this report (see section titled Discussion).
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2.5.2 Opportunities to Learn—Austria

For skills 2 (analysing specific challenges), 5 (switching between mentoring approaches), 7
(applying advanced coaching questions), 9 (basic coaching questions), and 13 (analysing the
seven principles), all respondents selected an option other than ‘Did not learn about this in
the NEST project’, indicating that the skill had been acquired in some capacity. However, one
of the 18 mentors did not provide an answer for skill 7. For all skills, the most selected channel
of learning opportunity was self-study. Skill 7 had the highest number of responses for all
four possible learning opportunities (Figure 17).

Opportunities to Learn:
'Applying Advanced Coaching Questions Depending on the Context'—Austria

Mentors in Austria acquired this skill through practice with their mentees
and through peer-to-peer practice.

Learned it from Selected by

the tutor/trainer 11 mentors

Learned it through self-study Selected by
of the provided materials 11 mentors

Learned it through

Selected by

practice with my mentee 14 mentors
Learned it through Selected by

peer-to-peer practice 12 mentors

Did not learn about
this in the NEST project

Not selected by any mentor
0% 30% 60% 90%
Percentage of Mentors (N = 17)

Figure 17: Opportunities to Learn: ‘Applying Advanced Coaching Questions’—Austria

As for skill 10 (vision alignment), four of the 18 mentors reported not learning this skill during
the NEST project. This skill was also the skill with the lowest number of learning opportunities
overall (Figure 18).
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Opportunities to Learn:
'"Teaching My Mentee to Create a Short-Term Vision
That Aligns with the Long-Term Vision for Their Students'—Austria

Mentors in Austria acquired this skill through self-study
and through practice with their mentees.

Learned it from Selected by
the tutor/trainer 5 mentors

Learned it through self-study Selected by
of the provided materials 11 mentors
Learned it through Selected by

practice with my mentee _ 9 mentors

Learned it through Selected by
peer-to-peer practice 3 mentors
Did not learn about Selected by
this in the NEST project 4 mentors
0% 20% 40% 60% 80%

Percentage of Mentors (N = 18)

Figure 18: Opportunities to Learn: ‘Vision Alignment’'—Austria

2.5.3 Opportunities to Learn—Belgium (Flanders)

For skills 1, 2, 4 through 8, and 13, all respondents in Flanders selected an option other than
‘Did not learn about this in the NEST project’. For some of these skills, one of the eleven
mentors in Flanders did not respond. The most selected option overall was ‘Learned it
through self-study of the materials provided'. Skill 1 had the highest number of responses for
all four possible learning opportunities (Figure 19).
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Opportunities to Learn:
'Reflecting on My Own Mentoring Practices'—Belgium (Flanders)

Mentors in Flanders acquired this skill through interaction with their tutor/trainer
and through self-study.

Learned it from Selected by
the tutor/trainer 10 mentors
Learned it through self-study Selected by
of the provided materials 9 mentors

Learned it through Selected by
practice with my mentee 6 mentors
Learned it through Selected by
peer-to-peer practice 5 mentors

Did not learn about

this in the NEST project Not selected by any mentor

0% 25% 50% 75% 100% 125%

Percentage of Mentors (N = 11)

Figure 19: Opportunities to Learn: ‘Reflecting’—Belgium (Flanders)

A total of five of the eleven mentors answered that they had not learned skill 11
(understanding the importance of strategic planning) during the NEST project. Two mentors
did not respond to this question. This skill also had the lowest number of learning
opportunities overall in Flanders (Figure 20).

Opportunities to Learn:
'Understanding the Importance of Strategic Planning in the Teaching Profession’
—Belgium (Flanders)

A substantial percentage of mentors in Flanders did not learn about
this skill in the NEST project.

Learned it from Selected by
the tutor/trainer 2 mentors
Learned it through self-study Selected by
of the provided materials 1 mentor
Learned it through Selected by
practice with my mentee 2 mentors

Learned it through Selected by
peer-to-peer practice 2 mentors
Did not learn about Selected by
5 mentors

this in the NEST project
0% 20% 40% 60%

Percentage of Mentors (N = 9)

Figure 20: Opportunities to Learn: ‘Understanding the Importance of Strategic Planning’— Belgium (Flanders)
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2.5.4 Opportunities to Learn—Belgium (Wallonia)

For skills 1, 5, 6, 8, and 9, all respondents in Wallonia selected an option other than ‘Did not
learn about this in the NEST project’. For skill 8, one of the 26 mentors did not respond. The
most selected option overall was ‘Learned it from the tutor/trainer’. Skill 1 had the highest
number of responses for all four possible learning opportunities in Wallonia (Figure 21).

Opportunities to Learn:
'Reflecting on My Own Mentoring Practices'—Belgium (Wallonia)

Mentors in Wallonia acquired this skill through interaction with their tutor/trainer
and through self-study.

Learned it from Selected by

the tutor/trainer 23 mentors
Learned it through self-study Selected by
of the provided materials 14 mentors

Learned it through Selected by
practice with my mentee 8 mentors
Learned it through Selected by
peer-to-peer practice 11 mentors

Did not learn about

this in the NEST project Not selected by any mentor

0% 25% 50% 75% 100%

Percentage of Mentors (N = 26)

Figure 21: Opportunities to Learn: ‘Reflecting’—Belgium (Wallonia)

For skill 3 (supporting mentees with teaching within the disadvantaged school context),
twelve of the 25 responding mentors answered that they had not learned this skill during the
NEST project (Figure 22). Skill 10 (vision alignment) had the lowest number of responses for
the four categories of opportunities to learn in Wallonia, and four mentors did not respond at
all.
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Opportunities to Learn:

'Supporting My Mentee with Teaching within the Disadvantaged School Context'
—Belgium (Wallonia)

A substantial percentage of mentors in Wallonia did not learn about

this skill in the NEST project.

Learned it from Selected by
the tutor/trainer 6 mentors
Learned it through self-study Selected by
of the provided materials 8 mentors
Learned it through Selected by
practice with my mentee 8 mentors

Learned it through Selected by
peer-to-peer practice 8 mentors
Did not learn about Selected by
this in the NEST project 12 mentors
0% 20% 40% 60%

Percentage of Mentors (N = 25)

Figure 22: Opportunities to Learn: ‘Supporting with Teaching within the Disadvantaged School Context'—
Belgium (Wallonia)

2.5.5 Opportunities to Learn—Bulgaria

For skills 2 (analysing specific challenges) and skills 4 through 8, all respondents in Bulgaria
selected an option other than ‘Did not learn about this in the NEST project’. Between one and
three of the 58 mentors did not answer. The most selected option was ‘Learned it through
practice with my mentee’. Skill 1 (reflecting) had the highest number of responses for all four
learning opportunities, with only one mentor not learning this skill (Figure 23).
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Opportunities to Learn:
'Reflecting on My Own Mentoring Practices'—Bulgaria

Mentors in Bulgaria acquired this skill through practice with their mentees
and through interaction with their tutor/trainer.

Learned it from Selected by
the tutor/trainer 45 mentors

Learned it through self-study Selected by
of the provided materials 34 mentors
Learned it through Selected by
practice with my mentee 45 mentors
Learned it through Selected by
peer-to-peer practice 30 mentors

Did not learn about ~ Selected by
this in the NEST project 1 mentor

0% 25% 50% 75% 100%

Percentage of Mentors (N = 58)

Figure 23: Opportunities to Learn: ‘Reflecting’—Bulgaria

Regarding skill 11 (understanding the importance of strategic planning), two mentors
responded that they had not learned this skill during the NEST project. This skill also had the
lowest number of learning opportunities, albeit at a high overall level (Figure 24).

Opportunities to Learn:

'‘Understanding the Importance of Strategic Planning in the Teaching Profession’
—Bulgaria

Mentors in Bulgaria acquired this skill through practice with their mentees

and through self-study.

Learned it from Selected by

the tutor/trainer 28 mentors

Learned it through self-study Selected by
of the provided materials 28 mentors

Learned it through Selected by

practice with my mentee 40 mentors
Learned it through Selected by
peer-to-peer practice 22 mentors

Did not learn about Selected by
this in the NEST project 2 mentors
0% 25% 50% 75% 100%

Percentage of Mentors (N = 55)

Figure 24: Opportunities to Learn: ‘Understanding the Importance of Strategic Planning’—Bulgaria
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2.5.6 Opportunities to Learn—Romania

Forskills1,2,5,6,7,9,and 12, all respondents in Romania selected an option other than ‘Did
not learn about this in the NEST project’. For the other skills, one mentor at most selected
this option, and for around half of the questions, one mentor did not respond. The most
selected option overall was ‘Learned it through self-study of the materials provided'. Like in
Bulgaria and Flanders, Skill 1 had the highest number of responses for all four possible
learning opportunities (Figure 25).

Opportunities to Learn:
'Reflecting on My Own Mentoring Practices'—Romania

Mentors in Romania acquired this skill through self-study
and through practice with their mentees.

Learned it from Selected by
the tutor/trainer 34 mentors

Learned it through self-study Selected by
of the provided materials 37 mentors
Learned it through Selected by
practice with my mentee 35 mentors

Learned it through Selected by
peer-to-peer practice 19 mentors

Did not learn about

this in the NEST project Not selected by any mentor

0% 25% 50% 75% 100% 125%

Percentage of Mentors (N = 40)

Figure 25: Opportunities to Learn: ‘Reflecting’—Romania

Like in Austria, skill 10 (vision alignment) had the lowest number of responses for the four
categories of opportunities to learn. However, except for one mentor, all mentors responded
that they had learned this skill (Figure 26).

Page 59



Novice Educator Support and Training (NEST)

Opportunities to Learn:
'"Teaching My Mentee to Create a Short-Term Vision
That Aligns with the Long-Term Vision for Their Students'—Romania

Mentors in Romania acquired this skill through self-study
and through interaction with their tutor/trainer.

Learned it from Selected by

the tutor/trainer 31 mentors
Learned it through self-study Selected by
of the provided materials 32 mentors

Learned it through Selected by

practice with my mentee 26 mentors
Learned it through Selected by
peer-to-peer practice 11 mentors

Did not learn about ~ Selected by
this in the NEST project 1 mentor

0% 30% 60% 90%

Percentage of Mentors (N = 40)

Figure 26: Opportunities to Learn: ‘Vision Alignment’—Romania

2.5.7 Opportunities to Learn—Spain (Catalonia)

For skill 5 (switching between facilitative and directive mentoring) and skill 8 (structuring a
feedback conversation), all 36 respondents in Catalonia selected an option other than ‘Did
not learn about this in the NEST project’. The most selected option overall was ‘Learned it
from the tutor/trainer’. Skill 5 had the highest number of responses for all four possible
learning opportunities (Figure 27).
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Opportunities to Learn:
'Switching Between a Facilitative and Directive
Mentoring Approach Based on the Situation'—Spain (Catalonia)

Mentors in Catalonia acquired this skill through interaction with their tutor/trainer
and through practice with their mentees.

Learned it from

Selected by

the tutor/trainer 30 mentors
Learned it through self-study Selected by
of the provided materials 17 mentors

Learned it through

Selected by
practice with my mentee 20 mentors

Learned it through Selected by
peer-to-peer practice 17 mentors
Did not learn about
this in the NEST project Not selected by any mentor
0% 30% 60% 90%

Percentage of Mentors (N = 36)

Figure 27: Opportunities to Learn: ‘Switching between Facilitative and Directive Mentoring’—Spain (Catalonia)

When asked about skill 11 (understanding the importance of strategic planning), five of the
36 Catalonian mentors answered that they had not learned this skill during the NEST project
at all. Like in Bulgaria, this skill also had the lowest number of learning opportunities overall
(Figure 28).

Opportunities to Learn:

'Understanding the Importance of Strategic Planning in the Teaching Profession’
—Spain (Catalonia)

Mentors in Catalonia acquired this skill through interaction with their tutor/trainer

and through self-study.

Learned it from Selected by

Learned it through self-study Selected by
of the provided materials 16 mentors

Learned it through Selected by
practice with my mentee 12 mentors
Learned it through Selected by
peer-to-peer practice 8 mentors
Did not learn about Selected by
this in the NEST project 5 mentors
0% 20% 40% 60% 80%

Percentage of Mentors (N = 36)

Figure 28: Opportunities to Learn: ‘Understanding the Importance of Strategic Planning’—Spain (Catalonia)
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2.5.8 Opportunities to Learn—Spain (Madrid)

For skills 2 (analysing specific challenges) and 10 (vision alignment), all 39 respondents in
Madrid selected an option other than ‘Did not learn about this in the NEST project’. The most
selected option overall was ‘Learned it from the tutor/trainer’. Skill 6 had the highest number
of responses for all four categories of opportunities to learn (Figure 29).

Opportunities to Learn:

'Using Paraphrasing, Clarifying and/or Probing

Coaching Questions Depending on the Context'

—Spain (Madrid)

Mentors in Madrid acquired this skill through interaction with their tutor/trainer
and through self-study.

Learned it from Selected by

the tutor/trainer 28 mentors
Learned it through self-study Selected by
of the provided materials 26 mentors

Learned it through Selected by

practice with my mentee 21 mentors
Learned it through Selected by
peer-to-peer practice 15 mentors

Did not learn about =~ Selected by
this in the NEST project 1 mentor

0% 25% 50% 75% 100%

Percentage of Mentors (N = 39)

Figure 29: Opportunities to Learn: ‘Using Paraphrasing and/or Clarifying and Probing Coaching Questions’—
Spain (Madrid)

Skill 3 (supporting mentees with teaching within the disadvantaged school context) had the
most respondents who answered that they had not learned this skill during the NEST project
and the lowest number of responses for the four opportunity categories (Figure 30). One
mentor did not respond to this question.
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Opportunities to Learn:

'Supporting My Mentee with Teaching within the Disadvantaged School Context'
—Spain (Madrid)

Mentors in Madrid acquired this skill through practice with their mentees

and through interaction with their tutor/trainer.

Learned it from Selected by
the tutor/trainer 17 mentors

Learned it through self-study Selected by
of the provided materials 11 mentors
Learned it through Selected by
practice with my mentee 17 mentors
Learned it through Selected by
peer-to-peer practice 8 mentors
Did not learn about Selected by
this in the NEST project 11 mentors
0% 20% 40% 60%

Percentage of Mentors (N = 38)

Figure 30: Opportunities to Learn: ‘Supporting with Teaching within the Disadvantaged School Context’—Spain
(Madrid)
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2.6 Changes in Mentoring Styles Through the NEST Training

To investigate how the mentors’ practice changed over the course of the NEST training, we
assessed changes in their current mentoring practice (adapted from Crasborn et al.,, 2008;
van Ginkel et al,, 2016) as well as their mentoring styles and competences (self-developed
questionnaires). Each of these questionnaires had distinctive response categories, which are
described below. While the body of this report presents detailed results only from individual
education systems as case examples tables with absolute values and exact percentages for
the second survey results in all education systems can be found in the Appendix (pages 283—
328).

Note: Only mentors who had reported to have mentored novice teachers in the previous five
years completed these items in the first survey. This means that in some education systems,
only asmall portion of mentors filled out these items. In addition, a proportion of mentors only
answered some of the items. For some education systems, this generated only low numbers
of respondents whose answers could be matched across the two surveys. Therefore, we can
provide pre-post comparisons only for up to six mentors in Austria, up to 52 mentors in
Bulgaria, up to 15 mentors in Catalonia, up to nine mentors in Flanders, up to twelve mentors
in the region of Madrid, up to 34 mentors in Romania, and up to 14 mentors in Wallonia.

2.6.1 Section Summary

While we saw some divergence in the foci that mentors had set for their mentoring between
the different education systems, we observed similar improvements in practices and
competences. Regarding practices, we identified a general trend away from evaluative
communication styles towards more consultative styles. After receiving the NEST training,
mentors tended to use open, judgement-free communication techniques more often, such
as starting with open questions, asking clarifying questions, asking for elaboration, using
active listening skills, using examples from the novice teachers’ lessons, and summarising
the content that was discussed. Evaluative techniques, such as direct confrontation, direct
instruction on teaching, providing information, and giving advice and best practice examples,
were used less.

Regarding mentoring competences, changes were less marked. This was partially due to the
fact that many mentors—especially in Bulgaria and Romania—had previously rated
themselves very highly in these competences. In the other education systems, we saw
improvements especially in competences that relate to the positive communication styles
mentioned above.

Since our analysis of changes in mentoring practice through the NEST project excluded the
groups of mentors who had not mentored novice teachersin the five years prior to the NEST
project, we also conducted a separate comparison of the self-perceptions of these
inexperienced mentors with the self-perceptions of their more experienced peers in the first
and second survey. We found that the inexperienced mentors’ self-perceptions tended to be
in line with experienced mentors’ self-perceptions in either the first or the second survey.
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2.6.2 Changes in Self-Reported Mentoring Focus

Mentors rated their agreement with six phrases that completed the sentence ‘In your
mentoring so far, to what extent have you focused on supporting novice teachers with...’ on
a 4-point scale ranging from 1 (not at all) to 4 (a lot). Overall, mentors who completed the
second survey tended to perceive their mentoring as having focused on the following
aspects: supporting novice teachers with teaching students with learning difficulties;
teaching students with emotional and behavioural difficulties; managing a diverse classroom
effectively; and engaging hard-to-reach learners. In all education systems, at least 75% of
mentors responded that they had supported their mentees ‘quite a bit’ or ‘a lot’ with
managing a diverse classroom, and over 50% of respondents had supported novice teachers
with engaging hard-to-reach learners at least ‘quite a bit’. In all education systems, mentors
had focused comparatively less on supporting their mentees with teaching students with
language barriers and with involving parents in the learning process of their children (see, for
example, Romania in Figure 31). In Austria, eleven of 18 mentors answered that they had not
supported their mentees with involving parents at all. Regarding this focus, rates of ‘not at all’
responses were similarly high in Flanders (45.5%), Madrid (46.2%), and Wallonia (48.2%).
Mentors in Madrid and Wallonia tended not to focus on students with language barriers, with
‘not at all’ responses totalling 47.4% in Madrid and 48.2% in Wallonia. Data for all education
systems can be found in Table 58 to Table 64 in the Appendix.

Mentors' Self-Ratings of Their Mentoring Focus, Second Survey
—Romania

In your mentoring so far, to what extent have you focused on
supporting novice teachers with...

[ Notatall(1)  Tosomeextent(2) || Quieabit(3) [Jj Alot@)

teaching students with
learning difficulties (N = 40)

teaching students with
language barriers (N = 40)

48%

teaching students with emotional
and behavioural difficulties (N = 39)

involving parents in the learning
process of their children (N = 39)

M% 51%

36% 33%

managing a diverse classroom
effectively (N = 39)

engaging hard-to-reach learners
(N = 40) 52% 45%

Figure 31: Self-Reported Mentoring Focus (Second Survey)—Romania

Among mentors who completed both the first and second survey, average agreement with
these statements in the first survey ranged from 1.4 in Flanders ('... involving parents in the
learning process of their children’) to 3.5 in Austria (‘... managing a diverse classroom
effectively’). In the second survey, average agreement ranged from 1.5 in Madrid (... involving
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parents in the learning process of their children’) to 3.7 in Catalonia (‘... managing a diverse
classroom effectively’). The results for both surveys in Flanders can be seen in Figure 32.

Changes in Self-Reported Mentoring Focus—Belgium (Flanders)
In your mentoring so far, to what extent have you focused on
supporting novice teachers with...

First Survey . Second Survey

teaching students with

caring difcuites (N =9) _a

teaching students with

anguage barers (=9 _ 27

teaching students with emotional

and behavioura ifculies (N = 9 _ 20

involving parents in the learning

process of their children (N = 9) _ 18

managing a diverse classroom

crochen =) I -

engaging hard-to-reach learners 23
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Figure 32: Changes in Self-Reported Mentoring Focus—Belgium (Flanders)

The nine mentors in Flanders reported that they had focused more on supporting novice
teachers in all six categories, with the most marked changes occurring in the support given
to novice teachers with teaching students with learning difficulties and with engaging hard-
to-reach learners. In all education systems apart from Austria, mentors’ agreement rose with
regard to statements about supporting novice teachers both with managing a diverse
classroom effectively and with engaging hard-to-reach learners. For the other items,
improvements were more specific to individual education systems. Mentors in Austria and
Romania reported that they had focused much more on supporting their mentees with
teaching students with emotional and behavioural difficulties, whereas this aspect of support
slightly decreased in Bulgaria and Wallonia (Figure 33). Like in Flanders, mentors in Romania
also had supported novice teachers more with teaching students with learning difficulties.
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One-sided sign tests indicated that these differences were significant in Romania (Mdny = 3,
Mdny=4,Z=-2.52,p <.01).2

Changes in Self-Reported Mentoring Focus:
Supporting Mentees with Teaching Students with
Emotional and Behavioural Difficulties

Mentors in most education systems reported focusing more on this aspect.

Austrla
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Figure 33: Changes in Self-Reported Mentoring Focus in All Participating Education Systems (Statement 3), by
Education System

Surprisingly, in Austria, Catalonia, Madrid, and Wallonia, mentors’ focus had shifted away
markedly from involving parents (Figure 34). These differences were significant in Bulgaria
(Mdny =3, Mdn=2,Z=-1.75, p <.05), Catalonia (Mdnu =3, Mdn =2, Z =-2.3, p <.05), and
Madrid (Mdny = 2, Mdn,=1.5,Z =-2.15, p <.05).

2Sign tests are basic hypothesis tests that can be used for small data sets, especially in cases where
conditions for t tests or Wilcoxon signed-rank tests are not met (e.g. normality or symmetry). Due to
the small numbers of mentors in the individual education systems, the conditions for these more
common tests were usually not met. The sign test determines the probability that the direction of pre-
post differences has arisen by chance under the conditions of a single experiment. The magnitude of
changes is not taken into account. We only report the positive results of these tests, i.e. if the
probability was less than 5% at most. Even though these tests provide additional information on the
differences between our two surveys, their results should be interpreted with caution. While a
negative result does not imply that the mentoring had no effect on the mentors (sign tests have less
statistical power than t tests and Wilcoxon signed-rank tests), some positive results at the 5%
significance level are to be expected simply due to repeated testing (multiple-testing problem).
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Changes in Self-Reported Mentoring Focus:

Supporting Mentees with Involving Parents in the

Learning Process of Their Children

Mentors in five education systems reported focusing less on this aspect.

Austria 17 < 27

14 —— 138
16 ¢—— 21

23 «— 25
Romania

(N =33)

Spain (Catalonia)
(N=14)

Spain (Madrld)

)

29 —» 341

15 < 22
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Figure 34: Changes in Self-Reported Mentoring Focus in All Participating Education Systems (Statement 4), by
Education System

Regarding inexperienced mentors who had not mentored novice teachers in the five years
prior to the NEST project, we found that these mentors’ self-perceptions tended to be in line
with experienced mentors’ self-perceptions either in the first or the second survey (Figure
35).
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Changes in Self-Reported Mentoring Focus—Austria

In your mentoring so far, to what extent have you focused on
supporting novice teachers with...

teaching students with learning difficulties? o7
N =86) ~
teaching students with language barriers? -
9 guag N=p) (25 +«—— 28
teaching students with emotional and behavioural difficulties? ~
g N=6) 37— 35
involving parents in the learning process of their children? =
managing a diverse classroom effectively? ) 35
(N =8) N
engaging hard-to-reach Ie:a(wirss'?) 57 -Ej 392
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() Mentors Without Prior Mentoring Experience,
Minimum number of responses = 11

Figure 35: Changes in Self-Reported Mentoring Focus Including Less Experienced Mentors—Austria

Similarly, in the second survey we found that inexperienced mentors in Madrid rated their
foci on supporting their mentees with teaching students with language barriers and involving
parents in the learning process of their children similar on average to more experienced
mentors but reported a somewhat higher focus both on teaching students with emotional
and behavioural difficulties and on managing a diverse classroom than the more experienced
teachers. This is noteworthy especially as the more experienced teachers’ self-ratings on
these latter foci had actually risen from the first survey to the second survey (Figure 36).
Observations were similar in the other education systems.
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Changes in Self-Reported Mentoring Focus—Spain (Madrid)

In your mentoring so far, to what extent have you focused on
supporting novice teachers with...

i ) : i e ~
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Figure 36: Changes in Self-Reported Mentoring Focus Including Less Experienced Mentors—Spain (Madrid)

2.6.3 Changes in Self-Reported Current Mentoring Practices

Mentors rated their agreement with 18 statements about their mentoring practices on a 6-
point scale ranging from 1 (never) to 6 (always). In all education systems, mentors reported
regularly having used conversation techniques such as active listening, using concrete
examples, and summarising the content of discussions at the end of the conversation. More
directive techniques such as instructing, confrontation with mistakes, and assessing the
quality of teaching had been used less often (see, for example, Catalonia in Figure 37). Data
for all education systems can be found in Table 65 to Table 71 in the Appendix.
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Mentors' Self-Ratings of Their Mentoring Practices, Second Survey
—Spain (Catalonia)
How often did you rely on the following practices?

. Never (1) . Sometimes (3) . Very often (5)
B Raey2) | ofen) [ Aways )

17% 33% 33% 1%

| start a conversation with
an open question. (N = 36)
| ask clarifying questions. 50% 319

(N = 36) :

| ask novice teachers to elaborate on
their intentions and considerations 40% 37%
for a lesson. (N = 35)

| use active listening skills during

mentoring conversations. (N = 36) L e

| confront novice teachers with mistakes
they made during their lessons.

(N =36)

| use concrete examples from the
novice teachers' lesson

during conversations. (N = 36)

| instruct novice teachers on how to
structure their teaching. (N = 36)

| am able to address feelings which 20%
| perceived during the lesson. (N = 35) -
| help mentees to make their

implicit statements explicit. (N = 36) $1%

| ask for alternatives to the
teaching implemented 37%
by novice teachers. (N = 35)

| provide additional information 339

on instruction to mentees. (N = 36) .
| assess the quality of novice

teachers' teaching skills. (N = 36) 19% 14% 19%

| provide direct advice on
how to improve teaching. (N = 36)

| give examples of best practice
from my own experience.

(N =36)

| want novice teachers to

discover the principles behind a
good lesson on their own. (N = 36)
| let my novice teachers

reflect continuously on their 1% 28% 39%
professional development. (N = 36)
At the end of a mentoring
conversation, | summarise the 11% 31% 19%
content that we discussed. (N = 36)
| provide guidance on further
professional development opportunities. 20% 14% 43%
(N =35)

44%

Figure 37: Self-Reported Mentoring Practices (Second Survey)—Spain (Catalonia)
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Among mentors who completed both the first and second survey, average agreement with
these statementsin the first survey ranged from 1.3 in Wallonia (‘l assess the quality of novice
teachers’ teaching skills’) to 5.2 in Austria (‘| start a conversation with an open question’). In
the second survey, average agreement ranged from 1.7 in Wallonia ('l assess the quality of
novice teachers’ teaching skills’) to 5.3 in Catalonia (‘I use active listening skills during
mentoring conversations’).

As a general tendency, mentors reported having applied several conversation techniques—
starting with open questions, asking clarifying questions, asking for elaboration, using active
listening skills, and summarising the content that was discussed at the end of
conversations—more often after receiving the NEST training. Mentors also tended to agree
more with statements regarding using examples from the novice teachers’ lessons during
conversations. Conversely, direct confrontation, direct instruction on teaching, providing
information, and giving advice and best practice examples had been used less. An example
comparison of mentors’ agreement with the 18 statements in the first and second survey in
Bulgaria can be seen in Figure 38.
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Changes in Self-Reported Mentoring Practices
—Bulgaria
How often did you rely on the following practices?
First Survey . Second Survey

| start a conversation with

an open queston. (N = 52) _ 4

| ask clarifying questions.
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Figure 38: Changes in Self-Reported Current Mentoring Practices—Bulgaria
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Mentors also tended to refrain more from assessing the quality of their mentees’ teaching.
Agreement levels with this statement were lower in the second survey in every education
system except for Wallonia, where agreement started out and remained at a comparatively
low level (Figure 39). Changes in agreement with this and similar statements indicate an
increased awareness of the possibly detrimental effects of what Hobson and Malderez
(2013) have termed ‘judgementoring’ (p. 93). This will be discussed further in the discussion
section (see section titled Discussion).

Changes in Self-Reported Mentoring Practices:
Assessing the Quality of Novice Teachers' Skills
A drop in 'judgementoring'?

Austria
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Figure 39: Changes in Self-Reported Mentoring Practice in All Participating Education Systems (Statement 12),
by Education System

Changes in the assessment of the quality of novice teachers’ skills were significant in
Catalonia (sign test, Mdnu =4, Mdn; = 2, Z = -2.52, p <.01) and Romania (Mdny = 5, Mdny: = 4,
Z=-3.17,p <.001). This tendency was also visible in changes towards the statement ‘| provide
direct advice on how to improve teaching’ (Figure 40). We saw a slight to strong tendency to
refrain from giving direct advice in every education system. These changes were also
significant in Catalonia (Mdny =4, Mdny = 3,7 =-2.89, p <.01) and Romania (Mdny = 4, Mdn;;
=3,7=-3.63,p<.001).
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Changes in Self-Reported Mentoring Practices:
Providing Direct Advice

Mentors in all education systems now give less direct advice.
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Figure 40: Changes in Self-Reported Mentoring Practice in All Participating Education Systems (Statement 13),
by Education System

To investigate these changes further, we looked more deeply into the differences in
response behaviour in our largest data set from Bulgaria. Another statement in the
mentoring practices questionnaire that could be connected with a judgemental mentoring
style was the fifth statement, ‘1 confront novice teachers with mistakes they made during
their lessons’. This statement experienced a significant change in Bulgaria (Mdng = 4, Mdny,
= 3,7 =-3.02, p <.01) and Romania (Mdny = 4, Mdn, = 3, Z = -2.69, p < .01). Looking at
agreement patterns for this statement, we saw that mentors who in the first survey had
answered that they would ‘always’ confront novice teachers with mistakes tended towards
less absolute responses in the second survey. Figure 41 shows the changes in responses to
the statement. In the first survey, seven mentors answered ‘always’. This group completely
dispersed, with only one mentor choosing the same answer. Of the other six mentors, one
mentor changed their answer to ‘never’, two mentors replied ‘rarely’, and the rest switched
their responses to the other categories. The most marked change, however, could be seenin
mentors who answered ‘often’ in the first survey; almost all of these mentors answered either
‘sometimes’ or even ‘rarely’ in the second survey. This further supports the assumption that
these teachers may have improved their awareness of the negative effects of judgemental
mentoring styles.
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Changes in Responses to the Statement:
'I confront novice teachers with mistakes they made during their lessons.’
—Bulgaria (N = 52)

The second survey revealed that mentors have adopted more cautious approaches
towards confronting novice teachers with their mistakes.

Level of Agreement

. Never (1)

. Rarely (2)
Sometimes (3)

E Often (4)

. Very often (5)

B Aways )

First Survey Second Survey

Figure 41: Changes in Responses Between the First and Second Survey for Statement 5—Bulgaria

Regarding mentors who had not mentored novice teachersin the five years prior tothe NEST
project, we found that inexperienced mentors in Wallonia on average tended to rate the
frequency of use of the different mentoring practices somewhere between the average
ratings of more experienced mentors either in the first and the second survey (Figure 42).
Inexperienced mentors in Catalonia tended to rate their practices in a similar way as more
experienced mentors in the second survey (Figure 43). Overall, the self-perceptions of
inexperienced mentors tended to be in line with experienced mentors’ self-perceptions
eitherin the first or in the second survey. Results were similar in the other education systems.
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Changes in Mentoring Practices—Belgium (Wallonia)
How often do you rely on the following practices?

| start a conversation with N
an open question. (N = 14) 4o il
| ask clarifying questions. Fors
(N = 14) 45 —» 48
| ask novice teachers to elaborate on .
their intentions and considerations 32 —» 38

for alesson. (N =13)

| use active listening skills during

mentoring conversations. (N = 14) 41 >

| confront novice teachers with mistakes

they made during their lessons. 23 <4— 27
(N=11)
| use concrete examples from the .
novice teachers' lesson 3—+—» 35

during conversations. (N = 13)

| instruct novice teachers on how to

structure their teaching. (N = 12) 25 * 29
| am able to address feelings which )
| perceived during the lesson. (N = 10) 25 v )32

| help mentees to make their )
implicit statements explicit. (N = 13) ()37 —+» 39
| ask for alternatives to the
teaching implemented 31 ——*» 36
by novice teachers. (N = 14)

| provide additional information .
on instruction to mentees. (N = 12) 87 » 38
| assess the quality of novice I~
teachers' teaching skills. (N = 12) = — =/ 17
| provide direct advice on 3
how to improve teaching. (N = 13) (17 e32
| give examples of best practice .
from my own experience. (36 +— 39
(N=13)
I want novice teachers to A
discover the principles behind a L) 4—> 44
good lesson on their own. (N = 14)
| let my novice teachers .
reflect continuously on their (_4,3 39 —» 42
professional development. (N = 14)
At the end of a mentoring .
conversation, | summarise the 38 — 41
content that we discussed. (N = 14)
| provide guidance on further

professional development opportunities. 2.5'\__}'!— 2.7
(N=11)
Q » & B Q) Q)
er‘d\\ @\“\ -@‘*’%\ Q@’Q\ & @ 2
B\ Q@ 6\@"\\ P 4 \?3‘\
e ~

() Mentors Without Prior Mentoring Experience,
Minimum number of responses = 11

Figure 42: Changes in Mentoring Practices Including Less Experienced Mentors—Belgium (Wallonia)
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Changes in Mentoring Practices—Spain (Catalonia)
How often do you rely on the following practices?

| start a convgrsation_with 39 o 45

an open question. (N = 14) —*
| ask clarifying questions.
(N=14)

| ask novice teachers to elaborate on L
their intentions and considerations 38 — (43
for alesson. (N =13)

38 —» (43

| use active listening skills during a)
mentoring conversations. (N = 14) 48— 52

| confront novice teachers with mistakes .
they made during their lessons. 29 «—— 386

(N=14)
| use concrete examples from the ~
novice teachers' lesson 43( % 44
during conversations. (N = 14)

| instruct novice teachers on how to 7)) -

structure their teaching. (N = 14) 2L 32

| am able to address feelings which -

| perceived during the lesson. (N = 14) 4442
| help mentees to make their I

implicit statements explicit. (N = 14) 39 —»(42

| ask for alternatives to the )
teaching implemented 34— 33
by novice teachers. (N = 14)

| provide additional information
on instruction to mentees. (N = 14)

| assess the quality of novice 29 ¢ j 3 a7

teachers' teaching skills. (N = 14)

32 +———— 41

| provide direct advice on 78 < 39
how to improve teaching. (N = 14) = ’
| give examples of best practice .
from my own experience. 34  ¢—— 44
(N=14)
| want novice teachers to .
discover the principles behind a 39 —»( 42
good lesson on their own. (N = 14)
| let my novice teachers .
reflect continuously on their 42 —» )46
professional development. (N = 14)
At the end of a mentoring
conversation, | summarise the 36 — 44 ()
content that we discussed. (N = 14)

| provide guidance on further

professional development opportunities. 28 ({—? 3
(N=13)
Q N &) B o &)
& @\*ﬂr Ak oY oS o
$0 Q:b‘ e'.\\d\ O‘¢ 0‘(\ \\'.\
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&P <

(") Mentors Without Prior Mentoring Experience,
Minimum number of responses = 20

Figure 43: Changes in Mentoring Practices Including Less Experienced Mentors—Spain (Catalonia)
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2.6.4 Changes in Self-Reported Mentoring Competences

Mentors rated their agreement with twelve statements about their mentoring competences
on a 6-point scale ranging from 1 (no ability) to 6 (very high ability). Overall, mentors had most
confidence in their abilities to build supportive relationships with their mentees (in all
education systems except Wallonia, at least 80% of respondents indicated that they had a
high or very high ability), giving constructive feedback (in all education systems except
Wallonia, at least 75% of respondents indicated that they had a high or very high ability), and
using active listening (at least 70% of respondents in all education systems indicated that
they had a high or very high ability). Mentors in Wallonia were overwhelmingly self-critical,
with 25% of respondents stating they had no or very little ability in relating to professional
teaching standards, and 18.1% stating they had no or very little ability in assessing the
teaching skills of their mentees. An example from Flanders, where self-reported mentoring
abilities were more representative of the other systems, can be seen in Figure 44. Data for all
other education systems can be found in Table 72 to Table 78 in the Appendix.
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Mentors' Self-Ratings of Their Mentoring Competences, Second Survey
—Belgium (Flanders)

How would you assess your ability regarding the following mentoring skills?

B o aviiy (1) I Basic abilty (3) High ability (5)
B very iite abiity (2) Average abiity (4) ] Very nigh abiity (6)

| am able to build supportive

relationships with my mentees.

(N=11)

| am able to encourage my mentees to perceive
their school as a professional learning environment. 18%
(N=11)

| am able to contribute to a growing
professional resilience among my mentees.
(N=11)

| am able to advise novice teachers

on how to structure their teaching.

(N=11)

| am able to assess the quality of
novice teachers' teaching skills.
(N=11)

| am able to address

my mentees' feelings.

(N=11)

| am able to give my mentees
constructive feedback.

(N=11)

| am able to use active

listening as a strategy.
(N=11)

| am able to analyse my mentees'

professional development needs.

(N=11)

| am able to prompt mentees to

reflect on their teaching.

(N=11)

| am able to relate to professional

teaching standards.

(N=11)

| am able to deal with mentees’
mistakes in a constructive way. 20%
(N=10)

Figure 44: Self-Reported Mentoring Competences (Second Survey)—Belgium (Flanders)

For mentors who answered both surveys, average agreement with these statements in the
first survey ranged from 2.8 in Wallonia (‘l am able to assess the quality of novice teachers’
teaching skills’) to 5.3 in Romania (‘l am able to use active listening as a strategy’). In the
second survey, average agreement ranged from 3.5 in Wallonia (‘I am able to assess the
quality of novice teachers’ teaching skills’) to 5.4 in Romania (‘l am able to use active listening
as a strategy’). Examples for Romania and Wallonia can be seen in Figure 45 and Figure 46
respectively. In education systems whose mentors had comparatively high self-ratings, like
Bulgaria and Romania, average ratings often ranged between 5 and 6 in the first survey. This
meant that mentors had little room for improvement.
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In these cases, we suspected possible ceiling effects. In the case of Romania, 38% of
mentors answered with the highest possible response category (‘very high ability’). In both
the first and the second survey, 58.8% of mentors chose the second highest category (‘high
ability’) to rate themselves regarding the statement, leading to high average ratings of 5.3 in
the first survey and 5.4 in the second survey.

Changes in Self-Reported Mentoring Competences—Romania
How would you assess your ability regarding the following mentoring skills?

First Survey . Second Survey

| am able to build supportive 51

relationships with my mentees. )
s I ;>

| am able to encourage my mentees to perceive

5.1
their school as a professional learning environment. _
(N = 34) 52

| am able to contribute to a growing

4.7
professional resilience among my mentees.
~ = 34) NG 5

| am able to advise novice teachers 54

on how to structure theirteachie. . I
(N = 34) 5.2

| am able to assess the quality of 9

novice teachers' teaching skills. 4
~ = 34) NG -

| am able to address 4.7
my mentees' feelings.
~ = 24) NN 5
| am able to give my mentees 51

constructive feedback.
~ = 34) NG - :
| am able to use active 53
listening as a strategy.
~ = 32) I -
| am able to analyse my mentees'

5
professional development needs.
N =33 I -

| am able to prompt mentees to

5
reflect on their teaching.
~ =24) NN -

| am able to relate to professional 5
teaching standards.
~ = 34) NG 2
| am able to deal with mentees' 5
mistakes in a constructive way.
~ = 34) NG 5
RIS S B S
® o ® ®
o : :
=~ N Q’.z{:v\ s B )
& @ N
) 3$©

Figure 45: Changes in Self-Reported Mentoring Competences—Romania

By contrast, mentors in Wallonia rated themselves more conservatively and produced more
marked changes across many different categories. In Wallonia, a third of the mentors
professed to ‘no ability’ regarding the statement ‘l am able to assess the quality of novice
teachers’ teaching skills’ in the first survey (Figure 46). While competence ratings stayed
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comparatively low, the percentage of ‘no ability’ answers to the above statement dropped to
0% in the second survey (Figure 47).

Changes in Self-Reported Mentoring Competences—Belgium (Wallonia)
How would you assess your ability regarding the following mentoring skills?

First Survey . Second Survey

| am able to build supportive 4.9
relationships with my mentees.
~ = 14) NG - o
| am able to encourage my mentees to perceive 47
their school as a professional learning environment.
~ = 14) NG - o
| am able to contribute to a growing 4.1
professional resilience among my mentees.
~=10; NG -
| am able to advise novice teachers 38
on how to structure their teaching.
~=14) NN - -
| am able to assess the quality of 28
novice teachers' teaching skills.
N 25; I 5
| am able to address 4.4
my mentees' feelings.
(N= ) _ 48
| am able to give my mentees
constructive feedback
ey E—
| am able to use active 4.7
listening as a strategy.
ey B
| am able to analyse my mentees’ 4.2
professional development needs.
NS, I -
| am able to prompt mentees to 4.1
reflect on their teaching.
~ =14) NG -
I am able to relate to professional 39
teaching standards.
~=12) I -
| am able to deal with mentees'
mistakes in a constructive way

~ =14) I, - 4

S > > 9 9 @
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> > > > G ?°
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Figure 46: Changes in Self-Reported Mentoring Competences—Belgium (Wallonia)

Interestingly, while mentors in most education systems except for Wallonia tended to gain
confidence in their competence to assess their mentees’ teaching, they also tended to
refrain more from doing so (see section titled Changes in Self-Reported Current Mentoring
Practice). As stated previously, mentors in Wallonia started out at a very low level regarding
the assessment of novice teachers.
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Changes in Responses to the Statement:
'l am able to assess the quality of novice teachers' teaching skills.'
—Belgium (Wallonia) (N = 12)

Teachers who previously reported little or no ability recorded the
greatest competence gains between surveys.

Level of Ability

. No ability (1)

. Very little ability (2)
Basic ability (3)
Average ability (4)
High ability (5)

. Very high ability (6)

First Survey Second Survey

Figure 47: Changes in Responses Between the First and Second Survey for Statement 5—Belgium (Wallonia)

In Flanders and Madrid, we saw noticeable improvements in competence self-ratings
regarding the statements ‘1 am able to relate to professional teaching standards’ (3.1to 4.2 in
Flanders, and 3.4 to 4.6 in Madrid, see Figure 48). One-sided sign tests indicated systematic
differences in both systems (Flanders: Mdny = 3, Mdn, =4, Z =-2.15, p <.05; Madrid: Mdny =
3.5 Mdn, =5, Z =-1.81, p <.05). However, this item saw more moderate improvements—if
any— in other education systems.
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Changes in Self-Reported Mentoring Competences:
Relating to Professional Teaching Standards
While mentors in Flanders and Madrid showed the greatest improvement in competence,

the self-reported competence of mentors in Austria and Wallonia on average showed
no difference.

Austrla 37

)
Belgium (Flanders)
(N=9)
)
)

31 ——————————» 42

Belgium (Wallonla 39

N o 47 > 48

Romania
(N =34)

Spain (Catalonia)
(N=15)
)
)

Spain (Madrid
(N=10

34 > 46

& @ Q Q R Q

*6‘.\{\ & " &
o ) :

= & ‘b@%‘c’ G@Q

\@ W Q@

Figure 48: Changes in Self-Reported Mentoring Competence (Statement 11), by Education System

Ratings by mentors in Madrid generally showed the most marked improvements, especially
in response to the statements ‘I am able to give my mentees constructive feedback’ (4.1 to
5.0) and ‘I am able to use active listening as a strategy’ (4.2 to 4.9). One-sided sign tests
indicated systematic differences in Madrid (Mdny =4, Mdn«,=5,7=-2.42, p <.01) and Bulgaria
(Mdny =5, Mdnw =5, Z=-2.22, p <.05). For these two statements, which indicate essential
competences for adaptive mentors, we either saw improvements or at least consistently
high average ratings in all education systems (Figure 49 and Figure 50).
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Changes in Self-Reported Mentoring Competences:
Giving Constructive Feedback
Average mentors’ self-ratings of this competence improved in every education system.

(Al':ljsu-éa) 47 ——» 52
Belgium (Flazrlllder;g 46 —» 51
Belgium (Vzlallfqlgg 46 —» 48
Bulgaria
(N = 50) A
li({ﬁn;agjla) 514 ——»—53
Spain (C?Il\lalgrjlig; 49 —» 51
Spain (Madrid) E—
(N=11) 41 °
N N )l = ) Q)
\ (S W S A\
o W S S S »
° o & o ¢ o
W N
Q€@ ¥ N

Figure 49: Changes in Self-Reported Mentoring Competences (Statement 7), by Education System

Changes in Self-Reported Mentoring Competences:

Active Listening as a Strategy

Average mentors’ self-ratings of this competence improved in five education systems.
Austria
(N=6

Belgium (Flanders
(N=9

Belgium (Wallonla
(N=14)

N250) 48 + 49

) 52
g 46 —» 51
)

47 —* 5

Romania

(N = 34) 53 » 54

Figure 50: Changes in Self-Reported Mentoring Competences (Statement 8), by Education System
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While these improvements might offer further, albeit tentative support, for our suggestion
that the NEST training programme may have led to a decrease in judgemental mentoring, we
saw little improvement or even slight decreases in the mentors’ self-ratings regarding the
twelfth statement, ‘1 am able to deal with mentees’ mistakes in a constructive way’ (Figure
51). However, mentors had already rated themselves at a high average level with regard to
this statement in the first survey. Sign tests again indicated differences in Flanders (Mdny =
3,Mdnx=4,7Z=-215, p<.05)and Madrid (Mdnu = 3.5, Mdn,= 5,7 =-1.81, p <.05).

Changes in Self-Reported Mentoring Competences:
Ability to Deal With Mentees' Mistakes in a Constructive Way

Average self-reported ratings of mentors’ competence in this area showed
small improvements at most.

Austria
(N=86)

Belgium (Flanders)
(N=8)

Belgium (Wallonia)
(N=14)

Bulgaria
(N =50)

Romania
(N =34)

Spain (Catalonia)
(N =15)

Spain (Madrid)
(N=11)

Figure 51: Changes in Self-Reported Mentoring Competences (Statement 12), by Education System

In this case, we observed once more that improvements were most noticeable for teachers
who had reported comparatively lower levels of competence in the first survey. In Madrid,
where the average change between the two surveys was most pronounced, only mentors
who had reported ‘average’ ability in the first survey had improved, whereas teachers who
had rated themselves higher remained with their previous ratings (Figure 52).
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Changes in Responses to the Statement:

'l am able to deal with mentees' mistakes in a constructive way.'

—Spain (Madrid) (N = 11)

Only teachers with average ability in the first survey had increased their self-reported competence
by the time of taking the second survey.

Level of Ability

. No ability (1)
. Very little ability (2)
Basm ability (3)

Average ability (4)
High ability (5)

. Very high ability (6)

P

First Survey Second Survey

Figure 52: Changes in Responses Between the First and Second Survey for Statement 5—Spain (Madrid)

Unfortunately, mentoring competences mostly stagnated or even decreased in Austria.
However, as the Austrian data set consisted of only six mentors who completed the relevant
parts of the first survey and could subsequently be matched to the second survey, these
results need to be interpreted with caution.
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Changes in Self-Reported Mentoring Competences—Austria
How would you assess your ability regarding the following mentoring skills?

First Survey . Second Survey

| am able to build supportive 5
relationships with my mentees.
ey EX
| am able to encourage my mentees to perceive 4.8
their school as a professional learning environment. _ 5
(N=6)
| am able to contribute to a growing 45
professional resilience among my mentees.
= 6) NN - :
| am able to advise novice teachers
on how to structure their teaching.
~ =) I 4 7
| am able to assess the quallty of 45
novice teachers' teaching skills.
ey [
| am able to address
my mentees' feelings.
(N=6) _ 48
| am able to give my mentees
constructive feedback.
(N=6) _ 52
| am able to use active 52
listening as a strategy.

~ - o) NN s

| am able to analyse my mentees 4.2
professional development needs 42
o) I
| am able to prompt mentees to 47

reflect on their teaching.
= 6) NG - -

| am able to relate to professwnal 37

eecnine L) I 7

| am able to deal with mentees’
mistakes in a constructive way
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Figure 53: Changes in Self-Reported Mentoring Competences—Austria

However, in Austria twelve of 18 mentors were not included in the analysis of changes
because they had not mentored novice teachers in the five years prior to the NEST project
and therefore only filled out these items in the second survey. We found that these
inexperienced mentors on average tended to rate their competences as high or even higher
than the more experienced teachers in either the first or second survey (Figure 54).
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Changes in Self-Reported Mentoring Competences—Austria

| am able to ...
build supportive relationships )
with my mentees. (N = 8) S 53
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advise novice teachers on how 47 )
to structure their teaching. (N = 6) ) N~
assess the quality of novice —)
teachers' teaching skills. (N = 6) * 45
address my mentees’ feelings. an
(N=6) 48 €3
give my mentees constructive -~
feedback. (N = 6) 52
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Figure 54: Changes in Self-Reported Mentoring Competences Including Less Experienced Mentors—Austria

These findings were in line with observations on less experienced mentors in other education
systems (see Figure 55 for data from Wallonia). In Madrid, the less experiences mentors’ self-
ratings even tended to be remarkably close to the experienced mentors’ self-ratings in the
second survey (Figure 56).
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Changes in Self-Reported Mentoring Competences—Belgium (Wallonia)
| am able to ...
build supportive relationships /4 9
with my mentees. (N = 14) ~T

encourage my mentees to perceive their
school as a professional learning environment. (N = 14)

contribute to a growing professional
resilience among my mentees. (N = 10)

advise novice teachers on how
to structure their teaching. (N = 14)

assess the quality of novice R
teachers' teaching skills. (N = 12) 2p > 315

address my mentees’ feelings.
(N=14)

give my mentees constructive
feedback. (N =13)

use active listening
as a strategy. (N =14)

analyse my mentees' professional /
development needs. (N =13) -

prompt mentees to reflect 4t O
on their teaching. (N = 14) .

relate to professional 39
teaching standards. (N = 12) a4

deal with mentees' —
mistakes in a constructive way. (N = 14) S

(") Mentors Without Prior Mentoring Experience,
Minimum number of responses = 10

Figure 55: Changes in Self-Reported Mentoring Competences Including Less Experienced Mentors—Belgium
(Wallonia)
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Changes in Self-Reported Mentoring Competences—Spain (Madrid)
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Figure 56: Changes in Self-Reported Mentoring Competences Including Less Experienced Mentors—Spain
(Madrid)
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3 Evaluation of Mentoring for Novice Teachers

The evaluation of the NEST project uses a quasi-experimental design to compare the NEST-
style adaptive mentoring, which was implemented as an intervention for novice teachers
working at disadvantaged schools, to the more conventional mentoring practices already in
place and available to novice teachers within the different education systems.

This section offers general information on the data collection process. Then we describe the
novice teacher sample, presenting data on the personal and professional background of the
novice teachers and on the characteristics of the disadvantaged schools at which they work.
The sections that follow focus on the novice teachers and their assessments and
perceptions of different elements of the mentoring they received during the school year
2021/2022. We compare the assessments of those novice teachers who received adaptive
mentoring by NEST mentors with the assessments of novice teachers receiving
conventional mentoring. We begin by outlining how mentoring was organised. Next, we
report on novice teachers’ perceptions of mentoring practices and mentoring competences.
Lastly, we examine whether novice teachers were affected by the mentoring and whether
their teacher needs and their teaching competences changed over the course of the school
year. Each section starts with a summary of results across education systems, followed by a
separate discussion for each education system. For some comparisons, the sample sizes for
the control group were very small as certain questions could only be answered if novice
teachers had had a mentor to support them. A few questions were presented only to the
intervention group as they required assessments of certain elements which were specific to
the adaptive mentoring provided within the NEST mentoring framework.

3.1 General Information on Data Collection and on the Sample of Novice Teachers

Data Collection: Most of the data presented in this report were collected in the second
survey at the end of the school year. However, wherever we examine developments over
time, for instance the development of novice teachers’ teaching competences, we compare
data from the first survey with the corresponding data from the second survey. Therefore,
the sample underlying the following descriptive statistics and analyses is a sample of only the
novice teachers who completed both questionnaires, one at the beginning of the school year
and one towards the end of the school year. Data for the first survey were collected between
October 2021 (Madrid and Catalonia) and February 2022 (Austria). The start of data collection
varied between education systems, and the data collection periods were spread out over
several weeks. For this reason, a different system of reminders was introduced for the
second survey. The timeframe for data collection could be reduced significantly so that all
data for the second survey was collected between the end of May and the end of June 2022
and the survey window was condensed to a maximum of four weeks for each education
system.

Matched Novice Teacher Sample and Survey Dropout Rates: The novice teacher sample
for this report included only those participants who filled in both surveys. In total, 1,332
teachers participated in the first survey. However, not all of those teachers met the project’s
definition of a novice teacher. For the purposes of the NEST project, a novice teacher is ‘a
teacher with up to five years of teaching experience’. Therefore, we excluded all cases who
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did not meet this requirement. This left 1,155 participants; 504 in the intervention group of
novice teachers who received adaptive mentoring from the specially trained NEST mentors,
and 651 novice teachers in the control group who received whatever mentoring (if any) was
available at their school. As previously explained in the section titled General Contextual
Information on the Samples Used, some participants dropped out of the programme
between the first and second survey. Other participants stayed in the programme, but did not
fill out the surveys for other reasons. This means that we do not have responses from the
second survey for the entirety of participants in the first survey. Data from the first and
second survey were matched using a serial number in order to guarantee complete
anonymity. Overall, data for 911 novice teachers could be matched from the first to the
second survey, i.e. data are available for 911 individuals who completed both questionnaires
(384 in the intervention group and 527 in the control group). This equals a survey dropout
rate of 21.13%. The survey dropout rate for the control group was smaller than for the
intervention group. This is somewhat surprising since it is usually more difficult to maintain
participation levels for the control group. Table 6 shows the participation numbers for the
two surveys as well as the dropout rates for all seven education systems. Bulgaria provided
the largest sample of novice teachers in the NEST project with 117 matched novice teachers
intheintervention group and 205 matched novice teachersin the control group. The samples
for Catalonia and Madrid are about half the size, with 151 and 163 matched cases
respectively.

Table 6: Survey Completion and Survey Dropout Rates of Novice Teachers (by Education System and Group)

Number of Number of matched
Country (education system) novice teachers novice teachers Dropout rate
y y completing the | completing the first (%)
first survey and second survey
gﬁjgem'o” 6 4 33.33%
Austra Control group il 8 2727%
Total 17 12 29.41%
| Intervention 44 24 45 459
Belgium group
(Flanders) Control group 28 12 5714%
Total /2 36 50.0%
| Intervention 50 37 38.33%
Belgium group
(Wallonia) Control group 126 79 37.3%
Total 186 116 37.63%
Intervention 154 117 24.03%
Bulgaria EToUD
Control group 221 205 7.24%
Total 375 322 14.13%
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Intervention 20 59 2625%
Romania group
Control group 75 52 30.66%
Total 155 111 28.39%
grfdgem'on 79 70 11.39%
Spain (Catalonia) & S Sraroup 89 81 899%
Total 168 151 10.12%
'g”rgedge”t'on 81 73 9.88%
>pain (Madrid) Control group 101 90 10.89%
Total 182 163 10.44%
Intervention 504 384 23.81%
group
Overall Sample & S0 oreroup 651 527 19.05%
Total 1155 911 2113%

Wallonia and Romania each had a sample of slightly more than 100 matched cases. Austria
and Flanders provided the smallest samples of novice teachers. Spain and Bulgaria were
especially successful in keeping the survey dropout rate for the control group low. In addition,
they were the only countries with moderate survey dropout rates for both groups.
Incidentally, those countries decided to give participants monetary incentives. Contrastingly,
Flanders had to deal with the highest survey dropout rate (50% overall), followed by Wallonia
with an overall survey dropout rate of almost 38%. Austria and Romania lost almost 30% of
their initial participants in the survey. For Austria, this was particularly detrimental as the
sample was very small to begin with. In fact, the matched sample for Austria was so small that
analyses at this point were neither sensible nor useful. Therefore, the Austrian novice
teachers were excluded from the sample for this report, resulting in an overall sample size of
899 novice teachers (IGn: 380; CGn: 519). However, the expected survey dropout of novice
teachers was one reason for the two-cohort evaluation design for novice teachers. We are
confident that the combined sample of the two cohorts will be large enough to show
descriptive results for Austria in the final report. In any case, results and analyses in the
following chapters should be understood only as preliminary results since final samples for
all education systems will only be complete after the data of the second cohort is added.

3.2 Personal Characteristics of Novice Teachers

Gender: The majority of participants in both intervention and control group was female (IG:
75.3%; CG: 72.6%). In Bulgaria, Wallonia, and Romania, the gender distribution in the
intervention and control groups was very similar, with Romania having the highest
percentage of women overall (IG: 91.5%; CG: 88.5%). In the other education systems, the
gender distribution varied between the groups. In Flanders and Madrid, the percentage of
females in the intervention group was lower than in the control group, with Flanders having
the lowest percentage of females in the intervention group overall (IG: 58.3%; CG: 66.7%).
The opposite was true for Catalonia (IG: 75.7%; CG: 53.1%), which had the lowest percentage
of women in the control group.

Page 94



Novice Educator Support and Training (NEST)

Age: The average age of novice teachers in the intervention group was 32 years, with a
median age of 30 years, compared to an average age of 32.8 years with a median age of 31
years in the control group (Figure 57). There were some outliers in both groups; 20% of the
novice teachers were 40 years or older, with a few exceptions being between 50 and 56
years old. The novice teachers in the Romanian intervention group were the youngest on
average (26.7 years) with a median age of 25 years. Overall, Madrid had the oldest
intervention group novice teachers with an average age of 34.2 years and a median age of
32 years. Regarding the control group, Wallonia had the youngest novice teachers (M =29.5;
Mdn = 26), and Madrid had the oldest novice teachers (M =34.5; Mdn = 32). The age range for
the intervention group was biggest in Madrid and Catalonia (33 years), and the age range for
the control group was biggest in Romania (36 years).

Age of Novice Teachers by Education System
Novice teachers tended to be in their twenties in Romania and Wallonia,
but the average age was more widely distributed in other participating education systems.

Control Group @  Intervention Group “  Average (CG) % Average (IG)

Austria 3§é5¥
(N=12) 318

Belgium (Flanders) 311
(N = 36) 30.

Belgium (Wallonia) ;
(N=116) 23-%

Bulgaria
(N=322)

Romania

(N=110) * 325
Spain (Catalonia) ;

(N =151) 3*1

Spain (Madrid)
(N =163)

20 30 40 50

Age in Years
Figure 57: Age of Novice Teachers in Years, by Education System

Professional Background: The majority of participants in both groups had entered the
teaching profession via regular teacher education or teacher training programmes (1G: 85%;
CG: 81.7%). Few participants had entered the teaching profession via an alternative pathway
(1G:10.9%; CG: 13.1%), and less than 5% of participants had entered the profession without
any teacher education or training (IG: 10.9%; CG: 13.1%). In Bulgaria and Flanders, the
percentage of novice teachers entering the profession via regular teacher education
programmes was lowest of all education systems (Figure 58). Here, over 30% of respondents
had entered the teaching profession via alternative training programmes or without formal
teacher education, while in Madrid and Catalonia almost all novice teachers had entered the
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profession via regular teacher education programmes. Overall, novice teachers had an
average teaching experience of two years. The samples from Flanders, Wallonia, and
Romania comprised novice teachers with the least amount of teaching experience in both
intervention and control groups respectively. In Madrid, all participants, and in Flanders, all
control group participants had a formal teaching qualification. In all other education systems,
more than 90% of participants had a formal teacher qualification except in Bulgaria (88%)
and in the intervention group in Wallonia (86%). Interestingly enough, for more than 50% of
novice teachers of either group, teaching was not their first-choice career. Detailed tables
with descriptive statistics can be found on pages 334 to 336 in the Appendix.

Professional Background of Novice Teachers

Most novice teachers entered the NEST programme via regular
teacher education programmes.

. | entered the teaching profession via regular teacher education and/or training.

. | entered the teaching profession via an alternative pathway (e.g. fast-track training).

| entered the teaching profession without any teacher education or teacher training.

Austria

Intervention Group, N = 4 100%

Austria

Control Group, N = 8 100%

Belgium (Flanders)
Intervention Group, N = 24

Belgium (Flanders)
Control Group, N =12

Belgium (Wallonia)
Intervention Group, N = 37

ae||

~

1% 1

67% 17%

84%
Belgium (Wallonia)
Control Group, N =79

Bulgaria
Intervention Group, N = 117

90%

Bulgaria
Control Group, N = 205

Romania
Intervention Group, N = 59

Romania
Control Group, N = 52

Spain (Catalonia)
Intervention Group, N =70
Spain (Catalonia)

Control Group, N = 81
Spain (Madrid)
Intervention Group, N =73
Spain (Madrid)

Control Group, N =90

99%

98%

Figure 58: Professional Background of Novice Teachers, by Education System
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3.3 School Contexts

To investigate what kinds of challenges the novice teachers in the intervention and control
groups perceived in their specific school contexts, they were asked to rate three sets of
items. First, they were asked to what extent their school's capability to provide quality
instruction was hindered by 14 different factors, such as a shortage of qualified teachers,
insufficient internet access, or a shortage of support personnel. These factors were rated on
a4-pointscaleranging from1 (not at all) to 4 (a lot). Second, they were asked to estimate how
often seven different cases of misconduct or behavioural challenges occurred among their
students. These items were rated on a 5-point scale ranging from 1 (never or almost never)
to 5 (daily). Lastly, they were asked to estimate the percentage of students at their school
who might be classed as belonging to nine types of potentially challenging groups.

Regarding instructional challenges, we saw mostly similar patterns in all seven education
systems. Novice teachers tended to identify a shortage of support personnel as a challenge
to their school's capability to provide instruction. Among novice teachers in the NEST
intervention group, 11.9% of novice teachers in Madrid, 12.1% of novice teachers in Wallonia,
17.4% of novice teachers in Catalonia, and 33% of novice teachers in Romania answered that
this shortage hindered the quality of instruction ‘a lot’. A shortage of library materials was
perceived as a strong hindrance (‘a lot’) by novice teachers in the Belgian regions (Flanders:
18.2%, Wallonia: 15.6%) and in Romania (22.8%). Teachers in Madrid were comparatively
more affected by a shortage or inadequacy of instructional space (14.7% answered ‘a lot’).
However, this was also a problem for Romanian teachers (12.1% answered ‘a lot’). Romanian
novice teachers identified the greatest number of challenges (Figure 59), whereas novice
teachers in Bulgaria perceived the least number of challenges (Figure 60).

Interestingly, in most education systems, only a few novice teachers identified a lack of
qualified teachers as a serious impediment to instructional quality at their schools. This
perception was most widespread in the Belgian regions, with a majority of 54.5%
intervention group novice teachers answering either ‘quite a bit’ or ‘a lot’ in Flanders, and
33.4% in Wallonia. These numbers were relatively low in other education systems, ranging
from 1.8% in Bulgaria to 10.3% in Romania.

There were no notable differences between the intervention and control groups.
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Novice Teachers' Perceptions of Instructional Challenges—Romania
(Intervention Group)

To what extent is this school’s capacity to provide quality instruction
currently hindered by any of the following issues?

. Not at all . To some extent Quite a bit . A lot

Shortage of qualified teachers

(N = 58) 57% 33%
Shortage of teachers with competence in
teaching students with special needs 26% 44% 26%
(N =57)
Shortage or inadequacy of instructional
materials (e.g. textbooks) 26% 46% 21%
(N =57)

Shortage or inadequacy of digital technology
for instruction (e.g. software, computers, 25% 36%
tablets, smart boards) (N = 59)

31%

Insufficient internet access

(N=57) -

Shortage or inadequacy of

library materials (N = 57) 32% 40%

Shortage of support personnel
(N =57)

Shortage or inadequacy of instructional space

(e.g. classrooms) 47% 28% 12%

(N =58)

Shortage or inadequacy of physical infrastructure
(e.g. classroom furniture, school buildings, 48% 26% 14%

heating/cooling, and lighting) (N = 58)

Shortage of teachers with competence in
teaching students in a multicultural or
multilingual setting (N = 57)

Shortage of teachers with competence in
teaching students from socioeconomically
disadvantaged homes (N = 57)

44%

Shortage or inadequacy of necessary materials
to train vocational skills 32% 38%
(N =586)

Shortage or inadequacy of time for
instructional leadership 39% 32%
(N=57)

Shortage or inadequacy of
time with students 24% 50%
(N =58)

21%

16%

17%

Figure 59: Instructional Challenges as Perceived by Novice Teachers in Romania

Page 98



Novice Educator Support and Training (NEST)

Novice Teachers' Perceptions of Instructional Challenges—Bulgaria

(Intervention Group)

To what extent is this school’s capacity to provide quality instruction
currently hindered by any of the following issues?

Shortage of qualified teachers
(N=111)

Shortage of teachers with competence in
teaching students with special needs
(N=110)

Shortage or inadequacy of instructional
materials (e.g. textbooks)
(N=110)

Shortage or inadequacy of digital technology
for instruction (e.g. software, computers,
tablets, smart boards) (N = 111)

Insufficient internet access
(N=111)

Shortage or inadequacy of
library materials (N = 108)

Shortage of support personnel
(N=111)

Shortage or inadequacy of instructional space
(e.g. classrooms)
(N=111)

Shortage or inadequacy of physical infrastructure
(e.g. classroom furniture, school buildings,
heating/cooling, and lighting) (N =111)

Shortage of teachers with competence in
teaching students in a multicultural or
multilingual setting (N = 109)

Shortage of teachers with competence in
teaching students from socioeconomically
disadvantaged homes (N = 110)

Shortage or inadequacy of necessary materials
to train vocational skills
(N=110)

Shortage or inadequacy of time for
instructional leadership
(N =109)

Shortage or inadequacy of
time with students
(N=110)

. Not at all . To some extent

Quite abit ||

70% 28%

57% 28%

65% 27%

52% 35%

60% 31%

59% 30%

1% 22%

68% 23%

65% 31%

65% 28%

Figure 60: Instructional Challenges as Perceived by Novice Teachers in Bulgaria
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Regarding cases of misconduct or behavioural challenges, the data from the intervention
groups of different education systems was also mostly similar. Flanders stood out as the
education system in which novice teachers perceived the queried forms of misconduct as
most prevalent, with comparatively high numbers of novice teachers reporting a ‘weekly’ or
‘daily’ occurrence of intimidation or bullying among students (45.5%) and intimidation or
verbal abuse of teachers or staff (38.1%). The reported frequencies of misconduct and
behavioural challenges for Flanders can be seen in Figure 61.

Novice Teachers' Perceptions of Misconduct and Behavioural Challenges
—Belgium (Flanders)

(Intervention Group)

In this school, how often do the following occur amongst students:

- Never or almost never . Once every three months Monthly . Weekly . Daily

Vandalism and theft
(N=21)

Intimidation or bullying among students
(or other forms of verbal abuse) 14%
(N=22)

32% 14%

Physical injury caused by
violence among students
(N =20)

Intimidation or verbal abuse

of teachers or staff (N = 21) 29%

Use/possession of drugs and/or alcohol
(N =20)

A student or parent/guardian reports
postings of hurtful information
about students on the internet. (N = 20)

A student or parent/guardian reports
unwanted electronic contact among students
(e.g. via texts, social media, chat groups). (N = 20)

Figure 61: Novice Teachers’ Perceptions of Misconduct and Behavioural Challenges at School in Belgium
(Flanders)

Intimidation or bullying among students was the most common form of behavioural
challenge in all education systems. Apart from Flanders, between 17.6% (Madrid) and 36.4%
(Wallonia) of novice teachers in the intervention group regarded intimidation and bullying
among students a weekly or even daily occurrence. Bulgarian novice teachers also reported
high occurrences of physical injury caused by violence among students (14.8%) and
intimidation or verbal abuse of teachers or staff (10.4%). Novice teachers in Wallonia
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reported intimidation of teachers and staff (14.7%) and use or possession of drugs and/or
alcohol (11.8%). In Madrid, 11.8% of novice teachers reported vandalism and theft. Regarding
these cases of behavioural challenges, there were no notable differences between the
intervention and control groups.

Lastly, regarding novice teachers’ perceptions of the composition of the student body at
their schools, we noticed high levels of variance within the education systems themselves.
For instance, in Bulgaria, estimates of the number of students whose language spoken at
home was different from the language(s) of instruction at school, students with special
needs, students from socioeconomically disadvantaged homes, students who are refugees,
students without connection to the internet at home, and students whose parents have not
finished secondary education ranged from 0% to 100% (Figure 62).

Composition of the Student Body According to Novice Teachers—Bulgaria
(Intervention Group)

Which proportion of students at your school
approximately fits into the following categories?

Individual Response ¥ Average

Students whose language spoken at home . o . 59% )
is different from the language(s) of instruction ¢ % C;Z 8.8, %5'2@@ “* %‘0 oo ® %% aﬂ

®

(N=107)
Students with special needs . s
(N =104) “
Students from socioeconomically 55%
disadvantagezﬂ r;o;q%s) :‘) g)o gg%@% mg‘?@ eg%_ Y @D@g & 30@.@0@‘!
. 66%
& g ©° > ®
Students from ethnic zn'\lnloqlg%s) 8. g@g : % ° 9% . 0@9&) %m%@ 0ol 3?33 %Q
Students who are refugees ‘0 %o ®
(N =23) ° o
Students from single-parent — %
rouschotts PRI (TS e Lt
Students facing violence in 16%
their daily life Tl o 8 :
s (N =49) 34
tudents without internet o -
connection ?lfl r;ogr,rz gko2 oF " cied "o,
Students whose parents have not , 49% :
finished secondary ?'c\ilu_cz:t(i)czr; !%fg%‘g'@”% 9@5’59”.@2 Wk & %D“”’g?éﬁi’%@ LT
0% 25% 50% 75% 100%

Percentage According to Novice Teachers
Figure 62: Composition of the Student Body According to Novice Teachers in Bulgaria

Looking at averages, we found that novice teachersin Flanders tended to provide the highest
estimates of numbers of students whose language at home differed from the language of
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instruction (75.8%, range: 0%-100%). The estimates for this category were also high in
Catalonia (64.1%, range: 2%-100%) and Bulgaria (58.9%, range: 0%-100%), but
comparatively low in Romania (19%, range: 0%-100%). Novice teachers in Bulgaria and
Flanders also reported high numbers of students from ethnic minorities, with average
estimates of 66.2% in Bulgaria (range: 2%-100%) and 61.1% in Flanders. In all education
systems, novice teachers tended to estimate that a substantial part of the students at their
school came from socioeconomically disadvantaged homes, with average estimates ranging
from 40.3% In Wallonia (range: 5%-100%) to 63% in Flanders (range: 0%-98%). In general,
estimates of homogeneity tended to be lower in Romania and Wallonia (Figure 63) than in
other education systems. However, it should be noted that we saw far more variance in the
individual education systems than between systems.

Composition of the Student Body According to Novice Teachers
—Belgium (Wallonia)

(Intervention Group)

Which proportion of students at your school

approximately fits into the following categories?

Individual Response 9|¢ Average

Students whose language spoken at home 32%,
is different from the language(s) of instruction %%0%0% e X e @& 0.8
N = 34)
. . 43%
Students with special needs ° °
PN S 35) S olege B K, 0% 8, F
Students from socioeconomically 40%,
disadvantaged homes L2 8o R ® 0, S0 !
(N =35) )
Students from ethnic minorities & 95,8 3;#" e ° ® e
(N = 33) e® i e @ ° @ ®
13%
Students who are refugees %89 o ©
(N = 26) ° ° o
Students from single-parent . . 3%0
households o ° ‘ofs #°8 X &, . -
(N =32)
Students facing violence in 3%
their daily ife o o ®e,” o .
=29
Students without(internel 18% -
connection at home %@egé)@ ' P
(N = 251
Students whose parents have no ) 27% .
finished secondary education O;% 8 o k 83 ¥ ®e o
(N =28)
0% 25% 50% 75% 100%

Percentage According to Novice Teachers
Figure 63: Composition of the Student Body According to Novice Teachers in Wallonia

Comparing control and intervention groups, we noticed that overall, the intervention group
tended to report somewhat more diverse and challenging compositions of the student body
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in Bulgaria and Madrid, whereas this was reversed in Catalonia and Flanders. In the other
education systems, we saw no notable differences.

It should be noted that we cannot confirm or cross-validate the novice teachers’ estimates
regarding the composition of the student body at their schools as we have no information on
which teachers worked at the same schools.

3.4 Organisation of Mentoring

This section examines how mentoring for novice teachers was organised. This information
was collected in the second survey and could only be provided by those novice teachers who
had a mentor to support them at this point in time. In the control group, only 150 novice
teachers stated having a mentor. In Bulgaria, this was true for only 14.6% of novice teachers
in the control group. In Romania and Madrid, about 21% of participants reported having a
mentor, whereas in Catalonia 40.7% of respondents had a mentor. In Belgium, the majority
of control group novice teachers had a mentor (Wallonia: 60.8%; Flanders: 83.3%). In
consequence, the control group samples of novice teachers with mentors were particularly
small for Madrid (19), Flanders (10), and Romania (10). Therefore, the reported control group
data regarding mentoring and mentors should interpreted cautiously as answers or changes
relating to one person can skew the data quite strongly.

First, we report on the dates of the first mentoring session. In the second survey, novice
teachers were asked to give the month and year of this first meeting.

For the intervention group, this meeting was supposed to take place after they had
completed the first online survey in order to generate a baseline measurement for the
intervention group. Members of the intervention group were also asked to report the number
of formal and informal mentoring conversations that had taken place since the first meeting.
Novice teachers in the intervention group were supposed to have at least one formal
mentoring conversation with their mentor each term. Since they completed the second
survey at the end of the school year, all novice teachers in the intervention group should have
reported having had at least three formal conversations. In the questionnaire, a formal
mentoring conversation was defined as ‘a longer meeting between mentor and mentee to
plan and/or discuss and/or reflect on, for instance, a lesson plan, actual teaching, or student
behaviour’. An informal mentoring conversation was defined as ‘a short meeting to exchange
information/materials or receive advice or feedback on ideas’.

Next, we present data on the perception of the organisation of the meetings from the
perspective of the novice teachers. Novice teachers were asked to agree or disagree on a 4-
point scale ranging from 1 (strongly disagree) to 4 (strongly agree) with four statements
about the organisation of their mentoring. One example statement was: ‘My mentor takes
sufficient time for our mentoring conversations.’

Lastly, we present data on novice teachers’ perceptions of the focus of the mentoring they
received. In the second questionnaire, novice teachers in the intervention and control groups
were asked to assess the extent to which their mentoring had focused on supporting them
with addressing different challenges. To this end, they had to rate six questions on a 4-point
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scale ranging from 1 (not at all) to 4 (a lot). One example question was: ‘To what extent did the
mentoring you received focus on supporting you with teaching students with language
barriers?’

3.4.1 Section Summary

Time of First Meeting with Mentor: Novice teachers in the intervention group and the
novice teachers in the control group who had a mentor were asked to give the month and
year of their first meeting with their mentor. In the intervention group, first meetings were
scheduled after novice teachers had completed the first survey, i.e. starting in September
2021. According to their answers, this was true for the majority of novice teachers (70.1%)
even at the level of individual education systems. However, 6.8% of respondents dated this
first meeting back to September 2020, and 4.1% to September 2019. It is possible that
participants mistyped the dates. In the control group, the majority of participants also met
their mentor for the first time in September 2021 (72.6%). This was true for all education
systems. There were some exceptions in which novice teachers reported to have met their
mentor for the first time in 2006 or 2010; again, this was possibly the result of typing
mistakes.

Number of Mentoring Conversations: On average, novice teachers in the intervention group
reported that 3.8 (Mdn = 3) formal mentoring conversations had taken place. This number
seems realistic, considering that three meetings were supposed to be scheduled through the
course of the NEST mentoring programme. Furthermore, novice teachers in the intervention
group reported an average of 8.6 (Mdn = 4) informal mentoring conversations with their
mentors. There were some outliers; a few novice teachers reported having had neither
formal nor informal mentoring conversations, and some reported having had as many as 50
formal and 150 informal mentoring conversations.

Novice teachers in the control group reported an average of 6.9 (Mdn = 4) formal mentoring
conversations and an average of 17.3 (Mdn = 10) informal conversations with their mentors.
Again, there were some outliers; a few novice teachers reported having had neither formal
nor informal mentoring conversations, and some reported having had as many as 100 formal
and 200 informal mentoring conversations. In all education systems, novice teachers in the
control group reported higher numbers of formal and informal mentoring conversations. The
biggest difference between the groups regarding the number of formal mentoring
conversations can be seen in Bulgaria, whereas in Wallonia and Catalonia, the groups
reported more similar numbers. Regarding informal mentoring conversations, the biggest
differences in numbers between the intervention and control group can be observed in
Bulgaria and Madrid. In Wallonia, the number of mentoring conversations in the intervention
and control group were most similar compared to the other education systems.

Organisation of Mentoring: On average, novice teachers in the intervention group agreed
quite strongly that mentors had taken sufficient time for mentoring conversations and
classroom observations. They also agreed quite strongly that they knew well in advance
when their mentor would come to visit them for a classroom observation and disagreed with
the statement that mentoring conversations were rescheduled often. The highest averages
for all statements were found in Catalonia. On a descriptive level, averages in the control

Page 104



Novice Educator Support and Training (NEST)

group were lower than those of the intervention group for all statements in all education
systems except for Flanders. However, only 10 novice teachers answered this question in the
control group in Flanders. Novice teachers in the control group also agreed that mentors had
made sufficient time for mentoring conversations as well as for observing their teaching.
They also agreed that they knew well in advance when their mentor would come to visit them
for a classroom observation. Control group novice teachers in all education systems except
in Bulgaria disagreed even more strongly than those in the intervention group with the
statement that mentoring conversations were rescheduled often.

Mentoring Focus: Compared to novice teachers in the control group, novice teachers in the
intervention group in Catalonia, Romania, and Madrid reported that their mentoring had
focused to a greater extent on supporting them with engaging hard-to-reach learners,
teaching students with language barriers, teaching students with emotional and behavioural
difficulties, teaching students with learning difficulties, managing a diverse classroom
effectively, and involving parents in the learning process of their children. Except for singular
mentoring foci, the percentages for the answer category ‘a lot’ were higher in the
intervention group than in the control group for all mentoring foci, as were the combined
percentages for the answer categories ‘a lot’ and ‘quite a bit’. In Bulgaria, novice teachers in
the intervention group reported that their mentoring had focused to a greater extent on
supporting them with engaging hard-to-reach learners, teaching students with language
barriers, teaching students with learning difficulties, and managing a diverse classroom
effectively compared to novice teachers in the control group. However, the Bulgarian control
group reported a more extensive focus on the mentoring foci of supporting them with
teaching students with emotional and behavioural difficulties and involving parents in the
learning process of their children. Also, the percentages for the answer category ‘alot’in the
control group were higher than in the intervention group for four mentoring foci. On a
descriptive level, compared to novice teachers in the control group, novice teachers in the
intervention group in Flanders and Wallonia reported that their mentoring had focused to a
lower extent on most of the different focus areas. In the different education systems, novice
teachers both in intervention and control groups on average perceived the strongest focus
of their mentoring to have been on supporting them with engaging hard-to-reach learners or
managing a diverse classroom. Novice teachers in the intervention group in all education
systems except Romania perceived the least extent of focus on involving parents in the
learning process of their children. In Romania, novice teachers in the intervention group
actually perceived a strong focus on involving parents in the learning process of their
children. Here, novice teachers in the intervention group perceived the least extent of focus
on teaching students with language barriers. Novice teachers in the control group perceived
the least extent of focus either on involving parents in the learning process of their children
(Bulgaria, Madrid, Wallonia), teaching students with language barriers (Catalonia, Romania),
or teaching students with learning difficulties (Flanders).
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3.4.2 Organisation of Mentoring—Belgium (Flanders)

The matched sample for Flanders was very small, with 24 novice teachers in the intervention
group and only 10 novice teachers in the control group. Not all respondents answered all
questions, so there was variability in sample size for the different questions. Therefore, the
data reported for the control group must be interpreted with caution as answers or changes
relating to one person can skew the data quite strongly. The total number of novice teachers
who answered the questions can be found in Table 89 and Table 95 in the Appendix.

Time of First Meeting with Mentor: More than half of the novice teachers in the intervention
group (57.1%) reported to have met their mentor in September 2021 or later. Others reported
dates between September 2016 and September or October 2020. Those responses might
be the result of typing errors. The majority of control group novice teachers (80%) also met
their mentor for the first time in September 2021 or later. One person reported September
2020 and one person reported November 2020 as the time of the first meeting with their
mentor.

Number of Mentoring Conversations: The majority of novice teachers in the intervention
group (65.2%) had three or more formal mentoring conversations with their mentor (M = 3.7;
Mdn = 4). The range of reported meetings was zero to ten meetings, although only two
respondents reported zero mentoring conversations, and only two respondents reported
more than seven mentoring conversations. Furthermore, respondents reported on average
14.4 (Mdn = 5) informal mentoring conversations with their mentors. Those numbers are
slightly higher than the overall average of all education systems for the intervention group.
There were some outliers, such as two novice teachers who reported having had no formal
mentoring conversations, and one novice teacher who reported having had as many as 150
informal mentoring conversations.

Novice teachers in the control group reported higher numbers of formal as well as informal
mentoring conversations. All novice teachers reported three formal mentoring
conversations or more, with the number of conversations ranging from three to ten (M = 6.3;
Mdn =5.5). On average, respondents had 8.5 (Mdn = 3) informal meetings with their mentors.
Those numbers are lower than the overall average of all education systems for the control
group. Here there were some outliers as well, such as two novice teachers who reported
having had more than 20 informal mentoring conversations.

Organisation of Mentoring: Overall, novice teachers in the intervention group were a little
more critical of their mentors than those in the control group, although the majority still
agreed or strongly agreed with the statements about the organisation of mentoring.
Although 57.1% of respondents strongly agreed that their mentor had taken sufficient time
for the mentoring conversations, 9.5% of respondents disagreed with this statement (Figure
64). In contrast, 100% of control group novice teachers agreed or strongly agreed with this
statement (Figure 65).
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Novice Teachers' Perspectives on the Organisation of Mentoring
—Belgium (Flanders)
(Intervention Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor takes sufficient time for

our mentoring conversations.

(N=21)

My mentor takes sufficient time to
observe my classroom teaching.

(N =20)

| know well in advance when my mentor
will visit me for a classroom observation.
(N=21)

My mentoring conversations

were rescheduled often.
(N=21)

Figure 64: Organisation of Mentoring—Belgium (Flanders), Intervention Group

Novice Teachers' Perspectives on the Organisation of Mentoring
—Belgium (Flanders)
(Control Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor takes sufficient time for

our mentoring conversations.

(N=10)

My mentor takes sufficient time to
observe my classroom teaching.
(N=10)

| know well in advance when my mentor
will visit me for a classroom observation.
(N=10)

My mentoring conversations

were rescheduled often.
(N=10)

Figure 65: Organisation of Mentoring—Belgium (Flanders), Control Group

All control group respondents also agreed or strongly agreed that mentors had taken
sufficient time for classroom observations and that they knew well in advance when the
mentor would visit them for such an observation. In the intervention group, 85% of
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respondents agreed or strongly agreed that their mentor had taken enough time to observe
their teaching, and 81% agreed that they knew well in advance about visits from their mentor.
Both groups disagreed with the statement that mentoring conversations were rescheduled
often. Here, the entire control group disagreed or strongly disagreed with the statement
compared to 81% of respondents in the intervention group.

Mentoring Focus: Overall, compared to novice teachers in the control group, novice teachers
in the intervention group reported that their mentoring had focused to a lower extent on
supporting them with engaging with hard-to-reach learners, teaching students with language
barriers, managing a diverse classroom effectively, and involving parents in the learning
process of their children (Figure 66 and Figure 67). The percentages for the answer category
‘a lot’ in the intervention group were higher than in the control group only for the mentoring
focus regarding teaching students with language barriers. Novice teachers in the
intervention group perceived the strongest focus of their mentoring to have been on
supporting them with engaging hard-to-reach learners (42.9% answered ‘quite a bit’ or ‘a lot).
They perceived the least extent of focus on involving parents in the learning process of their
children (9.5% answered ‘quite a bit’). The percentages of novice teachers in the intervention
group who reported that their mentoring had not focused at all on one of the different areas
varied between 4.8% (engaging hard-to-reach learners, managing a diverse classroom
effectively) and 42.9% (involving parents in the learning process of their children). Novice
teachers in the control group perceived the strongest focus of their mentoring to have been
on supporting them with managing a diverse classroom effectively (60% answered ‘quite a
bit’ or ‘alot’). They perceived the least extent of focus to have been on teaching students with
learning difficulties (20% answered ‘quite a bit’). The percentages of novice teachers in the
control group who reported that their mentoring had not focused on one of the different
areas at all ranged from 0% (managing a diverse classroom effectively) to 20% (involving
parents in the learning process of their children).

The perspectives of novice teachers in the intervention group partially corresponded with
the perspectives on the mentoring focus reported by the mentors themselves (see the
sectiontitled Changes in Self-Reported Mentoring Focus for more information). At least 50%
of mentors answered that they had focused ‘a lot’ or ‘quite a’ bit on supporting their mentees
with teaching students with learning difficulties (seven out of eleven mentors), teaching
students with language barriers (six out of eleven mentors), teaching students with
emotional and behavioural difficulties (six out of eleven mentors), managing a diverse
classroom (seven out of eleven mentors), or engaging hard-to-reach learners (seven out of
eleven mentors). In contrast, five out of eleven of mentors had not focused at all on
supporting their mentees with involving parents in the learning process of their children
(three mentors reported having focused on this ‘quite a bit’).
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Novice Teachers' Perspectives on Mentoring Focus—Belgium (Flanders)
(Intervention Group)

To what extent did the mentoring you received focus on supporting you with...
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teaching students with learning
difficulties? (N = 21)

teaching students with language
barriers? (N = 21)

teaching students with emotional and
behavioural difficulties? (N = 21)

14%

24%

29% 19%

33%

involving parents in the learning process
of their children? (N = 21)

managing a diverse classroom 33%
effectively? (N = 21) i
engaging hard-to-reach

learners? (N = 21) 33%

Figure 66: Novice Teachers’ Perspectives on Mentoring Focus—Belgium (Flanders), Intervention Group

Novice Teachers' Perspectives on Mentoring Focus—Belgium (Flanders)
(Control Group)

To what extent did the mentoring you received focus on supporting you with...

- Not at all
teaching students with learning . 10%

difficulties? (N = 10)

teaching students with language
barriers? (N = 10) = 30%
teaching students with emotional and
behavioural difficulties? (N = 10) 20%
involving parents in the learning process
of their children? (N = 10) ke 30%

managing a diverse classroom
effectively? (N = 10)
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Figure 67: Novice Teachers’ Perspectives on Mentoring Focus—Belgium (Flanders), Control Group
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3.4.3 Organisation of Mentoring—Belgium (Wallonia)

The matched sample for Wallonia comprised 37 novice teachers in the intervention group
and 48 novice teachers in the control group. Not all respondents answered all questions, so
there was variability in sample size for the different questions. The total number of novice
teachers who answered the questions can be found in Table 90 and Table 96 in the Appendix.

Time of First Meeting with Mentor: Slightly more than half of the novice teachers in the
intervention group (52.9%) reported to have met their mentor in September 2021 or later.
Others reported September 2018 and September or October 2019 or 2020. Those
responses might be the result of typing errors. The majority of control group novice teachers
(73.3%) also met their mentor for the first time in September 2021 or later. Five persons
reported September 2020, and one person each reported October 2020 and November
2020 as the time of the first meeting with their mentor.

Number of Mentoring Conversations: Slightly more than half of the novice teachers in the
intervention group (52.8%) had three or more formal mentoring conversations with their
mentor (M = 3.4; Mdn = 3). The range of reported mentoring conversations was zero to ten
meetings, although only two people reported zero meetings and only two people reported
more than seven meetings. Furthermore, respondents reported on average 12.9 (Mdn = 5)
informal meetings with their mentors. There were some outliers, such as four novice
teachers who reported having had no formal mentoring conversations, and two novice
teachers who reported having had as many as 100 informal mentoring conversations.

In the control group, 60.4% of novice teachers reported three formal mentoring
conversations or more, with the number of conversations ranging from three to ten (M = 4.8;
Mdn = 3). On average, respondents had 13.1 (Mdn = 5) informal mentoring conversations with
their mentors. Here there were some outliers as well, such as four novice teachers who
reported having had no formal mentoring conversations and one novice teacher who
reported having had 50 informal mentoring conversations.

Organisation of Mentoring: Overall, novice teachers in the intervention group in Wallonia
were more critical in their assessment of the organisation of their mentoring (Figure 68 and
Figure 69) than novice teachers in other education systems. They disagreed or strongly
disagreed especially with the statement that their mentor had taken sufficient time to
observe them while they were teaching (IG: 72.7%; CG: 70.5%). In the intervention group,
exactly half of respondents disagreed or disagreed strongly that they knew well in advance
when their mentor would be coming for a classroom visit, and almost 30% agreed or strongly
agreed that mentoring conversations were rescheduled often. In the control group, 64.3% of
respondents disagreed or strongly disagreed that they knew well in advance when their
mentor would be visiting. However, mentoring conversations were not rescheduled often;
only 6.7% of respondents agreed with this statement. On a more positive note, the majority
of both groups agreed or strongly agreed that their mentor had taken sufficient time for
mentoring conversations (1G: 82.4%; CG: 73.9%).
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Novice Teachers' Perspectives on the Organisation of Mentoring

—Belgium (Wallonia)
(Intervention Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

My mentor takes sufficient time for

our mentoring conversations.

(N =34)

My mentor takes sufficient time to
observe my classroom teaching.

(N =33)

| know well in advance when my mentor
will visit me for a classroom observation.
(N = 34)

My mentoring conversations

were rescheduled often.

(N =34)

. Strongly agree . Agree Disagree - Strongly disagree

Figure 68: Organisation of Mentoring—Belgium (Wallonia), Intervention Group

Novice Teachers' Perspectives on the Organisation of Mentoring

—Belgium (Wallonia)
(Control Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

My mentor takes sufficient time for

our mentoring conversations.

(N = 46)

My mentor takes sufficient time to
observe my classroom teaching.

(N = 44)

| know well in advance when my mentor
will visit me for a classroom observation.
(N =42)

My mentoring conversations

were rescheduled often.
(N = 45)

. Strongly agree . Agree Disagree . Strongly disagree

14% 16%

17% 19%

Figure 69: Organisation of Mentoring—Belgium (Wallonia), Control Group
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Mentoring Focus: Overall, novice teachers in the intervention group reported that their
mentoring had focused to a lower extent on supporting them with engaging hard-to-reach
learners, teaching students with language barriers, managing a diverse classroom
effectively, and involving parents in the learning process of their children compared to novice
teachers in the control group (Figure 68 and Figure 69). The percentages for the answer
category ‘a lot’ in the intervention group were higher than in the control group only for the
mentoring focus of teaching students with learning difficulties. This was also where novice
teachers in the intervention group perceived the strongest focus of their mentoring (50%
answered ‘quite a bit’ or ‘a lot’). Novice teachers in the control group perceived the strongest
focus of their mentoring to have been on supporting them with engaging hard-to-reach
learners (53.3% answered ‘quite a bit’ or ‘alot’). Novice teachers in both groups perceived the
least extent of focus on involving parents in the learning process of their children (1G: 18.2%
answered ‘quite a bit’ or ‘alot’; CG: 28.9% answered ‘quite a bit’ or ‘a lot’). The percentages of
novice teachers in the intervention group who reported that their mentoring had not focused
on one of the different areas at all varied between 26.5% (teaching students with learning
difficulties, teaching students with emotional and behavioural difficulties, managing a diverse
classroom effectively) and 61.8% (teaching students with language barriers). The
percentages of novice teachers in the control group who reported that their mentoring had
not focused on one of the different areas at all differed between 24.4% (managing a diverse
classroom effectively) and 63.6% (teaching students with language barriers).

The perspectives of novice teachers in the intervention group partially corresponded with
the perspectives on the mentoring focus reported by the mentors themselves (see the
sectiontitled Changes in Self-Reported Mentoring Focus for more information). At least 50%
of mentors answered that they had focused ‘a lot’ or ‘quite a bit’ on supporting their mentees
with teaching students with emotional and behavioural difficulties (62.9%), managing a
diverse classroom (66.6%), or engaging hard-to-reach learners (62.9%). In contrast, 48.1% of
mentors reported that they had not focused at all on supporting their mentees with teaching
students with language barriers and with involving parents in the learning process of their
children. Regarding support with teaching students with learning difficulties, responses were
mixed, with five mentors not focusing on this aspect at all, and five mentors focusingonita
lot.
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Novice Teachers' Perspectives on Mentoring Focus—Belgium (Wallonia)
(Intervention Group)

To what extent did the mentoring you received focus on supporting you with...

teaching students with learning
difficulties? (N = 34)

teaching students with language
barriers? (N = 34)

teaching students with emotional and
behavioural difficulties? (N = 34)

involving parents in the learning process
of their children? (N = 33)

managing a diverse classroom
effectively? (N = 34)

engaging hard-to-reach
learners? (N = 34)

Figure 70: Novice Teachers’ Perspectives on Mentoring Focus—Belgium (Wallonia), Intervention Group

Novice Teachers' Perspectives on Mentoring Focus—Belgium (Wallonia)
(Control Group)

To what extent did the mentoring you received focus on supporting you with...

teaching students with learning
difficulties? (N = 44)

teaching students with language
barriers? (N = 44)

teaching students with emotional and
behavioural difficulties? (N = 44)

involving parents in the learning process
of their children? (N = 45)

managing a diverse classroom
effectively? (N = 45)

engaging hard-to-reach
learners? (N = 45)

Figure 71: Novice Teachers’ Perspectives on Mentoring Focus—Belgium (Wallonia), Control Group
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3.4.4 Organisation of Mentoring—Bulgaria

The matched sample for Bulgaria comprised 117 novice teachers in the intervention group
and 30 novice teachers in the control group. Not all respondents answered all questions, so
there was variability in sample size for the different questions. The total number of novice
teachers who answered the questions as well as all descriptive statistics can be found in
Table 91 and Table 97 in the Appendix.

Time of First Meeting with Mentor: The majority of novice teachers in the intervention
group (73.6%) reported to have met their mentor in September 2021 or later. Others reported
September 2018 and September, October, or November 2019 or 2020. Those responses
might be the result of typing errors. More than half of the control group novice teachers
(55.2%) met their mentor for the first time in September 2021 or later. Five persons reported
September 2020, and one person each reported September 2017, 2018, or 2019 as the time
of the first meeting with their mentor.

Number of Mentoring Conversations: Novice teachers in the intervention group had on
average 3.3 formal meetings with their mentor (Mdn = 3). This number seems realistic,
considering that three meetings were supposed to be formally scheduled during the course
of the NEST mentoring programme. Overall, 57.5% of respondents reported 3 formal
mentoring conversations or more. Furthermore, respondents reported on average 4 (Mdn =
3) informal mentoring conversations with their mentors. Those numbers are slightly lower
than the overall average of all education systems for the intervention group. There were
some outliers. A few novice teachers reported having had either only one or up to 30 formal
mentoring conversations; and a few novice teachers reported having had either no or up to
20 informal mentoring conversations. Novice teachers in the control group reported higher
numbers of formal as well as informal mentoring conversations. They reported on average
13.5 formal mentoring conversations (Mdn = 7.5) and on average 27.9 (Mdn = 20) informal
meetings with their mentors. Those numbers are higher than the overall average of all
education systems for the control group. There were some outliers as well. A few novice
teachers reported having had no formal mentoring or as few as two informal mentoring
conversations; and some novice teachers reported having had as many as 100 formal or 200
informal mentoring conversations.

Organisation of Mentoring: Overall, novice teachers in the intervention group were more
positive in their assessment of the organisation of mentoring than novice teachers in the
control group (Figure 72 and Figure 73). Respondents agreed or strongly agreed especially
with the statement that their mentor had taken sufficient time for their mentoring
conversations (96.4%) and to observe them while they were teaching (93.6%). The majority
also agreed or strongly agreed that they knew well in advance when their mentor would be
coming for a classroom visit (92.6%), and only 10.1% agreed or strongly agreed that
mentoring conversations were rescheduled often. In the control group, 92.9% of
respondents agreed or strongly agreed with the statement that their mentor had taken
sufficient time for their mentoring conversations. Slightly fewer control group novice
teachers—although still three quarters—agreed or strongly agreed that mentors had taken
sufficient time for classroom observations (75%). Almost one third of respondents (32.1%)
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disagreed that they knew well in advance when their mentor would be visiting, and 21.4%
agreed that mentoring conversations were rescheduled often.

Novice Teachers' Perspectives on the Organisation of Mentoring

—Bulgaria
(Intervention Group)

To what extent do you agree or disagree with the following statements

regarding the organisation of your mentoring?

. Strongly agree . Agree

My mentor takes sufficient time for

our mentoring conversations.

(N=112)

My mentor takes sufficient time to
observe my classroom teaching.
(N=110)

| know well in advance when my mentor
will visit me for a classroom observation.
(N =108)

My mentoring conversations

were rescheduled often.

(N =108)

Figure 72: Organisation of Mentoring—Bulgaria, Intervention Group

64% 32%

Disagree . Strongly disagree

56% 37%
44% 49% I
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Novice Teachers' Perspectives on the Organisation of Mentoring
—Bulgaria
(Control Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor takes sufficient time for

our mentoring conversations.

(N =28)

My mentor takes sufficient time to
observe my classroom teaching.

(N =28)

| know well in advance when my mentor
will visit me for a classroom observation.
(N =28)

My mentoring conversations

were rescheduled often.

(N = 28)

39%

Figure 73: Organisation of Mentoring—Bulgaria, Control Group

Mentoring Focus: Overall, compared to novice teachers in the control group, novice teachers
in the intervention group reported that their mentoring had focused to a greater extent on
supporting them with engaging hard-to-reach learners, teaching students with language
barriers, teaching students with learning difficulties, and managing a diverse classroom
effectively (Figure 73 and Figure 75). However, for the areas of supporting mentees with
teaching students with emotional and behavioural difficulties and involving parents in the
learning process of their children, the control group reported a more extensive focus. The
percentages for the answer category ‘a lot’ in the control group were higher than in the
intervention group for four mentoring foci. Novice teachers in the intervention group
perceived the strongest focus of their mentoring to have been on supporting them with
teaching students with learning difficulties (73.5% answered ‘quite a bit’ or ‘a lot’). They
perceived the least extent of focus to have been on involving parents in the learning process
of their children (47.3% answered ‘quite a bit’ or ‘a lot’). The percentages of novice teachers
in the intervention group who reported that their mentoring had not focused on one of the
different areas at all differed between 1.8% (teaching students with learning difficulties) and
8.9% (involving parents in the learning process of their children). In the intervention group,
percentages for the answer option ‘not at all’ were lower than those of the control group for
all areas of mentoring focus. Novice teachers in the control group perceived the strongest
focus of their mentoring to have been on supporting them with engaging hard-to-reach
learners (63.3% answered ‘quite a bit’ or ‘a lot’). They perceived the least extent of focus to
have been on involving parents in the learning process of their children (50% answered ‘quite
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a bit’ or ‘a lot’). The percentages of novice teachers in the control group who reported that
their mentoring had not focused on one of the different areas at all differed between 6.7%
(teaching students with emotional and behavioural difficulties) and 16.7% (involving parents
in the learning process of their children, teaching students with language barriers, teaching
students with learning difficulties).

The perspectives of novice teachers in the intervention group partially corresponded with
the perspectives on the mentoring focus reported by the mentors themselves (see the
sectiontitled Changesin Self-Reported Mentoring Focus for more information). At least 50%
of mentors answered that they had focused ‘a lot’ or ‘quite a bit’ on supporting their mentees
with teaching students with learning difficulties (74.1%), teaching students with language
barriers (66.1%), managing a diverse classroom effectively (78.9%), or engaging hard-to-
reach learners (69.6%). Regarding support with teaching students with emotional and
behavioural difficulties and with involving parents in the learning process of their children,
responses were more mixed, with 41.4% focusing at least ‘quite a bit’ on teaching students
with emotional and behavioural difficulties, and 33.4% focusing ‘at least quite a bit’ on
involving parents in the learning process of their children.

Novice Teachers' Perspectives on Mentoring Focus—Bulgaria
(Intervention Group)

To what extent did the mentoring you received focus on supporting you with...

. Not at all To some extent . Quite a bit . A lot

teaching students with learning 56%
difficulties? (N = 113) 2

teaching students with language
barriers? (N = 112) 43% (373

teaching students with emotional and
behavioural difficulties? (N = 112)

involving parents in the learning process
of their children? (N = 112)

managing a diverse classroom
effectively? (N = 112) l 47% 18%

engaging hard-to-reach I

39%

learners? (N = 112)

Figure 74: Novice Teachers’ Perspectives on Mentoring Focus—Bulgaria, Intervention Group
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Novice Teachers' Perspectives on Mentoring Focus—Bulgaria
(Control Group)

To what extent did the mentoring you received focus on supporting you with...
. Not at all To some extent . Quite a bit - A lot

teaching students with learning 17%
difficulties? (N = 30) <

teaching students with language
barriers? (N = 30)

teaching students with emotional and
behavioural difficulties? (N = 30)

involving parents in the learning process 17%
of their children? (N = 30) .

managing a diverse classroom
effectively? (N = 30)

engaging hard-to-reach 13%
learners? (N = 30) :

37%

17% 37%

13% 37% 20%

50% 13%

Figure 75: Novice Teachers’ Perspectives on Mentoring Focus—Bulgaria, Control Group
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3.4.5 Organisation of Mentoring—Romania

The matched sample for Romania comprised 59 novice teachers in the intervention group
and ten novice teachers in the control group. Not all respondents answered all questions, so
there was variability in sample size for the different questions. Therefore, the data reported
for the control group must be interpreted with caution as answers or changes relating to one
person can skew the data quite strongly. The total number of novice teachers who answered
the questions as well as all descriptive statistics can be found in Table 92 and Table 98 in the
Appendix.

Time of First Meeting with Mentor: All but one of the novice teachers in the intervention
group (98.3%) reported to have met their mentor in September 2021 or later. One person
reported January 2021, this response might be the result of a typing error. In Romania, the
majority of meetings started in or after January 2022 (65.5%). The majority of control group
novice teachers (60%) also met their mentor for the first time in September 2021 or later.
One person reported September 2020, and one person reported January 2020 as the time
of the first meeting with their mentor. Two persons reported having met their mentorin 2010
and 2006 respectively. However, those responses were most likely the result of typing errors
since participating novice teachers only had a maximum of five years’ teaching experience.

Number of Mentoring Conversations: Novice teachers in the intervention group reported
on average 3.9 formal mentoring conversations, with 71.1% of respondents reporting 3 or
more formal mentoring conversations (Mdn = 4). These numbers are slightly higher than the
overall average of all education systems for the intervention group. However, the result
seems realistic, considering that three meetings were supposed to be scheduled during the
NEST mentoring programme. Furthermore, respondents reported on average 5.3 (Mdn = 5)
informal mentoring conversations with their mentors. There were some outliers, such as a
few novice teachers who reported having had only one formal mentoring conversation
(range: 1-11). The same was true for informal mentoring conversations. Additionally, some
novice teachers reported having had as many 20 informal mentoring conversations. Novice
teachers in the control group reported higher numbers of formal and informal mentoring
conversations. They reported on average 7.7 formal mentoring conversations (Mdn = 5.5)
and on average 7.8 (Mdn = 6) informal mentoring conversations with their mentors. There
were some outliers, such as one novice teacher who reported having had only one formal
mentoring conversation, and one who reported as many as 20 formal mentoring
conversations. For informal mentoring conversations, numbers ranged from 1 to 24.

Organisation of Mentoring: Overall, novice teachers in the intervention group were more
positive in their assessment of the organisation of mentoring than novice teachers in the
control group (Figure 76 and Figure 77). They agreed or strongly agreed to an equal
percentage with the statements that their mentor had taken sufficient time for their
mentoring conversations and to observe them while they were teaching (96.6%). The
majority also agreed or strongly agreed that they knew well in advance when their mentor
would be coming for a classroom visit (94.8%). However, 29.3% of respondents agreed or
strongly agreed that mentoring conversations were rescheduled often. In the control group,
88.9% of respondents agreed or strongly agreed with the statement that their mentor had
taken sufficient time for their mentoring conversations. Somewhat fewer novice teachers—
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although still two thirds—also agreed or strongly agreed that mentors had taken sufficient
time for classroom observations (66.7%). Exactly one third of respondents disagreed that
they knew well in advance when their mentor would be visiting, and 22.2% agreed that
mentoring conversations were rescheduled often.

Novice Teachers' Perspectives on the Organisation of Mentoring
—Romania

(Intervention Group)

In how far do you agree or disagree with the following statements
regarding the organisation of your mentoring?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor takes sufficient time for

our mentoring conversations.

(N =58)

My mentor takes sufficient time to
observe my classroom teaching.

(N =58)

| know well in advance when my mentor
will visit me for a classroom observation. 55%
(N =58)

My mentoring conversations

were rescheduled often. 14% 16%

(N =58)

Figure 76: Organisation of Mentoring—Romania, Intervention Group
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Novice Teachers' Perspectives on the Organisation of Mentoring
—Romania

(Control Group)

In how far do you agree or disagree with the following statements
regarding the organisation of your mentoring?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor takes sufficient time for

our mentoring conversations. 78%
(N=9)
My mentor takes sufficient time to
observe my classroom teaching. 11% 67%
(N=9)

| know well in advance when my mentor
will visit me for a classroom observation.
(N=9)

My mentoring conversations

were rescheduled often.

(N=19)

Figure 77: Organisation of Mentoring—Romania, Control Group

Mentoring Focus: Overall, compared to novice teachers in the control group, novice teachers
in the intervention group reported that their mentoring had focused to a greater extent on
supporting them with engaging hard-to-reach learners, teaching students with language
barriers, teaching students with emotional and behavioural difficulties, teaching students
with learning difficulties, managing a diverse classroom effectively, and involving parents in
the learning process of their children. The percentages for the answer category ‘a lot’ in the
intervention group were higher than in the control group for all mentoring foci. Novice
teachers in the intervention group perceived the strongest focus of their mentoring to have
been on supporting them with managing a diverse classroom (IG: 79.7% answered ‘quite a
bit” or ‘a lot’) and involving parents in the learning process of their children (IG: 74.1%
answered ‘quite a bit’ or ‘alot’). Novice teachers in the control group perceived the strongest
focus of their mentoring to have been on supporting them with teaching students with
emotional and behavioural difficulties (80% answered ‘quite a bit’ or ‘a lot’). Novice teachers
in both groups perceived the least extent of focus to have been on teaching students with
language barriers (IG: 40.7% answered ‘quite a bit’ or ‘a lot’; CG: 40% answered ‘quite a bit’ or
‘alot’). The percentages of novice teachers in the intervention group who reported that their
mentoring had not focused on one of the different areas at all varied between 3.4%
(managing a diverse classroom effectively) and 15.3% (teaching students with language
barriers). The percentages of novice teachers in the control group who reported that their
mentoring had not focused on one of the different areas at all differed between 3.4%
(managing a diverse classroom effectively) and 15.3% (teaching students with language
barriers). In the control group, fewer novice teachers reported that their mentoring had not
focused on one of the different areas at all. In fact, novice teachers in the control group
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provided this answer only for teaching students with learning difficulties and for teaching
students with language barriers (10% answered ‘not at all’ respectively).

The perspectives of novice teachers in the intervention group corresponded with the
perspectives on the mentoring focus reported by the mentors themselves (see the section
titled Changes in Self-Reported Mentoring Focus for more information). Almost 70% of
mentors answered that they had focused ‘a lot’ or ‘quite a bit’ on the mentoring aspects of
supporting their mentees with teaching students with learning difficulties (85%), teaching
students with emotional and behavioural difficulties (92.3%), involving parentsin the learning
process of their children (69.2%), managing a diverse classroom effectively (100%), or
engaging hard-to-reach learners (97.5%). Regarding the support with teaching students with
language barriers, the responses were more mixed, with 45% of mentors focusing ‘quite a
bit’ or ‘a lot’ on this aspect, and 17.5% not focusing on it at all.

Novice Teachers' Perspectives on Mentoring Focus—Romania
(Intervention Group)

To what extent did the mentoring you received focus on supporting you with...

. Not at all To some extent . Quite a bit . A lot

teaching students with learning
difficulties? (N = 58)

28% 31%

teaching students with language 15%
barriers? (N = 59) -

teaching students with emotional and
behavioural difficulties? (N = 59)

24%

37%

involving parents in the learning process 10%
of their children? (N = 58) 2

managing a diverse classroom
effectively? (N = 59)

engaging hard-to-reach
learners? (N = 59)

34% 40%

51%

42%

Figure 78: Novice Teachers’ Perspectives on Mentoring Focus—Romania, Intervention Group
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Novice Teachers' Perspectives on Mentoring Focus—Romania
(Control Group)

To what extent did the mentoring you received focus on supporting you with...

. Not at all To some extent . Quite a bit . A lot

teaching students with learning
difficulties? (N = 10) 60%

teaching students with language
barriers? (N = 10) | bes 20%

teaching students with emotional and
behavioural difficulties? (N = 10)

involving parents in the learning process 50%
of their children? (N = 10) -

managing a diverse classroom
effectively? (N = 10)

engaging hard-to-reach :
learners? (N = 10) 40% 20%

40% 20%

Figure 79: Novice Teachers’ Perspectives on Mentoring Focus—Romania, Control Group
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3.4.6 Organisation of Mentoring—Spain (Catalonia)

The matched sample for Catalonia comprised 70 novice teachers in the intervention group
and 33 novice teachers in the control group. Not all respondents answered all questions, so
there was variability in sample size for the different questions. The total number of novice
teachers who answered the questions as well as all descriptive statistics can be found in
Table 93 and Table 99 in the Appendix.

Time of First Meeting with Mentor: More than half of the novice teachers in the intervention
group (59.4%) reported to have met their mentor in September 2021 or later. Others
reported September 2018, 2019, or 2020; and two respondents gave October 1989 and April
1995 respectively as the date for the first meeting with their mentor. All of those responses
might be the result of typing errors. The majority of control group novice teachers (81.8%)
also met their mentor for the first time in September 2021 or later. Two persons reported
earlier months in 2021, and four persons reported dates between November 2019 and
November 2020 as the time of the first meeting with their mentor.

Number of Mentoring Conversations: Novice teachers in the intervention group reported
on average 3.6 formal mentoring conversations (Mdn = 3). A majority of 88.4% of
respondents reported three formal mentoring conversations or more. This number seems
realistic, considering that three meetings were supposed to be scheduled during the course
of the NEST mentoring programme. Furthermore, respondents reported on average 10.3
(Mdn =5) informal mentoring conversations with their mentors. There were some outliers; a
few novice teachers reported having had no informal mentoring conversations, and a few
novice teachers reported having had as many as 8 formal and 50 informal mentoring
conversations. Novice teachers in the control group reported higher numbers of formal and
informal mentoring conversations. They reported on average 4.2 formal mentoring
conversations (Mdn = 3) and 13.1 (Mdn = 10) informal mentoring conversations with their
mentors. However, only 63.6% of respondents had three formal mentoring conversations or
more. There were some outliers as well; a few novice teachers reported having had no formal
or informal mentoring conversations, and some reported having had as many as twelve
formal and 50 informal mentoring conversations.

Organisation of Mentoring Overall, novice teachers in the intervention group were more
positive in their assessment of the organisation of mentoring than novice teachers in the
control group (Figure 80 and Figure 81). They agreed or strongly agreed with the statements
that their mentor had taken sufficient time for their mentoring conversations (97.1%) and to
observe them while they were teaching (95.6%). All respondents also agreed or strongly
agreed that they knew well in advance when their mentor would be coming for a classroom
visit. However, 44.1% of respondents agreed or strongly agreed that mentoring
conversations were rescheduled often. In the control group, 69.7% of respondents agreed
or strongly agreed especially with the statement that their mentor had taken sufficient time
for their mentoring conversations. Agreement was slightly higher with the statement that
mentors had taken sufficient time for classroom observations (72.7% agreed or strongly
agreed). The majority of control group novice teachers (81.8%) agreed or strongly agreed
that they knew well in advance when their mentor would be visiting. However, 42.4% agreed
that mentoring conversations were rescheduled often.
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Novice Teachers' Perspectives on the Organisation of Mentoring

—Spain (Catalonia)
(Intervention Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

My mentor takes sufficient time for

our mentoring conversations.

(N =69)

My mentor takes sufficient time to
observe my classroom teaching.

(N =69)

| know well in advance when my mentor
will visit me for a classroom observation.
(N =869)

My mentoring conversations

were rescheduled often.

(N =68)

. Strongly agree . Agree Disagree . Strongly disagree

Figure 80: Organisation of Mentoring—Spain (Catalonia), Intervention Group

Novice Teachers' Perspectives on the Organisation of Mentoring

—Spain (Catalonia)
(Control Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

My mentor takes sufficient time for

our mentoring conversations.

(N =33)

My mentor takes sufficient time to
observe my classroom teaching.

(N =33)

| know well in advance when my mentor
will visit me for a classroom observation.
(N =33)

My mentoring conversations

were rescheduled often.
(N =33)

. Strongly agree . Agree Disagree . Strongly disagree

Figure 81: Organisation of Mentoring—Spain (Catalonia), Control Group
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Mentoring Focus: Overall, compared to novice teachers in the control group, novice teachers
in the intervention group reported that their mentoring had focused to a greater extent on
supporting them with engaging hard-to-reach learners, teaching students with language
barriers, teaching students with emotional and behavioural difficulties, teaching students
with learning difficulties, managing a diverse classroom effectively, and involving parents in
the learning process of their children (Figure 82 and Figure 83). The percentages for the
answer category ‘a lot’ were higher for all mentoring foci except for teaching students with
language barriers. However, the combined percentages for the answer categories ‘a lot’ and
‘quite a bit’ were higher still for novice teachers in the intervention group compared to novice
teachers in the control group regarding all mentoring foci except involving parents in the
learning process of their children. Novice teachers in both groups perceived the strongest
focus of their mentoring to have been on supporting them with managing a diverse
classroom (IG: 69.1% answered ‘quite a bit’ or ‘alot’; CG: 51.5% answered ‘quite a bit’ or ‘a lot).
Novice teachers also perceived a high focus on engaging hard-to-reach learners (IG: 62.7%
answered ‘quite a bit’ or ‘a lot’; CG: 37.5% answered ‘quite a bit’ or ‘a lot’) and teaching
students with emotional and behavioural difficulties (1G: 48.5% answered ‘quite a bit’ or ‘a lot’;
CG: 39.4% answered ‘quite a bit’ or ‘a lot’). Novice teachers in the intervention group
perceived the least extent of focus on involving parents in the learning process of their
children (IG: 19.1% answered ‘quite a bit’ or ‘a lot’). Novice teachers in the control group
perceived the least extensive focus on teaching students with language barriers (CG: 24.2%
answered ‘quite a bit’ or ‘alot’). The percentages of novice teachers in the intervention group
who reported that their mentoring had not focused on one of the different areas at all varied
between 1.5% (managing a diverse classroom effectively) and 38.2% (involving parentsin the
learning process of their children). The percentages of novice teachers in the control group
who reported that their mentoring had not focused on one of the different areas differed
between 6.1% (managing a diverse classroom effectively) and 45.5% (involving parents in
the learning process of their children). In the intervention group, fewer novice teachers
reported that their mentoring had not focused at all on one of the different areas.

The perspectives of novice teachers in the intervention group corresponded with the
perspectives on the mentoring focus reported by the mentors themselves (see the section
titled Changes in Self-Reported Mentoring Focus for more information). At least 50% of
mentors answered that they had focused ‘a lot’ or ‘quite a bit’ on supporting their mentees
with teaching students with learning difficulties (63.8%), teaching students with emotional
and behavioural difficulties (72.2%), managing a diverse classroom (94.4%), or engaging
hard-to-reach learners (83.3%). Regarding supporting mentees with teaching students with
language barriers and with involving parents in the learning process of their children, answers
were more mixed: 25% of respondents reported that they had focused at least ‘quite a bit’ on
supporting their mentees with teaching students with language barriers; and 22.3% had
focused at least ‘quite a bit’ on supporting mentees with involving parents in the learning
process of their children. In contrast, 27.8% had not focused at all on the former and 25% had
not focused at all on the latter.
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Novice Teachers' Perspectives on Mentoring Focus—Spain (Catalonia)
(Intervention Group)

To what extent did the mentoring you received focus on supporting you with...

I Notatal Tosome extent [ Quite abit [ At

21% 10%

teaching students with learning
difficulties? (N = 67)

teaching students with language
barriers? (N = 68)

teaching students with emotional and
behavioural difficulties? (N = 68)

involving parents in the learning process
of their children? (N = 68)

managing a diverse classroom
effectively? (N = 68)

engaging hard-to-reach
learners? (N = 67)

15%

35% 22%

19%

Figure 82: Novice Teachers’ Perspectives on Mentoring Focus—Spain (Catalonia), Intervention Group

Novice Teachers' Perspectives on Mentoring Focus—Spain (Catalonia)
(Control Group)

To what extent did the mentoring you received focus on supporting you with...

teaching students with learning
difficulties? (N = 33)

teaching students with language
barriers? (N = 33)

teaching students with emotional and
behavioural difficulties? (N = 33)

involving parents in the learning process
of their children? (N = 33)

managing a diverse classroom
effectively? (N = 33)

engaging hard-to-reach
learners? (N = 32)

Figure 83: Novice Teachers’ Perspectives on Mentoring Focus—Spain (Catalonia), Control Group
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3.4.7 Organisation of mentoring—Spain (Madrid)

The matched sample for Madrid comprised 73 novice teachers in the intervention group and
19 novice teachers in the control group. Not all respondents answered all questions, so there
was variability in sample size for the different questions. Therefore, the data reported for the
control group must be interpreted with caution as answers or changes relating to one person
can skew the data quite strongly. The total number of novice teachers who answered the
questions as well as all descriptive statistics can be found in Table 94 and Table 100 in the
Appendix.

Time of First Meeting with Mentor: The majority of novice teachers in the intervention
group (79.2%) reported to have met their mentor in September 2021 or later. Others reported
October and November 2018, and September 2019 or 2020. Those responses might be the
result of typing errors. Almost all novice teachers of the control group (89.5%) also met their
mentor for the first time in September or November of 2021. Only two respondents reported
earlier years. One person gave September 2019 and one person gave February 2020 as the
time of the first meeting with their mentor.

Number of Mentoring Conversations: Novice teachers in the intervention group reported
on average 4.7 formal mentoring conversations since the first meeting with their mentor,
which is higher than the overall average of all education systems for the intervention group.
However, the median is the same (Mdn = 3). This number seems realistic, considering that
three meetings were supposed to be scheduled during the NEST mentoring programme. The
majority of novice teachers in the intervention group (87.5%) reported three or more formal
mentoring conversations. Furthermore, they reported on average 12.7 (Mdn = 6) informal
meetings with their mentors. There were some outliers; a few novice teachers reported
having had either no formal or no informal mentoring conversations, and a few novice
teachers reported having had as many as 50 formal and 100 informal mentoring
conversations. Novice teachers in the control group reported more mentoring conversations
overall. On average, they reported 6.5 formal conversations (Mdn = 5) and 28.3 (Mdn = 20)
informal conversations with their mentors since their first meeting. Again, there were some
outliers; a few control group novice teachers reported having had no formal and as few as
two informal meetings, and others reported having had up to 20 formal or 100 informal
mentoring conversations.

Organisation of Mentoring: Overall, novice teachers in the intervention group were more
positive in their assessment of the organisation of mentoring than novice teachers in the
control group (Figure 84 and Figure 85). They agreed or strongly agreed to an equal
percentage with the statements that their mentor had taken sufficient time for their
mentoring conversations and to observe them while they were teaching (93%). All except
one respondent also agreed or strongly agreed that they knew well in advance when their
mentor would be coming for a classroom visit (98.6%). However, 38% of respondents agreed
or strongly agreed that mentoring conversations were rescheduled often. In the control
group, 84.2% of respondents agreed or strongly agreed with the statements that their
mentor had taken sufficient time for their mentoring conversations and to observe their
classroom teaching. The vast majority of respondents (89.5%) agreed or strongly agreed
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that they knew well in advance when their mentor would be visiting, and 42.1% agreed that
mentoring conversations were rescheduled often.

Novice Teachers' Perspectives on the Organisation of Mentoring

—Spain (Madrid)

(Intervention Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

My mentor takes sufficient time for

our mentoring conversations.

(N=71)

My mentor takes sufficient time to
observe my classroom teaching.
(N=71)

| know well in advance when my mentor
will visit me for a classroom observation.
(N=71)

My mentoring conversations

were rescheduled often.

(N=71)

. Strongly agree . Agree Disagree . Strongly disagree

Figure 84: Organisation of Mentoring—Spain (Madrid), Intervention Group

Novice Teachers' Perspectives on the Organisation of Mentoring

—Spain (Madrid)
(Control Group)

To what extent do you agree or disagree with the following statements
regarding the organisation of your mentoring?

My mentor takes sufficient time for

our mentoring conversations.

(N=19)

My mentor takes sufficient time to
observe my classroom teaching.
(N=19)

| know well in advance when my mentor
will visit me for a classroom observation.
(N=19)

My mentoring conversations

were rescheduled often.
(N=19)

. Strongly agree . Agree Disagree . Strongly disagree

Figure 85: Organisation of Mentoring —Spain (Madrid), Control Group
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Mentoring Focus: Overall, compared to novice teachers in the control group, novice teachers
in the intervention group reported that their mentoring had focused to a greater extent on
supporting them with engaging hard-to-reach learners, teaching students with language
barriers, teaching students with emotional and behavioural difficulties, teaching students
with learning difficulties, managing a diverse classroom effectively, and involving parents in
the learning process of their children. The percentages for the answer category ‘a lot’ were
higher for all mentoring foci except for involving parents in the learning process of their
children. However, the combined percentages for the answer categories ‘a lot’ and ‘quite a
bit’ were higher still regarding all mentoring foci for novice teachers in the intervention group
compared to novice teachers in the control group. Novice teachers of both groups perceived
the strongest focus of their mentoring to have been on supporting them with managing a
diverse classroom (1G: 77.5% answered ‘quite a bit’ or ‘a lot’; CG: 47.4% answered ‘quite a bit’
or ‘alot’) and with engaging hard-to-reach learners (1G: 70.4% answered ‘quite a bit’ or ‘a lot’;
CG: 42.1% answered ‘quite a bit’ or ‘a lot’). Again, both groups perceived the least extent of
focus for the same area: involving parents in the learning process of their children (1G: 25.3%
answered ‘quite a bit’ or ‘a lot’; CG:15.8% answered ‘quite a bit’ or ‘a lot’). The percentages of
novice teachers in the intervention group who reported that their mentoring had not focused
on one of the different areas at all varied between 2.8% (managing a diverse classroom
effectively) and 35.2% (involving parents in the learning process of their children; teaching
students with language barriers). The percentages of novice teachers in the control group
who reported that their mentoring had not focused on one of the different areas at all
differed between 10.5% (engaging hard-to-reach learners, teaching students with emotional
and behavioural difficulties) and 55.6% (teaching students with language barriers). In the
intervention group, fewer novice teachers reported that their mentoring had not focused on
one of the different areas at all.

The perspectives of novice teachers in the intervention group corresponded with the
perspectives on the mentoring focus reported by the mentors themselves (see the section
titled Changes in Self-Reported Mentoring Focus for more information). At least 50% of
mentors answered that they had focused ‘a lot’ or ‘quite a bit’ on supporting their mentees
with teaching students with learning difficulties (51.3%), teaching students with emotional
and behavioural difficulties (60.5%), managing a diverse classroom (87.2%), or engaging
hard-to-reach learners (71.7%). In contrast, 47.4% of mentors reported not focusing at all on
supporting their mentees with teaching students with language barriers (7.9% reported
focusing on this ‘quite a bit’ or ‘a lot’), and 46.2% of mentors reported not focusing at all on
supporting their mentees with involving parents in the learning process of their children
(7.7% reported focusing on this ‘quite a bit’ or ‘a lot").
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Novice Teachers' Perspectives on Mentoring Focus—Spain (Madrid)
(Intervention Group)

To what extent did the mentoring you received focus on supporting you with...

I Notatal Tosome extent [ Quite abit [ At

teaching students with learning
difficulties? (N = 72)

teaching students with language
barriers? (N =71)

teaching students with emotional and
behavioural difficulties? (N = 72)

involving parents in the learning process
of their children? (N = 71)

managing a diverse classroom
effectively? (N =71)

engaging hard-to-reach
learners? (N =71)

Figure 86: Novice Teachers’ Perspectives on Mentoring Focus—Spain (Madrid), Intervention Group

Novice Teachers' Perspectives on Mentoring Focus—Spain (Madrid)
(Control Group)

To what extent did the mentoring you received focus on supporting you with...

teaching students with learning
difficulties? (N = 19)

teaching students with language
barriers? (N = 18)

teaching students with emotional and
behavioural difficulties? (N = 19)

involving parents in the learning process
of their children? (N = 19)

managing a diverse classroom
effectively? (N = 19)

engaging hard-to-reach
learners? (N = 19)

Figure 87: Novice Teachers’ Perspective on Mentoring Focus—Spain (Madrid), Control Group
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3.5 Novice Teachers’ Perspectives on Their Mentors

This section compares how novice teachers perceived their mentors’ mentoring practices
and their mentoring competences. This information was collected in the second survey and
could only be provided by those novice teachers who had a mentor to support them at this
point in time. In the control group, only 150 novice teachers had a mentor. In Bulgaria, this
was true for only 14.6% of novice teachers in the control group. In Romania and Madrid, about
21% of respondents had a mentor, whereas in Catalonia, 40.7% had a mentor. In Belgium, the
majority of control group novice teachers had a mentor (Wallonia: 60.8%; Flanders: 83.3%).
In consequence, the control group samples with novice teachers who had a mentor were
particularly small for Madrid (19) and Romania (10). In Flanders, the sample size is very small
as well, because the overall sample for the control group is quite small here (only 12 novice
teachers filled out both surveys). Therefore, the data about mentoring and mentors reported
for the control groups in Madrid, Romania and Flanders must be interpreted with caution as
answers or changes relating to one person can skew the data quite strongly.

In the second survey, novice teachers were asked how well the frequency of their mentor’s
use of certain mentoring practices fitted their needs. For this question, novice teachers were
asked to assess whether their mentor had used the respective mentoring practice ‘too often’,
‘not often enough’, or ‘just as often as | needed’. Overall, they were asked to assess 20
different mentoring practices. One example statement was: ‘My mentor confronts me during
our mentoring conversations with mistakes | made in my lessons.’

We also created a binary variable containing only the information whether novice teachers
found that the frequency of use of the respective mentoring practice fitted their needs or
not. The variable contained the value 1 (indicating that the novice teacher reported the use
of the mentoring practice had been ‘exactly as often as needed’) and the value O (indicating
that the novice teacher found that the mentor had used the respective practice either too
often or not often enough). We then summed up the variables for all 20 mentoring practices
for each novice teacher, creating a variable with values ranging from O (no fit between use of
mentor's mentoring practice and novice teacher’s perceived need) and 20 (perfect fit
between use of mentor's mentoring practice and novice teacher’s perceived need). The
larger the value, the better was the fit between the frequency of use of the mentoring
practice and the novice teacher’s perceived need for this practice. We report on the
mentoring practices which novice teachers found to fit their perceived needs most and least.

Novice teachers were also asked to what extent they agreed or disagreed on a 4-point scale
ranging from 1 (strongly disagree) to 4 (strongly agree) with twelve statements about their
mentor. Those statements were the same statements we used to measure mentor
competences in the mentor questionnaire. One example statement was: ‘My mentor
analyses my professional development needs.’ Therefore, we have an additional perspective
on the self-reported mentor competences evaluated in the section titled Changes in
Mentoring Styles Through the NEST Training from the standpoint of the novice teachers.
Since we have data only for the mentor intervention group at this point, we can infer
connections only between the novice teacher intervention group and the corresponding data
for the mentor intervention group. Nevertheless, we also present the data relating to the
novice teacher control group as it is interesting to compare the perceptions of the two
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groups of novice teachers. The next section reports on the mentor competences which
novice teachers rated the best and those where novice teachers saw most room for
improvement.

3.5.1 Section Summary

Novice Teachers’ Perspectives on Mentoring Practices: When asked whether the
frequency of their mentor’s use of certain mentoring practices was ‘too often’, ‘not often
enough’ or ‘exactly as often as | needed’ compared to their perceived need for this practice,
the majority of novice teachers in the intervention group in all education systems3 reported
that their mentor had used the respective practice exactly as often as the novice teacher
needed. Where the novice teachers in the intervention group were not satisfied with the
frequency of the mentor’s use of a respective practice, we mostly found that the practice had
not been used often enough. For the intervention group, the best fit between novice
teachers’ perceived need for a mentoring practice and the frequency with which the mentor
had used the practice was found in Bulgaria, Catalonia, and Madrid. The fit in Wallonia and
Flanders was also good. However, Flanders was the only education system where on a
descriptive level the intervention group novice teachers reported a lower fit than the control
group novice teachers. Yet, results for Flanders must be considered with caution due to the
very small sample size. Overall, the mentoring practices for which novice teachers in the
intervention group reported the best fit varied quite strongly across the education systems.
The ones that recurred in several education systems were the mentor’'s use of active
listening skills, the mentor’'s use of clarifying questions, and the mentor asking for
alternatives to the teaching that novice teachers had implemented.

In all education systems except in Flanders, novice teachers in the control group reported a
lower fit between the frequency of use of the mentor's mentoring practice and novice
teachers’ perceived need for the use of this practice. In Flanders, novice teachers in the
control group reported the highest fit of all novice teachers. Again, results for Flanders must
be considered with caution due to the very small sample sizes of the control group.
Nevertheless, the majority of novice teachers in the control group found that the mentor had
used the respective practice exactly as often as the novice teacher needed for most of the
practices. Of all the education systems, the fit for the control group in Wallonia was the
lowest. As in the intervention groups, the mentoring practices for which novice teachers in
the control group reported the best fit varied quite strongly across the education systems.
The ones that recurred in two education systems were the mentor’s use of open questions
to start a mentoring conversation and the mentor asking novice teachers to elaborate on
their considerations and intentions for a lesson.

These results are corroborated by examining the binary variable we created containing only
the information whether novice teachers found that the frequency of use of the respective

3We did not analyse Data for Romania regarding the fit between mentoring practice and teacher need
due to an unfortunate translation mistake or rather translation inaccuracy. Instead of the answer
format ‘too much’, in Romania it was translated to ‘very much’. This mistake leads to unclear results as
novice teachers, who chose the answer format ‘very much’, do not necessarily refer to a bad fit. On the
contrary, they likely were very pleased with the mentor’s mentoring practices.
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mentoring practice fitted their needs or not. The variable contained the value 1 (indicating
that the novice teacher reported the use of the mentoring practice had been ‘exactly as often
as needed’) and the value O (indicating that the novice teacher found that the mentor had
used the respective practice either too often or not often enough), thus values range from O
(no fit between use of mentor’'s mentoring practice and novice teacher’s perceived need) and
20 (perfect fit between use of mentor’'s mentoring practice and novice teacher’s perceived
need). Novice teacher in the intervention group reported the highest values for average fit in
Catalonia (M =17.5) and Madrid (M =17.4) and the lowest values in Wallonia (M =12.4). Highest
values for average fit in the control group were reported in Flanders (M = 18.5) and lowest
values in Wallonia (M =10.8).

Novice Teachers’ Perspectives on Mentor Competences: The majority of novice teachers
in both the intervention group and the control group agreed or strongly agreed with all twelve
statements about their mentors’ competences. Only in Wallonia, a majority of novice
teachers in both groups disagreed quite strongly with one mentoring competence: the
mentor professionally assessing the quality of their teaching skills (77.1% disagreed or
strongly disagreed in the intervention group; 59.6% disagreed or strongly disagreed in the
control group). In Catalonia, Madrid, Bulgaria, and Romania, novice teachers in the
intervention group rated the statements about the mentoring competences of their mentors
higher than the control group. In Flanders and Wallonia, novice teachers in the intervention
group were—on a descriptive level—slightly more critical of their mentors than novice
teachers in the control group. However, even though differences were found in the ratings
between groups, all novice teachers rated the statements positively on average, resulting in
a very good assessment of all mentors. There was some overlap in the ratings of
competences between the groups. The mentoring competences which novice teachers of
both the intervention and control group rated highly across the different education systems
were mentors giving constructive feedback and building a supportive relationship with the
novice teacher. Novice teachers in the intervention group in three different education
systems rated highly the mentor’s use of active listening skills, and the response of novice
teachers in the control group placed the competence of dealing with novice teachers’
mistakes in a constructive way among the highest-rated competences in three different
education systems.

Comparing novice teachers’ perspectives to NEST mentors’ self-perceptions in the same
education systems, we found a pattern of novice teachers rating their mentors’ abilities in
some skills—such as assessing teaching skills, giving constructive feedback, and dealing with
mistakes in a constructive way—much higher than the mentors had rated their own skill
levels.

Since the mentor training programme focused especially on supporting mentors with
building a trustful relationship, initiating reflection by novice teachers, adapting to novice
teachers’ specific needs, and building resilience in novice teachers, we thought it worthwhile
to examine specifically the statements regarding mentoring competences which revolved
around these topics. The four statements were:

e My mentor works on building a supportive relationship with me.
e My mentor helps me to develop professional resilience.
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e My mentor analyses my professional development needs.
e My mentor prompts me to reflect on my teaching.

In the control group in Bulgaria, Romania, Catalonia, and Madrid, the data showed lower
levels of strong agreement regarding all four mentoring competences on a descriptive
level. This was especially true for prompting reflection and for analysing novice teachers’
development needs. For those two competences, differences were biggest in Romania
(prompting reflection: 59.7% strong agreement in the intervention group versus 11.1% in
the control group; analysing development needs: 56.9% strong agreement in the
intervention group versus 11.1% in the control group). However, in Bulgaria, Catalonia, and
Madrid, the differences were also quite big. In Flanders, novice teachers in both groups
rated the respective statements very similarly, and only slight differences in favour of the
intervention group could be found for the mentoring competences of building a supportive
relationship with the mentee and analysing novice teachers’ development needs. In
Wallonia, no differences in these four mentoring competences were found in favour of the
intervention group. On the contrary, for the competence of prompting reflection, the
control group gave higher ratings. So overall, distinct differences were found in that the
intervention group in all education systems except in Wallonia gave higher ratings of
agreement.
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3.5.2 Novice Teachers’ Perspectives on Their Mentor—Belgium (Flanders)

Novice Teachers’ Perspectives on Mentoring Practices: Overall, novice teachers in the
intervention group found the frequency of use of mentoring practices very fitting. For every
one of the 20 different statements about the practices, the majority of novice teachers
reported that the mentor had used the respective practice exactly as often as the novice
teacher needed (Figure 88). For half of the statements, 90% or more of respondents gave
this assessment. All novice teachers stated that the frequency of their mentor’s use of active
listening skills, asking clarifying questions, and starting a conversation with an open question
fitted their needs exactly. Interestingly enough, only for one of the practices did novice
teachers choose all answer options. This was the practice of letting them discover the
principles behind a good lesson for themselves. Here, one person found this had not been
used often enough; the majority (85%) thought it had been used exactly as often as needed,
and two people (10%) thought it had been used too often. For all other practices but one, the
majority was always content with the frequency of use, and the percentage of persons who
were displeased with the frequency thought the practice had not been used often enough.
Only for the practice of being given the opportunity to draw their own conclusions did one
novice teacher answer that this practice had been used too often. The mentoring practices
that more than just one or two novice teachers said had not been used often enough were:
the mentor having concrete ideas about how the novice teachers should teach the lesson
(33.3%), the mentor giving examples of best practice from their own teaching (23.8%),
supporting mentees with trying out different teaching methods (23.8%), and helping them to
make their implicit statements explicit (23.8%). This corresponded with the mentors’ self-
perceptions regarding their mentoring practices. Only 9.1% of mentors answered that they
had ‘often’ provided direct advice on teaching, and 9.1% had ‘often’ given best practice
examples from their own teaching. In both cases, no mentor replied ‘very often’ or ‘always’.
Overall, 36.4% of mentors thought they had helped mentees make implicit statements
explicit at least ‘often’.
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Novice Teachers' Perspectives on Mentoring Practices—Belgium (Flanders)
(Intervention Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

Exactly as often
as | needed

. Not often enough Too often

My mentor starts a conversation

with an open question. (N = 21) L

My mentor asks clarifying questions.
(N=21)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 21)

100%

19% 81%

My mentor uses active listening skills during

0,
our mentoring conversations. (N = 20) LU

My mentor confronts me during our mentoring conversations

with mistakes | made in my lessons. (N = 21) Lo Sha

My mentor uses concrete examples from my

lessons during our conversations. (N = 20) 0%

My mentor instructs me on how to structure

my teaching. (N = 21)  [eaia 86%

My mentor helps me to make my implicit

statements explicit. (N = 21) ke

My mentor asks for alternatives to the

teaching | implemented. (N = 21) 86%

My mentor provides me with additional

information on instruction. (N = 21) 90%

My mentor assesses the gquality of my
teaching skills. (N = 21)

My mentor provides direct advice on how
to improve my teaching. (N = 21)

90%

90%

My mentor gives examples of best practice

from his/her own experience. (N = 21) 24% e

My mentor lets me discover the principles

d - 85%
behind a good lesson on my own. (N = 20)

My mentor gives me impulses to reflect

continuously on my professional development. (N = 21) Ll

At the end of a mentoring conversation, my mentor

- . - 95%
summarises the content that we discussed. (N = 21)

My mentor provides guidance on further

professional development opportunities. (N = 21) e 86%

My mentor has concrete ideas about how 339
| should teach the subject matter. (N = 21) -

My mentor supports me in trying out
different teaching methods. (N = 21)

My mentor gives me the opportunity
to draw my own conclusions. (N = 21)

67%

24% 76%

95%

Figure 88: Novice Teachers’ Perspectives on Mentoring Practices—Belgium (Flanders), Intervention Group
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Overall, novice teachers in the control group found the frequency of use of mentor practices
very fitting (Figure 89). For 18 of the 20 different statements about the mentoring practices,
between 90% and 100% of novice teachers reported that the mentor had used the
respective practice exactly as often as the novice teacher needed. In this small control group
sample, the difference between 90 and 100 per cent was just one novice teacher. When
novice teachers found that the frequency of using a mentor practice had not fitted their
needs, they usually found it had not been used often enough. For two of the practices, novice
teachers chose all answer options. One was the practice of asking them to elaborate on their
intentions and considerations for a lesson. Two persons found this had not been done often
enough (20%), while one person thought it had been done too often (10%). This was also true
for the practice of using active listening skills. Here, one person found this had not been used
often enough, and one found it had been used too often (10%). For three of the mentoring
practices, one respondent found that the practices had been used too often (starting a
conversation with an open question, providing additional information on instruction and
summarising the content that was discussed at the end of the mentoring conversation).
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Novice Teachers' Perspectives on Mentoring Practices—Belgium (Flanders)
(Control Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

Exactly as often
as | needed

. Not often enough Too often

My mentor starts a conversation

with an open question. (N = 10) e

My mentor asks clarifying questions.
(N=10)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 10)

100%

20% 70%

My mentor uses active listening skills during

[
our mentoring conversations. (N = 10) 80%

My mentor confronts me during our mentoring conversations

with mistakes | made in my lessons. (N = 10) i

My mentor uses concrete examples from my

lessons during our conversations. (N = 10) 0%
My mentor instructs me on how to structure 90
my teaching. (N = 10) -
My mentor helps me to make my implicit 90
statements explicit. (N = 10) ¢
My mentor asks for alternatives to the 100%
teaching | implemented. (N = 10) ¢
My mentor provides me with additional 90%
information on instruction. (N = 10) °
My mentor assesses the gquality of my 90%

teaching skills. (N = 10)

My mentor provides direct advice on how

to improve my teaching. (N = 10) 90%

My mentor gives examples of best practice

from his/her own experience. (N = 10) R

My mentor lets me discover the principles

behind a good lesson on my own. (N = 10) Htie

My mentor gives me impulses to reflect

continuously on my professional development. (N = 10) ks

At the end of a mentoring conversation, my mentor

- . - 90%
summarises the content that we discussed. (N = 10)

My mentor provides guidance on further 100

professional development opportunities. (N = 10) %

My mentor has concrete ideas about how

| should teach the subject matter. (N = 9) LU

My mentor supports me in trying out

different teaching methods. (N = 10) 100%

My mentor gives me the opportunity

to draw my own conclusions. (N = 10) S

Figure 89: Novice Teachers’ Perspectives on Mentoring Practices—Belgium (Flanders), Control Group
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As explained in the introduction to the main section (3.5), we also created a binary variable to
have a different measurement for the fit between the frequency of use of a mentor’s
mentoring practice and novice teachers’ perceived need for the use of this practice. The
larger the value, the better the fit.

For the intervention group, the average fit value was 15.2 with a median of 19. This means
that on average, novice teachers were satisfied with the fit between the frequency of use of
a mentoring practice and their need for this practice for 15 out of 20 different mentoring
practices, and 50% of the intervention group had a fit value of 19 or higher. We found a
perfect fit of 20 for 37.5% of novice teachers and a zero fit for 12.5% of novice teachers.

For the control group, the average fit value was 18.5 with a median of 20, i.e. on average
novice teachers were satisfied with the fit between the frequency of use of a mentoring
practice and their need for this practice for 19 out of 20 different mentoring practices, and
50% of the intervention group had a fit value of 20. We found a perfect fit of 20 for 60% of
novice teachers, and the lowest fit was 13 (10% or one novice teacher).

This different depiction of results underlines the positive findings outlined above. Both
intervention and control group novice teachers found the fit between the frequency of the
mentoring practices and their perceived need for those practices to have been extremely
good, the control group novice teachers even more so than the intervention group novice
teachers. Absolute and relative values for all items can also be found in Table 101 in the
Appendix.

Novice Teachers’ Perspectives on Mentor Competences: The vast majority of novice
teachers in the intervention group agreed or strongly agreed with all twelve statements
about their mentors’ competences (Figure 90). Only for 7 of the twelve statements did one
or two novice teachers disagree. All other respondents agreed or strongly agreed with the
statements, resulting in a very positive assessment of the mentors in the intervention group.
Novice teachers most strongly agreed that their mentor had addressed their feelings in a
professional way, given constructive feedback, and used active listening as a strategy (57.1%
strongly agreed). Two novice teachers disagreed with the statements that their mentor had
advised them on how to structure their teaching, professionally assessed the quality of their
teaching skills, helped them to develop professional resilience, and analysed their
professional development needs.

This partially reflected the positive self-assessments of the mentors in the intervention
group in Flanders: 54.6% of mentors in Flanders believed they had a high or very high ability
in addressing their mentees’ feelings. However, only 27.3% ascribed themselves a high or
very high ability in active listening; and only 9.1% believed they had at least a high ability in
giving constructive feedback.

Page 140



Novice Educator Support and Training (NEST)

Novice Teachers' Perspectives on Mentor Competences—Belgium (Flanders)

(Intervention Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree - Agree Disagree . Strongly disagree

My mentor works on building a supportive
relationship with me as mentee. (N = 21)

My mentor encourages me to perceive my school
as a professional learning environment. (N = 21)

My mentor helps me to develop
professional resilience. (N = 20)

My mentor advises me on how to structure
my teaching. (N = 21)

My mentor professionally assesses the
quality of my teaching skills. (N = 21)

My mentor addresses my feelings in a
professional way. (N = 21)

My mentor gives me constructive
feedback. (N = 21)

My mentor uses active listening
as a strategy. (N = 21)

My mentor analyses my professional
development needs. (N = 20)

My mentor prompts me to reflect
on my teaching. (N = 20)

My mentor relates to professional
teaching standards. (N = 19)

My mentor deals with my mistakes
in a constructive way. (N = 20)

43% 52%

20% 70%

19% 71%

38% 52%

40% 50%

26% 68%

25% 75%

Figure 90: Novice Teachers’ Perspectives on Mentor Competences—Belgium (Flanders), Intervention Group

Novice teachers in the control group were even less critical of their mentors (Figure 91). The
majority agreed or strongly agreed with all twelve statements about their mentors’
competences. Only one novice teacher disagreed for half of the statements. All others
agreed with the statements, attesting the mentors very high mentoring competences.
Novice teachers most strongly agreed that their mentor had given constructive feedback
(50% strongly agreed), advised them on how to structure their teaching, prompted them to
reflect on their teaching, and had dealt with novice teachers’ mistakes in a constructive way

(40% strongly agreed).
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Novice Teachers' Perspectives on Mentor Competences—Belgium (Flanders)
(Control Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive

relationship with me as mentee. (N = 10) 30% 70%

My mentor encourages me to perceive my school
as a professional learning environment. (N = 10)

My mentor helps me to develop
professional resilience. (N = 10)

My mentor advises me on how to structure
my teaching. (N = 10)

My mentor professionally assesses the
quality of my teaching skills. (N = 10) 0% 70%

My mentor addresses my feelings in a

professional way. (N = 10) 30% 70%

My mentor gives me constructive
feedback. (N = 10)

My mentor uses active listening
as a strategy. (N = 10)

My mentor analyses my professional
development needs. (N = 10)

My mentor prompts me to reflect
on my teaching. (N = 10)

My mentor relates to professional
teaching standards. (N = 10)

My mentor deals with my mistakes
in a constructive way. (N = 10)

Figure 91: Novice Teachers’ Perspectives on Mentor Competences—Belgium (Flanders), Control Group

Lastly, we compared the rates of strong agreement with the statements on their mentors’
competences as strong agreement was the highest possible response category in our scale.
Overall, these were higher in the NEST intervention group of novice teachers than in the
control group regarding eight of twelve statements: addressing mentees’ feelings in a
professional way, giving constructive feedback, using active listening as a strategy, building
a supportive relationship with mentees, analysing professional development needs,
assessing the quality of mentees’ teaching skills, encouraging mentees to perceive the
school as a professional learning environment, and relating to professional teaching
standards (Figure 92).
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Novice Teachers' Perspectives on Mentor Competences:
NEST Intervention Group versus Control Group—Belgium (Flanders)

Novice teachers in the NEST intervention group were more satifsfied with their
mentors in 8 of 12 categories.

. Control Group With Mentors . NEST Intervention Group

My mentor addresses my feelings @ @
in a professional way.

My mentor gives me @ @
constructive feedback.

My mentor uses active @

listening as a strategy.

My mentor works on building a supportive
relationship with me as mentee.

My mentor advises me on how @
to structure my teaching.

My mentor analyses my
professional development needs.

My mentor prompts me to
reflect on my teaching.

My mentor deals with my @ 0
mistakes in a constructive way. :

My mentor professionally assesses
the quality of my teaching skills.

My mentor helps me to develop
professional resilience.

My mentor encourages me to perceive my school

as a professional learning environment. @
My mentor relates to @ @
professional teaching standards.

20% 30% 40% 50%

'S
2

Percentage of Novice Teachers Who Strongly Agreed

Minimum number of responses in control group: 10
Minimum number of responses in NEST intervention group: 19

Figure 92: Novice Teachers' Perspectives on Mentor Competences: NEST Intervention Group versus Control
Group—Belgium (Flanders)

Since the mentor training programme focused especially on supporting mentors with
building a trustful relationship, initiating reflection by novice teachers, adapting to novice
teachers’ specific needs, and building resilience in novice teachers, we thought it worthwhile
to examine specifically the statements about the mentoring competences which revolved
around these topics. For the mentoring competence of prompting reflection, the percentage
of novice teachers who strongly agreed with the statement was higher for the control group.
The same was true for the mentoring competence of helping novice teachers to develop
professional resilience. The percentage of novice teachers who strongly agreed was greater
in the intervention group for the mentoring competences of building a supportive
relationship with the mentee and analysing novice teachers’ development needs. So overall,
there were only slight differences in favour of the intervention group.
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Absolute and relative values for all items can also be found in Table 106 in the Appendix.
3.5.3 Novice Teachers’ Perspectives on Their Mentor—Belgium (Wallonia)

Novice Teachers’ Perspectives on Mentoring Practices: For every one of the 20 different
statements about the practices, the majority of novice teachers reported that the mentor
had used the respective practice exactly as often as the novice teacher needed (Figure 93).
However, percentages of novice teachers who gave this assessment differed strongly
between the different practices. For seven of the statements, 75% of respondents or more
reported that the respective practice had been used exactly as often as needed. The best fit
was found for mentors letting novice teachers discover the principles behind a good lesson
on their own (84.9% said that this had been used exactly as often as needed). Other
mentoring practices where the vast majority of novice teachers found the frequency with
which their mentors had used them fitting were their mentor’s use of active listening skills
(82.4%), asking clarifying questions (79.4%), and mentors giving examples of best practice
from their own teaching (82.4%). For most of the practices, novice teachers chose the whole
answer spectrum. This means there were usually novice teachers who found the practice had
been used too often, not often enough, and used just the right amount. However, the
percentage of those who found that practice(s) had not been used often enough was always
higher. The mentoring practices for which percentages indicating a good fit between
frequency and perceived need were lowest were: supporting novice teachers with trying out
different teaching methods; giving concrete ideas about how they should teach the lesson
(51.5% said that this had been used exactly as often as needed); and assessing the quality of
their teaching skills (53.3%).

These numbers partially corresponded with the mentors’ self-perceptions in Wallonia. Only
65.4% of mentors reported having let novice teachers discover the principles behind good
lessons on their own at least ‘often’. This number was higher for active listening (96.2%) and
for asking clarifying questions (81.4%), but not for giving best practice examples from their
own teaching (40%). Regarding the lower-rated practices, 53.8% of mentors had tried to
explore alternatives at least ‘often’; only 34.6% had directly instructed their mentees in how
to structure their lessons at least ‘often’, and only 8.3% reported having assessed the quality
of novice teachers’ lessons at least ‘often’.
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Novice Teachers' Perspectives on Mentoring Practices—Belgium (Wallonia)

(Intervention Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

. Not often enough

My mentor starts a conversation
with an open question. (N = 34)

My mentor asks clarifying questions.

(N = 34)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 34)

My mentor uses active listening skills during
our mentoring conversations. (N = 34)

My mentor confronts me during our mentoring conversations
with mistakes | made in my lessons. (N = 33)

My mentor uses concrete examples from my
lessons during our conversations. (N = 33)

My mentor instructs me on how to structure
my teaching. (N = 33)

My mentor helps me to make my implicit
statements explicit. (N = 32)

My mentor asks for alternatives to the
teaching | implemented. (N = 33)

My mentor provides me with additional
information on instruction. (N = 33)

My mentor assesses the gquality of my
teaching skills. (N = 30)

My mentor provides direct advice on how
to improve my teaching. (N = 32)

My mentor gives examples of best practice
from his/her own experience. (N = 34)

My mentor lets me discover the principles
behind a good lesson on my own. (N = 33)

My mentor gives me impulses to reflect
continuously on my professional development. (N = 34)

At the end of a mentoring conversation, my mentor
summarises the content that we discussed. (N = 34)

My mentor provides guidance on further
professional development opportunities. (N = 33)

My mentor has concrete ideas about how
| should teach the subject matter. (N = 33)

My mentor supports me in trying out
different teaching methods. (N = 33)

My mentor gives me the opportunity
to draw my own conclusions. (N = 33)

Exactly as often
as | needed

Too often

18% 79%

18% 79%
38% 59%
12% 82%

30% 70%

39% 61%

36% 64%

28% 69%

15% 82%

15% 85%

26% 74%

29% 68%
33% 64%
45% 52%
45% 52%

76%

18%

Figure 93: Novice Teachers’ Perspectives on Mentoring Practices—Belgium (Wallonia), Intervention Group
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While the majority of novice teachers in the control group reported that the mentor had used
the respective practice exactly as often as the novice teacher needed for 16 of 20
statements (Figure 94), the overall fit between the frequency of mentoring practices and the
perceived need for the practices was not as good as in the control group asin the intervention
group. The percentages of novice teachers who stated that the practice had been used
exactly as often as they needed were lower for almost all of the 20 practices. Only for the
mentor practices of supporting novice teachers in trying out different teaching methods and
starting a conversation with an open question were the percentages slightly higher than for
the intervention group. Similarly, as in the intervention group, novice teachers in the control
group who were not satisfied with the frequency of the mentor’'s use of the respective
practices were usually not in agreement with each other. This means that there were novice
teachers who found the practice had been used too often as well as novice teachers who
found that it had not been used often enough. However, the percentage of those who found
it had not been used often enough was always higher. Mentoring practices for which a
minority of novice teachers indicated a good fit between frequency of mentor’'s use and
novice teacher’s perceived need were instructing novice teachers on how to structure their
teaching (40.4%) and assessing the quality of their teaching skills (46.7%). The practice
which was attested the best fit was mentors starting a conversation with an open question
(81.4%).
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Novice Teachers' Perspectives on Mentoring Practices—Belgium (Wallonia)

(Control Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

. Not often enough

My mentor starts a conversation
with an open question. (N = 43)

My mentor asks clarifying questions.

(N = 44)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 44)

My mentor uses active listening skills during
our mentoring conversations. (N = 44)

My mentor confronts me during our mentoring conversations
with mistakes | made in my lessons. (N = 43)

My mentor uses concrete examples from my
lessons during our conversations. (N = 43)

My mentor instructs me on how to structure
my teaching. (N = 42)

My mentor helps me to make my implicit
statements explicit. (N = 42)

My mentor asks for alternatives to the
teaching | implemented. (N = 43)

My mentor provides me with additional
information on instruction. (N = 43)

My mentor assesses the gquality of my
teaching skills. (N = 42)

My mentor provides direct advice on how
to improve my teaching. (N = 42)

My mentor gives examples of best practice
from his/her own experience. (N = 43)

My mentor lets me discover the principles
behind a good lesson on my own. (N = 42)

My mentor gives me impulses to reflect
continuously on my professional development. (N = 43)

At the end of a mentoring conversation, my mentor
summarises the content that we discussed. (N = 43)

My mentor provides guidance on further
professional development opportunities. (N = 42)

My mentor has concrete ideas about how
| should teach the subject matter. (N = 42)

My mentor supports me in trying out
different teaching methods. (N = 42)

My mentor gives me the opportunity
to draw my own conclusions. (N = 43)

Exactly as often
as | needed

Too often

19% 81%

30% 68%

43% 50%

18% 7%

23% 70%

29% 62%

43%

50%
38% 52%
43% 55%

21% 70%

Figure 94: Novice Teachers’ Perspectives on Mentoring Practices—Belgium (Wallonia), Control Group
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As explained in the introduction to the main section (3.5), we also created a binary variable to
have a different measurement for the fit between the frequency of use of a mentor’s
mentoring practice and novice teachers’ perceived need for the use of this practice. The
larger the value, the better the fit.

For the intervention group, the average fit value was 12.4 with a median of 15. This means
that on average, novice teachers were satisfied with the fit between the frequency of use of
a mentoring practice and their need for this practice for twelve out of 20 different mentoring
practices, and 50% of the intervention group had a fit value of 15 or higher. We found a
perfect fit of 20 for 24.3% of novice teachers and a zero fit for 13.5% of novice teachers.

For the control group, the average fit value was 10.8 with a median of 12.5, i.e. on average
novice teachers were satisfied with the fit between the use of a mentoring practice and their
need for this practice for eleven out of 20 different mentoring practices, and 50% of the
intervention group had a fit value of 12 or higher. We found a perfect fit of 20 for only 10.4%
of novice teachers and a zero fit for 14.6% of novice teachers.

This different depiction of results underlines the findings outlined above. Both intervention
and control group novice teachers found the fit between the frequency of the mentoring
practices and their perceived need for those practices to be reasonably good on average, but
there is room for improvement, especially for the fit between use of mentor practices and
the perceived needs of control group novice teachers.

Absolute and relative values for all items can also be found in Table 102 in the Appendix.

Novice Teachers’ Perspectives on Mentor Competences: The majority of novice teachers
in the intervention group agreed or strongly agreed with eleven of the twelve statements
about their mentors’ competences (Figure 95). However, for each of the statements, there
were between four and 27 novice teachers who disagreed or even strongly disagreed with
the statement. The mentoring competence that novice teachers rated most critically
concerned the mentor professionally assessing the quality of the mentees’ teaching skills
(77.1% disagreed or strongly disagreed). The competences that novice teachers assessed
most positively were the mentor dealing with novice teachers’ mistakes constructively
(85.7% agreed or strongly agreed), and the mentor using active listening as a strategy (82.4%
agreed or strongly agreed).

Corresponding with these numbers, among the mentors only 4.3% professed to having a
high or very high ability in assessing novice teachers’ lessons. However, only 13% of mentors
thought they had a high or very high ability in using active listening, and no mentor believed
they had at least a high ability in dealing with their mentees’ mistakes constructively.
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Novice Teachers' Perspectives on Mentor Competences—Belgium (Wallonia)

(Intervention Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree

My mentor works on building a supportive
relationship with me as mentee. (N = 35)

My mentor encourages me to perceive my school
as a professional learning environment. (N = 35)

My mentor helps me to develop
professional resilience. (N = 35)

My mentor advises me on how to structure
my teaching. (N = 34)

My mentor professionally assesses the
quality of my teaching skills. (N = 35)

My mentor addresses my feelings in a
professional way. (N = 35)

My mentor gives me constructive
feedback. (N = 33)

My mentor uses active listening
as a strategy. (N = 34)

My mentor analyses my professional
development needs. (N = 35)

My mentor prompts me to reflect
on my teaching. (N = 34)

My mentor relates to professional
teaching standards. (N = 35)

My mentor deals with my mistakes
in a constructive way. (N = 35)

40% 40%

26%

17%

15%

20% 34%

69%
15% 61%
24% 59%
49%

56%

71%

Disagree . Strongly disagree

11%

1%

Figure 95: Novice Teachers’ Perspectives on Mentor Competences—Belgium (Wallonia), Intervention Group

Novice teachers in the control group were slightly less critical of their mentors. Percentages
foragreement were higher than for the intervention group for eight of the twelve statements
about mentoring competences (Figure 96). As in the intervention group, the majority of the
control group agreed or strongly agreed with eleven of the twelve statements about their
mentors’ competences. For all the statements, between five and 28 novice teachers
disagreed or strongly disagreed with the statement. The mentoring competence novice
teachers rated most critically was the same as in the intervention group. Almost 60% of
novice teachers disagreed or strongly disagreed that mentors professionally assessed the
quality of their teaching skills (59.6%). The competences novice teachers assessed most
positively were the mentor encouraging novice teachers to perceive their school as a
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professional learning environment (89.4% agreed or strongly agreed) and the mentor
working on building a supportive relationship with them (83% agreed or strongly agreed).

Novice Teachers' Perspectives on Mentor Competences—Belgium (Wallonia)
(Control Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree

My mentor works on building a supportive
relationship with me as mentee. (N = 47)

Disagree . Strongly disagree

45%

32%

My mentor encourages me to perceive my school
as a professional learning environment. (N = 47)

My mentor helps me to develop 17%
professional resilience. (N = 46) >

My mentor advises me on how to structure 19%
my teaching. (N = 47) G

My mentor professionally assesses the 15% 26%

quality of my teaching skills. (N = 47) i

My mentor addresses my feelings in a

professional way. (N = 46) 28% 52%

My mentor gives me constructive

feedback. (N = 46)

My mentor uses active listening
as a strategy. (N = 45)

My mentor analyses my professional

35%

31%

21%

development needs. (N = 47)

My mentor prompts me to reflect
on my teaching. (N = 47)

21%

My mentor relates to professional
teaching standards. (N = 46) U 48%
My mentor deals with my mistakes

0,
in a constructive way. (N = 47) 2% 43%

= -
— -
o 3
- S - 2 -

Figure 96: Novice Teachers’ Perspectives on Mentor Competences—Belgium (Wallonia), Control Group

Since the mentor training programme focused especially on supporting mentors with
building a trustful relationship, initiating reflection by novice teachers, adapting to novice
teachers’ specific needs, and building resilience in novice teachers, we thought it worthwhile
to examine specifically the statements about the mentoring competences which revolved
around these topics. In Wallonia, novice teachers of both groups rated the respective
statements rather similarly. However, the data showed slightly higher percentages of
agreement for the control group. This was especially true for prompting reflection (5.9% of
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respondents in the intervention group agreed strongly versus 21.3% in the control group). So
overall, no notable differences in these four mentoring competences could be seen in favour
of the intervention group. On the contrary, for prompting reflection, the control group had
higher ratings.

Lastly, we compared the rates of strong agreement with the statements on their mentors’
competences, as strong agreement was the highest possible answering category in our
scale. Regarding all statements, these rates were higher in the control group (Figure 97).

Absolute and relative values for all items can also be found in Table 107 in the Appendix.

Novice Teachers' Perspectives on Mentor Competences:
NEST Intervention Group versus Control Group—Belgium (Wallonia)

Novice teachers in the NEST intervention group tended to be less satifsfied
with their mentors than novice teachers in the control group.

. Control Group With Mentors . NEST Intervention Group

My mentor works on building a supportive @
relationship with me as mentee.
My mentor relates to e @
professional teaching standards.
My mentor gives me @ @
constructive feedback.

My mentor encourages me to perceive my school
as a professional learning environment.

My mentor deals with my @ @
mistakes in a constructive way.
My mentor uses active @ @

listening as a strategy.

My mentor addresses my feelings
in a professional way.

My mentor analyses my
professional development needs.

My mentor prompts me to
reflect on my teaching.

My mentor advises me on how @
to structure my teaching.
My mentor helps me to develop @
professional resilience.
My mentor professionally assesses e @
the quality of my teaching skills.
10% 20% 30% 40%

Percentage of Novice Teachers Who Strongly Agreed

Minimum number of responses in control group: 45
Minimum number of responses in NEST intervention group: 33

Figure 97: Novice Teachers' Perspectives on Mentor Competences: NEST Intervention Group versus Control
Group—Belgium (Wallonia)

Page 151



Novice Educator Support and Training (NEST)

3.5.4 Novice Teachers’ Perspectives on Their Mentor—Bulgaria

Novice Teachers’ Perspectives on Mentoring Practices: For every one of the 20 different
statements about the practices, the majority of novice teachers reported that their mentor
had used the respective practice exactly as often as the novice teacher needed (Figure 98).
For nine of the statements, 80% or more of respondents reported that the respective
practice had been used exactly as often as needed. The best fit was found for mentors
starting a conversation with an open question (91.1% said that this had been used exactly as
often as needed). Other mentoring practices where the vast majority of novice teachers
found the frequency with which their mentors had used them fitting were their mentor letting
them discover the principles behind a good lesson on their own (87.5%), asking for
alternatives to the teaching that novice teachers had implemented (85.8%), and mentors
making novice teachers’ implicit statements explicit (86.7%). For most of the practices,
novice teachers chose the whole answer spectrum. This means that there were usually
novice teachers who found the practice had been used too often, not often enough, and used
just the right amount. However, the percentage of those who found it had been used too
often was mostly higher than the percentage of those who found it had not been used often
enough. The mentoring practices for which percentages indicating a good fit between
frequency of use and perceived need were lowest were: giving examples of best practice
from the mentor’'s own teaching (70.8% said that this had been used exactly as often as
needed); and supporting novice teachers in trying out different teaching methods and
providing additional information on instruction (72.6%). Comparing this to the mentors’ self-
perceptions, we saw that 94.9% had ‘often’, ‘very often’, or ‘always’ started conversations
with open questions. 89.1% had let their mentees discover the principles of good lessons on
their own at least ‘often’; 84.3% had asked for alternatives to the lesson implementations
they saw from their mentees at least ‘often’; and 84.2% had asked their mentees to make
implicit statements explicit. However, 87.9% also believed they had provided additional
information on instruction at least ‘often’. For providing best practice examples, this number
was lower at 67.9%.
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Novice Teachers' Perspectives on Mentoring Practices—Bulgaria
(Intervention Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

Exactly as often
as | needed

. Not often enough Too often

My mentor starts a conversation

with an open question. (N = 112) s

My mentor asks clarifying questions.
(N=112)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 112)

84%

79%

My mentor uses active listening skills during

our mentoring conversations. (N = 112) 4%

My mentor confronts me during our mentoring conversations

with mistakes | made in my lessons. (N = 112) (i

My mentor uses concrete examples from my

lessons during our conversations. (N = 112) L

My mentor instructs me on how to structure

my teaching. (N = 112) 82%

My mentor helps me to make my implicit

statements explicit. (N = 113) LU

My mentor asks for alternatives to the

teaching | implemented. (N = 113) 86%

My mentor provides me with additional

information on instruction. (N = 113) 73%

My mentor assesses the gquality of my
teaching skills. (N = 113)

My mentor provides direct advice on how
to improve my teaching. (N = 112)

78%

79%

My mentor gives examples of best practice

from his/her own experience. (N = 113) L

My mentor lets me discover the principles

; _ 88%
behind a good lesson on my own. (N = 112)

My mentor gives me impulses to reflect

continuously on my professional development. (N = 113) L)

At the end of a mentoring conversation, my mentor

g : - 78%
summarises the content that we discussed. (N = 113)

My mentor provides guidance on further

. s = 80%
professional development opportunities. (N = 112)

My mentor has concrete ideas about how
| should teach the subject matter. (N = 113)

My mentor supports me in trying out
different teaching methods. (N = 113)

81%

73%

My mentor gives me the opportunity

to draw my own conclusions. (N = 112) 81%

Figure 98: Novice Teachers’ Perspectives on Mentoring Practices—Bulgaria, Intervention Group
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While the majority of novice teachers in the control group reported that their mentor had
used the respective practice exactly as often as the novice teacher needed for 18 of 20
statements (Figure 99), the overall fit between the frequency of use of mentoring practices
and the perceived need for the practices was not as good as the overall fit for the intervention
group. For all of the 20 practices, the percentages of novice teachers in the control group
who stated that the practice had been used exactly as often as they needed were lower than
those in the intervention group. Similarly, as in the intervention group, novice teachers in the
control group who were not satisfied with the frequency of their mentor's use of the
respective practices were usually not in agreement with each other. This means there were
novice teachers who found the practice had been used too often as well as novice teachers
who found that it had not been used often enough. The percentage of those who found it had
been used too often was always as high or higher as the percentage of those who found it
had not been used often enough. The best fit was found for mentors starting a conversation
with an open question and asking for alternatives to the teaching that novice teachers had
implemented (73.3% said that this had been used exactly as often as needed). The mentoring
practices for which the percentages indicating a good fit between frequency of use and
perceived need were lowest were: mentors summarising the content that was discussed at
the end of a mentoring conversation, and mentors using active listening skills (50%).
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Novice Teachers' Perspectives on Mentoring Practices—Bulgaria

(Control Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

. Not often enough

My mentor starts a conversation
with an open question. (N = 30)

My mentor asks clarifying questions.

(N = 30)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 30)

My mentor uses active listening skills during
our mentoring conversations. (N = 30)

My mentor confronts me during our mentoring conversations
with mistakes | made in my lessons. (N = 30)

My mentor uses concrete examples from my
lessons during our conversations. (N = 30)

My mentor instructs me on how to structure
my teaching. (N = 30)

My mentor helps me to make my implicit
statements explicit. (N = 30)

My mentor asks for alternatives to the
teaching | implemented. (N = 30)

My mentor provides me with additional
information on instruction. (N = 29)

My mentor assesses the gquality of my
teaching skills. (N = 30)

My mentor provides direct advice on how
to improve my teaching. (N = 30)

My mentor gives examples of best practice
from his/her own experience. (N = 30)

My mentor lets me discover the principles
behind a good lesson on my own. (N = 30)

My mentor gives me impulses to reflect
continuously on my professional development. (N = 30)

At the end of a mentoring conversation, my mentor
summarises the content that we discussed. (N = 30)

My mentor provides guidance on further
professional development opportunities. (N = 29)

My mentor has concrete ideas about how
| should teach the subject matter. (N = 30)

My mentor supports me in trying out
different teaching methods. (N = 30)

My mentor gives me the opportunity
to draw my own conclusions. (N = 30)

Exactly as often
as | needed

Too often

13% 73%

13% 67%
20% 60%
50%
20% 53%
20% 57%
17% 60%

70%

73%

13% 67%
53%

63%

20%

50%
21% 59%
20% 60%
60%

60%

Figure 99: Novice Teachers’ Perspectives on Mentoring Practices—Bulgaria, Control Group
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As explained in the introduction to the main section (3.5), we also created a binary variable to
have a different measurement for the fit between the frequency of use of a mentor’s
mentoring practice and novice teachers’ perceived need for the use of this practice. The
larger the value, the better the fit.

For the intervention group, the average fit value was 15.3 with a median of 18. This means
that on average, novice teachers were satisfied with the fit between the use of a mentoring
practice and their need for this practice for 15 out of 20 different mentoring practices, and
50% of the intervention group had a fit value of 18 or higher. We found a perfect fit of 20 for
40.2% of novice teachers and a zero fit for 3.4% of novice teachers.

For the control group, the average fit value was 12.2 with a median of 13.5, i.e. on average
novice teachers were satisfied with the fit between the use of a mentoring practice and their
need for this practice for twelve out of 20 different mentoring practices, and 50% of the
intervention group had a fit value of 13 or higher. We found a perfect fit of 20 for only 23.3%
of novice teachers and a zero fit for 6.7% of novice teachers.

This different depiction of results underlines the findings outlined above. The intervention
group novice teachers found the fit between the frequency of the offered mentoring
practices and their perceived need for those practices very good on average, while the
control group found the fit only reasonably good. Interestingly, if novice teachers (of either
group) were dissatisfied with the frequency of the implemented practices, it was because
they felt the practices had been used too frequently rather than not often enough.

Absolute and relative values for all items can also be found in Table 103 in the Appendix.

Novice Teachers’ Perspectives on Mentor Competences: Overall, the vast majority of
novice teachers in the intervention group agreed or strongly agreed with all twelve
statements about their mentors’ competences (Figure 100). For most of the twelve
statements, only one or two novice teachers disagreed. For the most critically assessed
statement (‘My mentor relates to professional teaching standards’), six novice teachers
disagreed or strongly disagreed (5.3%). All others agreed or strongly agreed with the
statements, resulting in a very positive assessment of the mentors of the intervention group.
On average, novice teachers most strongly agreed that their mentor had built a supportive
relationship with them (75% strongly agreed), helped them to develop professional resilience
(67.6% strongly agreed), and encouraged them to perceive their school as a professional
learning environment (69% strongly agreed). This very positive assessment was partially
reflected in the mentors’ self-perception ratings: 60.4% of mentors believed they had a high
or very high ability in building a supportive relationship, and 56.4% believed they were highly
able to support their mentees with perceiving their school as a learning environment.
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Novice Teachers' Perspectives on Mentor Competences—Bulgaria
(Intervention Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive
relationship with me as mentee. (N =112)

75% 25%

My mentor encourages me to perceive my school
as a professional learning environment. (N = 113)

My mentor helps me to develop o
professional resilience. (N = 111) Sits 2%
My mentor advises me on how to structure
my teaching. (N = 113) 2% 6%
My mentor professionally assesses the
quality of my teaching skils. (N = 111) g0 o
My mentor addresses my feelings in a

professional way. (N = 112) 65% 34%

My mentor gives me constructive
feedback. (N = 113)

My mentor uses active listening
as a strategy. (N =112)

My mentor analyses my professional
development needs. (N = 113)

My mentor prompts me to reflect :
on my teaching. (N = 114) 60% 39%

My mentor relates to professional

0,
teaching standards. (N = 114) Sl 44%

My mentor deals with my mistakes
in a constructive way. (N = 113) 0% a1%

Figure 100: Novice Teachers’ Perspectives on Mentor Competences—Bulgaria, Intervention Group

Novice teachers in the control group were more critical of their mentors. However, the
majority agreed or strongly agreed with all twelve statements about their mentors’
competences, resulting in an overall positive assessment of the mentors of the control group
(Figure 101). Novice teachers assessed most critically one of the mentoring competences
that was assessed very positively in the intervention group (‘My mentor encourages me to
perceive my school as a professional learning environment’; 20.7% of novice teachers
disagreed or strongly disagreed). On average, novice teachers most strongly agreed that
their mentor had built a supportive relationship with them (64.3% strongly agreed), helped
them to develop professional resilience (56.7% strongly agreed), and given them
constructive feedback (57.1% strongly agreed). Thus two of the mentoring competences
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rated among the highest for the intervention group were also rated among the highest in the
control group.

Novice Teachers' Perspectives on Mentor Competences—Bulgaria
(Control Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive
relationship with me as mentee. (N = 28)

w
]
ES

My mentor encourages me to perceive my school
as a professional learning environment. (N = 29)

My mentor helps me to develop
professional resilience. (N = 30)

My mentor advises me on how to structure 5
my teaching. (N = 29) 5% 4%

My mentor professionally assesses the
quality of my teaching skills. (N = 30) 3% 0%

My mentor addresses my feelings in a

professional way. (N = 29) 34% 55%

My mentor gives me constructive
feedback. (N = 28)

2
X

My mentor uses active listening
as a strategy. (N = 28)

My mentor analyses my professional

development needs. (N = 29) 34% 41%

My mentor prompts me to reflect
on my teaching. (N = 29) 4% 38%

My mentor relates to professional

teaching standards. (N = 29) 5% 38°%

My mentor deals with my mistakes
in a constructive way. (N = 29) S e

Figure 101: Novice Teachers’ Perspectives on Mentor Competences—Bulgaria, Control Group

Since the mentor training programme focused especially on supporting mentors with
building a trustful relationship, initiating reflection by novice teachers, adapting to novice
teachers’ specific needs, and building resilience in novice teachers, we thought it worthwhile
to examine specifically the statements about the mentoring competences which revolved
around these topics. As described above, novice teachers of both groups rated the
competence of their mentor helping them to develop resilience as well as the competence
of building a supportive relationship with them among the highest. However, the data showed
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lower percentages of agreement for the control group. This was especially true for
prompting reflection (59.7% of respondents in the intervention group agreed strongly versus
41.4% in the control group), and even more so for the competence of analysing novice
teachers’ development needs (61.1% in the intervention group agreed strongly versus 34.5%
in the control group) So overall, distinct differences were found in these four mentoring
competences in favour of the intervention group. Comparing the rates of strong agreement
with the statements on their mentors’ competences, we found that novice teachers who
were supported by a NEST-trained mentor had higher levels of strong agreement for all
statements (Figure 102). Absolute and relative values for all items can also be found in Table
108 in the Appendix.

Novice Teachers' Perspectives on Mentor Competences:
NEST Intervention Group versus Control Group—Bulgaria
Novice teachers in the NEST intervention group were more satifsfied with their mentors.

. Control Group With Mentors . NEST Intervention Group

My mentor works on building a supportive @
relationship with me as mentee.

My mentor encourages me to perceive my school =
as a professional learning environment.

My mentor helps me to develop @ _—
professional resilience.

My mentor uses active @
listening as a strategy.

My mentor addresses my feelings @ @
in a professional way.

My mentor professionally assesses @
the quality of my teaching skills.

My mentor gives me @ o
constructive feedback. :

My mentor advises me on how @
to structure my teaching.

My mentor analyses my @ @
professional development needs.

My mentor prompts me to @
reflect on my teaching.
My mentor deals with my @ @
mistakes in a constructive way.
My mentor relates to
professional teaching standards. :
40% 50% 60% 70%

Percentage of Novice Teachers Who Strongly Agreed

Minimum number of responses in control group: 28
Minimum number of responses in NEST intervention group: 111

Figure 102: Novice Teachers' Perspectives on Mentor Competences: NEST Intervention Group versus Control
Group—Bulgaria
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3.5.5 Novice Teachers’ Perspectives on Their Mentor—Romania

Novice Teachers’ Perspectives on Mentoring Practices: The average fit between the
frequency of use of mentoring practices and the perceived need for the practices by the
intervention group was lower than the average fit for the control group. For 18 of the 20
different statements about the practices, the majority of novice teachers reported that the
mentor had used the respective practice more frequently than the novice teacher needed.
However, we think that this result may be due to a previously undiscovered translation
mistake. The answer format ‘too much’, which was supposed to be an indicator of a
suboptimal fit between the frequency of the mentor’s practice and the novice teacher’s
perceived need, was accidentally translated simply as ‘much’. We assume that novice
teachers understood this to mean that their mentor used this practice ‘often’. Therefore, we
cannot use this answer format as an indicator of suboptimal fit in this case. The translation
has now been corrected, and we will analyse the results for Romania regarding novice
teachers’ perspectives on their mentors’ mentoring practice with the new cohort of novice
teachers of 2022/2023 for the final report.

Novice Teachers’ Perspectives on Mentor Competences: Overall, the vast majority of
novice teachers in the intervention group agreed or strongly agreed with all twelve
statements about their mentors’ competences (Figure 103). Only a minority of novice
teachers disagreed or strongly disagreed with each statement. For the most critically
assessed statement (‘My mentor addresses my feelings in a professional way’), five novice
teachers disagreed or strongly disagreed (8.6%) All others agreed or strongly agreed with
the statements, resulting in a very positive assessment of the mentors of the intervention
group. On average, novice teachers most strongly agreed that their mentor had given them
constructive feedback (67.8% strongly agreed), had built a supportive relationship with them
(62.7% strongly agreed), and had professionally assessed the quality of their teaching skills
(61% strongly agreed). These assessments only partially corresponded with the Romanian
mentors’ self-perceptions: 65% ascribed themselves a high or very high ability in building
supportive relationships. Yet only 25% of mentors believed they had a high or very high ability
in giving constructive feedback, and only 20% believed in this level of ability regarding the
assessment of mentees’ lessons; interestingly, 32.5% claimed ‘no’ or ‘very little’ ability
regarding the latter skill.
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Novice Teachers' Perspectives on Mentor Competences—Romania
(Intervention Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive

relationship with me as mentee. (N = 59) 63% 4%

My mentor encourages me to perceive my school
as a professional learning environment. (N = 58)

My mentor helps me to develop n
professional resilience. (N = 59) o Aen

My mentor advises me on how to structure
my teaching. (N = 59) 54% 42%

My mentor professionally assesses the
quality of my teaching skills. (N = 59)

My mentor addresses my feelings in a

professional way. (N = 58) 57% 34%

My mentor gives me constructive
feedback. (N = 59)

My mentor uses active listening
as a strategy. (N = 59)

My mentor analyses my professional
development needs. (N = 58)

My mentor prompts me to reflect
on my teaching. (N = 57)

60% 37%

My mentor relates to professional

teaching standards. (N = 59) 58% 37%

My mentor deals with my mistakes

in a constructive way. (N = 59) % =2

Figure 103: Novice Teachers’ Perspectives on Mentor Competences—Romania, Intervention Group

Novice teachers in the control group were even less critical of their mentors. The vast
majority agreed or strongly agreed with all twelve statements about their mentors’
competences (Figure 104). For nine of the statements, all novice teachers agreed or strongly
agreed, attesting the mentors high mentoring competences. However, the percentages of
novice teachers who strongly agreed with the statements were lower than in the intervention
group. The most critically assessed statement concerned the mentor professionally
assessing the quality of their mentees’ teaching skills; here, two novice teachers (22.2%)
disagreed or strongly disagreed. Novice teachers most strongly agreed that their mentor had
given them constructive feedback (40% of respondents strongly agreed) and had helped
them develop professional resilience (30% strongly agreed).
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Novice Teachers' Perspectives on Mentor Competences—Romania

(Control Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree ' Disagree . Strongly disagree

My mentor works on building a supportive
relationship with me as mentee. (N = 10)

My mentor encourages me to perceive my school
as a professional learning environment. (N = 10)

My mentor helps me to develop
professional resilience. (N = 10)

My mentor advises me on how to structure
my teaching. (N = 10)

My mentor professionally assesses the
quality of my teaching skills. (N = 9)

My mentor addresses my feelings in a
professional way. (N = 10)

My mentor gives me constructive
feedback. (N = 10)

My mentor uses active listening
as a strategy. (N = 10)

My mentor analyses my professional
development needs. (N = 9)

My mentor prompts me to reflect
on my teaching. (N =9)

My mentor relates to professional
teaching standards. (N = 9)

My mentor deals with my mistakes
in a constructive way. (N = 10)

20% 80%

90%

30% 70%

80%

20% 80%

40% 60%

100%

11% 89%

90%

Figure 104: Novice Teachers’ Perspectives on Mentor Competences—Romania, Control Group

Since the mentor training programme focused especially on supporting mentors with
building a trustful relationship, initiating reflection by novice teachers, adapting to novice
teachers’ specific needs, and building resilience in novice teachers, we thought it worthwhile
to examine specifically the statements about the mentoring competences which revolved
around these topics. As described above, novice teachers of both groups rated one of these
four mentoring competences among the highest competences overall for their group.
However, the control group had lower percentages of agreement for all of the competences.
In this respect, the difference between the two groups was especially apparent for the
mentoring competence of prompting reflection (59.7% of respondents in the intervention
group agreed strongly versus 11.1% in the control group) and for the competence of analysing
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novice teachers’ development needs (56.9% in the intervention group agreed strongly
versus 11.1% in the control group). In other words, distinct differences were found in these
four mentoring competences in favour of the intervention group. Overall, we saw that strong
agreement with the twelve positive statements on their mentors’ competences was notably
higher for every statement for novice teachers who had received mentoring from a NEST-
trained mentor (Figure 105).

Absolute and relative values for all items can also be found in Table 109 in the Appendix.

Novice Teachers' Perspectives on Mentor Competences:
NEST Intervention Group versus Control Group—Romania

Novice teachers in the NEST intervention group were more satifsfied with their mentors.
. Control Group With Mentors . NEST Intervention Group
My mentor gives me @
constructive feedback. ‘
My mentor works on building a supportive @ @
o

relationship with me as mentee.
My mentor professionally assesses @

%

the quality of my teaching skills.

My mentor prompts me to
reflect on my teaching.

My mentor deals with my
mistakes in a constructive way.

as a professional learning environment.

My mentor uses active @
listening as a strategy.

My mentor relates to

professional teaching standards. w

My mentor addresses my feelings
in a professional way.

My mentor encourages me to perceive my school @

My mentor analyses my
professional development needs.

My mentor helps me to develop @
professional resilience.

My mentor advises me on how @ @
to structure my teaching.

0% 20% 40% 60%

Percentage of Novice Teachers Who Strongly Agreed

Minimum number of responses in control group: 9
Minimum number of responses in NEST intervention group: 57

Figure 105: Novice Teachers' Perspectives on Mentor Competences: NEST Intervention Group versus Control
Group—Romania

Page 163



Novice Educator Support and Training (NEST)

3.5.6 Novice Teachers’ Perspectives on Their Mentor—Spain (Catalonia)

Novice Teachers’ Perspectives on Mentoring Practices: For every one of the 20 different
statements about the practices, the majority of novice teachers in the intervention group
reported that their mentor had used the respective practice exactly as often as the novice
teacher needed. For 13 of the statements, over 90% of respondents reported that the
respective practice had been used exactly as often as needed (Figure 106). The best fit was
found for mentors starting a conversation with an open question, the mentor asking
clarifying questions, and the mentor supporting mentees with trying out different teaching
methods (97.1% of respondents said that these had been used exactly as often as needed).
For half of the practices, novice teachers chose the whole answer spectrum. This means that
some novice teachers found the practice had been used too often, some thought that it had
not been used often enough, and for some it had been used just the right amount. However,
the percentage of those who found it had not been used often enough was mostly higher
than the percentage of those who found it had been used too often. For most of the other
practices, the novice teachers who found that the frequency of use of a practice had not
fitted their needs stated it had not been used often enough. Mentoring practices for which
percentages indicating a good fit between frequency of use and perceived need were lowest
were: mentors instructing mentees on how to structure their teaching (79.7% said that this
had been used exactly as often as needed) and providing additional information on
instruction (79.4%). In our mentor survey, only 19.5% and 44.4% of mentors respectively
answered that they had used these respective practices at least ‘often’, whereas this number
was much higher for better-fitting practices such as starting conversations with open
questions (77.7%) and asking clarifying questions (88.9%).
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Novice Teachers' Perspectives on Mentoring Practices—Spain (Catalonia)

(Intervention Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

. Not often enough

My mentor starts a conversation
with an open question. (N = 69)

My mentor asks clarifying questions.

(N =69)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 68)

My mentor uses active listening skills during
our mentoring conversations. (N = 68)

My mentor confronts me during our mentoring conversations
with mistakes | made in my lessons. (N = 69)

My mentor uses concrete examples from my
lessons during our conversations. (N = 69)

My mentor instructs me on how to structure
my teaching. (N = 69)

My mentor helps me to make my implicit
statements explicit. (N = 68)

My mentor asks for alternatives to the
teaching | implemented. (N = 67)

My mentor provides me with additional
information on instruction. (N = 68)

My mentor assesses the gquality of my
teaching skills. (N = 68)

My mentor provides direct advice on how
to improve my teaching. (N = 69)

My mentor gives examples of best practice
from his/her own experience. (N = 69)

My mentor lets me discover the principles
behind a good lesson on my own. (N = 68)

My mentor gives me impulses to reflect
continuously on my professional development. (N = 67)

At the end of a mentoring conversation, my mentor
summarises the content that we discussed. (N = 67)

My mentor provides guidance on further
professional development opportunities. (N = 68)

My mentor has concrete ideas about how
| should teach the subject matter. (N = 68)

My mentor supports me in trying out
different teaching methods. (N = 67)

My mentor gives me the opportunity
to draw my own conclusions. (N = 69)

Exactly as often
as | needed

Too often

97%

97%

91%

94%

19% 81%

94%
19% 80%
94%

96%

79%

91%

91%

90%

87%

91%

91%

19% 81%

81%

97%

93%

Figure 106: Novice Teachers’ Perspectives on Mentoring Practices—Spain (Catalonia), Intervention Group
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While the majority of novice teachers in the control group reported that the mentor had used
the respective practice exactly as often as the novice teacher needed for all of the 20
statements (Figure 107), the overall fit between the frequency of use of mentoring practices
and the perceived need for the practices was not as good in the control group as in the
intervention group. The percentages of novice teachers who stated that the practice had
been used exactly as often as they needed were lower for all of the 20 practices. Similarly, as
in the intervention group, novice teachers in the control group who were not satisfied with
the frequency of the mentor’s use of the respective practices were usually not in agreement
with each other. This means that there were novice teachers who found the practice had
been used too often as well as novice teachers who found that it had not been used often
enough. The percentage of those who found it had not been used often enough was always
as high or higher as the percentage of those who found it had been used too often. The best
fit was found for mentors using active listening skills (84.4% said that this had been used
exactly as often as needed). Other mentoring practices for which the vast majority of novice
teachers found that the frequency of use had fitted their needs was their mentor assessing
the quality of their teaching skills and instructing them on how to structure their teaching
(81.8%). The mentoring practices for which percentages indicating a good fit between
frequency of use and perceived need were lowest were mentors asking for alternatives to
the teaching mentees had implemented (57.6%) and mentors giving examples of best
practice from their own teaching (60.6%).

Page 166



Novice Educator Support and Training (NEST)

Novice Teachers' Perspectives on Mentoring Practices—Spain (Catalonia)

(Control Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

. Not often enough

My mentor starts a conversation
with an open question. (N = 33)

My mentor asks clarifying questions.

(N =33)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 33)

My mentor uses active listening skills during
our mentoring conversations. (N = 32)

My mentor confronts me during our mentoring conversations
with mistakes | made in my lessons. (N = 32)

My mentor uses concrete examples from my
lessons during our conversations. (N = 33)

My mentor instructs me on how to structure
my teaching. (N = 33)

My mentor helps me to make my implicit
statements explicit. (N = 33)

My mentor asks for alternatives to the
teaching | implemented. (N = 33)

My mentor provides me with additional
information on instruction. (N = 33)

My mentor assesses the gquality of my
teaching skills. (N = 33)

My mentor provides direct advice on how
to improve my teaching. (N = 33)

My mentor gives examples of best practice
from his/her own experience. (N = 33)

My mentor lets me discover the principles
behind a good lesson on my own. (N = 33)

My mentor gives me impulses to reflect
continuously on my professional development. (N = 33)

At the end of a mentoring conversation, my mentor
summarises the content that we discussed. (N = 33)

My mentor provides guidance on further
professional development opportunities. (N = 33)

My mentor has concrete ideas about how
| should teach the subject matter. (N = 33)

My mentor supports me in trying out
different teaching methods. (N = 33)

My mentor gives me the opportunity
to draw my own conclusions. (N = 33)

Exactly as often
as | needed

Too often

33% 67%

12% 88%

21% 76%

16% 84%

19% 72%

24% 70%

18% 82%

24% 73%

33% 58%

27%

64%
12% 82%

18% 76%

24% 61%

15% 73%
15% 79%

33% 64%

33% 67%
15%

18%

79%

12%

Figure 107: Novice Teachers’ Perspectives on Mentoring Practices—Spain (Catalonia), Control Group
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As explained in the introduction to the main section (3.5), we also created a binary variable to
have a different measurement for the fit between the frequency of use of a mentor’s
mentoring practice and novice teachers’ perceived need for the use of this practice. The
larger the value, the better the fit.

For the intervention group, the average fit value was 17.5 with a median of 19. This means
that on average, novice teachers were satisfied with the fit between the frequency of use of
a mentoring practice and their need for this practice for 18 out of 20 different mentoring
practices, and 50% of the intervention group had a fit value of 19 or higher. We found a
perfect fit of 20 for 47.1% of novice teachers and a zero fit for 1.4% (one novice teacher).

For the control group, the average fit value was 14.6 with a median of 15, i.e. on average
novice teachers were satisfied with the fit between the frequency of use of a mentoring
practice and their need for this practice for 15 out of 20 different mentoring practices, and
50% of the intervention group had a fit value of 15 or higher. We found a perfect fit of 20 for
only 15.2% of novice teachers. There were no novice teachers with a zero fit. The lowest fit
in the control group was 6 (6.1%).

This different depiction of results underlines the findings outlined above. For the intervention
group novice teachers, there was an extremely good fit between the frequency of mentoring
practices and their perceived need for those practices, while the control group found the fit
good.

Absolute and relative values for all items can also be found in Table 104 in the Appendix.

Novice Teachers’ Perspectives on Mentor Competences: Overall, the vast majority of
novice teachers in the intervention group agreed or strongly agreed with all twelve
statements about their mentors’ competences (Figure 108). For the most critically assessed
statement (‘My mentor professionally assesses the quality of my teaching skills’), six novice
teachers disagreed (8.8%). The largest number of novice teachers who strongly disagreed
with a statement was two (‘My mentor helps me to develop professional resilience’, 2.9%). All
others agreed or strongly agreed with the statements. In Catalonia, the percentages of
novice teachers who strongly agreed with the statements were very high, resulting in a very
positive assessment of the mentors of the intervention group. On average, novice teachers
most strongly agreed that their mentor had given them constructive feedback (82.1% of
respondents strongly agreed), had dealt with their mistakes in a constructive way (72.5%
strongly agreed), and had used active listening as a strategy (67.7% strongly agreed). Like in
other education systems, we saw a divergence here compared to the mentors’ self-
perceptions regarding their ability levels in these skills: only 5.6% of mentors thought they
had a high or very high ability in giving constructive feedback, only 11.1% believed they had at
least a high ability in constructively dealing with mentees’ mistakes, and 34.3% reported at
least a high ability in using active listening.
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Novice Teachers' Perspectives on Mentor Competences—Spain (Catalonia)
(Intervention Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive 9
relationship with me as mentee. (N = 69) 2% =%
My mentor encourages me to perceive my school 65% 32%
as a professional learning environment. (N = 69) i &
My mentor helps me to develop o
professional resilience. (N = 67) 2 =8%

My mentor advises me on how to structure
my teaching. (N = 67) 46% 46%

My mentor professionally assesses the
quality of my teaching skils. (N = 68) 50% 41%
My mentor addresses my feelings in a

professional way. (N = 66) 58% 36%

My mentor gives me constructive
feedback. (N = 67)

6%

My mentor uses active listening

as a strategy. (N = 65) 68% 31%

My mentor analyses my professional

development needs. (N = 69) 51% 45%

My mentor prompts me to reflect .
on my teaching. (N = 67) 67% 28%

My mentor relates to professional =
teaching standards. (N = 68) S 40%
My mentor deals with my mistakes

in a constructive way. (N = 69) 2% 26%

Figure 108: Novice Teachers’ Perspectives on Mentor Competences—Spain (Catalonia), Intervention Group

Novice teachers in the control group were more critical of their mentors. However, the
majority agreed or strongly agreed with all twelve statements about their mentors’
competences, resulting in an overall positive assessment of the mentors of the control group
(Figure 109). However, the percentages of novice teachers who strongly agreed with the
statements were lower in the control group than in the intervention group. Novice teachers
most critically assessed their mentor prompting them to reflect on their teaching (24.2% of
novice teachers disagreed or strongly disagreed). On average, novice teachers most strongly
agreed that their mentor had given them constructive feedback, had dealt with their
mistakes in a constructive way (45.5% of respondents strongly agreed), had used active
listening as a strategy, and had related to professional teaching standards (42.4% strongly
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agreed). Thus, all of the mentoring competences that were rated among the highest in the
intervention group were also rated among the highest in the control group.

Novice Teachers' Perspectives on Mentor Competences—Spain (Catalonia)
(Control Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive
relationship with me as mentee. (N = 33)

My mentor encourages me to perceive my school
as a professional learning environment. (N = 33)

My mentor helps me to develop o o
professional resilience. (N = 33) 265 567%

My mentor advises me on how to structure
my teaching. (N = 33) 33% 52%

My mentor professionally assesses the
quality of my teaching skills. (N = 33) 33% 9%

My mentor addresses my feelings in a

professional way. (N = 33) 30% 48%

My mentor gives me constructive
feedback. (N = 33)

My mentor uses active listening

as a strategy. (N = 33) 42% 48%

My mentor analyses my professional

development needs. (N = 33) 24% 61%

My mentor prompts me to reflect
on my teaching. (N = 33) 30% 45%

My mentor relates to professional

teaching standards. (N = 33) 42% 52%

My mentor deals with my mistakes
in a constructive way. (N = 33) ks i

Figure 109: Novice Teachers’ Perspectives on Mentor Competences—Spain (Catalonia), Control Group

Since the mentor training programme focused especially on supporting mentors with
building a trustful relationship, initiating reflection by novice teachers, adapting to novice
teachers’ specific needs, and building resilience in novice teachers, we thought it worthwhile
to examine specifically the statements about the mentoring competences which revolved
around these topics. We found lower percentages of agreement in the control group for all
four competences. In this respect, the difference between the two groups was especially
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apparent for the mentoring competence of prompting reflection (67.2% of respondents in
the intervention group agreed strongly versus 30.3% in the control group) and for the
competence of analysing novice teachers’ development needs (50.7% in the intervention
group agreed strongly versus 24.2% in the control group). This means that distinct
differences were found in these four mentoring competences in favour of the intervention
group. Overall, we saw that strong agreement with the twelve positive statements on their
mentors’ competences was higher for every statement for novice teachers who had been
mentored by a NEST-trained mentor (Figure 110).

Absolute and relative values for all items can also be found in Table 110 in the Appendix.

Novice Teachers' Perspectives on Mentor Competences:
NEST Intervention Group versus Control Group—Spain (Catalonia)

Novice teachers in the NEST intervention group were more satifsfied with their mentors.

. Control Group With Mentors . NEST Intervention Group

My mentor gives me @
constructive feedback. ‘
My mentor deals with my @ @
mistakes in a constructive way.

My mentor uses active
listening as a strategy.

My mentor prompts me to @
reflect on my teaching.

My mentor encourages me to perceive my school
as a professional learning environment.

My mentor works on building a supportive @

relationship with me as mentee.

My mentor addresses my feelings @
in a professional way.

My mentor helps me to develop
professional resilience.

My mentor relates to
professional teaching standards.

My mentor analyses my @ @
professional development needs.
My mentor professionally assesses @ @
the quality of my teaching skills.
My mentor advises me on how @
to structure my teaching. ‘
40% 60% 80%

Percentage of Novice Teachers Who Strongly Agreed

Minimum number of responses in control group: 33
Minimum number of responses in NEST intervention group: 65

Figure 110: Novice Teachers' Perspectives on Mentor Competences: NEST Intervention Group versus Control
Group—Spain (Catalonia)
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3.5.7 Novice Teachers’ Perspective on Their Mentor—Spain (Madrid)

Novice Teachers’ Perspectives on Mentoring Practices: For every one of the 20 different
statements about the practices, the majority of novice teachers in the intervention group
reported that the mentor had used the respective practice exactly as often as the novice
teacher needed (Figure 111). For eight of the statements, over 90% of respondents reported
that the respective practice had been used exactly as often as needed. The best fit was found
for mentors giving novice teachers the opportunity to draw their own conclusions and using
concrete examples from novice teachers’ lessons during their conversations (95.8% of
respondents said that these had been used exactly as often as needed). Other mentoring
practices for which the vast majority of novice teachers found that the frequency of use
fitted their needs were: the mentor having concrete ideas about how they should teach the
subject matter (91.6%), the mentor summarising the content that was discussed at the end
of the mentoring conversation, and the mentor asking for alternatives to the teaching that
novice teachers had implemented (91.7%). For most of the practices, novice teachers chose
the whole answer spectrum. This means that some novice teachers found the practice had
been used too often, some thought that it had not been used often enough, and for some it
had been used just the right amount. However, the percentage of those who found it had not
been used often enough was always as high or higher as the percentage of those who found
it had been used too often. The mentoring practice for which the percentages indicating a
good fit between frequency of use and perceived need was lowest was mentors giving
examples of best practice from their own teaching (79.2%). This reflected the mentors’ self-
ratings as 17.9% of the mentors in our survey responded that they had used this practice
rarely or never, and 2.6% answered that they had ‘always’ used this practice. Regarding the
better-fitting practices, 84.6% of mentors responded that they had ‘often’, ‘very often’, or
‘always’ used concrete examples from their mentees’ lessons, 89.5% had summarised the
content of discussions at least ‘often’, and 64.7% had asked for alternatives to the mentees’
lesson implementations at least ‘often’.
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Novice Teachers' Perspectives on Mentoring Practices—Spain (Madrid)

(Intervention Group)

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

. Not often enough

My mentor starts a conversation
with an open question. (N = 72)

My mentor asks clarifying questions.

(N=72)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 72)

My mentor uses active listening skills during
our mentoring conversations. (N = 72)

My mentor confronts me during our mentoring conversations
with mistakes | made in my lessons. (N = 70)

My mentor uses concrete examples from my
lessons during our conversations. (N =71)

My mentor instructs me on how to structure
my teaching. (N = 72)

My mentor helps me to make my implicit
statements explicit. (N =71)

My mentor asks for alternatives to the
teaching | implemented. (N = 72)

My mentor provides me with additional
information on instruction. (N = 72)

My mentor assesses the gquality of my
teaching skills. (N = 72)

My mentor provides direct advice on how
to improve my teaching. (N = 72)

My mentor gives examples of best practice
from his/her own experience. (N = 72)

My mentor lets me discover the principles
behind a good lesson on my own. (N = 71)

My mentor gives me impulses to reflect
continuously on my professional development. (N =71)

At the end of a mentoring conversation, my mentor
summarises the content that we discussed. (N = 72)

My mentor provides guidance on further
professional development opportunities. (N = 71)

My mentor has concrete ideas about how
| should teach the subject matter. (N =71)

My mentor supports me in trying out
different teaching methods. (N = 72)

My mentor gives me the opportunity
to draw my own conclusions. (N = 72)

Exactly as often
as | needed

Too often

89%

93%

88%

88%

14%

83%

96%

90%

89%

92%

85%

89%

86%

17%

79%

85%

87%

92%

83%

92%

90%

96%

Figure 111: Novice Teachers’ Perspectives on Mentoring Practices—Spain (Madrid), Intervention Group
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Novice Teachers' Perspectives on Mentoring Practices—Spain (Madrid

(Control Group)

~—

Please indicate how satisfied you are with the frequency
with which your mentor used the following practices.

. Not often enough

My mentor starts a conversation
with an open question. (N = 19)

My mentor asks clarifying questions.

(N=19)

My mentor asks me to elaborate on my intentions
and considerations for a lesson. (N = 19)

My mentor uses active listening skills during
our mentoring conversations. (N = 19)

My mentor confronts me during our mentoring conversations
with mistakes | made in my lessons. (N = 19)

My mentor uses concrete examples from my
lessons during our conversations. (N = 19)

My mentor instructs me on how to structure
my teaching. (N = 19)

My mentor helps me to make my implicit
statements explicit. (N = 19)

My mentor asks for alternatives to the
teaching | implemented. (N = 19)

My mentor provides me with additional
information on instruction. (N = 19)

My mentor assesses the gquality of my
teaching skills. (N = 19)

My mentor provides direct advice on how
to improve my teaching. (N = 18)

My mentor gives examples of best practice
from his/her own experience. (N = 19)

My mentor lets me discover the principles
behind a good lesson on my own. (N = 19)

My mentor gives me impulses to reflect
continuously on my professional development. (N = 19)

At the end of a mentoring conversation, my mentor
summarises the content that we discussed. (N = 19)

My mentor provides guidance on further
professional development opportunities. (N = 19)

My mentor has concrete ideas about how
| should teach the subject matter. (N = 19)

My mentor supports me in trying out
different teaching methods. (N = 19)

My mentor gives me the opportunity
to draw my own conclusions. (N = 19)

Exactly as often
as | needed

Too often

16% 84%

16% 84%

16% 84%

21% 74%
26% 74%
26% 74%

21% 79%

21% 79%

26% 68%
16% 79%
16% 68%

17% 2%

11% 84%

21% 79%

21% 79%

42% 58%
21% 79%
21% 74%
84%

95%

-
-
X

Figure 112: Novice Teachers’ Perspectives on Mentoring Practices—Spain (Madrid), Control Group
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As was true for the intervention group, the majority of the control group novice teachers also
reported that their mentor had used the respective practice exactly as often as the novice
teacher needed for all of the practices (Figure 112). For five of the statements, over 80% of
respondents reported that the respective practice had been used exactly as often as needed.
The best fit was found for mentors giving novice teachers the opportunity to draw their own
conclusions (94.7% said that this had been used exactly as often as needed). Other
mentoring practices where the vast majority of novice teachers found the frequency of use
fitting their needs were: mentors giving examples of best practice from their own teaching,
mentors asking clarifying questions, and mentors asking novice teachers to elaborate on
their intentions and considerations for the lesson (84.2%). For most of the practices, novice
teachers who were not satisfied with the fit between the frequency of use and their
perceived need found it had not been used often enough. The mentoring practice for which
percentages indicating a good fit between the frequency of use and perceived need were
lowest was mentors summarising the content that was discussed at the end of the mentoring
conversation (57.9%).

As explained in the introduction to the main section (3.5), we also created a binary variable to
have a different measurement for the fit between the frequency of use of a mentor’s
mentoring practice and novice teachers’ perceived need for the use of this practice. The
larger the value, the better the fit.

For the intervention group, the average fit value was 17.4 with a median of 20. This means
that on average, novice teachers were satisfied with the fit between the frequency of use of
a mentoring practice and their need for this practice for 17 out of 20 different mentoring
practices, and 50% of the intervention group had a fit value of 20. We found a perfect fit of
20 for 50.7% of novice teachers and a zero fit for 2.7% (two novice teachers).

For the control group, the average fit value was 15.5 with a median of 18, i.e. on average
novice teachers were satisfied with the fit between the frequency of use of a mentoring
practice and their need for this practice for 16 out of 20 different mentoring practices, and
50% of the intervention group had a fit value of 18 or higher. We found a perfect fit of 20 for
42.1% of novice teachers. There were no novice teachers with a zero fit. The lowest fit in the
control group was 3 (5.3% or one novice teacher).

This different depiction of results underlines the findings outlined above. For the intervention
group novice teachers, there was an extremely good fit between the frequency of the
mentoring practices and their perceived need for those practices, while the control group
also found the fit to be very good. If novice teachers (of either group) were dissatisfied with
the frequency of the implemented practices, it was because they felt the practices had been
used too frequently rather than not often enough.

Absolute and relative values for all items can also be found in Table 105 in the Appendix.
Novice Teachers’ Perspectives on Mentor Competences: Overall, the vast majority of
novice teachers in the intervention group agreed or strongly agreed with all twelve

statements about their mentors’ competences (Figure 113). For one of the lowest-rated
statements (‘My mentor advises me on how to structure my teaching’), seven novice
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teachers disagreed or strongly disagreed (9.7%). The largest number of novice teachers who
strongly disagreed with a statement was two (2.8%). All others agreed or strongly agreed
with the statements. In Madrid, the percentages of novice teachers who strongly agreed with
the statements were very high, resulting in a very positive assessment of the mentors of the
intervention group. On average, novice teachers most strongly agreed that their mentor had
given them constructive feedback (73.6% of respondents strongly agreed), had dealt with
their mistakes in a constructive way (72.2% strongly agreed), and had prompted them to
reflect on their teaching (70.4% strongly agreed). As in other education systems, mentors in
Madrid were self-critical in their perceptions of their own abilities in providing constructive
feedback, with only 18.2% stating a high or very high ability. Similarly, only 20.5% thought
they had a high or very high ability in dealing with their mentees’ mistakes in a constructive
way, and only 35.3% thought they had a high or very high ability in prompting their mentees
to reflect on their teaching.
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Novice Teachers' Perspectives on Mentor Competences—Spain (Madrid)
(Intervention Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive 32%
relationship with me as mentee. (N = 72)

My mentor encourages me to perceive my school
as a professional learning environment. (N = 71)

58% 35%

My mentor helps me to develop

0
professional resilience. (N = 70) Bt %

My mentor advises me on how to structure o
my teaching. (N = 72) 60% 31%
My mentor professionally assesses the

quality of my teaching skills. (N =71) 65% 31%

My mentor addresses my feelings in a
professional way. (N = 72)

44%

My mentor gives me constructive

feedback. (N = 72) 74% 25%

My mentor uses active listening

as a strategy. (N =70) 66% 30%

My mentor analyses my professional

development needs. (N = 72) 53% 39%

My mentor prompts me to reflect
on my teaching. (N =71) 70% 27%

My mentor relates to professional

teaching standards. (N = 71) 8% 39%

My mentor deals with my mistakes
in a constructive way. (N = 72)

Figure 113: Novice Teachers’ Perspectives on Mentor Competences—Spain (Madrid), Intervention Group

Novice teachers in the control group were more critical of their mentors. However, the
majority agreed or strongly agreed with all twelve statements about their mentors’
competences, resulting in an overall positive assessment of the mentors of the control group
(Figure 114). However, the percentages of novice teachers who strongly agreed with the
statements were overall lower in the control group than in the intervention group. Novice
teachers most critically assessed their mentor advising them on how to structure their
teaching, assessing the quality of their teaching skills professionally, and helping them to
develop professional resilience (26.3% of novice teachers disagreed or strongly disagreed).
On average, novice teachers most strongly agreed that their mentor had given them
constructive feedback (66.7% strongly agreed) and had dealt with their mistakes in a
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constructive way (52.6% strongly agreed). These mentoring competences were also rated
among the highest for the intervention group.

Novice Teachers' Perspectives on Mentor Competences—Spain (Madrid)
(Control Group)

To what extent do you agree with the following statements about your mentor?

. Strongly agree . Agree Disagree . Strongly disagree

My mentor works on building a supportive

relationship with me as mentee. (N = 19) 2% 42%

—

My mentor encourages me to perceive my school
as a professional learning environment. (N = 19)

47% 42%

My mentor helps me to develop
professional resilience. (N = 19)

My mentor advises me on how to structure
my teaching. (N = 19) 37% 37%

My mentor professionally assesses the 37% 37%

quality of my teaching skills. (N = 19) 21%

My mentor addresses my feelings in a

professional way. (N = 19) 11%

My mentor gives me constructive
feedback. (N = 18)

My mentor uses active listening
as a strategy. (N = 18)

My mentor analyses my professional

development needs. (N = 17) 29% 53%

My mentor prompts me to reflect
on my teaching. (N = 19) 21% 58%

—
-
=]

My mentor relates to professional

teaching standards. (N = 19) 925 53%

My mentor deals with my mistakes
in a constructive way. (N = 19) e a2

Figure 114: Novice Teachers’ Perspectives on Mentor Competences—Spain (Madrid), Control Group

Since the mentor training programme focused especially on supporting mentors with
building a trustful relationship, initiating reflection by novice teachers, adapting to novice
teachers’ specific needs, and building resilience in novice teachers, we thought it worthwhile
to examine specifically the statements about the mentoring competences which revolved
around these topics. We found lower percentages of agreement in the control group for all
of the four competences. In this respect, the difference between the two groups was
especially apparent for the mentoring competence of prompting reflection (70.4% of
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respondents in the intervention group agreed strongly versus 21.1% in the control group). As
described above, this was one of the mentoring competences that the intervention group
novice teachers rated among the highest overall. Additionally, the difference in ratings was
quite distinct for the competence of analysing novice teachers’ development needs (52.8%
in the intervention group agreed strongly versus 29.4% in the control group). In conclusion,
there were distinct differences in these four mentoring competences in favour of the
intervention group. Overall, we saw that strong agreement with the twelve positive
statements on their mentors’ competences was higher for every statement for novice
teachers who had been mentored by a NEST-trained mentor (Figure 115).

Absolute and relative values for all items can also be found in Table 111 in the Appendix.

Novice Teachers' Perspectives on Mentor Competences:
NEST Intervention Group versus Control Group—Spain (Madrid)
Novice teachers in the NEST intervention group were more satifsfied with their mentors.

. Control Group With Mentors . NEST Intervention Group

My mentor gives me @ @
constructive feedback.
My mentor deals with my @ @
mistakes in a constructive way.
My mentor prompts me to @ @
reflect on my teaching.
My mentor uses active @ @
listening as a strategy.
My mentor professionally assesses @ @
the quality of my teaching skills.
My mentor works on building a supportive @ a0

relationship with me as mentee.

My mentor advises me on how @
to structure my teaching.

My mentor encourages me to perceive my school
as a professional learning environment.

My mentor relates to @
professional teaching standards. :
My mentor helps me to develop @
professional resilience.

My mentor analyses my @
professional development needs.

My mentor addresses my feelings @

N . 49%
in a professional way.

20% 40% 60%

Percentage of Novice Teachers Who Strongly Agreed

Minimum number of responses in control group: 17
Minimum number of responses in NEST intervention group: 70

Figure 115: Novice Teachers' Perspectives on Mentor Competences: NEST Intervention Group versus Control
Group—Spain (Madrid)
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3.6 Novice Teachers’ Professional Development Over Time

This section examines how novice teachers’ perceived teacher needs and their teaching
competences developed during the school year 2021/2022. The exact time span differed for
the different education systems as it was the time between the first survey (baseline
measurements) and the second survey (repeated measurements). While the second survey
was sent out between the end of May 2022 and mid-June 2022 and finished no later than the
end of June 2022 in all participating education systems, data for the first survey were
collected between October 2021 (Madrid and Catalonia) and February 2022 (Austria).
Therefore, education systems which started the mentoring for the intervention group later
had less time in which to stimulate the development of novice teachers in the intervention
group since the mentoring was not supposed to start before novice teachers had
participatedinthe first online survey. For more information on data collection, see the section
titled General Information on Data Collection and on the Sample Used or our first report on
the NEST project. Since novice teachers in the intervention group received adaptive
mentoring through a specially trained NEST mentor, their teacher needs should have
decreased over time in comparison with a group of novice teachers receiving regular
mentoring, and even more so in comparison with a group of novice teachers without a
mentor. We expected a positive development over time for the teaching competences of all
novice teachers. However, for the intervention group, we expected the largest development
compared to the control groups with and without mentors.

In both surveys, we asked novice teachers to think about their current situation at school and
torate their specific needs. For each needs statement, participants could answer on a 4-point
scale ranging from 1 (strongly disagree) to 4 (strongly agree). Teacher needs were divided
into teacher needs regarding inclusion (example statement: ‘l would like more information on
how to integrate students from diverse cultural backgrounds’), teacher needs regarding
teaching and instruction (example statement: ‘| would like more information on how | can
introduce learning strategies in the classroom’), and teacher needs revolving around
exchange with other professionals (example statement: ‘I would like more opportunities to
observe others while teaching’). For the education systems with the largest samples
(Bulgaria, Catalonia, and Madrid), we ran factor analyses. The results indicated a three-
factorial solution in line with our theoretical grouping of competences. However, reliability
analyses showed that only the teacher needs revolving around inclusion and those revolving
around professional exchange yielded sufficiently high values for Cronbach’s alpha. In the
next section, we therefore focus on those competences only.

In both surveys, we also asked novice teachers to rate their current teacher competence.
Novice teachers could assess their competences (current proficiency) on a 6-point scale
ranging from 1 (no ability) to 6 (very high ability). Competences were divided into general
teaching competences (example statement: ‘Activating students’ prior knowledge during
the lesson’), teacher competences regarding teacher-student support (example statement:
‘Approaching struggling students in a supportive way’), and teacher competences revolving
around parent support (example statement: ‘Advising parents how they can influence their
child’s learning environment’). Here we also ran factor analyses for the education systems
with the largest samples. The results indicated a three-factorial solution in line with our
theoretical grouping of competences. However, reliability analyses showed that only the
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general teacher competences and the teacher competences revolving around teacher-
parent interactions yielded sufficiently high values for Cronbach’s alpha. Therefore, we
report only on those competences.

3.6.1 Section Summary

Development of Teacher Needs: In the intervention group in all education systems except
Catalonia and Madrid, teacher needs regarding inclusion (example statement: ‘I would like
more support regarding relationship building with hard-to-reach learners’) were either
similarly high or higher at the end of the school year than those of novice teachers in the
control group with mentors. Compared to the control group without mentors, this was true
for all education systems except Romania, where the intervention group’s needs were
slightly lower, and Madrid, where the intervention group’s needs were distinctly lower at the
end of the school year. Overall, most novice teachers in the intervention group felt the
highest need for more strategies on how to raise self-confidence and ambitions in students,
with means ranging from 3.1 in Bulgaria to 3.3 in most other education systems (M = 3.3). In
Bulgaria and Romania, novice teachers in the intervention group perceived lower needs at
the end of the school year than at the first measurement point. In Flanders, this was true for
only two of the needs. In Wallonia, Catalonia, and Madrid, novice teachers in the intervention
group perceived no distinct differences between their needs at the end of the school year
and at the first measurement point. In terms of the development of teacher needs, results
were—on a descriptive level—very similar for the control group with mentors. Teacher needs
for the control group without mentors either stayed the same (Wallonia, Madrid, Catalonia)
or increased over time (Bulgaria, Romania).

In the intervention group, novice teachers’ needs regarding professional exchange with
others (example statement: ‘| would like to be observed more often while teaching and get
feedback’) were on average similarly high at the end of the school year as those of novice
teachers in the control group with or without mentors in all education systems except in
Flanders. In Flanders, needs were on average higher than those of novice teachers in the
control group. In most education systems, the highest-rated need in intervention and control
groups alike was the need for more opportunities to observe others while they are teaching,
with means ranging from 3.1 in Bulgaria and Flanders to 3.4 in Catalonia, Madrid, and
Romania. On a descriptive level, novice teachers in the intervention group in Wallonia,
Bulgaria, and Romania did not perceive distinct differences at the end of the school year
compared to their teacher needs before the NEST mentoring started. In Madrid and
Catalonia, novice teachers in the intervention group perceived distinctly higher needs at the
end of the school year compared to their needs before the NEST mentoring started,
specifically regarding the need to observe others while teaching. In Catalonia and Flanders,
the need for more opportunities to reflect on their teaching performance was also higher
compared to when the NEST mentoring started. Teacher needs for the control group with or
without mentors either stayed the same (Wallonia, Bulgaria, control group without mentors
in Romania, Madrid, and Catalonia), increased over time (control group with mentors in
Romania), eitherincreased or decreased depending on the respective need (Flanders, control
group with mentors in Madrid), or decreased (control group with mentors in Catalonia).
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Development of Teacher Competences: In the intervention groups in all education systems
except Catalonia and Madrid, novice teachers on average assessed their general teaching
competences (example competence: ‘Showing students how they can control their learning
process’) at the end of the school year either similarly high or lower than novice teachers in
the control group with or without mentors. In Catalonia, novice teachers in the intervention
group assessed their general teaching competences distinctly higher than novice teachers
in the control group with or without mentors. On average, novice teachers in the intervention
group assessed their abilities between average or higher regarding their general teaching
competences, with highest means ranging from 4.4 in Wallonia to 4.9 in Romania.

In terms of their competence development over time, novice teachers in Romania and
Flanders overall felt the same level of competence at the end of the school year compared
to their baseline self-assessment. In Wallonia, Bulgaria, and Catalonia, novice teachers felt
that some of their general teaching competences had increased over time. The competence
regarding fostering self-determined learning during the lesson increased over time in all
three education systems. Madrid was the only education system where novice teachers in
the intervention group assessed their competences overall higher at the end of the school
year compared to their competences before the NEST mentoring started. In Flanders,
Wallonia, and Bulgaria, novice teachers in the control group overall assessed their
competences equally high or lower at the end of the school year compared to the first
measurement point. In Romania, Catalonia, and Madrid, novice teachers in the control group
assessed their competences overall similarly high or higher at the end of the school year
compared to the first measurement point.

In the intervention groups in Catalonia, Romania, and Bulgaria, novice teachers assessed
their competences regarding parent support (example competence: ‘Showing parents how
they can positively influence their child’s education’) at the end of the school distinctly higher
than novice teachersinthe control group. In Madrid, this was not as pronounced. Here, novice
teachersin the intervention group assessed their competences as high or higher than novice
teachers in the control group. In Wallonia and Flanders, novice teachers in the intervention
group assessed their competences regarding parent support distinctly lower than novice
teachers in the control group on a descriptive level. Of all teacher competences revolving
around parent support, novice teachers in the intervention group in all education systems felt
most competent at advising parents how they can influence their child’s learning
environment and dealing with conflict in parent-teacher interactions in a professional way,
with means ranging from 3.2 in Flanders to 4.8 in Romania. Regarding the development of
competences revolving around parent support, novice teachers in the intervention group in
Flanders assessed themselves distinctly lower at the end of the school year compared to
their assessment before the start of the NEST mentoring. In Wallonia, novice teachers
assessed some of their competences distinctly higher at the end of the school year
compared to the first measurement point; some they rated distinctly lower, and some they
assessed similarly. In Bulgaria, Romania, Catalonia, and Madrid, novice teachers felt more
competent overall at the end of the school year compared to their baseline self-assessments.
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3.6.2 Novice Teachers’ Professional Development Over Time—Belgium (Flanders)

The matched sample for Flanders was so small that it was not possible to have a comparative
group of novice teachers without mentors. Only two novice teachers said that they did not
have a mentor. Therefore, this section compares the novice teacher intervention group and
the control group who had regular mentor support.

Development of Teacher Needs: In the intervention group in Flanders, teacher needs
regarding inclusion (example statement: ‘| would like more support regarding relationship
building with hard-to-reach learners’) were either similarly high or higher than those of novice
teachers in the control group at the end of the school year (Figure 116). Novice teachers in
the intervention group felt the highest need for more strategies on how to raise self-
confidence and ambitions in students (M = 3.3). On average, novice teachers in the
intervention group perceived lower needs at the end of the school year for two of the five
needs than at the first measurement point. They felt a smaller need to get more examples of
how to improve students’ language competences compared to the beginning of the school
year. They also felt a smaller need to get more information on how to integrate students from
diverse cultural backgrounds compared to the beginning of the school year. However, their
perceived need for more support regarding relationship building with hard-to-reach learners
had increased since the beginning of the school year. In the intervention group, novice
teachers’ needs regarding professional exchange with others (example statement: ‘| would
like to be observed more often while teaching and get feedback’) were higher on average at
the end of the school year than those of novice teachers in the control group. Intervention
group novice teachers felt the highest need for more opportunities to observe others while
they were teaching (M = 3.1). Regarding the teacher needs revolving around student
inclusion, novice teachers in the control group felt the highest need for more examples of
how to improve students’ language competences (M = 3). On average, novice teachers in the
control group perceived distinctly lower needs for one of the five needs at the end of the
school year than at the first measurement point. The other needs did not change. Like the
novice teachers in the intervention group, novice teachers in the control group felt a smaller
need to get more examples of how to improve students’ language competences compared
to the beginning of the school year.

Page 183



Novice Educator Support and Training (NEST)

Changes in Teacher Needs Regarding Students—Belgium (Flanders)
Comparison of NEST Intervention Group With Control Group per Item

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

| would like ... Explanation: Item text is displayed for
i di Jationshio buildi NEST intervention group. Results for
more support regarding reiationsnip bullding  control groups are found in rows below. S NEST Intervention Gr
with hard-to-reach learners. (N = 23)  Always two rows of results belong 28 2.9 NEST Intervention Group

Control group with mentors (N = 10) together as a unit for comparison. 2.5 Control Group with Mentor
more strategies on how to raise self-confidence >
and ambition in students. (N = 23) 3 33
Control group with mentors (N = 10) 27 —» 28
more examples of culturally 27
sensitive teaching. (N = 23) ’
Control group with mentors (N = 10) 28 <« 29
more information on how to integrate students ”
from diverse cultural backgrounds. (N = 23) 27 29
Control group with mentors (N = 10) 29 <«— 31
more examples of how to improve students' <
language competences. (N = 23) 29 33
Control group with mentors (N = 9) 3 «—— 34
Strongly disagree (1) Disagree (2) Agree (3) Strongly agree (4)

Figure 116: Changes in Teacher Needs Regarding Inclusion—Belgium (Flanders)

Regarding the development of teacher needs revolving around exchange with other
professionals, novice teachers in the intervention group felt a lower need for more
opportunities to share experiences about situations of conflict with others and a higher need
for opportunities to reflect on their teaching performance with others than at the beginning
of the school year (Figure 117). Even though it had distinctly decreased, the need for more
opportunities to share experiences about situations of conflict was distinctly higher than for
the control group. In the control group, novice teachers’ needs regarding professional
exchange with others (example statement: ‘| would like to be observed more often while
teaching and get feedback’) were lower on average at the end of the school year than those
of novice teachers in the intervention group. Novice teachers in the control group felt the
highest need for more opportunities to observe others while they are teaching and reflect on
their teaching performance with others (M = 2.9). The development of teacher needs
revolving around exchange with other professionals was the same for novice teachers in the
control group as for those in the intervention group. Novice teachers in the control group felt
a lesser need for more opportunities to share experiences about situations of conflict with
others and a higher need for opportunities to reflect on their teaching performance with
others than at the beginning of the school year. All descriptive statistics on the development
of teacher needs in Flanders can be found in Table 112 and Table 113 in the Appendix.
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Changes in Teacher Needs Regarding Professional Exchange—Belgium (Flanders)
Comparison of NEST Intervention Group With Control Group per Iltem

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

| would like ...

more opportunities to observe

others while teaching. (N = 23) ST

Control group with mentors (N = 10) 29 +——— 34

to be observed more often while 27
teaching and get feedback. (N = 23) )

Control group with mentors (N = 10) 24

more opportunities to reflect on my

teaching performance with others. (N = 23) 28 s

Control group with mentors (N = 8) 25 —» 238

more opportunities to share experiences about

situations of confiict with others. (N = 23) e 3

Control group with mentors (N = 10) 26 «— 3

strongly disagree (1) disagree (2) agree (3) strongly agree (4)

Figure 117: Changes in Teacher Needs Regarding Professional Exchange—Belgium (Flanders)

Development of Teacher Competences: In the intervention group in Flanders, novice
teachers’ general teaching competences (example competence: ‘Assessing students'
learning progress with different instruments’) were distinctly lower or similarly high at the
end of the school year compared to those of novice teachers in the control group (Figure 118).
The only competence they assessed distinctly higher than novice teachers in the control
group was activating students' prior knowledge during the lesson. Their lower competence
assessments were especially pronounced regarding the competence of helping students to
acquire learning strategies for their future learning. Novice teachersin the intervention group
assessed their abilities as average or higher regarding their general teaching competences,
with means ranging from 3.9 (‘Assessing students’ learning progress with different
instruments’) to 4.7 (‘Purposefully fostering my students’ strengths’). In terms of their
competence development over time, novice teachers felt equally competent regarding most
competences at the end of the school year as at the first measurement point. However, they
felt distinctly more competent at the end of the school year regarding fostering self-
determined learning during the lesson, individualising instruction and support for low-
achieving students, fostering students’ strengths, and supporting students who have
experienced failure in class. Novice teachers in the control group assessed their abilities as
average or higher regarding their general teaching competences, with means ranging from
3.6 (‘Activating students’ prior knowledge during the lesson’) to 4.8 (‘Individualising
instruction and support for low-achieving students’). Novice teachers in the control group
assessed most of their teaching competences lower at the end of the school year compared
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to the first measurement point. This competence development was especially pronounced
regarding the competence to activate students’ prior knowledge during the lesson. However,
the control group novice teachers also assessed their competence regarding considering
students’ realities when preparing lessons and fostering self-determined learning during the
lesson distinctly higher at the end of the school year compared to the first measurement
point.

Changes in Novice Teachers' General Teaching Competences—Belgium (Flanders)
Comparison of NEST Intervention Group With Control Group per Iltem

In your teaching at this school, to what extent can you do the following?
Please assess your competences (current proficiency) regarding the different tasks of a teacher.

Activating students’ prior knowledge

during the lesson. (N = 23) S
Control group with mentors (N = 10) 36 «— 43
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preparing lessons. (N = 23) 42+ 43
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Control group with mentors (N = 10) 42 4— 44

Discussing students’ misconceptions such in a way 44 4 45
that they can benefit from the discussion. (N = 23) . .

Control group with mentors (N = 10) 42 —» 45

Helping students to acquire learning strategies 4> 44
for their future learning. (N = 23) .
Control group with mentors (N = 10) 44 4 45

Showing students how they can Control 39
their learning process. (N = 22) .

Control group with mentors (N = 10) 41 +—— 46

Assessing students' learning progress 38
with different instruments. (N = 22) .

Control group with mentors (N = 10) 4

Fostering self-determined learning N
during the lesson. (N = 23) a1 44
Control group with mentors (N = 9) 41 — 46

Individualising instruction and support .
for low-achieving students. (N = 23) 43 46
Control group with mentors (N = 10) 48 +—— 51

Purposefully fostering my
students’ strengths. (N = 23)

Control group with mentors (N = 10) 46 <+ 47

44 — 47
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Control group with mentors (N = 10) 45 +— 47
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Figure 118: Changes in General Teaching Competences—Belgium (Flanders)

In the intervention group, novice teachers’ teaching competences regarding parent support
(example competence: ‘Showing parents how they can positively influence their child’s
education’) were distinctly lower at the end of the school year than those of novice teachers
in the control group (Figure 119). Of all teacher competences revolving around parent
support, novice teachers in the intervention group felt most competent at advising parents
how they can influence their child’s learning environment and about dealing with conflict in
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parent-teacher interactions in a professional way (M = 3.2). The same was true for the control
group, but the control group had a distinctly higher mean (M = 4). Regarding the development
of competences revolving around parent support, novice teachers in the intervention and
control groups assessed themselves distinctly lower regarding all competences except the
competence regarding referring parents to specialised professional support when they
struggle with their child’s educational problems. Here, respondents did not differ in their
assessment compared to the first measurement point.

All descriptive statistics on the development of teacher competences in Flanders can be
found in Table 124 and in Table 125 in the Appendix.

Changes in Competences Regarding Parents—Belgium (Flanders)
Comparison of NEST Intervention Group With Control Group per Item

In your work at this school, to what extent can you relate to parents?
Please assess your competences (current proficiency) regarding
the different tasks of a teacher.

Referring parents to specialised professional support when

they struggle with their child's educational problems. 29 »3
(N =20)
Control group with mentors (N = 8) 3«4 31
Advising parents how they can influence 32 » 33
their child’s learning environment. (N = 20) : :
Control group with mentors (N = 9) 36 <+— 4
Showing parents how they can positively
influence their child's education. (N = 20) 26—
Control group with mentors (N = 9) 34 4«— 41
Dealing with conflict in parent-teacher 33 < 34
interactions in a professional way. (N = 20) : :
Control group with mentors (N = 9) 4 «— 43
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Figure 119: Changes in Competences Regarding Parents—Belgium (Flanders)
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3.6.3 Novice Teachers’ Professional Development Over Time—Belgium (Wallonia)

The matched sample for Wallonia comprised 37 novice teachers in the intervention group,
48 novice teachers in the control group who had a mentor, and 31 novice teachers in the
control group who had no mentor. For this reason, we conduct two sets of comparisons; first,
we compare the novice teacher intervention group to the novice teachers in the control
group who had mentors; and second, we compare the novice teacher intervention group with
the control group novice teachers who had no mentors. Differences between the latter two
groups should be more pronounced.

Development of Teacher Needs: In the intervention group in Wallonia, teacher needs
regarding inclusion (example statement: ‘| would like more support regarding relationship
building with hard-to-reach learners’) were on average either similarly high or higher at the
end of the school year than those of novice teachers in the control group who had a mentor
(Figure120). The same was true for the comparison of the intervention group with the control
group of novice teachers without mentors. The need to get more support regarding
relationship building with hard-to-reach learners was distinctly higher compared to novice
teachers in the control group with mentors. The need for more strategies on how to raise
self-confidence and ambitions in students, which incidentally also was the intervention
group’s highest-rated need (M = 3.3), was distinctly higher compared to novice teachers in
the control groups with or without mentors. The intervention group’s need to get more
examples of culturally sensitive teaching was distinctly higher compared to novice teachers
in the control group without mentors. Only the need to get more examples of how to improve
students’ language competences was distinctly lower for the intervention group compared
to novice teachers in the control group with mentors.

Regarding the teacher needs revolving around student inclusion, control group novice
teachers with mentors felt the highest need for more examples of how to improve students’
language competences (M = 3). This was also the only need which distinctly increased over
time. Novice teachers in the control group without mentors perceived the highest need for
more strategies on how to raise self-confidence and ambitions in students (M = 3) at the first
measurement point. On average, novice teachers in the intervention group perceived no
distinct differences between their needs at the end of the school year and at the first
measurement point. The same was true for the control group with mentors. This group
perceived a distinctly higher need only for more examples of how to improve students’
language competences at the end of the school year compared to the first measurement
point. At the end of the school year, the novice teachers without mentors perceived a lower
need for more examples of culturally sensitive teaching, which was their lowest-rated
teacher need overall (M = 2.4).
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Changes in Teacher Needs Regarding Inclusion—Belgium (Wallonia)

Comparison of NEST Intervention Group With Control Groups per Item

If you think about your current situation at school, to what extent do you

agree or disagree with the following statements about your needs?

| would like...

more support regarding relationship building
with hard-to-reach learners. (N = 34)

Control group with mentors (N = 46)

Explanation: Item text is
displayed for NEST
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for control groups are found
in rows below. Always three
rows of results belong
together as a unit for
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25 <«— 2.7 Control Group with Mentor

Control group without mentors (N = 31) comparison. 2.7 -+ 2.8 Control Group without Mentor
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Control group with mentors (N = 46) 28 —» 3
Control group without mentors (N = 30) 3
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sensitive teaching. (N = 35) :
Control group with mentors (N = 47) 2.8
Control group without mentors (N = 30) 24 «—— 27
more information on how to integrate students 29
from diverse cultural backgrounds. (N = 34) .
Control group with mentors (N = 47) 29
Control group without mentors (N = 30) 27 <« 28
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Control group without mentors (N = 30) 27 <+— 29
Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)

Figure 120: Changes in Teacher Needs Regarding Inclusion—Belgium (Wallonia)
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Changes in Teacher Needs Regarding Professional Exchange
—Belgium (Wallonia)
Comparison of NEST Intervention Group With Control Groups per ltem

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

| would like ...

more opportunities to observe

others while teaching. (N = 35) 29—43
Control group with mentors (N = 47) 27 —» 29
Control group without mentors (N = 31) 27 » 28
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Control group with mentors (N = 47) 2.8

Control group without mentors (N = 30) 29 —» 31

more opportunities to share experiences about 3
situations of conflict with others. (N = 35)

Control group with mentors (N = 46) 29
Control group without mentors (N = 31) 3.1

Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)
Figure 121: Changes in Teacher Needs Regarding Professional Exchange—Belgium (Wallonia)

In the intervention group, novice teachers’ needs regarding professional exchange with
others (example statement: ‘| would like to be observed more often while teaching and get
feedback’) were similar on average at the end of the school year to those of novice teachers
in the control group with mentors (Figure 121). Novice teachers in the intervention group felt
a distinctly lower need to be observed more often while teaching and to reflect on their
teaching performance with others than control group novice teachers without mentors.
Novice teachers in the intervention group felt the highest need for more opportunities to
share experiences about situations of conflict with others (M = 3). Regarding the
development of teacher needs revolving around exchange with other professionals, novice
teachers in the intervention group did not feel distinct differences at the end of the school
year compared to their needs before the NEST mentoring started.

The same was true for novice teachers in the control group with or without mentors, except

for the need to be observed more often while teaching and receive feedback. Here, these
groups had a distinctly higher need at the end of the school year than at the first
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measurement point. All descriptive statistics on the development of teacher needs in
Wallonia can be found in Table 114 and in Table 115 in the Appendix.

Development of Teacher Competences: In the intervention group in Wallonia, novice
teachers’ general teaching competences (example competence: ‘Activating students’ prior
knowledge during the lesson’) were either similarly high or lower at the end of the school year
than those of novice teachers in the control group with mentors (Figure 122). The only
competence that the intervention group assessed distinctly higher than novice teachers in
the control group with mentors was helping students to acquire learning strategies for their
future learning. Novice teachers in the intervention group felt more competent compared to
novice teachers in the control group with mentors. The higher competence assessments of
intervention group novice teachers were especially pronounced regarding the competence
of fostering self-determined learning during the lesson. Novice teachers in the intervention
group assessed their abilities regarding general teaching competences as average, with
means ranging from 3.6 (‘Fostering self-determined learning during the lesson’) to 4.4
(‘Discussing students’ misconceptions in such a way that they can benefit from the
discussion’). In terms of their competence development over time, novice teachers in the
intervention group felt distinctly more competent at the end of the school year regarding
fostering self-determined learning during the lesson, assessing students’ learning progress
with different instruments, and showing students how they can control their learning
process. The other teaching competences were similarly high at the end of the school year
as at the first measurement point. Novice teachers in the control group with mentors
assessed their abilities regarding general teaching competences as average, with means
ranging from 3.5 (‘Fostering self-determined learning during the lesson’) to 4.5 (‘Discussing
students’ misconceptions in such a way that they can benefit from the discussion’). Novice
teachers in the control group without mentors assessed their competences distinctly lower
than novice teachers with mentors, with means ranging from 3.2 (‘Fostering self-determined
learning during the lesson’) to 4.3 (‘Activating students’ prior knowledge during the lesson’).
Novice teachers in the control groups with and without mentors assessed most of their
teaching competences lower at the end of the school year compared to the first
measurement point. This development was especially pronounced regarding the
competence of supporting students who have experienced failure in class (for the control
group with mentors) and for the competence of giving feedback in a way that enhances
students’ learning motivation (for the control group without mentors). However, the control
group without mentors on average also assessed their competence regarding fostering
students’ strengths distinctly higher at the end of the school year compared to the first
measurement point.
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Changes in Novice Teachers' General Teaching Competences—Belgium (Wallonia)
Comparison of NEST Intervention Group With Control Groups per Item

In your teaching at this school, to what extent can you do the following?
Please assess your competences (current proficiency) regarding the different tasks of a teacher.

Activating students’ prior knowledge
during the lesson. (N = 34)

Control group with mentors (N = 46)

Control group without mentors (N = 29)

Considering students’ realities when
preparing lessons. (N = 35)

Control group with mentors (N = 46)

Control group without mentors (N = 30)

Giving feedback in a way that enhances students’
learning motivation. (N = 35)

Control group with mentors (N = 45)

Control group without mentors (N = 30)

Discussing students’ misconceptions in such a way
that they can benefit from the discussion. (N = 34)

Control group with mentors (N = 46)

Control group without mentors (N = 30)

Helping students to acquire learning strategies
for their future learning. (N = 34)

Control group with mentors (N = 46)

Control group without mentors (N = 29)

Showing students how they can control
their learning process. (N = 34)

Control group with mentors (N = 46)

Control group without mentors (N = 30)

Assessing students’ learning progress
with different instruments. (N = 35)

Control group with mentors (N = 46)

Control group without mentors (N = 27)

Fostering self-determined learning
during the lesson. (N = 34)

Control group with mentors (N = 43)

Control group without mentors (N = 26)

Individualising instruction and support
for low-achieving students. (N = 34)

Control group with mentors (N = 45)

Control group without mentors (N = 30)

Purposefully fostering my
students’ strengths. (N = 33)

Control group with mentors (N = 46)

Control group without mentors (N = 29)

Supporting students who have experienced
failure in class. (N = 34)

Control group with mentors (N = 46)

Control group without mentors (N = 30)
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Figure 122: Changes in General Teaching Competences—Belgium (Wallonia)

In the intervention group, novice teachers’ competences regarding parent support (example
competence: ‘Showing parents how they can positively influence their child’'s education’)
were lower on average at the end of the school year than those of novice teachers in the
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control group (Figure 123). This was especially true in comparison to the control group with
mentors. Of all teacher competences revolving around parent support, novice teachersin the
intervention group felt most competent at advising parents how they can influence their
child’s learning environment (M = 3). Regarding the development of competences revolving
around parent support, novice teachers in the intervention group assessed themselves
distinctly higher regarding the competence to refer parents to specialised professional
support when they struggle with their child’s educational problems. They assessed
themselves distinctly lower regarding dealing with conflict in parent-teacher interactions.
For the other competences, they did not differ in their assessment compared to the first
measurement point. Novice teachers in the control group with mentors assessed most of
their competences regarding parent support higher at the end of the school year compared
to the first measurement point. This development was especially pronounced regarding the
competence of advising parents on how to influence their child’s learning environment, which
was also the competence this group assessed the highest on average (M = 3.3). This was also
the highest-rated competence for the novice teachers in the control group without mentors
(M = 3). However, this group’s self-assessments decreased over time. As was true for the
intervention group, this decrease was most distinct for the competence of dealing with
conflict in parent-teacher interactions. All descriptive statistics on the development of
teacher competences in Wallonia can be found in Table 126 and Table 127 in the Appendix.
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Changes in Novice Teachers' Competences Regarding Parents
—Belgium (Wallonia)
Comparison of NEST Intervention Group With Control Groups per ltem

In your work at this school, to what extent can you relate to parents?
Please assess your competences (current proficiency) regarding

the different tasks of a teacher.

Referring parents to specialised professional support when

they struggle with educational problems of their child. 25 —» 29
(N =35)
Control group with mentors (N = 46) 28 +3
Control group without mentors (N = 30) 26
Advising parents how they can influence 29 »3

their child's learning environment. (N = 35)

Control group with mentors (N = 46)

29 —» 33

Control group without mentors (N = 30) 31 <« 33
Showing parents how they can positively 29 = 31
influence their child's education. (N = 35) . ’

Control group with mentors (N = 46) 29 — 32

Control group without mentors (N = 30) 3« 31

Dealing with conflict in parent-teacher
interactions in a professional way. (N = 35) 25— 28
Control group with mentors (N = 44) 29 »3

Control group without mentors (N = 30)

27 <+— 31
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Figure 123: Changes in Competences Regarding Parents—Belgium (Wallonia)

3.6.4 Novice Teachers’ Professional Development Over Time—Bulgaria

The matched sample for Bulgaria comprised 117 novice teachers in the intervention group,
30 novice teachers in the control group who had a mentor, and 175 novice teachers in the
control group without mentors. For this reason, we conduct two sets of comparisons; first,
we compare the novice teacher intervention group to the novice teachers in the control
group with mentors; and second, we compare the novice teacher intervention group with the
control group novice teachers without mentors. Differences between the latter two groups
should be more pronounced.

Development of Teacher Needs: In the intervention group in Bulgaria, teacher needs
regarding inclusion (example statement: ‘| would like more support regarding relationship
building with hard-to-reach learners’) were on average either similarly high or higher at the
end of the school year than those of novice teachers in the control group with mentors
(Figure 124). Compared to the novice teachers in the control group without mentors, the
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intervention group’s needs were similarly high at the end of the school year. The need to get
more support regarding relationship building with hard-to-reach learners was distinctly
higher compared to novice teachers in the control group with mentors. Novice teachers in
the intervention group perceived the highest need for more strategies on how to raise self-
confidence and ambitions in students (M = 3.1). On average, novice teachers in the
intervention group perceived lower needs at the end of the school year than at the first
measurement point. The same was true for the control group with mentors, although the
differences were smaller. The novice teachers without mentors perceived similarly high or
higher needs at the end of the school year.

Changes in Teacher Needs Regarding Inclusion—Bulgaria
Comparison of NEST Intervention Group With Control Groups per Item

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

| would like... Explanation: Item text is
: ; : e displayed for NEST intervention
more support regarding relationship building group. Results for control 29 «— 3.1 NESTIntervention Group

with hard-to-reach learners. (N = 111) groups are found in rows
Control group with mentors (N = 29)  below. Always threerowsof 2.7 4 2.8 Control Group with Mentor

results belong together as a
Control group without mentors (N = 173)  unit for comparison. 27 -» 2.8 Control Group without Mentor
more strategies on how to raise self-confidence
and ambition in students. (N = 111) 31 & 33
Control group with mentors (N = 29) 3¢ 32
Control group without mentors (N = 171) 3——32
more examples of culturally
sensitive teaching. (N = 108) 3¢ 32
Control group with mentors (N = 29) 3« 31
Control group without mentors (N = 173) 29 —+3
more information on how to integrate students ¢
from diverse cultural backgrounds. (N = 110) 3 33
Control group with mentors (N = 29) 3
Control group without mentors (N = 171) 29
more examples of how to improve students'
language competences. (N = 109) 31 & 33
Control group with mentors (N = 28) 3.2
Control group without mentors (N = 173) 3+ 31
Strongly disagree (1) Agree (3) Strongly agree (4)

Figure 124: Changes in Teacher Needs Regarding Inclusion—Bulgaria

In the intervention group, novice teachers’ needs regarding professional exchange with
others (example statement: ‘| would like to be observed more often while teaching and get
feedback’) were on average similar to those of novice teachers in the control groups with or
without mentors at the end of the school year (Figure 125). Novice teachers in the
intervention group perceived a distinctly higher need than novice teachers in the control
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group with or without mentors only for the need to be observed more often while teaching.
This was also the highest-rated need of the intervention group (M = 3.1). Regarding the
development of teacher needs revolving around exchange with other professionals, novice
teachers in the intervention group did not feel distinct differences at the end of the school
year compared to their needs before the NEST mentoring started. There was a slight
decrease in perceived need only for the need to share experiences about situations of
conflict with others.

Changes in Teacher Needs Regarding Professional Exchange
—Bulgaria
Comparison of NEST Intervention Group With Control Groups per ltem

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

| would like ...

more opportunities to observe 31
others while teaching. (N = 107) :

Control group with mentors (N = 28) 29 «+ 3

Control group without mentors (N = 171) 29 + 3

to be observed more often while 26
teaching and get feedback. (N = 102) :

Control group with mentors (N = 29) 25 <+ 26

Control group without mentors (N = 171) 26

more opportunities to reflect on my 28
teaching performance with others. (N = 106) ’

Control group with mentors (N = 29) 29

Control group without mentors (N = 168) 28 —+ 29

more opportunities to share experiences about 3 < 32
situations of conflict with others. (N = 107) )

Control group with mentors (N = 29) 34 31
Control group without mentors (N = 170) 3.1

Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)
Figure 125: Changes in Teacher Needs Regarding Professional Exchange—Bulgaria

Regarding the teacher needs revolving around student inclusion, novice teachers in the
control group with mentors felt the highest need for more examples of how to improve
students’ language competences (M = 3.2). On average, they did not perceive distinct
changes in their needs over time, with the exception of the need for more strategies on how
toraise self-ambitions in students, which decreased over time. Novice teachers in the control
group without mentors did not perceive distinct changes in their needs over time, with the
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exception of the need for more strategies on how to raise self-confidence and ambitions in
students, which was also their highest-rated need (M = 3.2).

Regarding the development of teacher needs revolving around exchange with other
professionals, novice teachers in the control groups with or without mentors did not report
distinct changes over time. The highest-rated need for novice teachers in the control groups
with or without mentors was the need to share experiences about situations of conflict with
others (Mcamentor = 3; Mcano_mentor = 3.1). All descriptive statistics on the development of teacher
needs in Bulgaria can be found in Table 116 and Table 117 in the Appendix.

Development of Teacher Competences: In the intervention group in Bulgaria, novice
teachers’ general teaching competences (example competence: ‘Activating students’ prior
knowledge during the lesson’) were either similarly high or lower at the end of the school year
than those of novice teachers in the control group with mentors (Figure 126). Compared to
the novice teachers in the control group without mentors, novice teachers in the intervention
group felt equally competent at the end of the school year. Novice teachers in the
intervention group assessed their teaching competences as average or high, with means
ranging from 4.2 (‘Assessing students’ learning progress with different instruments’) to 4.7
(‘Discussing students’ misconceptions in such a way that they can benefit from the
discussion’). In terms of their competence development over time, novice teachers felt
distinctly more competent at the end of the school year regarding fostering self-determined
learning during the lesson and considering students’ realities when preparing lessons. The
other teaching competences were similarly high at the end of the school year as at the first
measurement point. Novice teachers in the control group with mentors assessed their
teaching competences as high, with means ranging from 4.3 (‘Individualising instruction and
support for low-achieving students’) to 4.9 (‘Discussing students’ misconceptions in such a
way that they can benefit from the discussion’). Novice teachers in the control group without
mentors assessed their competences distinctly lower than novice teachers with mentors,
with means ranging from 4.3 (‘Fostering self-determined learning during the lesson’) to 4.7
(‘Purposefully fostering my students’ strengths’). Novice teachers in the control group with
mentors assessed most of their teaching competences the same or distinctly lower at the
end of the school year compared to the first measurement point. They felt more competent
at the end of the school year compared to the first measurement point only for the
competences of considering students’ realities when preparing lessons and fostering self-
determined learning during the lesson. The control group without mentors assessed their
abilities regarding all teaching competences lower on average at the end of the school year
compared to the first measurement point.
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Changes in Novice Teachers' General Teaching Competences—Bulgaria
Comparison of NEST Intervention Group With Control Groups per Iltem

In your teaching at this school, to what extent can you do the following?
Please assess your competences (current proficiency) regarding the different tasks of a teacher.

Activating students' prior knowledge

during the lesson. (N =111) 44
Control group with mentors (N = 30) 48
Control group without mentors (N = 173) 46 <« 47

Considering students’ realities when
preparing lessons. (N = 110)

Control group with mentors (N = 30)

42 —= 45

42 — 45

Control group without mentors (N = 171) 45
Giving feedback in a way that enhances students’ 46
learning motivation. (N = 107) .
Control group with mentors (N = 30) 48 <+ 49
Control group without mentors (N = 172) 46 <«— 48
Discussing students’ misconceptions in such a way 47
that they can benefit from the discussion. (N = 110) .
Control group with mentors (N = 30) 49 <+

Control group without mentors (N = 169)

Helping students to acquire learning strategies

46 <«—— 49

for their future learning. (N = 108) 415
Control group with mentors (N = 30) 46 <«— 48
Control group without mentors (N = 163) 4.5
Showing students how they can control
their learning process. (N = 108) 48—t
Control group with mentors (N = 29) 47
Control group without mentors (N = 163) 44 <+ 45
Assessing students' learning progress 42
with different instruments. (N = 109) b
Control group with mentors (N = 30) 4.5
Control group without mentors (N = 164) 42 «—— 44

Fostering self-determined learning
during the lesson. (N = 107)

Control group with mentors (N = 29)

4—> 43

43 —> 46

Control group without mentors (N = 166) 42 —+» 43
Individualising instruction and support
for low-achieving students. (N = 110) 42+ 43
Control group with mentors (N = 30) 43 +— 45
Control group without mentors (N = 167) 43 +— 45
Purposefully fostering my 46
students’ strengths. (N = 110) .
Control group with mentors (N = 30) 48 +—

Control group without mentors (N = 169)

Supporting students who have experienced
failure in class. (N =111)

Control group with mentors (N = 30)

Control group without mentors (N = 172)

47 +—5

4.5
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Figure 126: Changes in General Teaching Competences—Bulgaria
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In the intervention group, novice teachers’ teaching competences regarding parent support
(example competence: ‘Showing parents how they can positively influence their child’s
education’) were distinctly higher on average at the end of the school year than those of
novice teachers in the control group with mentors, except for the competence regarding
referring parents to specialists when they struggle with their child’s educational problems
(Figure 127). For this competence, the means were identical. Compared to the control group
without mentors, average self-assessed competences were almost exactly the same. Of all
teacher competences revolving around parent support, novice teachers in the intervention
group felt most competent at dealing with conflict in parent-teacher interactions in a
professional way (M = 4.3). Regarding the development of competences revolving around
parent support, novice teachers in the intervention group assessed themselves distinctly
higher at the end of the school year compared to the first measurement point. Novice
teachers in the control group with mentors assessed most of their competences regarding
parent support higher or equally high at the end of the school year compared to the first
measurement point. They felt less competent at the end of the school year only regarding
the competence about dealing with conflict in parent teacher interactions in a professional
way. At the end of the school year, novice teachers in the control group without mentors
assessed their competences similarly high or lower than at the first measurement point. All
descriptive statistics on the development of teacher competences in Bulgaria can be found
in Table 128 and Table 129 in the Appendix.
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Changes in Novice Teachers' Competences Regarding Parents—Bulgaria
Comparison of NEST Intervention Group With Control Groups per Item

In your work at this school, to what extent can you relate to parents?
Please assess your competences (current proficiency) regarding
the different tasks of a teacher.

Referring parents to specialised professional support when

they struggle with educational problems of their child. 36 —» 39
(N =104)
Control group with mentors (N = 30) 37 -+ 39
Control group without mentors (N = 167) 3.9
Advising parents how they can influence 39 > 41
their child's learning environment. (N = 105) . .
Control group with mentors (N = 30) 3.9
Control group without mentors (N = 168) 4.1
Showing parents how they can positively
influence their child's education. (N = 104) G2
Control group with mentors (N = 30) 38 » 39
Control group without mentors (N = 165) 41 <4 42
Dealing with conflict in parent-teacher 4—> 43
interactions in a professional way. (N = 104) .
Control group with mentors (N = 30) 38 + 4
Control group without mentors (N = 167) 43 < 44
e B B e @
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Figure 127: Changes in Competences Regarding Parents—Bulgaria

3.6.5 Novice Teachers’ Professional Development Over Time—Romania

The matched sample for Romania comprised 59 novice teachers in the intervention group,
10 novice teachers in the control group with mentors, and 39 novice teachers in the control
group without mentors. For this reason, we conduct two sets of comparisons; first, we
compare the novice teacher intervention group with the novice teachers in the control group
who had mentors; and second, we compare the novice teacher intervention group with the
control group novice teachers without mentors. Differences between the latter two groups
should be more pronounced. Moreover, the sample size of the novice teacher control group
with mentors was very small. Therefore, all results regarding this group should be considered
with caution.

Development of Teacher Needs: In the intervention group in Romania, teacher needs

regarding inclusion (example statement: ‘I would like more support regarding relationship
building with hard-to-reach learners’) were similarly high or higher on average at the end of
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the school year than those of control group novice teachers with mentors (Figure 128).
Compared to the novice teachers in the control group without mentors, the intervention
group’s needs were similarly high or slightly lower at the end of the school year. The need to
get more examples of how to improve students’ language competences was distinctly higher
compared to novice teachers in the control group with mentors, which was also the highest
perceived need of the intervention group (M = 3.3). On average, novice teachers in the
intervention group perceived lower needs at the end of the school year than at the first
measurement point. The same was true for the control group with mentors, although the
differences were even greater on average. Novice teachers without mentors perceived
similarly high or higher teacher needs at the end of the school year.

Changes in Teacher Needs Regarding Inclusion—Romania
Comparison of NEST Intervention Group With Control Groups per Item

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

I would like... Explanation: Item text is displayed for
" . . 4 NEST intervention group. Results for
more support regarding relationship buildi -
v?itpr?ha?dg-to-regch learners'.)(N = S%g) control groups are found in rows 32 < 3.4 NESTIntervention Group

below. Always three rows of results

Control group with mentors (N = 10) 3 «—— 3.3 Control Group with Mentor

belong together as a unit for
Control group without mentors (N = 38)  comparison. 32 -» 3.3 Control Group without Mentor
more strategies on how to raise self-confidence
and ambition in students. (N = 59) 83 —4——35
Control group with mentors (N = 10) 32 <«— 34
Control group without mentors (N = 36) 33 +» 34
more examples of culturally
sensitive teaching. (N = 57) St -e+—32
Control group with mentors (N = 10) 31
Control group without mentors (N = 38) 32
more information on how to integrate students 33 <« 34
from diverse cultural backgrounds. (N = 55) ’ )
Control group with mentors (N = 10) 31 «— 34
Control group without mentors (N = 37) 92
more examples of how to improve students’ 33 <« 34
language competences. (N = 58) * *
Control group with mentors (N = 9) 29 4¢—— 36
Control group without mentors (N = 38) 33
Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)

Figure 128: Changes in Teacher Needs Regarding Inclusion—Romania

In the intervention group, novice teachers’ needs regarding professional exchange with
others (example statement: ‘| would like to be observed more often while teaching and get
feedback’) were similarly high on average at the end of the school year as those of novice
teachers in the control groups with or without mentors (Figure 129). Novice teachers in the
intervention group and novice teachers in the control group with mentors perceived a
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distinctly higher need to reflect on their teaching performance than novice teachers without
mentors. The highest-rated need of the intervention group was the need to observe others
while they are teaching (M = 3.4). Overall, novice teachers in the intervention group did not
feel distinct differences at the end of the school year compared to their needs before the
NEST mentoring started.

Changes in Teacher Needs Regarding Professional Exchange
—Romania

Comparison of NEST Intervention Group With Control Groups per ltem

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

| would like ...

more opportunities to observe

others while teaching. (N = 55) pa—>a:4
Control group with mentors (N = 10) 33 —» 35
Control group without mentors (N = 36) 33 —+ 34
to be observed more often while
teaching and get feedback. (N = 54) 28—3
Control group with mentors (N = 10) 3+ 31
Control group without mentors (N = 36) 29 « 3
more opportunities to reflect on my 32
teaching performance with others. (N = 55) :
Control group with mentors (N = 10) 33
Control group without mentors (N = 36) 3 +— 32
more opportunities to share experiences about 32 » 33
situations of conflict with others. (N = 54) ) )
Control group with mentors (N = 10) 32 —% 34
Control group without mentors (N = 35) 3.2
Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)

Figure 129: Changes in Teacher Needs Regarding Professional Exchange—Romania

Regarding the teacher needs revolving around student inclusion, novice teachers in the
control group with mentors felt the highest need for more strategies on how to raise self-
ambitions in students (M = 3.2). On average, they perceived a distinct decrease in their needs
over time, except for the need regarding more examples of culturally sensitive teaching.
Novice teachers in the control group without mentors did not perceive distinct changes in
their needs over time. Their highest-rated need was the need for more strategies on how to
raise self-confidence and ambitions in students (M = 3.4).

Regarding the development of teacher needs revolving around exchange with other
professionals, novice teachers in the control group with mentors perceived distinctly higher
needs for more opportunities to observe others while teaching and to share experiences
about situations of conflict with others at the end of the school year compared to the first
measurement point. The control group without mentors did not perceive distinct changes in
their teacher needs over time. As was true for the intervention group, the highest-rated need
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for novice teachers in the control groups with or without mentors was the need to observe
others while they are teaching (Mcementor = 3.5; Mcgno_mentor = 3.4). All descriptive statistics on
the development of teacher needs in Romania can be found in Table 118 and Table 119 in the
Appendix.

Development of Teacher Competences: In the intervention group in Romania, novice
teachers’ general teaching competences (example competence: ‘Showing students how
they can control their learning process’) were similarly high at the end of the school year as
those of novice teachers in the control group without mentors, and mostly similarly high as
those of novice teachers in the control group with mentors (Figure 130). However, novice
teachers in the intervention group felt distinctly more competent than the control group at
fostering self-determined learning during the lesson, and distinctly less competent at
supporting students who have experienced failure in class, at assessing students’ learning
progress with different instruments, and at helping students to acquire learning strategies
for their future learning. Novice teachers in the intervention group assessed their abilities
regarding general teaching competences between average and high, with means ranging
from 4.2 (‘Fostering self-determined learning during the lesson’) to 4.9 (‘Considering
students’ realities when preparing lessons’). In terms of their competence development over
time, novice teachers felt as competent overall at the end of the school year as at their
baseline self-assessment. Novice teachers in the intervention group felt distinctly more
competent at the end of the school year compared to the first measurement point only
regarding the competences of showing students how they can control their learning process
and purposefully fostering students’ strengths. Novice teachers in the control group with
mentors assessed their general teaching competences as between average and high, with
means ranging from 4.1 (‘Individualising instruction and support for low-achieving students’)
to 4.9 (‘Activating students’ prior knowledge during the lesson’; ‘Supporting students who
have experienced failure in class’). Novice teachers in the control group without mentors
assessed their competences on average similarly high as novice teachers with mentors, with
means ranging from 4.2 (‘Fostering self-determined learning during the lesson’) to 4.8
(‘Purposefully fostering my students’ strengths’). Novice teachers in the control group with
mentors assessed most of their teaching competences higher or similarly high overall at the
end of the school year compared to the first measurement point. However, for the
competences regarding individualising instruction and support for low-achieving students
and fostering self-determined learning during the lesson, their assessment at the end of the
school year was distinctly lower. The novice teachers in the control group without mentors
felt more competent at the end of the school year compared to the first measurement point
at discussing students’ misconceptions in such a way that they can benefit from the
discussion, helping students to acquire learning strategies for their future learning, and
purposefully fostering their students’ strengths.
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Changes in Novice Teachers' General Teaching Competences—Romania
Comparison of NEST Intervention Group With Control Groups per Iltem

In your teaching at this school, to what extent can you do the following?
Please assess your competences (current proficiency) regarding the different tasks of a teacher.

Activating students’ prior knowledge
during the lesson. (N = 59)

Control group with mentors (N = 10)

4.7

47 <+— 49

Control group without mentors (N = 37) 46
Considering students’ realities when
preparing lessons. (N = 58) 48—>—T48
Control group with mentors (N = 10) 48 -+ 49
Control group without mentors (N = 37) 47 <+ 48

Giving feedback in a way that enhances students’
learning motivation. (N = 57)

46 —* 48

Control group with mentors (N = 10) 47 —» 49
Control group without mentors (N = 37) 47
Discussing students’ misconceptions in such a way 45
that they can benefit from the discussion. (N = 58) I
Control group with mentors (N = 9) 46

Control group without mentors (N = 37)

Helping students to acquire learning strategies
for their future learning. (N = 59)

Control group with mentors (N = 8)

Control group without mentors (N = 38)

Showing students how they can control
their learning process. (N = 58)

Control group with mentors (N = 8)

Control group without mentors (N = 32)

Assessing students' learning progress
with different instruments. (N = 57)

44 ——» 47

45 —» 47

45 ——*» 5

43 —* 486

42 —* 45

45 —+ 486

43 —» 45

41 ——> 45

Control group with mentors (N = 10) 45 —» 47
Control group without mentors (N = 35) 44 4 45
Fostering self-determined learning 4 42

during the lesson. (N = 57)
Control group with mentors (N = 10)

Control group without mentors (N = 36)

Individualising instruction and support
for low-achieving students. (N = 59)

Control group with mentors (N = 10)

Control group without mentors (N = 37)

Purposefully fostering my
students’ strengths. (N = 59)

Control group with mentors (N = 10)

Control group without mentors (N = 35)

Supporting students who have experienced

44— 45

42 —+ 43

39 — 42

41 +——— 45

4.2

44 —» 48

4.6

45 — 48

failure in class. (N = 59) 45—+
Control group with mentors (N = 10) 48 -+ 49
Control group without mentors (N = 37) 47
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Figure 130: Changes in General Teaching Competences—Romania
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Intervention group novice teachers’ competences regarding parent support (example
competence: ‘Showing parents how they can positively influence their child’s education’)
were higher for all four competences than those of novice teachers in the control group
without mentors (Figure 131). In comparison to the control group with mentors, results were
not as decisive. For the competence regarding dealing with conflict in parent-teacher
interactions, novice teachers in the intervention group felt more competent than the control
group; the same was true for referring parents to specialised professional support. However,
regarding advising parents on how they caninfluence their child’s learning environment, they
felt slightly less competent. Novice teachers in the intervention group felt distinctly less
competent regarding showing parents how they caninfluence their child’s education. Novice
teachers in the intervention group assessed their competences regarding parent support as
average, with means ranging from 4 (‘Referring parents to specialised professional support
when they struggle with their child’s educational problems’) to 3.8 (‘Showing parents how
they can positively influence their child’s education). In terms of their competence
development over time, novice teachers felt more competent overall at the end of the school
year compared to their baseline self-assessment. Novice teachers in the control group with
mentors felt that they had average abilities regarding their competences revolving around
parent support, with means ranging from 3.8 (‘Referring parents to specialised professional
support when they struggle with their child’s educational problems’) to 4.8 (‘Showing parents
how they can positively influence their child’'s education’). Novice teachers in the control
group without mentors assessed their competences similarly high or lower than novice
teachers in the control group with mentors. Means ranged from 3.9 (‘Referring parents to
specialised professional support when they struggle with their child’s educational problems’;
‘Showing parents how they can positively influence their child’s education’) to 4.1 (‘Advising
parents how they can influence their child’s learning environment’). On average,
competences of novice teachers in the control group without mentors distinctly increased
over time. All descriptive statistics on the development of teacher competences in Romania
can be found in Table 130 and Table 131 in the Appendix.
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Changes in Novice Teachers' Competences Regarding Parents—Romania
Comparison of NEST Intervention Group With Control Groups per Item

In your work at this school, to what extent can you relate to parents?
Please assess your competences (current proficiency) regarding
the different tasks of a teacher.

Referring parents to specialised professional support when

they struggle with educational problems of their child. 39 »4
(N=57)
Control group with mentors (N = 9) 3.8
Control group without mentors (N = 38) 35 —» 39
thoh Shid earning environment. (= 58 39> 42
Control group with mentors (N = 9) 4 —» 43
Control group without mentors (N = 36) 36 —» 441
inuenc ineir ahidts education. ( = 57) 39—+ 42
Control group with mentors (N = 9) 39 —» 438
Control group without mentors (N = 36) 36 —» 39

Dealing with conflict in parent-teacher

interactions in a professional way. (N = 57) 37 —* 41

Control group with mentors (N = 9) 39 »4
Control group without mentors (N = 38) 39 »4
O @@ @ @@
X N N N W N
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Figure 131: Changes in Competences Regarding Parents—Romania
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3.6.6 Novice Teachers’ Professional Development Over Time—Spain (Catalonia)

The matched sample for Catalonia comprised 70 novice teachers in the intervention group,
33 novice teachers in the control group with mentors, and 48 novice teachers in the control
group without mentors. For this reason, we conduct two sets of comparisons; first, we
compare the novice teacher intervention group to the novice teachers in the control group
with mentors; and second, we compare the novice teacher intervention group with the
control group novice teachers without mentors. Differences between the latter two groups
should be more pronounced.

Development of Teacher Needs: In the intervention group in Catalonia, teacher needs
regarding inclusion (example statement: ‘| would like more support regarding relationship
building with hard-to-reach learners’) were distinctly lower on average at the end of the
school year than those of novice teachers in the control group with mentors (Figure 132).
Compared to novice teachers in the control group without mentors, the intervention group’s
needs were similarly high at the end of the school year. Only the need to get more information
on how to integrate students from diverse cultural backgrounds was distinctly lower for
novice teachers in the intervention group than for the control group without mentors. In the
intervention group, the highest perceived need was the need for more strategies on how to
raise self-confidence and ambitions in students (M = 3.3). On average, novice teachersin the
intervention group perceived no distinct differences regarding their teacher needs at the end
of the school year compared to the first measurement point. The same was true for the
control groups with or without mentors.
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Changes in Teacher Needs Regarding Inclusion—Spain (Catalonia)
Comparison of NEST Intervention Group With Control Groups per Item

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

| would like... Explanation: Item text is displayed
more support regarding relationship building ~ for NEST intervention group. )
with hard-to-reach leamners. (N = 67)  Results for control groups are SENETintevention SHoup

found in rows below. Always three

Control group with mentors (N = 33) rows of results belong together as

3.5 Control Group with Mentor

Control group without mentors (N = 48) @ unit for comparison. 31 <« 3.2 Control Group without Mentor

more strategies on how to raise self-confidence

and ambition in students. (N = 68) 32 + 33
Control group with mentors (N = 33) 35 » 36
Control group without mentors (N = 48) 3.2
more examples of culturally
sensitive teaching. (N = 68) 31 32
Control group with mentors (N = 33) 34 -+ 35
Control group without mentors (N = 48) 32
more information on how to integrate students 31
from diverse cultural backgrounds. (N = 67) :
Control group with mentors (N = 33) 35
Control group without mentors (N = 48) 33 » 34
more examples of how to improve students' 33
language competences. (N = 69) ’
Control group with mentors (N = 33) 34 <« 35
Control group without mentors (N = 48) 31—€¢—32
Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)

Figure 132: Changes in Teacher Needs Regarding Inclusion—Spain (Catalonia)

In the intervention group, novice teachers’ needs regarding professional exchange with
others (example statement: ‘| would like to be observed more often while teaching and get
feedback’) were similarly high on average at the end of the school year as those of novice
teachers in the control groups with or without mentors (Figure 133). Novice teachers in the
intervention group and novice teachers in the control group with mentors perceived a
distinctly higher need to reflect on their teaching performance than novice teachers without
mentors. The highest-rated need of the intervention group was the need to observe others
while they are teaching (M = 3.4). Overall, novice teachers in the intervention group perceived
distinctly higher needs at the end of the school year compared to their needs before the
NEST mentoring started, specifically regarding the need to observe others while teaching
and the need for more opportunities to reflect on their teaching performance with others.
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Changes in Teacher Needs Regarding Professional Exchange
—Spain (Catalonia)
Comparison of NEST Intervention Group With Control Groups per ltem

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

I would like ...
more opportunities to observe
others while teaching. (N = 68) 1 >34
Caontrol group with mentors (N = 33) 3.5
Control group without mentors (N = 48) 3.4
to be observed more often while
teaching and get feedback. (N = 68) 28— 3
Caontrol group with mentors (N = 33) 29 <+— 32
Control group without mentors (N = 48) 3+ 31
more opportunities to reflect on my
teaching performance with others. (N = 68) Fg——> 34
Control group with mentors (N = 33) 32 -+ 33
Control group without mentors (N = 48) 3.2
more opportunities to share experiences about 33 < 34
situations of conflict with others. (N = 66) ) ’
Control group with mentors (N = 33) 3.4
Control group without mentors (N = 48) 33 <« 34
Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)

Figure 133: Changes in Teacher Needs Regarding Professional Exchange—Spain (Catalonia)

Regarding the teacher needs revolving around student inclusion, novice teachers in the
control group with mentors felt the highest need for more strategies on how to raise self-
ambitions in students (M = 3.6). Novice teachers in the control group without mentors rated
high the need to get more information on how to integrate students from diverse cultural
backgrounds (M = 3.4).

Regarding the development of teacher needs revolving around exchange with other
professionals, novice teachers in the control group with mentors perceived a distinctly lower
need regarding being observed while teaching at the end of the school year compared to the
first measurement point. The control group without mentors did not perceive distinct
changes in their teacher needs over time. As was true for the intervention group, the highest-
rated need of novice teachers in the control groups with or without mentors was the need to
observe others while they are teaching (Mcementor = 3.5; Mcano_mentor = 3.4). All descriptive
statistics on the development of teacher needs in Catalonia can be found in Table 120 and
Table 121 in the Appendix.
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Development of Teacher Competences: In the intervention group in Catalonia, novice
teachers’ general teaching competences (example competence: ‘Showing students how
they can control their learning process’) were distinctly higher on average at the end of the
school year than those of novice teachers in the control groups with or without mentors
(Figure 134). However, intervention group novice teachers felt distinctly less competent than
the control group with mentors at assessing students’ learning progress with different
instruments. Novice teachers in the intervention group assessed their abilities as between
average and high regarding general teaching competences, with means ranging from 4.1
(‘Individualising instruction and support for low-achieving students’) to 4.6 (‘Activating
students’ prior knowledge during the lesson’). In terms of their competence development
over time, novice teachers felt as competent overall at the end of the school year as at their
baseline self-assessment. Novice teachers in the intervention group felt distinctly more
competent at the end of the school year than at the first measurement point only regarding
the competence of purposefully fostering students’ strengths. Novice teachers in the control
group with mentors assessed their general teaching competences mostly as average, with
means ranging from 3.8 (‘Individualising instruction and support for low-achieving students’)
to 4.6 (‘Assessing students’ learning progress with different instruments’). Novice teachers
in the control group without mentors assessed their competences lower on average than
novice teachers with mentors, with means ranging from 3.6 (‘Showing students how they can
control their learning process’) to 4.2 (‘Discussing students’ misconceptions in such a way
that they can benefit from the discussion’; ‘Considering students’ realities when preparing
lessons’). Novice teachers in the control group with mentors assessed most of their teaching
competences higher overall at the end of the school year than at the first measurement point.
This was especially pronounced for the competence regarding fostering self-determined
learning during the lesson. Novice teachers in the control group without mentors felt less
competent overall at the end of the school year than at the first measurement point. This was
most pronounced for the competence regarding giving feedback in such a way that
enhances students’ learning motivation.
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Changes in Novice Teachers' General Teaching Competences—Spain (Catalonia)
Comparison of NEST Intervention Group With Control Groups per Iltem

In your teaching at this school, to what extent can you do the following?
Please assess your competences (current proficiency) regarding the different tasks of a teacher.

Activating students’ prior knowledge
during the lesson. (N = 70)

Control group with mentors (N = 33)

44 —* 46

42 —» 45

Control group without mentors (N = 48) 4+ 41
Considering students’ realities when
preparing lessons. (N = 67) AA—=0—4:5
Control group with mentors (N = 33) 42 4+ 43
Control group without mentors (N = 48) 42 <+— 44
Giving feedback in a way that enhances students’ 45
learning motivation. (N = 69) i
Control group with mentors (N = 33) 42 4+ 43

Control group without mentors (N = 48)

Discussing students’ misconceptions in such a way
that they can benefit from the discussion. (N = 70)

Control group with mentors (N = 33)

Control group without mentors (N = 48)

Helping students to acquire learning strategies

41 @« 47

4.5

42 + 43

42 <+— 44

for their future learning. (N = 66) 44—w—4:5
Control group with mentors (N = 33) 4
Control group without mentors (N = 48) 39 «— 41
Showing students how they can control 4> 41
their learning process. (N = 66)
Control group with mentors (N = 32) 38 -+ 39

Control group without mentors (N = 44)

Assessing students' learning progress
with different instruments. (N = 68)

Control group with mentors (N = 32)

Control group without mentors (N = 44)

Fostering self-determined learning
during the lesson. (N = 65)

Control group with mentors (N = 32)

Control group without mentors (N = 47)

Individualising instruction and support
for low-achieving students. (N = 69)

Control group with mentors (N = 32)

36 «—— 38

4.2

42 —* 486

41 + 42

44 -+ 45

39 — 44

4.1

39 — 41

34 — 38

Control group without mentors (N = 47) 3.7
Purposefully fostering my
students’ strengths. (N = 69) B I
Control group with mentors (N = 33) 41 -+ 42

Control group without mentors (N = 48)

Supporting students who have experienced
failure in class. (N = 69)

Control group with mentors (N = 33)

Control group without mentors (N = 48)

Figure 134: Changes in General Teaching Competences—Spain (Catalonia)

Intervention group novice teachers’ teaching competences regarding parent support
(example competence: ‘Showing parents how they can positively influence their child’s
education’) were distinctly higher for all four competences than those of novice teachers in
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the control groups with or without mentors (Figure 135). Novice teachers in the intervention
group assessed their competences regarding parent support as average, with means ranging
from 3.6. (‘Referring parents to specialised professional support when they struggle with
their child’s educational problems’) to 3.8 (‘Showing parents how they can positively
influence their child’s education’; ‘Advising parents how they can influence their child’s
learning environment’). In terms of their competence development over time, novice
teachers felt more competent overall at the end of the school year than at their baseline self-
assessment. Novice teachersin the control group with mentors felt that on average, they had
basic abilities regarding their competences revolving around parent support, with means
ranging from 2.8 (‘Referring parents to specialised professional support when they struggle
with their child’s educational problems’) to 3.2 (‘Showing parents how they can positively
influence their child’'s education’). Novice teachers in the control group without mentors
assessed their competences higher than novice teachers in the control group with mentors.
Means ranged from 3.2 (‘Referring parents to specialised professional support when they
struggle with their child’s educational problems’) to 3.4 (‘Showing parents how they can
positively influence their child’s education’). Competences of novice teachers in the control
group without mentors either stayed the same or distinctly decreased over time (‘Referring
parents to specialised professional support when they struggle with their child’s educational
problems’).

All descriptive statistics on the development of teacher competences in Catalonia can be
found in Table 132 and Table 133 in the Appendix.
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Changes in Novice Teachers' Competences Regarding Parents
—Spain (Catalonia)

Comparison of NEST Intervention Group With Control Groups per ltem
In your work at this school, to what extent can you relate to parents?

Please assess your competences (current proficiency) regarding
the different tasks of a teacher.

Referring parents to specialised professional support when
they struggle with educational problems of their child. 36 4 37
(N =68)

Control group with mentors (N = 33) 28
Control group without mentors (N = 48) 31 < 34

Advising parents how they can influence 37
their child's learning environment. (N = 68) ’

Control group with mentors (N = 33) 3+ 32

Control group without mentors (N = 48) 33 < 36

Showing parents how they can positively

influence their child's education. (N = 68) S S I

Control group with mentors (N = 33) 3.2

Control group without mentors (N = 48) 34

Dealing with conflict in parent-teacher

interactions in a professional way. (N = 68) 35 =+ 37

Control group with mentors (N = 33) 3

Control group without mentors (N = 47) 3.3

Figure 135: Changes in Competences Regarding Parents—Spain (Catalonia)
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3.6.7 Novice Teachers’ Professional Development Over Time—Spain (Madrid)

The matched sample for Madrid comprised 73 novice teachers in the intervention group, 19
novice teachers in the control group with mentors, and 71 novice teachers in the control
group without mentors. For this reason, we conduct two sets of comparisons; first, we
compare the novice teacher intervention group to the novice teachers in the control group
with mentors; and second, we compare the novice teacher intervention group with the
control group novice teachers without mentors. Differences between the latter two groups
should be more pronounced.

Development of Teacher Needs: In the intervention group in Madrid, teacher needs
regarding inclusion (example statement: ‘| would like more support regarding relationship
building with hard-to-reach learners’) were similarly high or slightly lower on average at the
end of the school year than those of novice teachers in the control group with mentors
(Figure 136). Compared to the novice teachers in the control group without mentors, the
intervention group’s needs were distinctly lower at the end of the school year. This was
especially striking for the need regarding how to improve students’ language competences
and the need regarding how to raise self-confidence and ambitions in students. In the
intervention group, the highest perceived need was the need for more strategies on how to
raise self-confidence and ambitions in students (M = 3.2). This was also the highest-rated
need in the control group without mentors (M = 3.5) and in the control group with mentors.
On average, novice teachers in the intervention group perceived no distinct differences
regarding their teacher needs at the end of the school year compared to the first
measurement point. The same was true for the control group without mentors. For the
control group with mentors, this was true for all needs except the need regarding how to
improve students’ language competences. Here, the control group perceived a distinctly
lower need at the end of the school year than at the first measurement point.
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Changes in Teacher Needs Regarding Inclusion—Spain (Madrid)
Comparison of NEST Intervention Group With Control Groups per Iltem

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

I would like... Explanation: Item text is displayed

more support regarding relationship building  for NEST intervention group.
with hard-to-reach learners. (N = 70)  Results for control groups are

: o found in rows below. Always three
Control group with mentors (N = 19) rows of results belong together as

a unit for comparison.

3 4« 3.1 NEST Intervention Group

3.2 <« 3.3 Control Group with Mentor

Control group without mentors (N = 71) 3.3 Control Group without Mentor

more strategies on how to raise self-confidence

and ambition in students. (N = 69) 3.2
Control group with mentors (N = 19) 33 <«— 35
Control group without mentors (N = 71) 34 —» 35
more examples of culturally 31
sensitive teaching. (N = 67) ’
Control group with mentors (N = 19) 33
Control group without mentors (N = 70) 33 -» 34
more information on how to integrate students 3.1
from diverse cultural backgrounds. (N = 68) .
Control group with mentors (N = 19) 32—¢—33
Control group without mentors (N = 70) 33 -»184
more examples of how to improve students' 3¢ 31
language competences. (N = 68) :
Control group with mentors (N = 19) 2.:9—&¢—32
Control group without mentors (N = 70) 34
Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)

Figure 136: Changes in Teacher Needs Regarding Inclusion—Spain (Madrid)

In the intervention group, novice teachers’ needs regarding professional exchange with
others (example statement: ‘| would like to be observed more often while teaching and get
feedback’) were similarly high on average at the end of the school year as those of novice
teachers in the control groups with or without mentors (Figure 137). Overall, novice teachers
in the intervention group perceived no changes in their teacher needs, except for their need
to observe others while they are teaching (M = 3.4). This teacher need was distinctly higher
at the end of the school year compared to their perception before the NEST mentoring
started, and it was also their highest-rated need.
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Changes in Teacher Needs Regarding Professional Exchange
—Spain (Madrid)
Comparison of NEST Intervention Group With Control Groups per ltem

If you think about your current situation at school, to what extent do you
agree or disagree with the following statements about your needs?

I would like ...
more opportunities to observe
others while teaching. (N = 70) 1 >34
Control group with mentors (N = 19) 33 < 34
Control group without mentors (N = 70) 3.4
to be observed more often while 29 43
teaching and get feedback. (N = 70) :
Control group with mentors (N = 19) 28 <+ 3
Control group without mentors (N = 70) 29 + 3
more opportunities to reflect on my 31
teaching performance with others. (N = 69) .
Control group with mentors (N = 19) 33
Control group without mentors (N = 70) 3.2
more opportunities to share experiences about 31 = 32
situations of conflict with others. (N = 70) ’ ’
Control group with mentors (N = 19) 33 —» 35
Control group without mentors (N = 70) 34 <« 35
Strongly disagree (1)  Disagree (2) Agree (3) Strongly agree (4)

Figure 137: Changes in Teacher Needs Regarding Professional Exchange—Spain (Madrid)

Regarding the development of teacher needs revolving around exchange with other
professionals, novice teachers in the control group with mentors perceived a distinctly lower
need regarding being observed while teaching at the end of the school year compared to the
first measurement point. They perceived a distinctly higher need for sharing experiences
about situations of conflict with others, which they also rated the highest of all needs at the
end of the school year (M = 3.5). The control group without mentors did not perceive distinct
changes in their teacher needs over time. As was true for the intervention group, the highest-
rated need of novice teachers in the control group without mentors was the need to observe
others while they are teaching (M = 3.4). All descriptive statistics on the development of
teacher needs in Madrid can be found in Table 121 and Table 122 in the Appendix.

Development of Teacher Competences: In the intervention group in Madrid, novice
teachers’ general teaching competences (example competence: ‘Showing students how
they can control their learning process’) were either similarly high or higher at the end of the
school year than those of novice teachers inthe control group with mentors (Figure 138). This
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was especially pronounced for the competences regarding individualising instruction and
support for low-achieving students, and for supporting students who have experienced
failure in class. The only competence they assessed distinctly lower than novice teachers in
the control group with mentors was activating students’ prior knowledge during the lesson.
Novice teachers in the intervention group felt as competent as novice teachers in the control
group without mentors. On average, novice teachers in the intervention group assessed their
abilities regarding general teaching competences as between average and high, with means
ranging from 4.2 (‘Fostering self-determined learning during the lesson’; ‘Individualising
instruction and support for low-achieving students’) to 4.5 (‘Purposefully fostering my
students’ strengths’). In terms of their competence development over time, novice teachers
felt more competent overall at the end of the school year compared to their baseline self-
assessment. This difference was especially pronounced regarding the competence of
assessing students’ learning progress with different instruments. Novice teachers in the
control group with mentors assessed their general teaching competences as between
average and high, with means ranging from 3.6 (‘Individualising instruction and support for
low-achieving students’) to 4.7 (‘Activating students’ prior knowledge during the lesson’).
Interestingly enough, novice teachers in the control group without mentors assessed their
competences similarly high or higher than novice teachers with mentors, with means ranging
from 4 (‘Individualising instruction and support for low-achieving students’) to 4.5 (e.g.
‘Activating students' prior knowledge during the lesson’). Novice teachers in the control
group with mentors assessed most of their teaching competences higher at the end of the
school year compared to the first measurement point. However, for the competences
regarding supporting students who have experienced failure in class and fostering self-
determined learning during the lesson, their assessment was distinctly lower at the end of
the school year. The novice teachers in the control group without mentors showed hardly any
development in their competences over time.
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Changes in Novice Teachers' General Teaching Competences—Spain (Madrid)
Comparison of NEST Intervention Group With Control Groups per Iltem

In your teaching at this school, to what extent can you do the following?
Please assess your competences (current proficiency) regarding the different tasks of a teacher.

Activating students’ prior knowledge

during the lesson. (N = 63) A
Control group with mentors (N = 19) 46 =+ 47
Control group without mentors (N = 71) 44 » 45
Considering students’ realities when 43 > 44

preparing lessons. (N = 69)

Control group with mentors (N = 19)

Control group without mentors (N = 71)

Giving feedback in a way that enhances students’
learning motivation. (N = 67)

Control group with mentors (N = 19)

41 — 44

44 «— 486

43 -+ 44

42 4—— 46

Control group without mentors (N = 71) 44 <« 45
Discussing students’ misconceptions in such a way 44
that they can benefit from the discussion. (N = 68) :
Control group with mentors (N = 19) 43 —» 45
Control group without mentors (N = 71) 45
Helping students to acquire learning strategies
for their future learning. (N = 68) S
Control group with mentors (N = 19) 45
Control group without mentors (N = 71) 44 <+— 46
Showing students how they can control ’
their learning process. (N = 69) 4 42
Control group with mentors (N = 19) 4+ 41
Control group without mentors (N = 69) 41

Assessing students' learning progress
with different instruments. (N = 66)

39 — 44

Control group with mentors (N = 19) 44 —+ 46
Control group without mentors (N = 66) 45
Fostering self-determined learning 4> 44

during the lesson. (N = 65)
Control group with mentors (N = 19)

38 +——— 43

Control group without mentors (N = 69) 4 4 41
Individualising instruction and support »

for low-achieving students. (N = 68) 39 41

Control group with mentors (N = 19) 36
Control group without mentors (N = 69) 4

Purposefully fostering my
students’ strengths. (N = 67) I———*5

Control group with mentors (N = 19) 41 —% 43

Control group without mentors (N = 71) 4.5
Supporting students who have experienced 43 -+ 44

failure in class. (N = 69)

Control group with mentors (N = 19)

Control group without mentors (N = 71) 45 4+ 46
& @ 3 » @ &
) ) ) & ) &
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Figure 138: Changes in General Teaching Competences—Spain (Madrid)

For novice teachers’ competences regarding parent support (example competence:
‘Showing parents how they can positively influence their child’s education’), similar patterns
emerged as for the general teaching competences. Intervention group novice teachers’
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competence assessments were either similarly high or higher at the end of the school year
than those of novice teachers in the control group with mentors (Figure 139). Their
competence assessment was higher especially for the competence regarding referring
parents to specialised professional support when they struggle with their child’s educational
problems. However, this was the only competence at which they felt less competent
compared to the novice teachers in the control group without mentors. Novice teachers in
the intervention group assessed their competences regarding parent support as average,
with means ranging from 3.8. (‘Referring parents to specialised professional support when
they struggle with their child’s educational problems’) to 3.9 for all other competences. In
terms of their competence development over time, novice teachers felt distinctly more
competent overall at the end of the school year compared to their baseline self-assessment.
Novice teachers in the control group with mentors assessed their competences revolving
around parent support as average, with means ranging from 3.4 (‘Referring parents to
specialised professional support when they struggle with their child’s educational problems’)
to 3.7 (‘Advising parents how they can influence their child's learning environment’).
Interestingly enough, novice teachers in the control group without mentors assessed their
competences similarly high or higher than novice teachers in the intervention group, and
distinctly higher than novice teachers in the control group with mentors. Means ranged from
3.9 (‘Dealing with conflict in parent-teacher interactions in a professional way’) to 4.1
(‘Advising parents how they can influence their child’s learning environment’). Novice
teachers in the control group without mentors showed hardly any development in their
competences over time.

All descriptive statistics on the development of teacher competences in Madrid can be found
in Table 134 and Table 135 in the Appendix.
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Changes in Novice Teachers' Competences Regarding Parents—Spain (Madrid)
Comparison of NEST Intervention Group With Control Groups per ltem

In your work at this school, to what extent can you relate to parents?
Please assess your competences (current proficiency) regarding

the different tasks of a teacher.

Referring parents to specialised professional support when
they struggle with educational problems of their child.
(N =65)

34 —» 38

Control group with mentors (N = 19) 34
Control group without mentors (N = 70) 38 » 39
Advising parents how they can influence
their child's learning environment. (N = 65) poT—+139
Control group with mentors (N = 19) 3.7
Control group without mentors (N = 70) 4.1
Showing parents how they can positively
influence their child's education. (N = 65) poT>1 34
Control group with mentors (N = 19) 36 <+ 38
Control group without mentors (N = 70) 4 4 41

Dealing with conflict in parent-teacher
interactions in a professional way. (N = 65)

34 —» 39

Control group with mentors (N = 19) 3.6
Control group without mentors (N = 70) 38 » 39
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Figure 139: Changes in Competences Regarding Parents—Spain (Madrid)
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4 Discussion

Overall, the NEST mentor training programme received very positive feedback from the
mentors enrolled in the programme. This positive feedback was, in turn, reflected by
intervention group novice teachers’ comparatively high ratings of NEST mentors’ practices
and competences compared to ratings novice teachers in the control group gave their
regular mentors. Our results thus offer two separate perspectives which both indicate
positive effects of the NEST mentor training (Figure 140).

Multiperspective Evaluation of Mentor Training
Effects

NEST Mentor Novice Teacher

Perspective on Perspective on
Competence Competence
Development @ Development
i increase in
_+- self-reported |
- . competences ~ more competent
Mentor =~ ________ thanregular
NEST Competences . mentors
Mentor
Training MERteF & o . __ Dbetter match
Practices . Wwith novice
“~~._ more facilitative, |  teacher needs
> fewer directive |
. practices

Figure 140: Multiperspective Evaluation of Mentor Training Effects

In all education systems, the mentors agreed or even strongly agreed with positive
statements about the training. Asked about their opportunities to learn different skills
through the training, the majority agreed that they had learned the skills which were intended
by the training either directly from their trainer, from the NEST training materials, or through
interaction with their mentees or their peers as part of the project.

Regarding the mentoring foci, we saw very different changes in the education systems, with

some possible foci becoming less relevant for mentors in some education systems. This is
understandable since it can be assumed that mentors cannot pursue all foci to the same
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degree at the same time, which means trade-offs are being made between levels of
concentration on different foci. However, for Bulgaria, Romania, and the Spanish education
systems, we saw that despite these shifts, NEST mentors were usually perceived as
engaging more with all six different mentor foci than the conventional mentors rated by the
control groups. This indicates that in these four systems, mentors were generally successful
in adapting the foci of their mentoring to the needs of their mentees. If novice teachers
perceived a lack of focus in certain core areas, this was usually the case for supporting novice
teachers with engaging parents in the learning process of their children, or for supporting
them with teaching students with language barriers. For both foci, we noticed that mentors
in many education systems reported a shift away from these aspects, especially regarding
the support for engaging with parents. Though these shifts might be due to the adaptivity
and context-specificity of the mentor training which allowed trainers to tailor the NEST
training to the education systems they were working in, it appears that there may be
opportunities for improvement by strengthening the focus of mentoring on the involvement
of parents and the support for teaching students with language barriers.

Regarding this second focus, we need to emphasise the heterogeneity of school contexts
that novice teachers faced within the various education systems. As can be seen in the
section titled School Contexts, the composition of the student body at the schools at which
novice teachers worked differed not only by system, but also within the systems themselves.
While the averages of estimated percentages of students whose language differed from the
school system’s language of instruction were comparatively high in Catalonia and
comparatively low in Wallonia, in both systems a substantial number of novice teachers
perceived a lack of focus on this aspect. In both systems, we saw a wide distribution of
estimates, with some novice teachers reporting no students with language barriers at all, and
others reporting language barriers for the majority of students at their schools. This
underlines the importance of adaptive mentoring not only with regard to school systems, but
with regard to the specific contexts of novice teachers’ working environments.

In terms of changes in mentoring practices, we noticed a general tendency for mentors to
apply several non-directive conversation techniques such as starting with open questions,
asking clarifying questions, asking for elaboration, using active listening skills, and
summarising the content that was discussed at the end of conversations more often after
receiving the NEST training. Mentors also tended to agree more that they had used examples
from the novice teachers’ lessons during conversations. Conversely, direct confrontation,
direct instruction on teaching, providing information, and giving advice and best practice
examples were used less. These combined changes can be interpreted as a shift away from
directive mentoring approaches towards mentoring that aims to ‘bring out’ information by
asking questions, summarising parts of the conversation, or listening actively (Crasborn et
al,, 2011, p. 321). In combination, these changes in communication style might mark a shift
away from judgemental mentoring or ‘judgementoring’ (Hobson & Malderez, 2013).
Judgementoring occurs when experienced teachers reveal their evaluation of the mentees’
planning and teaching too often or too readily. ‘Judgementoring is perhaps most visible in the
frequent use by mentors of a restrictive “feedback” strategy in post-lesson discussions,
typically involving a mentor-led evaluation of the “positive”, then “negative” features of a
lesson, followed by suggestions for improvement’ (Hobson & Malderez, 2013, p. 93). This
style of mentoring is associated with negative outcomes for mentees. In addition to being
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potentially detrimental to mentees’ wellbeing, it can also create an over-reliance on the
mentor’s evaluation at the expense of autonomous learning and judgement (Hobson &
Malderez, 2013, p. 94).

Unfortunately, we saw only little change in the competence ‘| am able to deal with mentees’
mistakes in a constructive way’ in most education systems. In the example of Madrid (Figure
52), we saw that only mentors who had reported comparatively low levels of ability to begin
with had improved over the course of the training. We saw similar patterns in Bulgaria,
Flanders, and Romania. This indicates that the NEST mentor training seems to be successful
in securing a minimum level of competence in these areas. To also offer potentials for
professional growth for higher-ability mentors, future training efforts should also provide
more resources aimed specifically at teachers with relatively high competence levels.
However, with regard to the aforementioned skill, it needs to be noted that comparing
mentors’ self-perceptions of their mentoring with the perception of the mentored novice
teachers, we found that novice teachers in the NEST intervention groups had very high
opinions of their mentors’ abilities to deal with their mistakes constructively. In every
education system, agreement with positive statements about this ability were higher for the
NEST mentors than for conventional mentors.

Our analysis of changes in mentoring foci, practices, and competences excluded the groups
of mentors who had not mentored novice teachersin the five years prior to the NEST project,
as these mentors answered questions on their mentoring focus only in the second survey.
These mentors made up a significant portion of the total mentor numbers in Austria,
Catalonia, Madrid, and Wallonia (see section titled General Information on the Sample of
Mentors). Lacking a baseline for foci, practices, and competences before the start of the
NEST mentor training, we could not analyse changes in their self-perceptions of these
aspects. However, we found that these mentors’ responses in the second survey tended to
be in line with experienced mentors’ self-perceptions as they were reported in either in the
first or in the second survey. Considering that these mentors were not on the same levels of
experience as the mentors whose self-perceptions were analysed for changes, this result
can be interpreted as a success in bridging the experience gap between these two groups:
through the NEST mentor training programme, inexperienced mentors might have acquired
similar competences and practices as mentors with (more recent) experience. In Madrid, we
even saw that these mentors’ self-perceptions of their competences had converged with the
more experienced mentors’ self-perceptions in the second survey, after some pronounced
changes in the more experienced mentors’ self-perceptions between the two surveys.

With the exception of the Belgian systems, NEST mentors were usually perceived as more
competent in all categories of mentoring we queried in our second survey, regarding both
non-directive and more directive, advice-giving aspects. Regarding the frequency of use of
different mentoring practices, we saw that novice teachers felt that their mentors had
confronted them with mistakes that they had made during their lessons and had assessed
the quality of their teaching. However, in all education systems, mentees in the intervention
group tended to be more content with the frequency at which this had happened than
mentees in the control group. The tendency towards greater satisfaction with different
directive and non-directive mentoring practices in the intervention group may indicate that
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NEST mentors were more successful in assessing the contexts in which these practices
could be fruitfully applied.

Supporting mentors with mentoring novice teachers in disadvantaged school contextsis one
of the main foci of the NEST project. This makes the comparatively lower mentor self-ratings
for the skill ‘supporting my mentees with teaching within the disadvantaged school context’
a weak point of the evaluation. Regarding this skill, 35 of 223 responding mentors answered
that they had not learned this skill during the NEST programme (see section titled Section
Summary in the chapter on Opportunities to Learn). Criticism of how the NEST training dealt
with the challenges of disadvantaged schools is also reflected in the mentors’ responses to
the evaluation statements above (see sections titled Evaluation of the Usefulness of the
NEST Toolbox and Evaluation of the Usefulness of the NEST Training). Of the 35 mentors
who had not learned the skill, 23 also disagreed with the statement “The NEST training helped
me to focus my mentoring on the specific needs at disadvantaged schools’ (one of the 35
mentors did not answer). A total of 60 of 229 mentors (26.2%) either disagreed with the
statement ‘The NEST training helped me to focus my mentoring on the specific needs at
disadvantaged schools’ or responded that they had not learned the skill ‘supporting my
mentees with teaching within the disadvantaged school context’ in the NEST project.
Teachers giving this rating were relatively few in Bulgaria (4 of 58, 6.9%) and Romania (4 of
40,10%), but more numerous in Austria (6 of 18, 33.3%), Flanders (4 of 11, 36.4%), Madrid (15
of 39, 38.5%), and Wallonia (18 of 27,66,7%). In Catalonia, 9 of 36 mentors (25%) were in this
group. This composition may also partially explain the comparatively less favourable ratings
of mentors’ practices, foci, and competences in the Belgian regions compared to the more
favourable ratings in Bulgaria and Romania.

Of those mentors who had learned this crucial skill, most (137 of 223) answered that they had
learned the skill through interaction with their mentees. This reply was especially prevalent
in Bulgaria and Romania. This indicates that the differences in results between the countries
might not only have been caused by differences in the training foci in the education systems,
but that it may have been difficult to foster the ability to support novice teachers in the
disadvantaged school context through mentor-trainer interaction, through peer-to-peer
interaction, or through the NEST materials. Considering our findings regarding the
differences in school contexts (see section titled School Contexts), this might be due to the
heterogeneity of disadvantaged school conditions within the education systems, which may
require a more direct confrontation with the specific situations of those novice teachers who
work in these contexts.

Overall, the novice teachers in the NEST intervention group receiving adaptive mentoring
from the NEST mentors gave very positive feedback regarding their mentors and the
organisation of their mentoring. In all education systems, novice teachers felt that mentors
had taken sufficient time to hold mentoring conversations and to observe their mentees’
classroom teaching. Compared to the control group novice teachers who were supported by
conventional mentors, the assessments of intervention group teachers were higher overall.
Asked about the focus of the mentoring they had received, novice teachers in the
intervention group in all education systems except Flanders and Wallonia reported more
extensive foci of their mentoring, i.e. they felt that their mentoring was focused to a greater
extent on supporting them with dealing with different challenges such as engaging hard-to
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reach learners. In addition, novice teachers in the intervention group felt that the fit between
the frequency with which their mentor had used certain mentoring practices was good, and
for most education systems better, compared to the control group. Furthermore, novice
teachers in the intervention group found that their mentors were very competent. Again, for
most education systems, intervention group novice teachers rated their mentors’
competences higher than the control group. We could thus compare mentors’ self-
perceptions to novice teachers’ perceptions of their mentors’ competences in the same
education systems and found that both of these perspectives indicated an improvement
both in mentoring competences and mentoring practices (Figure 140). These seem ideal
conditions for an effective learning environment in which novice teachers’ competences
should increase and their teacher needs should decrease over time.

However, overall, we did not find evidence in support of our expected results in our novice
teacher data. With regard to competences, intervention group novice teachers in Catalonia
and Madrid assessed only their general teaching competences higher on average at the end
of the school year than novice teachers in the control group with or without mentors. Interms
of their competence development over time, only intervention group novice teachers in
Madrid assessed their competences higher overall at the end of the school year compared
to their competences before the NEST mentoring started. Concerning teacher needs, novice
teachers in the intervention group did not feel distinct differences at the end of the school
year compared to their needs before the NEST mentoring started. In fact, for some teacher
needs, such as the need to observe others while teaching, need levels increased. Overall, we
saw effects of the NEST mentoring in terms of increased teacher competences in Catalonia,
Madrid, Romania, and Bulgaria. This development was especially pronounced for the
competences regarding parent support. Regarding teacher needs of the intervention group,
at the end of the school year they were either similarly high or higher than those of novice
teachers in the control group. While intervention group novice teachers in Madrid perceived
lower teacher needs regarding inclusion than the control groups with and without mentors,
they did not change over time. Only in Bulgaria and Romania did novice teachers in the
intervention group perceive lower needs at the end of the school year than at the first
measurement point. Interestingly enough, we found evidence in support of our expected
results in some education systems but not others. This raises the question whether there are
different prerequisites in the education systems which lead to different outcomes. In Madrid
and Catalonia, where the NEST mentor training was developed, we saw more evidence that
the mentoring supported the professional development of intervention group novice
teachers. In Romania, where the mentor training programme was implemented with the least
number of adaptations, we also found repeated evidence of novice teacher development. It
is possible that the effect of NEST mentoring varies in line with the extent of changes within
the programme. However, the question arises whether this is really due to the changes in
each education system or whether the reason for less effective mentoring outcomes is
grounded in structural differences between the education systems: how their existing
mentoring is organised, how well mentoring is already established, how many other
alternative offers to mentoring are present in an education system.

In general, it becomes harder to find evidence of the effects of an intervention the farther

one moves along in the chain of causation or chain of effects. This is also true for the effects
of the NEST mentor training programme. We found that the further we moved away from the
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locus of intervention, i.e. the NEST mentor training programme, the less substantial our
results became. While we saw relatively clear effects of the mentor training on mentors’
competences—both from the mentors’ own perspectives as well as from their mentees’
perspectives—our results on novice teachers’ teaching competences and needs were
considerably more mixed. Figure 141 sets out a condensed version of our assumed causal
chain leading from the NEST mentor training to outcome variables such as novice teachers’
job satisfaction and intention to quit. We expect results to gain in clarity when we are able to
include additional data from the second cohort of novice teachers.

NEST Training Effects Lessen the Further We Move
Away From the Locus of Intervention

Results Requiring Further Data and
Clarification

NEST Novice ! Novice Novice Novice
NEST Mentors’ Teachers Teachers’ , Teachers’ Job
Reports on Reports on : Teachers A .
Mentor Their O Mentore’ Evaluation Teaching Satisfaction
Traini eir wn of the Competences and Intention
raining Competences Competences Mentoring P to Quit
& Practices & Practices

Figure 141: NEST Training Effects
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Appendix

Note: In the tables which contain information on single items, we only reported the data for
the answer categories that participants used regarding the respective item. Most items had
to be answered on a 4-point scale ranging from 1 (strongly disagree) to 4 (strongly agree).
However, if for a single item none of the participants in the respective country used the
answer “strongly disagree”, we did not include blank rows in the table, we simple omitted the
row altogether. This approach was chosen to keep the tables and the appendix as a whole as
short as possible.

Table 7: Mentors’ Age in Years by Education System and Group

Variable Education System N M SD Mdn Range
Austria 18 32.83 4.33 325 27-43
Belgium (Flanders) 11 4591 11.41 47 26-60
Belgium (Wallonia) 27 48 9.93 49 29-63
Agein Years Bulgaria 58 50.16 7.88 52 32-64
Romania 40 4543 5.62 45.5 32-56
Spain (Catalonia) 36 46.11 8.01 46 31-61
Spain (Madrid) 38 46.71 5.76 47 33-55

Table 8: Mentors’ Monthly Time Investment in the NEST Project in Hours per Month—Austria

Monthly Time Investment in Hours per Month N M SD

Attending training sessions with the NEST tutor. 17 2.76 3.25
Mentorln'g conyersatlons (without a classroom 18 129 0.79
observation) with my mentees.

Self-study of the materials provided by the NEST

project (include time spent on the online platform 18 5.29 4.06
here).

Preparing for and carrying out the observation and 18 3.44 0.57
feedback cycles.

Table 9: Mentors’ Monthly Time Investment in the NEST Project in Hours per Month—Belgium (Flanders)

Monthly Time Investment in Hours per Month N M SD
Attending training sessions with the NEST tutor. 10 2.2 1.32
Mentorm.g conyersatlons (without a classroom 1 6.18 5.7
observation) with my mentees.

Self-study of the materials provided by the NEST

project (include time spent on the online platform 11 4.64 3.8
here).

Preparing for and carrying out the observation and 1 555 6.3
feedback cycles.
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Table 10: Mentors’ Monthly Time Investment in the NEST Project in Hours per Month—Belgium (Wallonia)

Monthly Time Investment in Hours per Month N M SD
Attending training sessions with the NEST tutor. 21 5 474
Mentoring conversations (without a classroom

. . 22 5 571
observation) with my mentees.
Self-study of the materials provided by the NEST
project (include time spent on the online platform 22 2.55 2.58
here).
Preparing for and carrying out the observation and 20 203 438
feedback cycles.

Table 11: Mentors’ Monthly Time Investment in the NEST Project in Hours per Month—Bulgaria
Monthly Time Investment in Hours per Month N M SD
Attending training sessions with the NEST tutor. 54 6.58 445
Mentorln'g conyersatlons (without a classroom 54 576 5.86
observation) with my mentees.
Self-study of the materials provided by the NEST
project (include time spent on the online platform 54 6.7 514
here).
Preparing for and carrying out the observation and 54 532 421
feedback cycles.
Table 12: Mentors’ Monthly Time Investment in the NEST Project in Hours per Month—Romania

Monthly Time Investment in Hours per Month N M SD
Attending training sessions with the NEST tutor. 40 4.5 2.84
Mentorln.g conyersatlons (without a classroom 40 528 31
observation) with my mentees.
Self-study of the materials provided by the NEST
project (include time spent on the online platform 40 7.93 6.24
here).
Preparing for and carrying out the observation and 40 6.4 405

feedback cycles.
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Table 13: Mentors’ Monthly Time Investment in the NEST Project in Hours per Month—Spain (Catalonia)

Monthly Time Investment in Hours per Month N M SD
Attending training sessions with the NEST tutor. 36 3.49 3.31
Mentorlnlg conyersatlons (without a classroom 36 328 277
observation) with my mentees.

Self-study of the materials provided by the NEST

project (include time spent on the online platform 36 5 7.68
here).

Preparing for and carrying out the observation and 36 369 302
feedback cycles.

Table 14: Mentors’ Monthly Time Investment in the NEST Project in Hours per Month—Spain (Madrid)
Monthly Time Investment in Hours per Month N M SD
Attending training sessions with the NEST tutor. 38 2.55 312
Mentorln'g conyersatlons (without a classroom 39 285 196
observation) with my mentees.

Self-study of the materials provided by the NEST

project (include time spent on the online platform 39 3.69 2.98
here).

Preparing for and carrying out the observation and 39 255 155
feedback cycles.

Table 15: Number of Mentees per NEST Mentor
Education System N M SD
Austria 17 2 0
Belgium (Flanders) 11 445 2.02
Belgium (Wallonia) 25 4.36 1.47
Bulgaria 54 3.93 0.54
Spain (Catalonia) 33 3.45 0.56
Spain (Madrid) 39 3.44 0.55
Romania 40 3.45 0.64

Table 16: Mentors’ Weekly Total Time Investment in the NEST Project in Hours
Education System N M SD
Austria 18 1.29 0.62
Belgium (Flanders) 11 2.77 4.49
Belgium (Wallonia) 22 2.32 1.25
Bulgaria 54 534 473
Spain (Catalonia) 36 2.33 1.58
Spain (Madrid) 39 2.05 116
Romania 40 7.7 7.6
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Table 17: Mentors’ Evaluation of the NEST Online Platform—Austria

To what extent do you agree or disagree with the following Absolute Relative
statements about the online platform? Frequency  Frequency
Agree 13 72.22%
The navigation on the online learning platform Strongly 5 27 78%
works well. agree
Total 18 100%
i
It is complicated to download the necessary . o
materials from the learning platform Disagree J 50%
’ Agree 3 16.67%
Total 18 100%
Disagree 2 11.11%
[0)
The file structure on the learning platformis éﬁ:)ene I 1 6L11%
organised in a clear way. gy 5 27.78%
agree
Total 18 100%
Disagree 1 5.88%
Agree 12 70.59%
The platform is easy to use (simple/intuitive). Strongly 4 23.53%
agree
Total 17 100%
ig;’gié 5 27.78%
It||ai]§l£::1cult to upload a document to the learning Disagree 10 5556%
b : Agree 3 16.67%
Total 18 100%

Page 231




Novice Educator Support and Training (NEST)

Table 18: Mentors’ Evaluation of the NEST Online Platform—Belgium (Flanders)

To what extent do you agree or disagree with the following Absolute Relative
statements about the online platform? Frequency  Frequency
Disagree 4 36.36%
[0)
The navigation on the online learning platform éﬁ;ene I o 45.45%
works well. gl 2 18.18%
agree
Total 11 100%
Strongly 1 9.09%
disagree
H [0)
It is complicated to download the necessary Disagree 8 72'730/0
. . Agree 1 9.09%
materials from the learning platform. Strongl
gY 1 9.09%
agree
Total 11 100%
Disagree 2 20%
[0)
The file structure on the learning platformis Agree / 70%
, : Strongly
organised in a clear way. 1 10%
agree
Total 10 10%
Strongly 1 14.29%
disagree
i [0)
It is technically challenging to contact my Disagree 3 42.86%
. Agree 2 28.57%
tutor/trainer through the platform. Strongl
BY 1 14.29%
agree
Total 7 100%
S'trongly 3 30%
It is difficult to upload a document to the learning disagree
latform Disagree 5 50%
b ' Agree 2 20%
Total 10 100%
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Table 19: Mentors’ Evaluation of the NEST Online Platform—Belgium (Wallonia)

To what extent do you agree or disagree with the following Absolute Relative
statements about the online platform? Frequency  Frequency
Strongly 1 3.7%
disagree
. . . Disagree 2 7.41%
The navigation on the online learning platform Agree 21 7778%
works well. Strongl
gY 3 11.11%
agree
Total 27 100%
Strongly 4 3.7%
disagree
H [0)
It is complicated to download the necessary Disagree 12 7'41{?
. . Agree 8 77.78%
materials from the learning platform. Strongl
gY 3 11.11%
agree
Total 27 100%
Disagree 2 7.41%
o)
The file structure on the learning platformis éﬁroene I 19 70.37%
organised in a clear way. gl 6 22.22%
agree
Total 27 100%
Strongly 10 40%
disagree
i [0)
It is technically challenging to contact my Disagree 1 4‘%)
. Agree 2 8%
tutor/trainer through the platform
Strongly
2 8%
agree
Total 25 100%
Strongly 4 16%
disagree
i [0)
It is difficult to upload a document to the learning Disagree 14 56(/)
Agree 2 8%
platform. Strongl
gY 5 20%
agree
Total 25 100%
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Table 20: Mentors’ Evaluation of the NEST Online Platform—Romania

To what extent do you agree or disagree with the following Absolute Relative
statements about the online platform? Frequency  Frequency
Disagree 4 10%
[0)
The navigation on the online learning platform éﬁ;ene I 22 55%
works well, gY 14 35%
agree
Total 40 100%
Strongly 17 42.5%
disagree
H [0)
It is complicated to download the necessary Disagree 18 45?
. . . Agree 3 7.5%
materials from the online drive. Strongl
gY 2 5%
agree
Total 40 100%
Disagree 1 2.5%
[0)
The file structure on the learning platform s éﬁz)ene I 21 52.5%
organised in a clear way. gl 18 45%
agree
Total 40 100%
Disagree 2 5%
Agree 24 60%
The platform is easy to use (simple/intuitive). Strongly 14 35%
agree
Total 40 100%
Strongly 16 40%
disagree
i [0)
It is difficult to upload a document to the online Disagree 19 47.5%
drive Agree 3 7.5%
Strongly > 59
agree
Total 40 100%
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Table 21: Mentors’ Evaluation of the NEST Online Platform—Spain (Catalonia)

To what extent do you agree or disagree with the Absolute Relative
following statements about the online platform? Frequency Frequency
Disagree 5 13.89%
[0)
The navigation on the online learning éﬁ:)enegly 24 66.67%
platform works well. 7 19.44%
agree
Total 36 100%
Strongly o
It is complicated to download the disagree 12 33.33%
necessary materials from the learning Disagree 17 47.22%
platform. Agree 7 19.44%
Total 36 100%
Disagree 2 5.56%
[0)
The file structure on the learning éﬁ;enegly 26 12.22%
platformis organised in a clear way. 8 22.22%
agree
Total 36 100%
Disagree 6 16.67%
[0)
The platform is easy to use éﬁroenegly 22 6L11%
(simple/intuitive). 8 22.22%
agree
Total 36 100%
Strongly 14.29%
disagree
It is difficult to upload a document to the Disagree 25 71.43%
. Agree 4 11.43%
learning platform. Strongly
1 2.86%
agree
Total 35 100%
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Table 22: Mentors’ Evaluation of the NEST Online Platform—Spain (Madrid)

To what extent do you agree or disagree with the Absolute Relative
following statements about the online platform? Frequency Frequency
Disagree 6 15.38%
[0)
The navigation on the online learning éﬁrene I 20 o1.28%
platform works well. ongly 13 33.33%
agree
Total S5 100%
Strongly o
It is complicated to download the disagree 7 43.59%
necessary materials from the learning Disagree 19 48.72%
platform. Agree 3 7.69%
Total £ 100%
Disagree 3 7.69%
[0)
The file structure on the learning éﬁ;ene I 2l 53.85%
platformis organised in a clear way. agreeg y 15 38.46%
Total = 100%
Disagree 9 23.08%
[0)
The platform is easy to use éﬁroene I 14 35.9%
(simple/intuitive). gY 16 41.03%
agree
Total = 100%
gltsrggrge'é 15 40.54%
Ilégsrrcllil:]flculgtt‘;zrunaload adocument to the Disagree 16 43.04%
gP ' Agree 6 16.22%
Total 37 100%
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Table 23: Mentors’ Evaluation of the Organisation of the NEST Mentor Training Programme—Austria

To what extent do you agree or disagree with the Absolute Relative
following statements about the training? Frequency Frequency
Agree 6 33.33%
The N.EST mentor training is well Strongly 12 66.67%
organised. agree
Total 18 100%
[0)
There is alogical order to how the é‘ﬁroenegly 8 44.44%
different parts of the NEST mentor agree 10 55.56%
training build on each other.
Total 18 100%
Agree 9 50%
The observation and feedback cycles are Strongly 9 50%
. (0]
well organised. agree
Total 18 100%
Disagree 1 5.56%
[0)
The different modules of the mentor éﬁ;enegly J 20%
training have clear learning objectives. . 8 44.44%
Total 18 100%

Table 24: Mentors’ Evaluation of the Organisation of the NEST Mentor Training Programme—Belgium (Flanders)

To what extent do you agree or disagree with the Absolute Relative
following statements about the training? Frequency Frequency
Agree 7 63.64%
The N'EST mentor training is well Strongly 4 36.36%
organised. agree
Total 11 100%
o)
There is a logical order to how the different éﬁ:)ene I 6 54.55%
parts of the NEST mentor training build on gl 5 45.45%
each other. agree
Total 11 100%
Agree 10 90.91%
The observation and feedback cycles are Strongly o
. 1 9.09%
well organised. agree
Total 11 100%
Agree 6 54.55%
Th.e @fferent modules of the n.wen’.tor Strongly 5 45 45%
training have clear learning objectives. agree
Total 11 100%
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Table 25: Mentors’ Evaluation of the Organisation of the NEST Mentor Training Programme—Belgium (Wallonia)

To what extent do you agree or disagree with the Absolute Relative
following statements about the training? Frequency Frequency
Agree 11 40.74%
The N.EST mentor training is well Strongly 16 59.26%
organised. agree
Total 27 100%
[0)
There is alogical order to how the éﬁ;ene I 10 38.46%
different parts of the NEST mentor 5 reeg 4 16 61.54%
training build on each other. & 5
Total 26 100%
Disagree 3 12%
[0)
The observation and feedback cycles are étgr;ene I 12 48%
well organised. d 10 40%
agree
Total 25 100%
Strongly 1 37%
disagree
i [0)
The different modules of the mentor Disagree L 3.7%
. . o Agree 15 55.56%
training have clear learning objectives. Stronel
g 10 37.04%
agree
Total 27 100%
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Table 26: Mentors’ Evaluation of the Organisation of the NEST Mentor Training Programme—Bulgaria

To what extent do you agree or disagree with the Absolute Relative
following statements about the training? Frequency Frequency

Agree 33 57.89%
The N.EST mentor training is well Strongly 24 4211%
organised. agree

Total 57 100%

Disagree 2 3.52%
Thereis alogical order to how the Agree 32 56.14%
dlffelrent pgrts of the NEST mentor Strongly 23 40.35%
training build on each other. agree

Total 57 100%

Agree 41 70.69%
The obseryatlon and feedback cycles are Strongly 17 29 31%
well organised. agree

Total 58 100%

Disagree 1 1.75%

[0)

The different modules of the mentor étgrz)ene I 29 50.88%
training have clear learning objectives. agreeg y 27 47.37%

Total 57 100%

Table 27: Mentors’ Evaluation of the Organisation of the NEST Mentor Training Programme—Romania

To what extent do you agree or disagree with the Absolute Relative
following statements about the training? Frequency Frequency
Agree 20 50%
The N.EST mentor training is well Strongly 20 50%
organised. agree
Total 40 100%
[0)
There is a logical order to how the different éﬁ:)enegly 18 46.15%
parts of the NEST mentor training build on 21 53.85%
each other. agree
Total 39 100%
Agree 18 46.15%
The obseryatlon and feedback cycles are Strongly 21 53.85%
well organised. agree
Total 39 100%
Agree 16 41.03%
Thg (ljllfferent modules of the n.wen’.cor Strongly 23 58.97%
training have clear learning objectives. agree
Total 39 100%
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Table 28: Mentors’ Evaluation of the Organisation of the NEST Mentor Training Programme—Spain (Catalonia)

To what extent do you agree or disagree with the Absolute Relative
following statements about the training? Frequency Frequency

Agree 12 33.33%
The N.EST mentor training is well Strongly 24 66.67%
organised. agree

Total 36 100%

[0)

There is alogical order to how the éﬁ;ene I 15 4L67%
different parts of the NEST mentor g 21 58.33%
training build on each other. agree

Total 36 100%

Agree 14 38.89%
The obseryahon and feedback cycles are Strongly 22 61.11%
well organised. agree

Total 36 100%

Disagree 1 2.78%

[0}

The different modules of the mentor éﬁroene I 19 52.78%
training have clear learning objectives. agreeg y 16 44.44%

Total 36 100%

Table 29: Mentors’ Evaluation of the Organisation of the NEST Mentor Training Programme—Spain (Madrid)

To what extent do you agree or disagree with the Absolute Relative
following statements about the training? Frequency Frequency
Disagree 2 513%
[0)
The NEST mentor training is well étgr:)ene I 12 0N F
organised. gy 25 64.1%
agree
Total 39 100%
Disagree 4 10.26%
Thereis a logical order to how the Agree 15 38.46%
dlﬁ"e'rent pgrts of the NEST mentor Strongly 20 51.28%
training build on each other. agree
Total 39 100%
Disagree 2 513%
[0)
The observation and feedback cycles are é‘tgrroene I 14 299%
well organised. gl 23 58.97%
agree
Total 39 100%
Disagree 2 513%
o)
The different modules of the mentor éﬁ;ene | 20 o1.28%
training have clear learning objectives. agreeg y 17 43.59%
Total 39 100%
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Table 30: Mentors’ Evaluation of the NEST Toolbox—Austria

To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? dueney aueney
[0)
In general, the NEST toolbox was useful étgrroene I 8 44.44%
because | could pick and choose the tools gy 10 55.56%
that | found helpful 2tefi
' Total 18 100%
0,
In general, the tools in the NEST toolbox éﬁ;ene I 1 6L11%
helped me to apply the theories learned agreeg y 7 38.98%
during the training in my mentoring practice. Total 18 100%
Strongly 4 23.53%
disagree
i [0)
In general, | felt overwhelmed by the number gls?e%ee i ggggcy/o
of toolsin the NEST toolbox. Stgron I : ¢
gY 1 5.88%
agree
Total 17 100%
Disagree 2 11.11%
The tools for the observation and feedback Agree 10 55.56%
cycles were helpful for preparing these Strongly 6 33.33%
cycles. agree
Total 18 100%
Strongly o
The templates for the observation and disagree 4 22.22%
feedback cycles were difficult to use in Disagree 11 61.11%
practice. Agree 3 16.67%
Total 18 100%
The tools for the observation and feedback Disagree 2 11.11%
cycles increased my confidence during these | Agree 16 88.89%
cycles. Total 18 100%
Agree 11 61.11%
The coa?chlng tools wgre helpful for preparing | Strongly v 38.98%
mentoring conversations. agree
Total 18 100%
Disagree 1 5.56%
The coaching tools helped me to apply the Agree 10 55.56%
dlffer_ent coaching principles in my mentoring | Strongly 7 38.98%
practice. agree
Total 18 100%
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To what extent do you agree or disagree with the

following statements about the tools provided within the F?Zsz:aunt: F'::Iig‘r"i
NEST toolbox? quency e
Disagree 1 5.56%
[0)
The coaching tools increased my confidence gﬁroene I 14 17.78%
during mentoring conversations. Sl 3 16.67%
agree
Total 18 100%
ey 1| soox
The reflection guide on the challenges faced Sag o
. Disagree 4 22.22%
by schools in vulnerable contexts helped me o
e . Agree 12 66.67%
to analyse the specific teaching challenges of Stronel
my mentees. Sl 1 5.56%
agree
Total 18 100%
disesros 5.56%
The guide to designing a short-term vision . g 5
. Disagree 9 50%
helped me to support my mentees with o
: . . Agree 5 27.78%
creating a short-term vision for their Strongl
students. Sl 16.67%
agree
Total 18 100%
The less structured activities for mentors and | Disagree 3 17.65%
mentees were a useful tool for diversifying Agree 14 82.35%
my mentoring. Total 17 100%
H [0)
The teaching techniques for effective Disagree 2 11'76?
: . Agree 11 64.71%
learning helped me to fine-tune my Strongl
mentoring to the learning needs of the agreeg y 4 23.53%
mentee. Total 17 100%
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Table 31: Mentors’ Evaluation of the NEST Toolbox—Belgium (Flanders)

To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? quency quency
(o)
In general, the NEST toolbox was useful étgr;ene I 8 12.73%
because | could pick and choose the tools gy 3 27.27%
that | found helpful 2tefi
' Total 11 100%
(o)
In general, the tools in the NEST toolbox éﬁ;ene I 8 12.73%
helped me to apply the theories learned agreeg y 3 27.27%
during the training in my mentoring practice. Total 11 100%
Strongly 2 1818%
disagree
H (o)
In general, | felt overwhelmed by the number gls?e%ee g E{gfgy/o
of toolsin the NEST toolbox. Stgron I e
gY 1 9.09%
agree
Total 11 100%
[0)
The tools for the observation and feedback étgr;ene I & 81.82%
cycles were helpful for preparing these agreeg y 2 18.18%
cycles. Total 11 100%
The templates for the observation and Disagree 9 81.82%
feedback cycles were difficult to use in Agree 2 18.18%
practice. Total 11 100%
Disagree 1 9.09%
The tools for the observation and feedback Agree 8 72.73%
cycles increased my confidence during these | Strongly > 18.18%
cycles. agree
Total 11 100%
Agree 7 63.64%
The coa_chmg tools wgre helpful for preparing | Strongly 4 36.36%
mentoring conversations. agree
Total 11 100%
[0)
The coaching tools helped me to apply the étgrroene I & 12.15%
different coaching principles in my mentoring agreeg y 3 27.27%
practice. Total 11 100%
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To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? quency quency
Disagree 1 10%
[0)
The coaching tools increased my confidence Agree & 80%
. . . Strongly o
during mentoring conversations. 1 10%
agree
Total 10 100%
The reflection guide on the challenges faced | Disagree 1 9.09%
by schools in vulnerable contexts helped me Agree )
to analyse the specific teaching challenges of 10 90.91%
my mentees. Total 11 100%
i [0)
The guide to designing a short-term vision Disagree 2 11'11/(;)
. Agree 6 77.78%
helped me to support my mentees with Strongl
creating a short-term vision for their gy 1 11.11%
students agree
) Total e 100%
Disagree 2 22.22%
The less structured activities for mentors and | Agree 6 66.67%
mentees were a useful tool for diversifying Strongly
. 1 11.11%
my mentoring. agree
Total e 100%
The teaching techniques for effective Agree 9 81.82%
learning helped me to fine-tune my Strongly
i . 2 18.18%
mentoring to the learning needs of the agree
mentee. Total 11 100%
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Table 32: Mentors’ Evaluation of the NEST Toolbox—Belgium (Wallonia)

To what extent do you agree or disagree with the

following statements about the tools provided within the F?Z:ELU::y F?:(Iqiugziy
NEST toolbox?
Agree 16 59.26%
In general, the NEST toolbox was useful Strongly
because | could pick and choose the tools 11 40.74%
that | found helpful. agree
Total 27 100%
Disagree 3 11.54%
In general, the tools in the NEST toolbox Agree 14 53.85%
helped me to apply the theories learned Strongly o
during the training in my mentoring practice. | agree 9 34.62%
Total 26 100%
jg;’;‘?e'é 9 33.33%
e pasf e by e piogree 12| adaas
Agree 16 22.22%
Total 27 100%
Disagree 1 3.85%
The tools for the observation and feedback Agree 21 80.77%
cycles were helpful for preparing these Strongly 4 15.38%
cycles. agree
Total 26 100%
, Strongly 6 23.08%
The templates for the observation and disagree
feedback cycles were difficult to use in Disagree 12 46.15%
practice. Agree 8 30.77%
Total 26 100%
Strongly 1 3.85%
disagree
The tools for the observation and feedback Disagree 1 3.85%
cycles increased my confidence during these | Agree 18 69.23%
cycles. Strongly 6 23.08%
agree
Total 26 100%
Agree 14 51.85%
The coaphing tools were helpful for preparing @ Strongly 13 48.15%
mentoring conversations. agree
Total 27 100%
, Agree 19 70.37%
The coaching tools helped me to apply the Strongly
differ.ent coaching principles in my mentoring agree 8 29.63%
practice. Total 27 100%
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To what extent do you agree or disagree with the .

. . ey s Absolute Relative
following statements about the tools provided within the Frequenc Frequenc
NEST toolbox? S i

Disagree 2 7.69%
A 16 61.54%
The coaching tools increased my confidence Stgrroene I E
during mentoring conversations. gl 8 30.77%
agree
Total 26 100%
Strongly 3 13.04%
. . disagree
The reflection guide on the challenges faced Disagree 7 30.43%
by schools in vulnerable contexts helped me T
o . Agree 10 43.48%
to analyse the specific teaching challenges of St i
my mentees. rongly 13.04%
agree
Total 23 100%
Strongly 3 14.29%
, o o disagree )
The guide to designing a short-term vision Disagree 5 23.81%
helpgd me to support njy' mentees Wlth Agree 1 5238%
creating a short-term vision for their St i
students. rongly 2 9.52%
agree
Total 21 100%
Strongly 4.35%
disagree
The less structured activities for mentors and | Disagree 4 17.39%
mentees were a useful tool for diversifying Agree 16 69.57%
my mentoring. Strongly 5 8.79%
agree
Total 23 100%
Strongly 1 4.35%
, , _ disagree )
The teaching techniques for effective Disagree 7 3043%
Iearnlng helped me to fme—tune my Agree 10 43.48%
mentoring to the learning needs of the St i
mentee. rongly 21.74%
agree
Total 23 100%
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Table 33: Mentors’ Evaluation of the NEST Toolbox—Bulgaria

To what extent do you agree or disagree with the

following statements about the tools provided within the F?Z:ELU::y F?:(I]igziy
NEST toolbox?
Disagree 1 1.72%
In general, the NEST toolbox was useful Agree 38 65.52%
because | could pick and choose the tools Strongly 19 3276%
that | found helpful. agree
Total 58 100%
Disagree 1 1.75%
In general, the tools in the NEST toolbox Agree 43 75.44%
helped me to apply the theories learned Strongly
. L . . 13 22.81%
during the training in my mentoring practice. | agree
Total 57 100%
I l, | felt helmed by th b jgggrgelé o e
n gener .
e mned s eI pissgreo a0 7018
Agree 7 12.28%
Total 57 100%
Disagree 1 1.79%
The tools for the observation and feedback Agree 42 75%
cycles were helpful for preparing these Strongly 13 23.21%
cycles. agree
Total 56 100%
Strongly 6 10.53%
disagree
The templates for the observation and Disagree 39 68.42%
feedback cycles were difficult to use in Agree 8 14.04%
practice. Strongly 4 702%
agree
Total 57 100%
Disagree 4 7.02%
The tools for the observation and feedback Agree 35 61.4%
cycles increased my confidence during these | Strongly 18 31.58%
cycles. agree
Total 57 100%
Disagree 4 7.14%
o)
The coaching tools were helpful for preparing gtgr:)enegly 37 66.07%
mentoring conversations. 15 26.79%
agree
Total 56 100%
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To what extent do you agree or disagree with the

following statements about the tools provided within the F?Zs:::au:: Ff:li:zi
NEST toolbox? et et
Disagree 2 3.51%
The coaching tools helped me to apply the Agree 30 52.63%
dlffer.ent coaching principles in my mentoring | Strongly 25 43.86%
practice. agree
Total 57 100%
Strongly 1 1.79%
disagree
. . . Disagree 4 7.14%
Thg coaching t.ools mcreaseg my confidence Agree 37 66.07%
during mentoring conversations. Strongl
gy 14 25%
agree
Total 56 100%
oy |1
The reflection guide on the challenges faced . 8
. Disagree 1 1.75%
by schools in vulnerable contexts helped me
e . Agree 39 68.42%
to analyse the specific teaching challenges of Strongl
my mentees. gl 16 28.07%
agree
Total 57 100%
H o)
The guide to designing a short-term vision Disagree 3 0:26%
. Agree 44 77.19%
helped me to support my mentees with Stronel
creating a short-term vision for their g 10 17.54%
students agree
) Total 57 100%
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Table 34: Mentors’ Evaluation of the NEST Toolbox—Romania

To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? quency quency
[0)
In general, the NEST toolbox was useful étgrroene I 20 50%
because | could pick and choose the tools gy 20 50%
that | found helpful 2tefi
' Total 40 100%
Disagree 1 2.56%
In general, the tools in the NEST toolbox Agree 20 51.28%
helped me to apply the theories learned Strongly o
. L . . 18 46.15%
during the training in my mentoring practice. | agree
Total 39 100%
Strongly 20.51%
disagree
i [0)
In general, | felt overwhelmed by the number Rlsraegeree 2; %ggf
of tools in the NEST toolbox. Stgron | 070
g 5.13%
agree
Total 39 100%
Strongly 1 2.63%
disagree
The tools for the observation and feedback Disagree 2 5.26%
cycles were helpful for preparing these Agree 24 63.16%
cycles. Strongly 1 28.95%
agree
Total 38 100%
Strongly 12 30.77%
disagree
The templates for the observation and Disagree 19 48.72%
feedback cycles were difficult to use in Agree 6 15.38%
practice. Strongly > 513%
agree
Total 39 100%
Disagree 4 10.53%
The tools for the observation and feedback Agree 19 50%
cycles increased my confidence during these | Strongly 15 39.47%
cycles. agree
Total 38 100%
Agree 22 55%
The coaching tools were helpful for preparing | Strongly
. . 18 45%
mentoring conversations. agree
Total 40 100%
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To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? quency quency
i [0)
The coaching tools helped me to apply the gﬁ(ajﬁrele 23 57.5%
different coaching principles in my mentoring agreeg y 17 42.5%
practice. Total 40 100%
Disagree 3 7.5%
[0)
The coaching tools increased my confidence éﬁ;ene I 20 50%
during mentoring conversations. gy 17 425 %
agree
Total 40 100%
H (o)
The reflection guide on the challenges faced Disagree ! 2'506
. Agree 24 60%
by schools in vulnerable contexts helped me Strongl
to analyse the specific teaching challenges of agreeg y 15 37.5%
my mentees. Total 40 100%
i [0)
The guide to designing a short-term vision Disagree ! 2'504)
. Agree 26 65%
helped me to support my mentees with Strongl
creating a short-term vision for their gy 13 32.5%
students agree
' Total 40 100%
Disagree 3 7.5%
The less structured activities for mentors and | Agree 25 62.5%
mentees were a useful tool for diversifying Strongly
, 12 30%
my mentoring. agree
Total 40 100%
H (o)
The teaching techniques for effective Disagree ! 2'5/(?
: . Agree 27 67.5%
learning helped me to fine-tune my Strongl
mentoring to the learning needs of the agreeg y 12 30%
mentee. Total 40 100%
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Table 35: Mentors’ Evaluation of the NEST Toolbox—Spain (Catalonia)

To what extent do you agree or disagree with the

following statements about the tools provided within the F?ZSELU:: F?:Ii:zi
NEST toolbox? quency quency

Disagree 1 2.78%
In general, the NEST toolbox was useful Agree 20 55.56%
because | could pick and choose the tools Strongly 15 4167%
that | found helpful. agree

Total 36 100%

Strongly 1 278%

disagree
In general, the tools in the NEST toolbox Disagree 2 5.56%
helped me to apply the theories learned Agree 23 63.89%
during the training in my mentoring practice. | Strongly 10 2778%

agree

Total 36 100%

Strongly 5.56%

disagree

Di 24 66.67%
In general, | felt overwhelmed by the number Alsraegeree 9 259 E
of toolsin the NEST toolbox. Stgron i

gy 1 2.78%

agree

Total 36 100%

Disagree 2 5.56%
The tools for the observation and feedback Agree 23 63.89%
cycles were helpful for preparing these Strongly 11 63.89%
cycles. agree

Total 36 100%

Strongly 3 8.33%

disagree
The templates for the observation and Disagree 24 66.67%
feedback cycles were difficult to use in Agree 7 19.44%
practice. Strongly 5 5.56%

agree

Total 36 100%

Disagree 3 8.33%
The tools for the observation and feedback Agree 20 55.56%
cycles increased my confidence during these | Strongly 13 36.11%
cycles. agree

Total 36 100%

Page 251



Novice Educator Support and Training (NEST)

To what extent do you agree or disagree with the .

. . ey s Absolute Relative
following statements about the tools provided within the Frequenc Frequenc
NEST toolbox? S i

Disagree 1 2.78%
Agree 17 47.22%
The coaching tools were helpful for preparing Stgron I E
mentoring conversations. gl 18 50%
agree
Total 36 100%
Disagree 1 2.78%
The coaching tools helped me to apply the Agree 21 58.33%
dlffer.ent coaching principles in my mentoring | Strongly 14 38.89%
practice. agree
Total 36 100%
Disagree 1 2.78%
[0)
The coaching tools increased my confidence étgr:)ene I 2l 58.33%
during mentoring conversations. gl 14 38.89%
agree
Total 36 100%
i [0)
The reflection guide on the challenges faced Disagree & 8.33%
. Agree 28 77.78%
by schools in vulnerable contexts helped me Strong]
to analyse the specific teaching challenges of agreeg y 5 13.89%
my mentees. Total 36 100%
Strongly o
The guide to designing a short-term vision disagree ! 2.78%
helped me to support my mentees with Agree 21 58.33%
creating a short-term vision for their Strongly 14 38.89%
students. agree
Total 36 100%
Strongly 1 278%
disagree
The less structured activities for mentors and | Disagree 6 16.67%
mentees were a useful tool for diversifying Agree 26 72.22%
my mentoring. Strongly 3 8.33%
agree
Total 36 100%
o 1 e
The t.eachlng technlquels for effective Disagree 1 278%
learning helped me to fine-tune my
. . Agree 27 75%
mentoring to the learning needs of the Strongl
mentee. gl 7 19.44%
agree
Total 36 100%
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Table 36: Mentors’ Evaluation of the NEST Toolbox—Spain (Madrid)

To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? quency quency
Disagree 1 2.56%
Strongly 0
In general, the NEST toolbox was useful disagree 5 12.82%
because | could pick and choose the tools Agree 20 51.28%
that | found helpful. Strongly 13 33.33%
agree
Total 39 100%
Strongly 1 2.56%
disagree
In general, the tools in the NEST toolbox Disagree 4 10.26%
helped me to apply the theories learned Agree 23 58.97%
during the training in my mentoring practice. | Strongly 1 28.21%
agree
Total 39 100%
Strongly 10 25.64%
disagree
i [0)
In general, | felt overwhelmed by the number Rlsraegeree 11‘;) 223?;
of tools in the NEST toolbox. sﬁ - L0
ongly 3 7.69%
agree
Total 39 100%
Strongly 1 2.56%
disagree
The tools for the observation and feedback Disagree 3 7.69%
cycles were helpful for preparing these Agree 21 53.85%
cycles. Strongly 14 35.9%
agree
Total 39 100%
Strongly 10 25.64%
disagree
The templates for the observation and Disagree 21 53.85%
feedback cycles were difficult to use in Agree 4 10.26%
practice. Strongly 4 10.26%
agree
Total 39 100%
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To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? quency quency
Disagree 7 17.95%
The tools for the observation and feedback Agree 20 51.28%
cycles increased my confidence during these | Strongly 12 30.77%
cycles. agree
Total 39 100%
Disagree 2 2.78%
[0)
The coaching tools were helpful for preparing éﬁ;ene I 23 47.22%
mentoring conversations. gY 14 50%
agree
Total 39 100%
Disagree 2 513%
The coaching tools helped me to apply the Agree 23 58.97%
dlffer.ent coaching principles in my mentoring | Strongly 14 35.9%
practice. agree
Total 39 100%
Disagree 5 12.82%
[0)
The coaching tools increased my confidence étgr;ene I 22 56.41%
during mentoring conversations. d 12 30.77%
agree
Total 39 100%
Sronsy 1 2.63%
The reflection guide on the challenges faced . g
. Disagree 7 18.42%
by schools in vulnerable contexts helped me o
e . Agree 23 60.53%
to analyse the specific teaching challenges of Strongl
my mentees. gl 7 18.42%
agree
Total 38 100%
i [0)
The guide to designing a short-term vision Disagree & 20'51?
. Agree 17 43.59%
helped me to support my mentees with Strongl
creating a short-term vision for their gl 14 35.9%
students agree
) Total 39 100%
Disagree 8 21.05%
The less structured activities for mentors and | Agree 25 65.79%
mentees were a useful tool for diversifying Strongly 5 13.16%
my mentoring. agree
Total 38 100%
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To what extent do you agree or disagree with the

following statements about the tools provided within the F?:sz:aunt: F'::Iig‘r"i
NEST toolbox? duency duency
i [0)
The teaching techniques for effective Disagree 6 15'790/0
: . Agree 20 52.63%
learning helped me to fine-tune my Strongl
mentoring to the learning needs of the agreeg y 12 31.58%
mentee. Total 38 100%
Table 37: Mentor Communication with the Tutor—Austria
To wh_at extent do you agree or disagree .Wltl:I the _ Absolute Relative
following statements about the communication with Frequenc Frequenc
the tutor/trainer? q y q y
Agree 5 27.78%
The coordination with my tutor/trainer Strongly 13 7222%
works smoothly. agree
Total 18 100%
Agree 5 29.41%
| canreach my tutor/trainer easily when | Strongly 12 70.51%
need to getin touch. agree
Total 17 100%
Agree 3 16.67%
My tutor/trainer communicates in advance | Strongly
. 15 83.33%
when a meeting needs to be rescheduled. agree
Total 18 100%
Agree 2 11.11%
My tutor/trainer is very reliable. Strongly 16 88.89%
agree
Total 18 100%
Agree 1 5.56%
My tu.tor/tralner is on time when we havea | Strongly 17 94.44%
meeting. agree
Total 18 100%
Agree 5 29.41%
Whgn | have questlorjs, my tutor/traineris | Strongly 12 70.59%
available at short notice. agree
Total 17 100%
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Table 38: Mentor Communication with the Tutor—Belgium (Flanders)

To what extent do you agree or disagree with the

following statements about the communication with F'::sz:::: F?:Iz:‘r,l?:
the tutor/trainer? q y q y

Agree 4 36.36%
The coordination with my tutor/trainer Strongly 7 63.64%
works smoothly. agree

Total 11 100%

Agree 4 36.36%
| canreach my tutor/trainer easily when | Strongly v 63.64%
need to getin touch. agree

Total 11 100%

Disagree 1 9.09%

[0)

My tutor/trainer communicates in advance éﬁroene I 3 21.27%
when a meeting needs to be rescheduled. agreeg y 7 63.64%

Total 11 100%

Agree 3 27.27%
My tutor/trainer is very reliable. Strongly 8 72.73%

agree

Total 11 100%

Agree 4 36.36%
My tu_tor/tramer is on time when we have a | Strongly v 63.64%
meeting. agree

Total 11 100%

Agree 5 45.45%
Whgn | have questlor)s, my tutor/traineris | Strongly 6 54.55%
available at short notice. agree

Total 11 100%
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Table 39: Mentor Communication with the Tutor—Belgium (Wallonia)

To what extent do you agree or disagree with the

following statements about the communication with F':Zs::::: F?:Izz.‘;i
the tutor/trainer? q y q y
Agree 16 59.26%
The coordination with my tutor/trainer Strongly 1 40.74%
works smoothly. agree
Total 27 100%
Agree 11 44%
| can reach my tutor/trainer easily when | Strongly
: 14 56%
need to getin touch. agree
Total 25 100%
Agree 10 37.04%
My tutor/trainer communicates in advance | Strongly o
. 17 62.96%
when a meeting needs to be rescheduled. agree
Total 27 100%
Agree 9 34.62%
My tutor/trainer is very reliable. Strongly 17 65.38%
agree
Total 26 100%
Agree 10 37.04%
My tu'tor/tramer is on time when we have a | Strongly 17 62.96%
meeting. agree
Total 27 100%
Agree 9 34.62%
Whgn | have questlorjs, my tutor/traineris | Strongly 17 65.38%
available at short notice. agree
Total 26 100%
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Table 40: Mentor Communication with the Tutor—Bulgaria

To what extent do you agree or disagree with the

following statements about the communication with Absolute Relative
the tutor/trainer? Frequency Frequency
Disagree 1 1.75%
0,
The coordination with my tutor/trainer éﬁ;ene I 25 45.61%
works smoothly. gy 30 52.63%
agree
Total 57 100%
Strongly 1 172%
disagree
i (o)
| can reach my tutor/trainer easily when | Disagree 4 6.9 /%
. Agree 31 53.45%
need to getin touch. Stronal
ongly 22 37.93%
agree
Total 58 100%
0,
My tutor/trainer communicates in éﬁ;ene I 21 54.39%
advance when a meeting needs to be gl 26 45.61%
rescheduled. agree
Total 57 100%
Strongly 1 1.72%
disagree
Disagree 3 517%
My tutor/trainer is very reliable. Agree 27 46.55%
Strongly 27 46.55%
agree
Total 58 100%
Agree 20 34.48%
My tutqr/tralner is on time when we have | Strongly 38 65.52%
a meeting. agree
Total 58 100%
Strongly 1 1.75%
disagree
H [0)
When | have questions, my tutor/trainer is Disagree 2 S51%
. , Agree 28 49.12%
available at short notice. Strongl
gY 26 45.61%
agree
Total 57 100%
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Table 41: Mentor Communication with the Tutor—Romania

To what extent do you agree or disagree with the

following statements about the communication with Absolute Relative
the tutor/trainer? Frequency Frequency
Agree 7 17.5%
The coordination with my tutor/trainer Strongly 33 82 5%
works smoothly. agree
Total 40 100%
Agree 7 17.5%
| can reach my tutor/trainer easily when | Strongly 33 82 5%
need to getin touch. agree
Total 40 100%
Agree 6 15.38%
My tutor/tralrjer communicates in advance | Strongly 33 84.62%
when a meeting needs to be rescheduled. agree
Total e 100%
Agree 7 17.5%
My tutor/trainer is very reliable. Strongly 33 82.5%
agree
Total 40 100%
Agree 5 12.82%
My tu'tor/tramer is on time when we have a | Strongly 34 8718%
meeting. agree
Total 29 100%
Agree 6 15%
When | have questions, my tutor/traineris | Strongly
. : 34 85%
available at short notice. agree
Total 40 100%
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Table 42: Mentor Communication with the Tutor—Spain (Catalonia)

To what extent do you agree or disagree with the

following statements about the communication with Absolute Relative
the tutor/trainer? Frequency Frequency

Agree 3 8.33%
The coordination with my tutor/trainer Strongly 33 91.67%
works smoothly. agree

Total 36 100%

Agree 5 13.89%
| can reach my tutor/trainer easily when | Strongly 31 86.11%
need to get in touch. agree

Total 36 100%

Agree 2 5.56%
My tutor/tralrjer communicates in advance | Strongly 34 94.44%
when a meeting needs to be rescheduled. agree

Total 36 100%

Agree 1 2.78%
My tutor/trainer is very reliable. Strongly 35 97.22%

agree

Total 36 100%

Agree 2 5.56%
My tu'tor/tramer is on time when we have a | Strongly 34 94.44%
meeting. agree

Total 36 100%

Agree 3 8.33%
Whgn | have questlorjs, my tutor/traineris | Strongly 33 91.67%
available at short notice. agree

Total 36 100%
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Table 43: Mentor Communication with the Tutor—Spain (Madrid)

To what extent do you agree or disagree with the
following statements about the communication with Absolute Relative
the tutor/trainer? Frequency Frequency
Disagree 1 2.56%
[0)
The coordination with my tutor/trainer éﬁ;ene I 5 12.82%
works smoothly. Sl 33 84.62%
agree
Total 39 100%
Agree 6 15.38%
| canreach my tutor/trainer easily when | Strongly 33 84.62%
need to get in touch. agree
Total S 100%
Disagree 1 2.56%
My tutor/trainer communicates in Agree 9 23.08%
advance when a meeting needs to be Strongly 29 74.36%
rescheduled. agree
Total S 100%
Agree 6 15.38 %
My tutor/trainer is very reliable. Strongly 33 84.62%
agree
Total 39 100%
Agree 6 15.38%
My tutqr/tramer is on time when we have | Strongly 33 84.62%
a meeting. agree
Total 39 100%
Strongly 2.56%
disagree
When | have questions, my tutor/traineris | Agree 8 20.51%
available at short notice. Strongly 30 76.92%
agree
Total 39 100%
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Table 44: Mentors’ Evaluation of the Tutor—Austria

To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
[0)
My tutor/trainer is good at putting éﬁroenegly 3 16.67%
themselves in the perspective of novice 15 83.33%
teachers. agree
Total 18 100%
Agree 5 29.41%
My tutor/trainer makes clear what is Strongly 12 70.59%
expected of me as a mentor. agree
Total 17 100%
Disagree 4 23.53%
My tutor/trainer would also like to hear from éﬁ;enegly 4 2353%
us how we assess their work. 9 52.94%
agree
Total 17 100%
Disagree 1 5.56%
My tutor/trainer conveys enthusiasm for éﬁroenegly o 21.78%
working with novice teachers. 12 66.67%
agree
Total 18 100%
Disagree 2 11.76%
o)
My tutor/trainer promotes cooperation éﬁ;enegly 6 35.29%
among those who are trained by them. agree 9 52.94%
Total 17 100%
Disagree 3 17.65%
The consultations with the tutor/trainer after | Agree 6 35.29%
classroom observations are an essential Strongly
. 8 47.06%
support for me in my work as a mentor. agree
Total 17 100%
Agree 8 44.44%
My tutor/trainer alw.ays'shows a clear focus Strongly 10 55.56%
on what the mentoring is about. agree
Total 18 100%
Disagree 1 5.88%
My tutor/trainer and | have a relationship of éﬁ;enegly ! o.88%
equals. 15 88.24%
agree
Total 17 100%
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To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Disagree 1 5.56%
[0)
It is clear to me which learning objectives we éﬁ;ene i 8 A44.44%
are currently working on. gY 9 50%
agree
Total 18 100%
[0)
| can learn from my tutor/trainer how to éﬁ;ene i 8 47.06%
identify the specific teacher needs of my agreeg y 9 52.94%
mentee. Total 17 100%
Disagree 1 5.88%
o)
| can learn from my tutor/trainer how to éﬁroene i 6 39.29%
identify challenges my mentee is facing. agreeg y 10 58.82%
Total 17 100%
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Table 45: Mentors’ Evaluation of the Tutor—Belgium (Flanders)

To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
[0)
My tutor/trainer is good at putting éﬁroene i > 45:45%
themselves in the perspective of novice gY 6 54.55%
teachers agree
’ Total 11 100%
Agree 6 54 55%
My tutor/trainer makes clear what is Strongly
45.45%
expected of me as a mentor. agree
Total 11 100%
Disagree 1 10%
[0)
My tutor/trainer would also like to hear from éﬁgene i 6 60%
us how we assess their work. gY 30%
agree
Total 10 100%
Agree 4 36.36%
My tgtor/t.ramer c.onveys enthusiasm for Strongly 7 63.64%
working with novice teachers. agree
Total 11 100%
Agree 7 63.64%
My tutor/trainer promotes cooperation Strongly
: 4 36.36%
among those who are trained by them. agree
Total 11 100%
Disagree 1 9.09%
The consultations with the tutor/trainer after | Agree 9 81.82%
classroom observations are an essential Strongly
. 1 9.09%
support for me in my work as a mentor. agree
Total 11 100%
Agree 6 81.82%
My tutor/trainer always shows a clear focus | Strongly
. 5 18.18%
on what the mentoring is about. agree
Total 11 100%
Agree 9 54.55%
My tutor/trainer and | have a relationship of Strongly 5 45.45%
equals. agree
Total 11 100%
Agree 9 81.82%
It is clear to me which learning objectives we | Strongly
. 2 18.18%
are currently working on. agree
Total 11 100%
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To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Disagree 1 9.09%
| can learn from my tutor/trainer how to Agree 8 72.73%
identify the specific teacher needs of my Strongly 5 18.18%
mentee. agree
Total 11 100%
Agree 9 81.82%
| can learn from my tutor/trainer how to Strongly
. . : . 2 18.18%
identify challenges my mentee is facing. agree
Total 11 100%
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Table 46: Mentors’ Evaluation of the Tutor—Belgium (Wallonia)

To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
[0)
My tutor/trainer is good at putting éﬁroene i 4 28.33%
themselves in the perspective of novice gY 10 41.67%
teachers agree
’ Total 24 100%
Disagree 4 15.38%
(o)
My tutor/trainer makes clear what is éﬁ;ene i & 42.31%
expected of me as a mentor. gY 11 42.31%
agree
Total 26 100%
Disagree 2 8%
(o)
My tutor/trainer would also like to hear from éﬁroene I 14 6%
us how we assess their work. gl 9 36%
agree
Total 25 100%
Agree 9 34.62%
My tqtor/t'ramer c'onveys enthusiasm for Strongly 17 65.38%
working with novice teachers. agree
Total 26 100%
Agree 14 56%
My tutor/trainer promotes cooperation Strongly
, 11 44%
among those who are trained by them. agree
Total 25 100%
Gonw 1 a7
The consultations with th'e tutor/trainer Disagree 5 23.81%
after classroom observations are an
: . Agree 11 52.38%
essential support for me in my work as a Strongl
mentor. gl 4 19.05%
agree
Total 21 100%
Strongly 1 417%
disagree
1 (o)
My tutor/trainer always shows a clear focus Disagree ! 4.17%
L Agree 15 62.5%
on what the mentoring is about. Strongl
gY 7 29.17%
agree
Total 24 100%
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To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Strongly 1 4.17%
disagree
My tutor/trainer and | have a relationship of | Agree 14 58.33%
equals. Strongly 9 37.5%
agree
Total 24 100%
Strongly 1 4.35%
disagree
. . . L Disagree 3 13.04%
It is clear to me which llearnmg objectives Agree 11 47 83%
we are currently working on. Strongl
e 8 34.78%
agree
Total 23 100%
Strongly 1 4.55%
disagree
| can learn from my tutor/trainer how to Disagree 1 4.55%
identify the specific teacher needs of my Agree 16 72.73%
mentee. Strongly 4 18.18%
agree
Total 22 100%
Strongly 1 4.35%
disagree
i [0)
| can learn from my tutor/trainer how to Disagree 2 8.7%
. . . . Agree 16 69.57%
identify challenges my mentee is facing. Stronal
gY 4 17.39%
agree
Total 23 100%
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Table 47: Mentors’ Evaluation of the Tutor—Bulgaria

To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency

Disagree 5 8.62%
My tutor/trainer is good at putting Agree 35 60.34%
themselves in the perspective of novice Strongly 18 31.03%
teachers. agree

Total 58 100%

Disagree 2 3.45%
My tutor/trainer makes clear what is éﬁz)enegly 39 60.34%
expected of me as a mentor. 21 36.21%

agree

Total 58 100%

Disagree 3 5.26%
My tutor/trainer would also like to hear étgr:)enegly 24 42.11%
from us how we assess their work. 30 52.63%

agree

Total 57 100%

Disagree 1 1.75%

o)

My tutor/trainer conveys enthusiasm for éti:)enegly 2l 36.84%
working with novice teachers. 35 61.4%

agree

Total 57 100%

Agree 30 51.72%
My tutor/trainer promote's cooperation Strongly 8 48.28%
among those who are trained by them. agree

Total 58 100%

Disagree 1 1.72%
My tutor/trainer always shows a clear étgr:)enegly 30 oL72%
focus on what the mentoring is about. agree 27 46.55%

Total 58 100%

Disagree 2 3.51%

[0)

It is clear to me which learning objectives éﬁ;enegly 4l 71.93%
we are currently working on. 14 24.56%

agree

Total 57 100%
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To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Disagree 1 1.75%
| can learn from my tutor/trainer how to Agree 39 68.42%
identify the specific teacher needs of my | Strongly 17 29.82%
mentee. agree
Total 57 100%
Disagree 2 3.51%
[0)
| can learn from my tutor/trainer how to gﬁ;ene i 36 63.16%
identify challenges my mentee is facing. agreeg y 19 33.33%
Total 57 100%
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Table 48: Mentors’ Evaluation of the Tutor—Romania

To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
[0)
My tutor/trainer is good at putting éﬁroene i / 17.95%
themselves in the perspective of novice gY 32 82.05%
teachers agree
’ Total £ 100%
Agree 14 35%
My tutor/trainer makes clear what is Strongly
26 65%
expected of me as a mentor. agree
Total 40 100%
Disagree 4 10%
o)
My tutor/trainer would also like to hear from éﬁgene i 10 25%
us how we assess their work. g 26 65%
agree
Total 40 100%
Disagree 1 2.5%
[0)
My tutor/trainer conveys enthusiasm for éﬁroene i 1 21.5%
working with novice teachers. gY 28 70%
agree
Total 40 100%
Disagree 3 7.5%
o)
My tutor/trainer promotes cooperation éﬁ;ene i g 20%
among those who are trained by them. agreeg y 29 72.5%
Total 40 100%
Disagree 1 2.5%
The consultations with the tutor/trainer after | Agree 9 22.5%
classroom observations are an essential Strongly
\ 30 75%
support for me in my work as a mentor. agree
Total 40 100%
Agree 13 32.5%
My tutor/trainer always shows a clear focus | Strongly
L 27 67.5%
on what the mentoring is about. agree
Total 40 100%
Disagree 1 2.5%
0,
My tutor/trainer and | have a relationship of éﬁ:)ene i & 21.5%
equals. gY 28 70%
agree
Total 40 100%
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To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Disagree 1 2.56%
[0)
It is clear to me which learning objectives we éﬁ;enegly & 28.21%
are currently working on. 27 69.23%
agree
Total £ 100%
[0)
| can learn from my tutor/trainer how to éﬁ;enegly 15 37.5%
identify the specific teacher needs of my asree 25 62.5%
mentee. Total 40 100%
Agree 14 35%
| can learn from my tutor/trainer how to Strongly
. . . . 26 65%
identify challenges my mentee is facing. agree
Total 40 100%
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Table 49: Mentors’ Evaluation of the Tutor—Spain (Catalonia)

To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
A
My tutor/trainer is good at putting g
. . . Agree 3 8.33%
themselves in the perspective of novice Strong|
teachers. ad 32 88.89%
agree
Total 36 100%
Agree 5 13.89%
My tutor/trainer makes clear what is Strongly 31 86.11%
expected of me as a mentor. agree
Total 36 100%
Disagree 1 2.78%
[0)
My tutor/trainer would also like to hear from éﬁ;ene I 20 99:56%
us how we assess their work. g 15 41.67%
agree
Total 36 100%
Disagree 1 2.78%
[0)
My tutor/trainer conveys enthusiasm for éfrz)ene i 4 1L11%
working with novice teachers. gY 31 86.11%
agree
Total 36 100%
Disagree 2 571%
[0)
My tutor/trainer promotes cooperation éﬁroene i 10 28.57%
among those who are trained by them. agreeg y 23 65.71%
Total 35 100%
1 [0)
The consultations with the tutor/trainer Disagree ! 2.78%
. Agree 13.89%
after classroom observations are an St i
essential support formein my work as a agrrc;gg y 30 83.33%
mentor.
Total 36 100%
Disagree 1 2.78%
[0)
My tutor/trainer always shows a clear focus éﬁ;ene i 6 16.67%
on what the mentoring is about. gY 29 80.56%
agree
Total 36 100%
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To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Disagree 1 2.78%
[0)
My tutor/trainer and | have a relationship of éﬁ;ene I 13 36.11%
equals. gY 22 61.11%
agree
Total 36 100%
Disagree 1 2.78%
[0)
It is clear to me which learning objectives éﬁroene i 13 36.11%
we are currently working on. gY 22 61.11%
agree
Total 36 100%
Disagree 1 2.78%
| can learn from my tutor/trainer how to Agree 9 25%
identify the specific teacher needs of my Strongly 26 7222%
mentee. agree
Total 36 100%
Disagree 1 2.78%
[0)
| can learn from my tutor/trainer how to éﬁroene i & 30.56%
identify challenges my mentee is facing. agreeg y 24 66.67%
Total 36 100%
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Table 50: Mentors’ Evaluation of the Tutor—Spain (Madrid)

To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Disagree 2 5.13%
My tutor/trainer is good at putting Agree 7 17.95%
themselves in the perspective of novice Strongly 30 76.92%
teachers. agree
Total S5 100%
Disagree 2 5.13%
o)
My tutor/trainer makes clear what is éﬁ;ene | 9 23.08%
expected of me as a mentor. gl 28 71.79%
agree
Total £ 100%
Disagree 1 2.63%
[0)
My tutor/trainer would also like to hear from éfree I 20 92.63%
us how we assess their work. rongly 17 44.74%
agree
Total 38 100%
Agree 9 23.68%
My tgtor/t'ralner c'onveys enthusiasm for Strongly 29 76.32%
working with novice teachers. agree
Total 38 100%
Strongly 1 2.56%
disagree
1 0,
My tutor/trainer promotes cooperation Disagree 2 5'13/2
. Agree 12 30.77%
among those who are trained by them. Strongl
gY 24 61.54%
agree
Total i) 100%
Agree 8 20.51%
Stronsly 31 79.49%
The consultations with the tutor/trainer Tgt ] 39 100%
after classroom observations are an D(') d 1 > 56‘;
essential support for me in my work as a ISagree : °
mentor Agree 5 12.82%
' Strongly
33 84.62%
agree
Total i) 100%
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To what extent do you agree or disagree with the Absolute Relative
following statements about your tutor/trainer? Frequency Frequency
Disagree 1 2.56%
o)
My tutor/trainer and | have a relationship of éﬁ;ene I & 23.08%
equals. gY 29 74.36%
agree
Total S5 100%
Disagree 3 7.69%
[0)
It is clear to me which learning objectives éﬁ;ene I 13 33.33%
we are currently working on. gl 23 58.97%
agree
Total S5 100%
Disagree 2 5.13%
| can learn from my tutor/trainer how to Agree 8 20.51%
identify the specific teacher needs of my Strongly 29 74.36%
mentee. agree
Total e 100%
Disagree 1 2.56%
o)
| can learn from my tutor/trainer how to éigree i 9 23.08%
identify challenges my mentee is facing. agrrce):gg y 29 74.36%
Total 29 100%
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Table 51: Mentors’ Evaluation of the Training—Austria

To what extent do you agree or disagree with the Absolute Relative
following statements about the NEST training as a Frequenc Frequenc
whole? q y q y
Disagree 2 11.11%
[0)
Overall, the NEST training prepared me to éﬁroene I 10 25.56%
work autonomously as a mentor. &gl 6 33.33%
agree
Total 18 100%
o)
The NEST training provided me with éﬁ;ene I 6 33.33%
resources that will be useful throughout my agreeg y 12 66.67%
mentoring career. Total 18 100%
Disagree 1 5.56%
The NEST training helped me to focus my Agree 11 61.11%
mentoring on the specific needs of novice Strongly o
teachers. agree 6 33.33%
Total 18 100%
Disagree 5 27.78%
The NEST training helped me to focus my Agree 9 50%
mentorlng on the specific needs at Strongly 4 22929,
disadvantaged schools. agree
Total 18 100%
[0)
The NEST training helped me to be more éﬁroene I / 38.89%
reflective on the mentoring approach that | agreeg y 11 61.11%
use depending on the context. Total 18 100%
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Table 52: Mentors’ Evaluation of the Training—Belgium (Flanders)

To what extent do you agree or disagree with the .
. . . Absolute Relative
following statements about the NEST training as a
Frequency Frequency
whole?
Disagree 1 9.09%
[0)
Overall, the NEST training prepared me to éﬁ:)ene i > 45.45%
work autonomously as a mentor. gY 5 45.45%
agree
Total 11 100%
[0)
The NEST training provided me with éﬁ;ene i > 45.45%
resources that will be useful throughout my agreeg y 54.55%
mentoring career. Total 11 100%
o)
The NEST training helped me to focus my étgrroene | 63.64%
mentoring on the specific needs of novice gY 4 36.36%
teachers agree
’ Total 11 100%
Disagree 3 27.27%
The NEST training helped me to focus my Agree 6 54.55%
mentoring on the specific needs at Strongly 18.18%
disadvantaged schools. agree e
Total 11 100%
[0)
The NEST training helped me to be more éﬁ;ene i 4 36.36%
reflective on the mentoring approach that | agreeg y 7 63.64%
use depending on the context. Total 11 100%
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Table 53: Mentors’ Evaluation of the Training—Belgium (Wallonia)

To what extent do you agree or disagree with the

following statements about the NEST training as a SONG LA
Frequency Frequency
whole?
Agree 16 61.54%
Overall, the NEST training prepared me to Strongly 10 38.46%
work autonomously as a mentor. agree
Total 26 100%
[0)
The NEST training provided me with étgrroene I = 59:56%
resources that will be useful throughout my agreeg y 12 44.44%
mentoring career. Total 27 100%
o)
The NEST training helped me to focus my étgr;ene I 18 66.67%
mentoring on the specific needs of novice gY 9 33.33%
teachers agree
’ Total 27 100%
Strongly 3 11.54%
disagree
The NEST training helped me to focus my Disagree 13 50%
mentoring on the specific needs at Agree 8 30.77%
disadvantaged schools. Strongly 7 69%
agree
Total 26 100%
Disagree 1 3.85%
The NEST training helped me to be more Agree 17 65.38%
reflective on.w the mentoring approach that| | Strongly 8 30.77%
use depending on the context. agree
Total 26 100%
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Table 54: Mentors’ Evaluation of the Training—Bulgaria

To what extent do you agree or disagree with the .
. . . Absolute Relative
following statements about the NEST training as a
Frequency Frequency
whole?
Disagree 3 5.26%
[0)
Overall, the NEST training prepared me to éﬁ:)ene i 34 59.65%
work autonomously as a mentor. gY 20 35.09%
agree
Total 57 100%
Disagree 1 1.75%
The NEST training provided me with Agree 30 52.63%
resourc'es that will be useful throughout my | Strongly 26 45.61%
mentoring career. agree
Total 57 100%
Disagree 2 3.51%
The NEST training helped me to focus my Agree 33 57.89%
mentoring on the specific needs of novice Strongly 22 38.6%
teachers. agree
Total 57 100%
Disagree 3 5.26%
The NEST training helped me to focus my Agree 32 56.14%
mentormg on the specific needs at Strongly 27 36.6%
disadvantaged schools. agree
Total 57 100%
Disagree 2 3.51%
The NEST training helped me to be more Agree 34 59.65%
reflective OI:] the mentoring approach that | Strongly 21 36.84%
use depending on the context. agree
Total 57 100%
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Table 55: Mentors’ Evaluation of the Training—Romania

To what extent do you agree or disagree with the

following statements about the NEST training as a AEUE G
Frequency Frequency
whole?
Disagree 1 2.56%
[0)
Overall, the NEST training prepared me to éﬁ:)ene i 6 4103%
work autonomously as a mentor. gY 22 56.41%
agree
Total Eie) 100%
[0)
The NEST training provided me with éﬁ;ene i L7 43.59%
resources that will be useful throughout my agreeg y 22 56.41%
mentoring career. Total 39 100%
[0)
The NEST training helped me to focus my étgrroene | 18 Ar37%
mentoring on the specific needs of novice agreeg y 20 52.63%
teachers. Total 38 100%
Disagree 3 7.69%
The NEST training helped me to focus my Agree 18 46.15%
mentoring on the specific needs at Strongly o
disadvantaged schools. agree 18 46.15%
Total 2] 100%
[0)
The NEST training helped me to be more éﬁ;ene i 16 40%
reflective on the mentoring approach that | agreeg y 24 60%
use depending on the context. Total 40 100%
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Table 56: Mentors’ Evaluation of the Training—Spain (Catalonia)

To what extent do you agree or disagree with the following Absolute Relative
statements about the NEST training as a whole? Frequency  Frequency
Strongly 1 2.78%
disagree
. Disagree 1 2.78%
Overall, the NEST training prepared me to work Agree 15 2167%
autonomously as a mentor. St i
ronsy 19 52.78%
agree
Total 36 100%
G 1 aren
The NEST training provided me with resources &
. . Agree 11 30.56%
that will be useful throughout my mentoring Strongl
career. g 24 66.67%
agree
Total 36 100%
Strongly 1 2.78%
disagree
The NEST training helped me to focus my Disagree 2 5.56%
mentoring on the specific needs of novice Agree 14 38.89%
teachers. Strongly 19 5278%
agree
Total 36 100%
Strongly 1 2.78%
disagree
The NEST training helped me to focus my Disagree 5 13.89%
mentoring on the specific needs at Agree 19 52.78%
disadvantaged schools. Strongly 11 30.56%
agree
Total 36 100%
sy 1 2me
The NEST training helped me to be more g
. , Agree 13 36.11%
reflective on the mentoring approach that | use Stronal
depending on the context. gl 22 61.11%
agree
Total 36 100%
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Table 57: Mentors’ Evaluation of the Training—Spain (Madrid)

To what extent do you agree or disagree with the

following statements about the NEST training as a SONG LA
Frequency Frequency
whole?
Strongly 2 5.13%
disagree
. Disagree 1 2.56%
Overall, the NEST training prepared me to Agree 24 6154%
work autonomously as a mentor. Strongl
g 12 30.77%
agree
Total 39 100%
Strongly 1 256%
disagree
The NEST training provided me with Disagree 1 2.56%
resources that will be useful throughout my | Agree 12 30.77%
mentoring career. Strongly 25 64.1%
agree
Total S 100%
Strongly 1 256%
disagree
The NEST training helped me to focus my Disagree 3 7.69%
mentoring on the specific needs of novice Agree 17 43.59%
teachers. Strongly 18 46.15%
agree
Total 39 100%
Strongly 2 5.41%
disagree
The NEST training helped me to focus my Disagree 10 27.03%
mentoring on the specific needs at Agree 16 43.24%
disadvantaged schools. Strongly 9 24.329%
agree
Total 37 100%
Disagree 2 513%
The NEST training helped me to be more Agree 13 33.33%
reflective or.l the mentoring approach that| | Strongly 24 61.54%
use depending on the context. agree
Total 39 100%
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Table 58: Mentoring Focus (Mentors’ Perspective)—Austria

In your mentoring so far, to what extent have you Absolute Relative
focused on supporting novice teachers with... Frequency Frequency
Not at all 3 16.67%
To some
..teaching students with learning extent 8 44.44%
difficulties? Quite a bit 5 27.78%
Alot 2 11.11%
Total 18 100%
Not at all 4 23.53%
To some
..teaching students with language extent 6 35.29%
barriers? Quite a bit 6 35.29%
Alot 1 5.88%
Total 17 100%
Not at all 2 11.11%
To some
..teaching students with emotionaland | extent S 20.78%
behavioural difficulties? Quite a bit 5 27.78%
Alot 6 33.33%
Total 18 100%
Not at all 11 61.11%
o | | Tosome 5 27.78%
..involving parents in the learning extent
process of their children? Quite a bit 1 5.56%
Alot 1 5.56%
Total 18 100%
Not at all 1 5.88%
- Tosome 1 5.88%
..managing a diverse classroom extent
effectively? Quite a bit 9 52.94%
Alot 6 35.29%
Total 17 100%
Not at all 2 11.11%
Tosome 3 16.67%
..engaging hard-to-reach learners? extlent .
Quite a bit 7 38.89%
Alot 6 33.33%
Total 18 100%
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Table 59: Mentoring Focus (Mentors’ Perspective)—Belgium (Flanders)

In your mentoring so far, to what extent have you Absolute Relative
focused on supporting novice teachers with... Frequency Frequency
Tosome 4 36.36%
..teaching students with learning extlent .
difficulties? Quite a bit 4 36.36%
) Alot 3 27.27%
Total 11 100%
Not at all 1 9.09%
Tosome o
..teaching students with language extent 4 36.36%
barriers? Quite a bit 5 45.45%
Alot 1 9.09%
Total 11 100%
Not at all 1 9.09%
Tosome
..teaching students with emotionaland | extent 4 36.36%
behavioural difficulties? Quite a bit 3 27.27%
Alot 3 27.27%
Total 11 100%
Not at all 5 45.45%
..involving parents in the learning ::tzcr:?e 3 27.27%
process of their children? Quite a bit 3 2797%
Total 11 100%
Not at all 1 9.09%
. . Tosome 3 27.27%
..managing a diverse classroom extent
effectively? Quite a bit 5 45.45%
Alot 2 18.18%
Total 11 100%
Tosome 36.36%
extent
..engaging hard-to-reach learners? Quite a bit 4 36.36%
Alot 3 27.27%
Total 11 100%
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Table 60: Mentoring Focus (Mentors’ Perspective)—Belgium (Wallonia)

In your mentoring so far, to what extent have you Absolute Relative
focused on supporting novice teachers with... Frequency Frequency
Not at all 5 18.52%
To some
..teaching students with learning extent 10 37.04%
difficulties? Quite a bit 7 25.93%
Alot 5 18.52%
Total 27 100%
Not at all 13 48.15%
To some
..teaching students with language extent > 18.52%
barriers? Quite a bit 4 14.81%
Alot 5 18.52%
Total 27 100%
Not at all 5 18.52%
To some
..teaching students with emotionaland | extent o 18.52%
behavioural difficulties? Quite a bit 10 37.04%
Alot 7 25.93%
Total 27 100%
Not at all 13 48.15%
o | | Tosome 7 25.93%
..involving parents in the learning extent
process of their children? Quite a bit 5 18.52%
Alot 2 7.41%
Total 27 100%
Not at all 4 14.81%
- Tosome 5 18.52%
..managing a diverse classroom extent
effectively? Quite a bit 7 25.93%
Alot 11 40.74%
Total 27 100%
Not at all 4 14.81%
Tosome 6 22.22%
..engaging hard-to-reach learners? extlent .
Quite a bit 10 37.04%
Alot 7 25.93%
Total 27 100%
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Table 61: Mentoring Focus (Mentors’ Perspective)—Bulgaria

In your mentoring so far, to what extent have you Absolute Relative
focused on supporting novice teachers with... Frequency Frequency
Not at all 1 1.72%
To some
..teaching students with learning extent 14 24.14%
difficulties? Quite a bit 34 58.62%
Alot 9 15.52%
Total 58 100%
Not at all 7 12.5%
To some
..teaching students with language extent 12 21.43%
barriers? Quite a bit 30 53.57%
Alot 7 12.5%
Total 56 100%
Not at all 3 517%
To some
..teaching students with emotionaland | extent sl 53.45%
behavioural difficulties? Quite a bit 20 34.48%
Alot 4 6.9%
Total 58 100%
Not at all 6 10.53%
o | | Tosome 32 56.14%
..involving parents in the learning extent
process of their children? Quite a bit 14 24.56%
Alot 5 8.77%
Total 57 100%
Not at all 2 3.51%
- Tosome 10 17.54%
..managing a diverse classroom extent
effectively? Quite a bit 30 52.63%
Alot 15 26.32%
Total 57 100%
Not at all 1 1.79%
Tosome 16 28.57%
..engaging hard-to-reach learners? extlent .
Quite a bit 27 48.21%
Alot 12 21.43%
Total 56 100%
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Table 62: Mentoring Focus (Mentors’ Perspective)—Romania

In your mentoring so far, to what extent have you Absolute Relative
focused on supporting novice teachers with... Frequency Frequency
To some 6 15%
..teaching students with learning extlent .
difficulties? Quite a bit 19 47.5%
Alot 15 37.5%
Total 40 100%
Not at all 7 17.5%
Tosome o
..teaching students with language extent 15 37.5%
barriers? Quite a bit 10 25%
Alot 8 20%
Total 40 100%
| e s | e
g e O Quteat |16 alosw
) Alot 20 51.28%
Total S5 100%
Not at all 1 2.56%
N . . Tosome 11 28.21%
..involving parents in the learning extent
process of their children? Quite a bit 14 35.9%
Alot 13 33.33%
Total 39 100%
..managing a diverse classroom Quite a bit 18 46.15%
effectively? Alot 21 53.85%
' Total 39 100%
Tosome 1 25%
extent
..engaging hard-to-reach learners? Quite a bit 21 525%
Alot 18 45%
Total 40 100%
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Table 63: Mentoring Focus (Mentors’ Perspective)—Spain (Catalonia)

In your mentoring so far, to what extent have you Absolute Relative
focused on supporting novice teachers with... Frequency Frequency
Not at all 2 5.56%
To some
..teaching students with learning extent 1 30.56%
difficulties? Quite a bit 16 44.44%
Alot 7 19.44%
Total 36 100%
Not at all 10 27.78%
To some
..teaching students with language extent 1/ 47.22%
barriers? Quite a bit 7 19.44%
Alot 2 5.56%
Total 36 100%
Not at all 2 5.56%
To some
..teaching students with emotionaland | extent 8 22.22%
behavioural difficulties? Quite a bit 16 44.44%
Alot 10 27.78%
Total 36 100%
Not at all 9 25%
o | | Tosome 19 52.78%
..involving parents in the learning extent
process of their children? Quite a bit 6 16.67%
Alot 2 5.56%
Total 36 100%
Not at all 1 2.78%
- Tosome 1 278%
..managing a diverse classroom extent
effectively? Quite a bit 16 44.44%
Alot 18 50%
Total 36 100%
Not at all 2 5.56%
Tosome 4 1111%
..engaging hard-to-reach learners? extlent .
Quite a bit 21 58.33%
Alot 9 25%
Total 36 100%
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Table 64: Mentoring Focus (Mentors’ Perspective)—Spain (Madrid)

In your mentoring so far, to what extent have you Absolute Relative

focused on supporting novice teachers with... Frequency Frequency
Not at all 2 5.13%
Tosome o

..teaching students with learning extent 7 43.59%

difficulties? Quite a bit 16 41.03%
Alot 4 10.26%
Total 39 100%
Not at all 18 47.37%

..teaching students with language ZStZ%Te 17 44.74%

barriers? Quite a bit 3 7.89%
Total 38 100%
Not at all 3 7.89%
To some

..teaching students with emotionaland | extent 12 31.58%

behavioural difficulties? Quite a bit 14 36.84%
Alot 9 23.68%
Total 38 100%
Not at all 18 46.15%

o | | Tosome 18 46.15%

..involving parentsin the learning extent

process of their children? Quite a bit 2 513%
Alot 1 2.56%
Total 39 100%
Tosome 5 12.82%

..managing a diverse classroom extlent .

effectively? Quite a bit 19 48.72%
Alot 15 38.46%
Total 39 100%
Not at all 2 5.13%
Tosome 9 23.08%

engaging hard-to-reach learners? extlent .

’ Quite a bit 21 53.85%
A lot 7 17.95%
Total i) 100%
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Table 65: Frequency of Use of Mentoring Practices (Mentors’ Perspective)—Austria

Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Never 1 5.56%
Sometimes 1 5.56%
| start a conversation with an open Often 3 16.67%
question. Very often 6 33.33%
Always 7 38.89%
Total 18 100%
Rarely 1 5.56%
Sometimes 3 16.67%
| ask clarifying questions. Often & 44.44%
Very often 3 16.67%
Always 3 16.67%
Total 18 100%
Rarely 3 16.67%
Sometimes 4 22.22%
| ask novice teachers to elaborate on their | Often 5 27.78%
intentions and considerations for alesson. | Very often 4 22.22%
Always 2 11.11%
Total 18 100%
Sometimes 1 5.56%
| use active listening skills during often 3 16.67%
mentoring conversations. Very often J 20.55%
Always 5 27.78%
Total 18 100%
Never 3 16.67%
Rarely 1 5.56%
| confront novice teachers with mistakes sometimes & 44'44;%
they made during their lessons. Often 3 16:67%
Very often 2 11.11%
Always 1 5.56%
Total 18 100%
Sometimes 2 11.11%
| use concrete examples from the novice Otften 2 L%
teachers’ lessons during conversations. Very often > 27.78%
Always 9 50%
Total 18 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Never 2 11.76%
Rarely 3 17.65%
. . Sometimes 4 23.53%
l instruct novice teachers on how to o
structure their teaching. Often 6 35.29%
Very often 1 5.88%
Always 1 5.88%
Total 17 100%
Rarely 5 29.41%
Sometimes 6 35.29%
lamable t ress feelings which |
ercZk/gd?jjS:getshse Ieeessoi? ) Often 4 23.53%
Very often 2 11.76%
Total 17 100%
Never 1 5.88%
Rarely 5 29.41%
| help mentees to make their implicit Sometimes 5 29.41%
statements explicit. Often 4 23.53%
Very often 2 11.76%
Total 17 100%
Never 1 5.88%
Sometimes 2 11.76%
| ask for alternatives to the teaching Often 5 29.41%
implemented by novice teachers. Very often 7 41.18%
Always 2 11.76%
Total 17 100%
Never 1 5.88%
Sometimes 3 17.65%
| provide additional information on Often 2 11.76%
instruction to mentees. Very often 8 47.06%
Always 3 17.65
Total 17 100%
Never 5 29.41%
Rarely 5 29.41%
| assess the quality of novice teachers’ Sometimes 4 23.53%
teaching skills. Often 2 11.76%
Very often 1 5.88%
Total 17 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 1 5.56%
Sometimes 8 44.44%
| provide direct advice on how toimprove | Often 3 16.67%
teaching. Very often 5 27.78%
Always 1 5.56%
Total 18 100%
Sometimes 6 33.33%
| give examples of best practice from my Orften / 38.89%
own experience. Very often 4 22.22%
Always 1 5.56%
Total 18 100%
Sometimes 6 33.33%
| want novice teachers to discover the Often 7 38.89%
principles behind a good lesson on their Very often 4 22.22%
own. Always 1 5.56%
Total 18 100%
Sometimes 7 38.89%
| let my novice teachers reflect Often 7 38.89%
continuously on their professional Very often 3 16.67%
development. Always 1 5.56%
Total 18 100%
Rarely 2 11.76%
Sometimes 3 17.65%
At the end of a mentoring conversation, | Often 6 35.29%
summarise the content that we discussed. | Very often 4 23.53%
Always 2 11.76%
Total 17 100%
Sometimes 4 22.22%
| provide guidance on further professional Often > 21.78%
development opportunities. Very often 4 22.22%
Always 5 27.78%
Total 18 100%
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Table 66: Frequency of Use of Mentoring Practices (Mentors’ Perspective)—Belgium (Flanders)

Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 1 9.09%
Sometimes 2 18.18%
| start a conversation with an open Often 3 27.27%
question. Very often 1 9.09%
Always 4 36.36%
Total 11 100%
Sometimes 1 9.09%
Often 5 45.45%
| ask clarifying questions. Very often 4 36.36%
Always 1 9.09%
Total 11 100%
Rarely 1 9.09%
Sometimes 2 18.18%
| ask novice teachers to elaborate on their | Often 4 36.36%
intentions and considerations for alesson. | Very often 3 27.27%
Always 1 9.09%
Total 11 100%
Often 6 54.55%
| use active listening skills during Very often 4 36.36%
mentoring conversations. Always 1 9.09%
Total 11 100%
Never 2 18.18%
Rarely 1 9.09%
| confront novice teachers with mistakes Sometimes 6 54.55%
they made during their lessons. Often 1 9.09%
Always 1 9.09%
Total 11 100%
Often 5 45.45%
| use concrete examples from the novice Very often 3 27.27%
teachers’ lessons during conversations. Always 3 27.27%
Total 11 100%
Sometimes 5 45.45%
| instruct novice teachers on how to Often 5 45.45%
structure their teaching. Always 1 9.09%
Total 11 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 1 9.09%
| am able to address feelings which | sometimes 6 54'550%
perceived during the lesson. Often ! 9.09%
Very often 3 27.27%
Total 11 100%
Rarely 2 18.18%
Sometimes 5 45.45%
| help mentees to make their implicit Often 2 18.18%
statements explicit. Very often 1 9.09%
Always 1 9.09%
Total 11 100%
Rarely 2 18.18%
| ask for alternatives to the teaching sometimes 6 54'55;@
implemented by novice teachers. Often 2 18.18%
Very often 1 9.09%
Total 11 100%
Rarely 2 18.18%
| provide additional information on Sometimes 7 63.64%
instruction to mentees. Often 2 18.18%
Total 11 100%
Never 4 36.36%
Rarely 2 18.18%
| assess the quality of novice teachers’ Sometimes 2 18.18%
teaching skills. Often 2 18.18%
Always 1 9.09%
Total 11 100%
Rarely 4 36.36%
| provide direct advice on how toimprove | Sometimes 6 54.55%
teaching. Often 1 9.09%
Total 11 100%
Never 1 9.09%
| give examples of best practice from my Rarely. ! 9.09%
own experience. Sometimes 8 72.73%
Often 1 9.09%
Total 11 100%
Sometimes 3 27.27%
| want novice teachers to discover the Often 4 36.36%
principles behind a good lesson on their Very often 2 18.18%
own. Always 2 18.18%
Total 11 100%
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Think about the frequency with which you have used

oo . . Absolute Relative
specific mentoring practices. How often do you rely on Frequency Frequency
the following practices?
| let my novice teachers reflect Sometimes 3 27.27%
continuously on their professional Often S 45.45%
development. Very often 3 27.27%

Total 11 100%
Sometimes 3 27.27%
At the end of a mentoring conversation, | Otten 3 27.27%
summarise the content that we discussed. Very often 1 9.09%
Always 4 36.36%
Total 11 100%
Rarely 2 18.18%
| provide guidance on further professional sometimes 6 54.55%
development opportunities. Often 2 18.18%
Very often 1 9.09%
Total 11 100%
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Table 67: Frequency of Use of Mentoring Practices (Mentors’ Perspective)—Belgium (Wallonia)

Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 1 3.85%
Sometimes 5 19.23%
| start a conversation with an open Often 6 23.08%
question. Very often 7 26.92%
Always 7 26.92%
Total 26 100%
Sometimes 5 18.52%
Often 8 29.63%
| ask clarifying questions. Very often 10 37.04%
Always 4 14.81%
Total 27 100%
Rarely 4 16.67%
Sometimes 6 25%
| ask novice teachers to elaborate on their | Often 11 45.83%
intentions and considerations for alesson. | Very often 2 8.33%
Always 1 417%
Total 24 100%
Sometimes 1 3.7%
| use active listening skills during Often & 29.63%
mentoring conversations Very often 1 40.74%
' Always 7 25.93%
Total 27 100%
Never 7 30.43%
Rarely 5 21.74%
| confront novice teachers with mistakes Sometimes 7 30.43%
they made during their lessons. Often 3 13.04%
Very often 1 4.35%
Total 23 100%
Never 3 11.54%
Rarely 3 11.54%
. Sometimes 10 38.46%
| use concrete examples from the novice o
teachers’ lessons during conversations. Often 4 15.38%
Very often 4 15.38%
Always 2 7.69%
Total 26 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Never 5 19.23%
Rarely 2 7.69%
| instruct novice teachers on how to Sometimes 10 38.46%
structure their teaching. Often 7 26.92%
Very often 2 7.69%
Total 26 100%
Never 5 21.74%
Rarely 1 4.35%
| am able to address feelings which | Sometimes 4 17.39%
perceived during the lesson. Often 10 43.48%
Very often 3 13.04%
Total 23 100%
Never 1 3.85%
Rarely 2 7.69%
- - Sometimes 11 42.31%
Is?aetlre)nTeenr][tseeefptl?C?gake their implicit Often 3 30.77%
Very often 2 7.69%
Always 2 7.69%
Total 26 100%
Never 2 7.69%
Rarely 2 7.69%
| ask for alternatives to the teaching sometimes 8 30'77%
implemented by novice teachers. Often 9 34.62%
Very often 4 15.38%
Always 1 3.85%
Total 26 100%
Never 2 8%
Rarely 3 12%
. . . . Sometimes 7 28%
rovie sddiona iomationon | ofter A
Very often 3 12%
Always 3 12%
Total 25 100%
Never 15 62.5%
. . , Rarely 4 16.67%
Lsziﬁisnsgt:;ﬁgahty of novice teachers Sometimes 3 125%
Often 2 8.33%
Total 24 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 5 19.23%
| provide direct advice on how to improve | Sometimes 13 50%
teaching. Often 6 23.08%
Total 26 100%
Rarely 3 12%
Sometimes 12 48%
| give examples of best practice from my Often 7 28%
own experience. Very often 2 8%
Always 1 4%
Total 25 100%
Rarely 1 3.85%
. . Sometimes 8 30.77%
| want novice teachers to discover the o
principles behind a good lesson on their Often J 34.62%
own Very often 6 23.08%
‘ Always 2 7.69
Total 26 100%
Rarely 2 7.69%
| let my novice teachers reflect sometimes 9 34.62%
continuously on their professional Often 10 38.46%
development. Very often 3 11.54%
Always 2 7.69%
Total 26 100%
Never 2 7.69%
Rarely 2 7.69%
At the end of a mentoring conversation, | sometimes 6 23'08;%
summarise the content that we discussed. Often 1 42.31%
Very often 2 7.69%
Always 3 11.54%
Total 26 100%
Never 7 31.82%
Rarely 3 13.64%
| provide guidance on further professional | Sometimes 8 36.36%
development opportunities. Often 3 13.64%
Always 1 4.55%
Total 22 100%
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Table 68: Frequency of Use of Mentoring Practices (Mentors’ Perspective)—Bulgaria

Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Sometimes 3 517%
| start a conversation with an open Often 20 34.48%
question. Very often 19 32.76%
Always 16 27.59%
Total 58 100%
Sometimes 6 10.91%
Often 18 32.73%
| ask clarifying questions. Very often 20 36.36%
Always 11 20%
Total 55 100%
Rarely 3 5.26%
Sometimes 4 7.02%
| ask novice teachers to elaborate on their | Often 9 15.79%
intentions and considerations for alesson. | Very often 14 24.56%
Always 27 47.37%
Total 57 100%
Sometimes 2 3.45%
| use active listening skills during Often 1 18.97%
mentoring conversations. Very often 2l 36.21%
Always 24 41.38%
Total 58 100%
Never 5 8.62%
Rarely 13 22.41%
| confront novice teachers with mistakes sometimes 27 46'55;)/0
they made during their lessons. Often / 12.07%
Very often 1 1.72%
Always 5 8.62%
Total 58 100%
Rarely 1 1.72%
Sometimes 5 8.62%
| use concrete examples from the novice Often 16 27.59%
teachers’ lessons during conversations. Very often 12 20.69%
Always 24 41.38%
Total 58 100%
Rarely 3 5.26%
Sometimes 8 14.04%
| instruct novice teachers on how to Often 6 10.53%
structure their teaching. Very often 23 40.35%
Always 17 29.82%
Total 57 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Sometimes 5 8.62%
. , Often 5 8.62%
e lguiress s W enoten | 19 3276%
Always 29 50%
Total 58 100%
Rarely 2 3.51%
Sometimes 7 12.28%
| help mentees to make their implicit Often 14 24.56%
statements explicit. Very often 15 26.32%
Always 19 33.33%
Total 57 100%
Sometimes 9 15.79%
, , Often 15 26.32%
oo oraleTalves ONe S Veyoten 20| 3500
’ Always 13 22.81%
Total 57 100%
Rarely 2 3.45%
Sometimes 5 8.62%
| provide additional information on Often 18 31.03%
instruction to mentees. Very often 19 32.76%
Always 14 24.14%
Total 58 100%
Never 3 5.36%
Rarely 7 12.5%
| assess the quality of novice teachers’ sometimes > 8.93%
teaching skills. Oiten 15 26.79%
Very often 7 12.5%
Always 19 33.93%
Total 56 100%
Never 2 3.57%
Rarely 11 19.64%
| provide direct advice on how to improve sometimes 13 23.21%
teaching. Often 16 2857%
Very often 11 19.64%
Always 3 5.36%
Total 56 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 4 7.14%
Sometimes 14 25%
| give examples of best practice from my Often 12 21.43%
own experience. Very often 16 28.57%
Always 10 17.86%
Total 56 100%
Sometimes 6 10.91%
| want novice teachers to discover the Often 22 40%
principles behind a good lesson on their Very often 20 36.36%
own. Always 7 12.73%
Total 57 100%
Rarely 1 1.79%
I let my novice teachers reflect sometimes > 8.93%
continuously on their professional Often 22 39.29%
development. Very often 13 23.21%
Always 15 26.79%
Total 57 100%
Rarely 1 1.79%
Sometimes 2 3.57%
At the end of a mentoring conversation. | Often 11 19.64%
summarise the content that we discussed. | Very often 16 2857%
Always 26 46.43%
Total 57 100%
Rarely 1 1.79%
Sometimes 8 14.29%
| provide guidance on further professional | Often 16 28.57%
development opportunities. Very often 21 37.5%
Always 10 17.86%
Total 57 100%
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Table 69: Frequency of Use of Mentoring Practices (Mentors’ Perspective)—Romania

Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 1 2.5%
Sometimes 1 2.5%
| start a conversation with an open Often 12 30%
question Very often 17 42.5%
Always 9 22.5%
Total 40 100%
Sometimes 1 2.63%
Often 22 57.89%
| ask clarifying questions Very often 13 34.21%
Always 2 5.26%
Total 38 100%
Sometimes 2 5%
| ask novice teachers to elaborate on their Often 16 40?
intentions and considerations for a lesson Very often 20 2ibk
Always 2 5%
Total 40 100%
Sometimes 1 2.5%
| use active listening skills during Often 6 15%
mentoring conversations Very often 19 by
Always 14 35
Total 40 100%
Never 3 7.5%
Rarely 10 25%
| confront novice teachers with mistakes sometimes 13 32'3%
they made during their lessons Often 6 15%
' Very often 7 17.5%
Always 1 2.5%
Total 40 100%
Sometimes 1 2.5%
. Often 9 22.5%
| use concrete examples from the novice o
teachers’ lessons during conversations Very often 13 32.5%
Always 17 42.5%
Total 40 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Never 2 5%
Rarely 3 7.5%

. . Sometimes 11 27.5%
linstruct novice teachers on how to o
structure their teaching Often 14 35%

' Very often 6 15%
Always 4 10%
Total 40 100%
Rarely 1 2.5%
Sometimes 9 22.5%
| am able to address feelings which | Often 12 30%
perceived during the lesson. Very often 12 30%
Always 6 15%
Total 40 100%
Sometimes 4 10.26%
. - Often 16 41.03%
Is?aetlre)nTeenr][tseeefptl?C?gake their implicit Very often 14 35.9%
Always 5 12.82%
Total 29 100%
Rarely 3 7.5%
Sometimes 9 22.5%
| ask for alternatives to the teaching Often 12 30%
implemented by novice teachers. Very often 14 35%
Always 2 5%
Total 40 100%
Rarely 1 2.5%
Sometimes 10 25%
| provide additional information on Often 12 30%
instruction to mentees. Very often 12 30%
Always 5 12.5%
Total 40 100%
Never 1 2.5%
Rarely 6 15%
| assess the quality of novice teachers’ sometimes 10 25%
teaching skills. Often U 21.5%
Very often 7 17.5%
Always 5 12.5%
Total 40 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 7 17.5%
Sometimes 16 40%
| provide direct advice on how toimprove | Often 13 32.5%
teaching. Very often 2 5%
Always 2 5%
Total 40 100%
Rarely 1 2.5%
Sometimes 19 47.5%
| give examples of best practice from my Often 7 17.5%
own experience. Very often 8 20%
Always 5 12.5%
Total 40 100%
Sometimes 6 15%
| want novice teachers to discover the Often 8 20%
principles behind a good lesson on their Very often 17 42.5%
own. Always 9 22.5%
Total 40 100%
Sometimes 2 5%
| let my novice teachers continuously Often 10 25%
reflect on their professional development Very often 1 27.5%
" | Always 17 42.5%
Total 40 100%
Sometimes 3 7.5%
At the end of a mentoring conversation. | Oiten 12 30?)
summarise the content that we discussed Very often 10 25%
" | Always 15 37.5%
Total 40 100%
Sometimes 3 7.5%
| provide guidance on further professional Often 10 25%
development opportunities. Very often 18 45%
Always 9 22.5%
Total 40 100%
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Table 70: Frequency of Use of Mentoring Practices (Mentors’ Perspective)—Spain (Catalonia)

Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 2 5.56%
Sometimes 6 16.67%
| start a conversation with an open Often 12 33.33%
question. Very often 12 33.33%
Always 4 11.11%
Total 36 100%
Sometimes 4 11.11%
Often 18 50%
| ask clarifying questions. Very often 11 30.56%
Always 3 8.33%
Total 36 100%
Sometimes 4 11.43%
| ask novice teachers to elaborate on their Often 14 40%;
intentions and considerations for a lesson. Very often - Slli%
Always 4 11.43%
Total 35 100%
Sometimes 1 2.78%
| use active listening skills during Often / 19.44%
mentoring conversations Very often 10 2li6%
' Always 18 50%
Total 36 100%
Never 5 13.89%
Rarely 11 30.56%
| confront novice teachers with mistakes Sometimes 12 33.33%
they made during their lessons. Often 7 19.44%
Always 1 2.78%
Total 36 100%
Never 2 5.56%
Sometimes 6 16.67%
| use concrete examples from the novice Often 10 27.78%
teachers’ lessons during conversations. Very often 10 27.78%
Always 8 22.22%
Total 36 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Never 8 22.22%
Rarely 9 25%
| instruct novice teachers on how to Sometimes 12 33.33%
structure their teaching. Often 5 13.89%
Very often 2 5.56%
Total 36 100%
Rarely 2 5.71%
Sometimes 8 22.86%
| am able to address feelings which | Often 13 37.14%
perceived during the lesson. Very often 7 20%
Always 5 14.29%
Total 35 100%
Rarely 1 2.78%
Sometimes 6 16.67%
| help mentees to make their implicit Often 14 38.89%
statements explicit. Always 11 30.56%
Very often 4 11.11%
Total 36 100%
Never 1 2.86%
Rarely 3 8.57%
| ask for alternatives to the teaching Sometimes 16 45.71%
implemented by novice teachers. Often 13 37.14%
Very often 2 5.71%
Total 35 100%
Never 1 2.78%
Rarely 4 11.11%
| provide additional information on sometimes 15 4L67%
instruction to mentees. Often 12 33.33%
Very often 3 8.33%
Always 1 2.78%
Total 36 100%
Never 13 36.11%
Rarely 7 19.44%
| assess the quality of novice teachers’ sometimes ° 13.89%
teaching skills. Often / 19.44%
Very often 1 2.78%
Always 3 8.33%
Total 36 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Never 5 13.89%
Rarely 10 27.78%
| provide direct advice on how toimprove | Sometimes 16 44.44%
teaching. Often 4 11.11%
Very often 1 2.78%
Total 36 100%
Never 1 2.78%
Rarely 5 13.89%
| give examples of best practice from my Sometimes 16 44.44%
own experience. Often 12 33.33%
Very often 2 5.56%
Total 36 100%
Rarely 1 2.78%
| want novice teachers to discover the sometimes J 25%0
principles behind a good lesson on their Often 10 27.78%
own. Very often 8 22.22%
Always 8 22.22%
Total 36 100%
Sometimes 4 11.11%
| let my novice teachers reflect Often 10 27.78%
continuously on their professional Very often 14 38.89%
development. Always 8 22.22%
Total 36 100%
Sometimes 4 11.11%
At the end of a mentoring conversation. | Oiten 1 30'56;%
summarise the content that we discussed. Very often / 19.44%
Always 14 38.89%
Total 36 100%
Never 7 20%
Rarely 5 14.29%
| provide guidance on further professional sometimes 15 42.86%
development opportunities Oiten ° 14.29%
' Very often 2 5.71%
Always 1 2.86%
Total 35 100%
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Table 71: Frequency of Use of Mentoring Practices (Mentors’ Perspective)—Spain (Madrid)

Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Rarely 3 7.69%
Sometimes 8 20.51%
| start a conversation with an open Often 10 25.64%
question. Very often 12 30.77%
Always 6 15.38%
Total 39 100%
Rarely 2 5.13%
Sometimes 9 23.08%
| ask clarifying questions. Often 13 33.33%
Very often 15 38.46%
Total 29 100%
Never 1 2.56%
Rarely 6 15.38%
| ask novice teachers to elaborate on their sometimes 3 7'690?
intentions and considerations for a lesson. Often 16 41.03%
Very often 9 23.08%
Always 4 10.26%
Total S 100%
Often 8 21.05%
| use active listening skills during Very often 7 18.42%
mentoring conversations. Always 23 60.53%
Total 38 100%
Never 4 10.53%
Rarely 1 2.63%
| confront novice teachers with mistakes sometimes 14 36'84;%
they made during their lessons Often 13 34.21%
Very often 5 13.16%
Always 1 2.63%
Total 38 100%
Rarely 2 513%
Sometimes 4 10.26%
| use concrete examples from the novice Often 8 20.51%
teachers’ lessons during conversations. Very often 16 41.03%
Always 9 23.08%
Total 39 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Sometimes 15 45.45%
. . Often 12 36.36%
| instruct novice teachers on how to o
structure their teaching Very often o 15.15%
' Always 1 3.03%
Total 33 100%
Rarely 6 17.65%
Sometimes 9 26.47%
| am able to address feelings which | Often 8 23.53%
perceived during the lesson. Very often 4 11.76%
Always 7 20.59%
Total 34 100%
Rarely 2 5.88%
. . Sometimes 11 32.35%
Israe!epnrqr]ee;r}[’[seeefptl(i)c?;ake their implicit Often 10 29 41%
Very often 11 32.35%
Total 34 100%
Rarely 3 8.82%
Sometimes 9 26.47%
| ask for alternatives to the teaching Often 10 29.41%
implemented by novice teachers. Very often 11 32.35%
Always 1 2.94%
Total 34 100%
Rarely 2 6.06%
Sometimes 7 21.21%
| provide additional information on Often 14 42.42%
instruction to mentees. Very often 9 27.27%
Always 1 3.03%
Total 33 100%
Never 3 8.82%
Rarely 10 29.41%
| assess the quality of novice teachers’ sometimes 6 17.65%
teaching skills. Often & 2353%
Very often 6 17.65%
Always 1 2.94%
Total 34 100%
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Think about the frequency with which you have used

or . . Absolute Relative
specific mentoring practices. How often do you rely on ST T
the following practices?
Never 1 2.56%
Rarely 7 17.95%
| provide direct advice on how to improve sometimes 14 35.9%
teaching. Often 9 23.08%
Very often 6 15.38%
Always 2 5.13%
Total S5 100%
Rarely 7 17.95%
Sometimes 16 41.03%
| give examples of best practice from my Often 9 23.08%
own experience. Very often 6 15.38%
Always 1 2.56%
Total 29 100%
Rarely 1 2.56%
. . Sometimes 4 10.26%
| want novice teachers to discover the o
principles behind a good lesson on their Often 18 46.15%
own Very often 12 30.77%
' Always 4 10.26%
Total 29 100%
Sometimes 2 513%
| let my novice teachers reflect Often 16 41.03%
continuously on their professional Very often 13 33.33%
development. Always 8 20.51%
Total i) 100%
Rarely 3 7.89%
Sometimes 1 2.63%
At the end of a mentoring conversation. | Often 9 23.68%
summarise the content that we discussed. | Very often 10 26.32%
Always 15 39.47%
Total 38 100%
Never 2 5.13%
Rarely 6 15.38%
| provide guidance on further professional sometimes 12 30.77%
development opportunities. Oiten J 23.08%
Very often 8 20.51%
Always 2 513%
Total 39 100%
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Table 72: Self-Assessment of Mentors’ Mentoring Competences—Austria

Think about your own mentoring competence. How

would you assess your ability regarding the followin clezallge FEELE
y_ . y yreg g g Frequency Frequency
mentoring skills?
Average 2 1111%
ability
| am able to build supportive relationships High ability 11 61.11%
with my mentees. Vgry high 5 27 78%
ability
Total 18 100%
Basic o
ability ! 5:56%
| am able to encourage my mentees to Qgiﬁgge 38.89%
perceive theilr school as a professional High ability 50%
learning environment. :
Very high
. 5.56%
ability
Total 18 100%
Basic o
ability 1 556%
Average o
| am able to contribute to a growing ability 1 6L11%
professional resilience among my mentees. | High ability 5 27.78%
Very high 5.56%
ability
Total 18 100%
Average 5 27.78%
ability
| am able to advise novice teachers on how | High ability 11 61.11%
to structure their teaching. Vgry high 2 11.11%
ability
Total 18 100%
No ability 1 5.56%
Basic o
ability 3 16.67%
| am able to assess the quality of novice ngli(laiiige 22.22%
teachers’ teaching skills. High ability 8 44.44%
Very high 1111%
ability
Total 18 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following el JEEILE
. . Frequency Frequency

mentoring skills?
Average 3 16.67%
ability

. o o

| am able to address my mentees’ feelings. High aI?|I|ty 13 12.22%
Very high 2 11.11%
ability '
Total 18 100%
Average 3 16.67%
ability

| am able to give my mentees constructive | High ability 10 55.56%

feedback. Vgry high 5 27 78%
ability
Total 18 100%
Average 16.67%
ability

| am able to use active listening as a High ability 50%

strategy. Very high 33.33%
ability oo
Total 18 100%
Basic o
ability 4 22.22%
Average o

| am able to analyse my mentees’ ability 10 =39.96%

professional development needs. High ability 2 11.11%
Very high o
ability 2 11.11%
Total 18 100%
Very little 1 5.56%
ability
Basic o
ability 2 11.11%

I am able tq prompt mentees to reflect on Av.e.rage 3 16.67%

their teaching. ability
High ability 10 55.56%
Very high 0
ability 2 11.11%
Total 18 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following el JEEILE
. s Frequency Frequency
mentoring skills?
Very little 1 556%
ability
Basic o
| am able to relate to professional teaching | ability 4 22.27%
standards. Average o
ability 10 55.56%
High ability 3 16.67%
Total 18 100%
Average 5 27.78%
ability ’
| am able to deal with mentees’ mistakesin | High ability 10 55.56%
a constructive way. Very high o
ability 3 16.67%
Total 18 100%
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Table 73: Self-Assessment of Mentors’ Mentoring Competences—Belgium (Flanders)

Think about your own mentoring competence. How

would you assess your ability regarding the followin el FEELE
y_ . y yreg g g Frequency Frequency
mentoring skills?
High ability 10 90.91%
| am able to build supportive relationships Very high
. . 1 9.09%
with my mentees. ability
Total 11 100%
Average 1818%
| am able to encourage my mentees to ability
. . gemy . High ability 7 63.64%
perceive their school as a professional .
. : Very high o
learning environment. . 18.18%
ability
Total 11 100%
Average o
| am able to contribute to a growing ability 36.36%
professional resilience among my mentees. | High ability 7 63.64%
Total 11 100%
Average 36.36%
ability
| am able to advise novice teachers on how | High ability 54.55%
to structure their teaching. Vgry high 9.09%
ability
Total 11 100%
Basic o
ability 1 9.09%
| am able to assess the quality of novice Average
, . . . 27.27%
teachers’ teaching skills. ability
High ability 7 63.64%
Total 11 100%
Average 27.27%
ability
. o o
| am able to address my mentees’ feelings. High at.)'“ty 45.45%
Very high
. 27.27%
ability
Total 11 100%
Average 1818%
ability
| am able to give my mentees constructive | High ability 63.64%
feedback. Vgry high 18.18%
ability
Total 11 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following el JEEILE
. . Frequency Frequency

mentoring skills?
Average o
ability 18.18%

| am able to use active listening as a High ability 5 45.45%

strategy. Vgry high 36.36%
ability
Total 11 100%
Basic o
ability 1 9.09%
Average o

| am able to analyse my mentees’ ability 04.55%

professional development needs. High ability 27.27%
Very high o
ability 9.09%
Total 11 100%
Average o

| am able to prompt mentees to reflect on ability 5 45.45%

their teaching. High ability 6 54.55%
Total 11 100%
Average o

| am able to relate to professional teaching | ability [

standards. High ability 3 27.27%
Total 11 100%
Average o
ability 20%

| am able to deal with mentees’ mistakesin | High ability 6 60%

a constructive way. Vgry high 2 20%
ability
Total 10 100%
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Table 74: Self-Assessment of Mentors’ Mentoring Competences—Belgium (Wallonia)

Think about your own mentoring competence. How

would you assess your ability regarding the following F':ZsﬁLu:: F?:Izt;‘r:i

mentoring skills? q y q y
Basic o
ability 4 14.81%
Average o

| am able to build supportive relationships | ability / 25:93%

with my mentees. High ability 11 40.74%
Very high 5 18.52%
ability
Total 27 100%
Very little o
ability ! 3.7%
Basic 5 18.52%
ability

| am able to encourage my mentees to Average

perceive their school as a professional abilityg 7 25.93%

learning environment. High ability 10 37.04%
Very high 4 14.81%
ability
Total 27 100%
Basic o
ability 7 30.43%

| am able to contribute to a growing :t\)/iﬁ;sge 30.43%

professional resilience among my High ability 3043%

mentees. :
Very high 8.7%
ability '
Total 23 100%
Very little o
ability 2 7.41%
Basic o
ability 3 11.11%

| am able to advise novice teachers on Average o

how to structure their teaching. ability 10 37.04%
High ability 11 40.74%
Very high o
ability ! 7%
Total 27 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following F':ZsﬁLu:: F?:Izt;‘r:i
mentoring skills? q y q y
Very little o
ability 4 18.18%
Basic o
ability 7 31.82%
| am able to assess the quality of novice Average 22 73%
teachers’ teaching skills. ability S
High ability 5 22.73%
Very high 4.55%
ability '
Total 22 100%
Very little o
ability 1 3.7%
Basic o
ability 3 11.11%
| am able to address my mentees’ Average 3 29 63%
feelings. ability 2o
High ability 11 40.74%
Very high 4 14.81%
ability ’
Total 27 100%
Very little o
ability ! 4%
Basic o
ability 2 i
| am able to give my mentees Average 6 249
constructive feedback. ability 0
High ability 12 48%
Very high o
ability 4 16%
Total 25 100%
Basic o
ability 3 11.11%
Average o
| am able to use active listening as a ability 4 14.81%
strategy. High ability 15 55.56%
Very high 5 18.52%
ability '
Total 27 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following clezallge HEEUE
. . Frequency Frequency

mentoring skills?
Very little o
ability 2 8%
Basic o
ability 4 16%

| am able to analyse my mentees’ Average 10 40%

professional development needs. ability ¢
High ability 8 32%
Very high o
ability 4%
Total 25 100%
Very little o
ability 1 3.7%
Basic o
ability 4 14.81%

| am able to prompt mentees to reflect on | Average 13 4815%

their teaching. ability 4270
High ability 7 25.93%
Very high o
ability 741%
Total 24 100%
No ability 1 417%
Very little o
ability 5 20.83%
Basic 3 12.5%

. ability )

| am able to relate to professional Average

teaching standards. erag 25%
ability
High ability 33.33%
Very high o
ability AL7%
Total 24 100%
No ability 1 3.7%
aBSifi'tCy 3 11.11%

! am able to dgal with mentees’ mistakes High ability 10 37.04%

in a constructive way. .
Very high > 7 41%
ability '
Total 27 100%
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Table 75: Self-Assessment of Mentors’ Mentoring Competences—Bulgaria

Think about your own mentoring competence. How

would you assess your ability regarding the followin el FEELE
y_ . y yreg g g Frequency Frequency
mentoring skills?
Average 9 15.52%
ability
| am able to build supportive relationships High ability 30 51.72%
with my mentees. Vgry high 19 3276%
ability
Total 58 100%
Basic 0
ability ! L.72%
| am able to encourage my mentees to Qgiﬁgge 8 13.79%
perce?lve theilr school as a professional High ability 39 67.24%
learning environment. Verv hieh
ry hig 10 17.24%
ability
Total 58 100%
Basic o
ability 3 oL7%
Average o
| am able to contribute to a growing ability 13 22.41%
professional resilience among my mentees. | High ability 34 58.62%
Very high 8 13.79%
ability
Total 58 100%
Basic o
ability ! L79%
Average o
| am able to advise novice teachers on how | ability 6 10.71%
to structure their teaching. High ability 37 66.07%
Very high 12 21.43%
ability
Total 56 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following el JEEILE
. . Frequency Frequency
mentoring skills?
Very little 1 1.75%
ability
Basic o
ability 2 3.51%
| am able to assess the quality of novice Average 5 8.77%
teachers’ teaching skills. ability 70
High ability 36 63.16%
Very high 13 22.81%
ability
Total 57 100%
Basic o
ability 3 2.26%
Average 9 15.79%
| am able to address my mentees’ feelings ability
y &5 High ability 27 47.37%
Very high 18 31.58%
ability
Total 57 100%
Basic o
ability ! L75%
Average o
| am able to give my mentees constructive | ability 9 L
feedback. High ability 33 57.89%
Very high 14 24.56%
ability
Total 57 100%
Basic o
ability 2 3.51%
Average o
| am able to use active listening as a ability 9 15.79%
strategy. High ability 33 57.89%
Very high 13 22.81%
ability
Total 57 100%
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Think about your own mentoring competence. How Absolute Relative

would you assess your ability regarding the following Frequenc Frequenc

mentoring skills? q y q y
Basic .
ability ! 1.82%
Average 0

| am able to analyse my mentees’ ability 9 16.36%

professional development needs. High ability 35 63.64%
very high 10 18.18%
ability :
Total 55 100%
Basic o
ability 2 3.57%
Average 0

| am able to prompt mentees toreflecton | ability 15 26.79%

their teaching. High ability 31 55.36%
Very high 8 14.29%
ability '
Total 56 100%
Basic o
ability ! 1.79%
Average 0

| am able to relate to professional teaching | ability 12 21.43%

standards. High ability 35 62.5%
very high 8 14.29%
ability :
Total 56 100%
Basic o
ability ! L75%
Average 0

| am able to deal with mentees’ mistakes in | ability 10 17.54%

a constructive way. High ability 34 59.65%
very high 12 21.05%
ability :
Total 57 100%
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Table 76: Self-Assessment of Mentors’ Mentoring Competences—Romania

Think about your own mentoring competence. How

would you assess your ability regarding the following el Relative
mentoring skills? PR FIEGTIETE
Average o
ability 2 %
| am able to build supportive relationships | High ability 29 72.5%
with my mentees. Ve.r.y high 9 225%
ability
Total 40 100%
Average 1 2 59
| am able to encourage my mentees to ability o
. . gemy . High ability 31 77.5%
perceive their school as a professional .
. . Very high o
learning environment. . 8 20%
ability
Total 40 100%
Average o
| am able to contribute to a growin ability ) o
. ! growing High ability 30 75%
professional resilience among my Verv hich
mentees. ry nig 6 15%
ability
Total 40 100%
Average o
ability 4 10%
| am able to advise novice teachers on High ability 25 62.5%
how to structure their teaching. Ve.r.y high 1 275%
ability
Total 40 100%
Average 3 7.69%
ability
| am able to assess the quality of novice High ability 28 71.79%
teachers’ teaching skills. Very high o
ability 8 20.51%
Total S5 100%
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Think about your own mentoring competence. How

- . . Absolute Relative

would you assess your ability regarding the following

mentoring skills? PR FIEGTIETE
Average 5 12.5%
ability

| am able to address my mentees’ High ability 29 72.5%

feelings. Very high 6 15%
ability ’
Total 40 100%
High ability 27 67.5%

| am able to give my mentees Very high o

constructive feedback. ability 13 52.5%
Total 40 100%
Average 1 2.56%
ability

| am able to use active listening as a High ability 24 61.54%

strategy. Very high 14 35.9%
ability '
Total 39 100%
Average o
ability 3 7.69%

| am able to analyse my mentees’ High ability 28 71.79%

professional development needs. Very high o
ability 8 20.51%
Total £ie) 100%
Average o
ability & 9%

| am able to prompt mentees to reflect on | High ability 24 60%

their teaching. Ve'r'y high 13 32.5%
ability
Total 40 100%
Basic o
ability ! 2:5%
Average o

| am able to relate to professional ability 3 7.5%

teaching standards. High ability 24 60%
Very high 12 30%
ability
Total 40 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following el B

mentoring skills? Frequency Breauency
Average o
ability 2 %

| am able to deal with mentees’ mistakes | High ability 27 67.5%

in a constructive way. Very high 1 27 5%
ability =
Total 40 100%
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Table 77: Self-Assessment of Mentors’ Mentoring Competences—Spain (Catalonia)

Think about your own mentoring competence. How

would you assess your ability regarding the following el R
. . Frequency Frequency
mentoring skills?
Average 4 1111%
ability
| am able to build supportive relationships High ability 26 72.22%
with my mentees. Vgry high 6 16.67%
ability
Total 36 100%
Average 9 25%
| am able to encourage my mentees to ability
. . gemy . High ability 20 55.56%
perceive their school as a professional Verv high
learning environment. Ty hig 7 19.44%
ability
Total 36 100%
Basic o
ability 3 8.33%
Average o
| am able to contribute to a growing ability J 25%
professional resilience among my mentees. | High ability 23 63.89%
Very high 1 2.78%
ability
Total 36 100%
Basic o
ability 4 11.11%
Average o
| am able to advise novice teachers on how | ability 12 33.33%
to structure their teaching. High ability 18 50%
Very high 2 5.56%
ability
Total 36 100%
No ability 1 2.86%
Verylittle 1 2.86%
ability
Basic 1 2.86%
. . ability
| am able to assess the quality of novice Average
teachers’ teaching skills. abiIityg 10 28.57%
High ability 19 54.29%
Very high 3 8.57%
ability
Total 35 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following el JEEILE
. . Frequency Frequency
mentoring skills?
Basic o
ability 2 5.56%
Average 7 19.44%
| am able to address my mentees’ feelings ability
y &5 ["High ability 15 41.67%
Very high 12 33.33%
ability
Total 36 100%
Average 5 13.89%
ability
| am able to give my mentees constructive | High ability 22 61.11%
feedback. Very high
. 9 25%
ability
Total 36 100%
Basic o
ability 1 2.86%
Average o
| am able to use active listening as a ability 3 8.57%
strategy. High ability 19 54.29%
Very high 12 34.29%
ability
Total 35 100%
Basic o
ability 3 8.33%
Average o
| am able to analyse my mentees’ ability 1 30.56%
professional development needs. High ability 21 58.33%
Very high 1 2.78%
ability
Total 36 100%
Basic o
ability 1 2.78%
Average o
| am able to prompt mentees to reflect on ability 6 16.67%
their teaching. High ability 24 66.67%
Very high 5 13.89%
ability
Total 36 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following F':ZsﬁLu:: F?«flitei‘r,li
mentoring skills? q y q y
Basic o
ability 1 2.78%
Average o
| am able to relate to professional teaching | ability 1 30.56%
standards. High ability 19 52.78%
Very high 5 13.89%
ability
Total 36 100%
Average 8 22.22%
ability '
| am able to deal with mentees’ mistakesin | High ability 22 61.11%
a constructive way. Vgry high 6 16.67%
ability
Total 36 100%
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Table 78: Self-Assessment of Mentors’ Mentoring Competences—Spain (Madrid)

Think about your own mentoring competence. How Absolute Relative
would you assess your ability regarding the following Frequenc Frequenc
mentoring skills? q y q y
Basic o
ability 2 513%
Average o
| am able to build supportive relationships ability 6 15.38%
with my mentees. High ability 26 66.67%
Very high 5 12.82%
ability ’
Total 39 100%
Basic o
ability 3 (Rt
| am able to encourage my mentees to :t\;iﬁ;?/ge 8 20.51%
perce?lve theilr school as a professional High ability 25 64.1%
learning environment. Verv high
Ty nig 3 7.69%
ability
Total e 100%
No ability 1 2.56%
Basic o
ability 1 2.56%
| am able to contribute to a growing Qg/iﬁsge 17 43.59%
professional resilience among my mentees. High ability 19 48.72%
Very high 1 2.56%
ability
Total S5 100%
Basic o
ability 2 513%
Average o
| am able to advise novice teachers on how | ability 18 46.15%
to structure their teaching. High ability 17 43.59%
Very high 2 513%
ability '
Total S5 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following el JEEILE
. . Frequency Frequency
mentoring skills?
Verylittle 1 2.56%
ability
Basic o
ability 4 10.26%
lam able,to assess thg quality of novice Av.e?rage 15 38.46%
teachers’ teaching skills. ability
High ability 16 41.03%
Very high 3 7.69%
ability
Total 39 100%
Verylittle 1 2.56%
ability
Basic o
ability ! 2:56%
| am able to address my mentees’ feelings. Qgiﬁgge 13 33.33%
High ability 15 38.46%
Very high 9 23.08%
ability
Total e 100%
Average 9 24.32%
ability
| am able to give my mentees constructive | High ability 22 59.46%
feedback. Vgry high 6 16.22%
ability
Total 37 100%
Average 10 26.32%
ability
| am able to use active listening as a High ability 16 42.11%
strategy. Very high 12 31.58%
ability
Total 38 100%
Basic o
ability 4 10.53%
Average o
| am able to analyse my mentees’ ability - stk
professional development needs. High ability 14 36.84%
Very high 2 526%
ability
Total 38 100%
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Think about your own mentoring competence. How

would you assess your ability regarding the following F‘::sﬁL“:: F'::'it;‘r"i

mentoring skills? q y q y
Basic .
ability ! 263%
Average 0

| am able to prompt mentees to reflecton | ability 10 26.32%

their teaching. High ability 24 63.16%
Very high 3 7.89%
ability :
Total 38 100%
Basic .
ability 3 8.11%
Average 0

| am able to relate to professional teaching | ability 14 37.84%

standards. High ability 18 48.65%
Very high 2 5 41%
ability ’
Total 37 100%
Basic o
ability ! 263%
Average 0

| am able to deal with mentees’ mistakes in | ability 1 28.95%

a constructive way. High ability 19 50%
Very high 7 18.42%
ability :
Total 38 100%
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Table 79: Percentage of Novice Teachers in the Control Group With Mentor Support

Yes 150 28.63%

Mentor No 374 71.37%
Support

Table 80: Percentage of Novice Teachers in the Control Group With Mentor Support. by Education System

Belgium Yes 83.33%
[0)
(Flanders) _16 .67%
Belgium Yes 60.76%
[0)
(Wallonia) _39 24%
Yes 14.63%
Bulgaria 175 85.37%
Mentor _
Support Yes 20.41%
Romania 79.59%
_
Yes 40.74%
Spain (Catalonia) |N 59.26%
Yes 21.11%
Spain (Madrid) 78.89%

R,
Q
0Q
]
w
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Novice Educator Support and Training (NEST)

Table 81: Novice Teachers’ Gender by Group

Novice Teacher Female 377 72.64%
Male 142 27.36%
Control Group ‘Total 519 | 100% |
Female 286 75.26%
Novice Teacher Male 93 24.47%
Intervention Group | Other 1 0.26%

Table 82: Novice Teachers’ Gender by Education System and Group

Female 14 58.33% 8 66.67%
Belgium (Flanders) Male 10 41.67% 4 33.33%
Female 26 70.27% 53 67.09%
Belgium (Wallonia) Male 11 29.73% 26 32.91%
Female 93 79.49% 160 78.05%
Bulgaria Male 24 20.51% 45 21.95%
Female 54 91.53% 46 88.46%
Romania Male 5 8.47% 6 11.54%
Total | 59 | 100% | 52 | 100% |
Female 53 75.71% 43 53.09%
Spain (Catalonia) Male 17 24.29% 38 46.91%
Total | 70 | 100% | 8 | 100% |
Female 46 63.01% 67 74.44%
Spain (Madrid) Male 26 35.62% 23 25.56%
b Other 1 1.37% 0 -
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Table 83: Novice Teachers’ Age in Years by Group

Variable Group N M SD Mdn | Range
(N;(;/Lljc[:)e Teacher Intervention 380 3203 8.01 30 20-56
Age .
Novice Teacher Control 518 3278 778 31 20-56
Group
Table 84: Novice Teachers’ Age in Years by Education System and Group
Variable Education System | Group N SD | Mdn | Range
Novice Teacher
Intervention 24 | 31.08 89 27 | 22-51
Belgium (Flanders) | Group
Novice Teacher | 15 | 3555 | g4 | 27 |22-45
Control Group
Novice Teacher
Intervention 37 | 3219 10.1 28 | 21-52
Belgium (Wallonia) | Group
Novice Teacher | ;g | 5951 | g44 | 26 |21-55
Control Group
Novice Teacher
Intervention 117  33.68 | 7.04 33 | 23-52
Bulgaria Group
Novice Teacher | 4| 3595 | 676 | 32 | 21-50
Age Control Group
g Novice Teacher
Intervention 59 | 26.69 | 694 25 120-48
Romania Group
Novice Teacher | o | 3553 gg4 | 31 |20-56
Control Group
Novice Teacher
Intervention 70 | 31.74 | 7.66 29 | 22-55
Spain (Catalonia) | Group
Novice Teacher | g1 | 3409 | 787 | 32 |23-53
Control Group
Novice Teacher
Intervention 73 | 3422 | 841 32 |23-56
Spain (Madrid) Group
Novice Teacher | g4 | 3454 | 783 | 32 |25-56
Control Group
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Table 85: Novice Teachers’ Teaching Experience in Years by Group

Variable Group N M SD Mdn | Range
Teaching Novice Teacher 380 193 | 142 | 2 | 0-5
. . Intervention Group
Experience in Novice Teacher
Years 519 2.27 1.51 2 0-5
Control Group
Table 86: Novice Teachers’ Teaching Experience in Years by Education System and Group
Variable Zaliezin Group N M SD | Mdn | Range
System
. Novice Teacher 24| 117 | 103 | 1 | 0-5
Belgium Intervention Group
(Flanders) Novice Teacher 12 142 125 1 0-3
Control Group
| Novice Teacher 37| 192 | 148 2  0-5
Belgium Intervention Group
(Wallonia) Novice Teacher 79 | 127 136 1 0-5
Control Group
Novice Teacher 117 188 139 2 | 0-5
. Intervention Group
Bulgaria Novice Teacher
Teaching Control Group 205| 246 L4z 3 0-5
Experience NowceTgacher 59 | 141 125 1 0-5
. Intervention Group
Romania Novice Teacher
52 | 204 1.62 2 0-5
Control Group
Novice Teacher 70 233 135 | 2 05
, . Intervention Group
Spain (Catalonia) Novice Teacher
81 | 181 115 2 0-5
Control Group
Novice Teacher 73| 221 | 152 | 2 0-5
. . Intervention Group
Spain (Madrid) Novice Teacher
90 | 3.38 1.29 4 0-5
Control Group
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Table 87: Novice Teachers’ Route to Entrance into the Teaching Profession by Group

Absolute Relative
Group Type of Entrance F
requency Frequency

| entered the teaching profession...

via regular teacher education 323 85%

and/or training.

| entered the teaching profession...
Novice Teacher via an alternative pathway (e.g. 42 11.05%
Intervention Group | fast-track training).

| entered the teaching profession...

without any teacher education or 15 3.95%

teacher training.

Total 380 100%

| entered the teaching profession...

via regular teacher education 424 81.7%

and/or training.

| entered the teaching profession...
Novice Teacher via an alternative pathway (e.g. 69 13.29%
Control Group fast-track training).

| entered the teaching profession...

without any teacher education or 26 5.01%

teacher training.

Total 519 100%
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Table 88: Novice Teachers’ Route to Entrance into the Teaching Profession by Education System and Group

Educati Type of Entrance Intervention Group Control Group

ucation

System l entered the teaching Absolute Relative | Absolute Relative
profession... Frequency|Frequency Frequency Frequency
via regular tgacher education 17 70.83% 8 66.67%
and/or training.

. via an alternative pathway (e.g. o o
Belgium fast-track training). 4 16.67% 2 16.67%
(Flanders) without any teacher education

ytea 3 12.5% 2 16.67%
or teacher training.
Total 24 100% 12 100%
via regular tgacher education 31 83.78% el 89.87%
and/or training.
Belgium via an alternajcl\'/e pathway (e.g. > 5.41% 3 3.8%
. fast-track training).
(Wallonia) without any teacher education
yrea 4 10.81% 5 6.33%
or teacher training.
Total 37 100% 79 100%
via regulalj tgacher education 78 66.67% 135 65.85%
and/or training.
. via an alternajcl\'/e pathway (e.g. 33 28.21% 55 26.83%
Bulgaria fast-track training).
without any tgapher education 6 513% 15 732%
or teacher training.
Total 117 100% 205 100%
via regular tgacher education 56 94.92% 45 86.54%
and/or training.
. via an alternajcl\'/e pathway (e.g. > 3.39% 5 9.62%
Romania [fast-track training).
without any tgapher education 1 169% > 3.85%
or teacher training.
Total 59 100% 52 100%
via regular tgacher education 69 98.57% 77 95.06%
and/or training.

, via an alternative pathway (e.g. B o
Spain . |fast-track training). 0 3 379
(Catalonia) without any teacher education

yrea 1 1.43% 1 1.23%
or teacher training.
Total 70 100% 81 100%
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Spain
(Madrid)

via regular teacher education o o
and/or training. 72 98.63% 88 97.78%
via an alternative pathway (e.g. o o
fast-track training). ! 1.37% ! 111%
without any teacher education 1 111%
or teacher training. 70

Page 337



Novice Educator Support and Training (NEST)

Table 89: Organisation of Mentoring (Novice Teachers’ Perspective)—Belgium (Flanders)

To what extent do you agree or
disagree with the following

Intervention Group

Control Group

Absolute Relative Absolute Relative
SEICIED SElr TN Frequenc Frequenc Frequenc Frequenc
organisation of your mentoring? q y q y q y q y
Strongly 1 1.41% 2 10.53%
My mentor takes dllsagree
suﬁficient time for Disagree 4 5.63% 1 5.26%
: Agree 22 30.99% 8 42.11%
our mentoring Strongl
conversations. agreeg y 44 61.97% 8 42.11%
Total 71 100% 19 100%
Strongly 3 4.23% 1 526%
My mentor takes disagree
Suﬁﬂcien Cimete Disagree 2 2.82% 2 10.53%
observe my Agree 23 32.39% 8 42.11%
classroom teaching. g‘gr‘;gg'y 43 60.56% 4211%
Total 71 100% 19 100%
| Strongly 1 1.41% -
I know well in disagree
advance when my Disagree 0 0% 2 10.53%
mentor will visit me Agree 17 23.94% 8 42.11%
fora clas§room Strongly 53 74.65% 47 37%
observation. agree
Total 71 100% 19 100%
Strongly 22 30.99% 26.32%
disagree
My mentoring Disagree 22 30.99% 6 31.58%
conversations were | Agree 13 18.31% 6 31.58%
rescheduled often. g;rrcewe]gly 14 19.72% > 10.53%
Total 71 100% 19 100%
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Table 90: Organisation of Mentoring (Novice Teachers’ Perspective)—Belgium (Wallonia)

To what extent do you agree or
disagree with the following

Intervention Group

Control Group

Absolute Relative Absolute Relative
SELEIEDEED A Frequenc Frequenc Frequenc Frequenc
organisation of your mentoring? q y q y q y q y
Strongly 8.82% 7 15.22%
My mentor takes dllsagree
Suﬁiﬁden Ctimo fop | Disasree 3 8.82% 5 10.87%
: Agree 21 61.76% 19 41.3%
our mentoring Strongl
conversations. agreeg y 20.59% 15 32.61%
Total 34 100% 46 100%
i.if;’;‘ié 24.24% 17 38.64%
gﬂﬁf:zlee”:ftrltmaﬁz Disagree 16 48.48% 14 31.82%
. Agree 8 24.24% 7 15.91%
observe my Strongl
classroom teaching. agreeg y 3.03% 6 13.64%
Total 33 100% 44 100%
| Strongly 9 26.47% 19 45.24%
I know well in disagree
advance when my Disagree 8 23.53% 8 19.05%
mentor will visit me Agree 16 47.06% 8 19.05%
fora clas§room Strongly 2.949% 16.67%
observation. agree
Total 34 100% 42 100%
gltsr;’grg;é 13 38.24% 31 68.89%
My mentoring Disagree 11 32.35% 11 24.44%
conversations were | Agree 9 26.47% 3 6.67%
rescheduled often. Strongly
1 2.94% 0 --
agree
Total 34 100% 45 100%
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Table 91: Organisation of Mentoring (Novice Teachers’ Perspective)—Bulgaria

To what extent do you agree or
disagree with the following

Intervention Group

Control Group

Absolute Relative Absolute Relative
SELEIEDEED A Frequenc Frequenc Frequenc Frequenc
organisation of your mentoring? q y q y q y q y
Strongly 1 0.89% 1 3.57%
My mentor takes disagree
suﬁficient time for disagree 3 2.68% 1 3.57%
: Agree 36 32.14% 17 60.71%
our mentoring Strongl
conversations. agreeg y 72 64.29% 32.14%
Total 112 100% 28 100%
Strongly 0 0% 3 10.71%
My mentor takes disagree
Suﬁﬂcien e te Disagree 7 6.36% 4 14.29%
observe my Agree 41 37.27% 14 50%
classroom teaching. g’grzggly 62 56.36% 25%
Total 110 100% 28 100%
| Strongly 2 1.85% 0 -
I know well in disagree
advance when my Disagree 6 5.56% 9 32.14%
mentor will visit me Agree 53 49.07% 14 50%
fora clas§room Strongly 47 43.52% 5 17.86%
observation. agree
Total 108 100% 28 100%
gltsr;’grgéé 55 50.93% 11 39.29%
My mentoring Disagree 42 38.89% 11 39.29%
conversations were | Agree 8 7.41% 5 17.86%
rescheduled often. g;rrcewe]gly 3 278% 1 3.579%
Total 108 100% 28 100%
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Table 92: Organisation of Mentoring (Novice Teachers’ Perspective)—Romania

To what extent do you agree or
disagree with the following

Intervention Group

Control Group

Absolute Relative Absolute Relative
SELEIEDEED A Frequenc Frequenc Frequenc Frequenc
organisation of your mentoring? q y q y q y q y
Strongly 1 1.72% 1 1111%
My mentor takes disagree
s );ficient time for Disagree ! L.72% 0 =
. : Agree 22 37.93% 7 77.78%
our mentoring Strongl
conversations. gY 34 58.62% 1 11.11%
agree
Total 58 100% 9 100%
Strongly 1 172% 1 1111%
My mentor takes disagree
< );ficient time to Disagree 1 1.72% 1 11.11%
. Agree 22 37.93% 6 66.67%
observe my Strongl
classroom teaching. agreeg y 34 58.62% 1 11.11%
Total 58 100% 9 100%
| Strongly 1 172% 1 1111%
I know well in disagree
advance when my Disagree 2 3.45% 2 22.22%
mentor will visit me Agree 23 39.66% 6 66.67%
fora clas§room Strongly 32 5517% 0 B
observation. agree
Total 58 100% 9 100%
Strongly 15 25.86% 2 22.22%
disagree
My mentoring Disagree 26 44.83% 5 55.56%
conversations were | Agree 9 15.52% 2 22.22%
rescheduled often. Strongly 8 13.79% 0 B
agree
Total 58 100% 9 100%
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Table 93: Organisation of Mentoring (Novice Teachers’ Perspective)—Spain (Catalonia)

To what extent do you agree or
disagree with the following

Intervention Group

Control Group

Absolute Relative Absolute Relative
SEICIED SElr TN Frequenc Frequenc Frequenc Frequenc
organisation of your mentoring? q y q y q y q y
Strongly 0 - 1 3.03%
My mentor takes disagree
. iiﬁdent e Disagree 2 2.9% 9 27.27%
. : Agree 20 28.99% 12 36.36%
our mentoring Strongl
conversations. agreeg y 47 68.12% 11 33.33%
Total 69 100% 33 100%
Strongly 0 - 1 3.03%
My mentor takes disagree
. ﬁﬂdent s Disagree 3 4.35% 8 24.24%
olE)serve oy Agree 25 36.23% 14 42.42%
classroom teaching. g’grzggly 41 59.42% 10 30.3%
Total 69 100% 33 100%
| Strongly 0 - 2 6.06%
I know well in disagree
advance when my Disagree 0 -- 4 12.12%
mentor will visit me Agree 12 17.39% 11 33.33%
fora clas§room Strongly 57 82 61% 16 48.48%
observation. agree
Total 69 100% 33 100%
gltsr;’grgéé 16 23.53% 6 18.18%
My mentoring Disagree 22 32.35% 13 39.39%
conversations were | Agree 19 27.94% 11 33.33%
rescheduled often. g;rrcewe]gly 1 16.18% 3 9.09%
Total 68 100% 33 100%
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Table 94: Organisation of Mentoring (Novice Teachers’ Perspective)—Spain (Madrid)

To what extent do you agree or
disagree with the following

Intervention Group

Control Group

Absolute Relative Absolute Relative
SEICIED SElr TN Frequenc Frequenc Frequenc Frequenc
organisation of your mentoring? q y q y q y q y
Strongly 1 1.41% 2 10.53%
My mentor takes dllsagree
suﬁficient time for Disagree 4 5.63% 1 5.26%
: Agree 22 30.99% 8 42.11%
our mentoring Strongl
conversations. agreeg y 44 61.97% 8 42.11%
Total 71 100% 19 100%
Strongly 3 4.23% 1 526%
My mentor takes disagree
Suﬁﬂcien Cimete Disagree 2 2.82% 2 10.53%
observe my Agree 23 32.39% 8 42.11%
classroom teaching. g‘gr‘;gg'y 43 60.56% 4211%
Total 71 100% 19 100%
| Strongly 1 1.41% -
I know well in disagree
advance when my Disagree 0 0% 2 10.53%
mentor will visit me Agree 17 23.94% 8 42.11%
fora clas§room Strongly 53 74.65% 47 37%
observation. agree
Total 71 100% 19 100%
Strongly 22 30.99% 26.32%
disagree
My mentoring Disagree 22 30.99% 6 31.58%
conversations were | Agree 13 18.31% 6 31.58%
rescheduled often. g;rrcewe]gly 14 19.72% > 10.53%
Total 71 100% 19 100%
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Table 95: Mentoring Focus (Novice Teachers’ Perspective)—Belgium (Flanders)

To what extent did the Intervention Group Control Group
B re_cewed Absolute Relative Absolute Relative
focus on supporting you
with... Frequency | Frequency | Frequency | Frequency
aNHOt at 3 14.29% 1 10%
teaching students To
-t & some 13 61.9% 8 80%
with learning
e . extent
difficulties? Quite a
bit 5 23.81% 1 10%
Total 21 100% 10 100%
aNHOt at 6 28.57% 1 10%
To
..teaching students | some 10 47.62% 6 60%
with language extent
o :
barriers? Siltute a 4 19.05% 3 30%
A Lot 1 476% 0 -
Total 21 100% 10 100%
Zlﬁ)t at 2 9.52% 1 10%
..teaching students | To
with emotionaland | some 12 57.14% 7 70%
behavioural extent
L e :
difficulties? Siltute a 7 33.33% > 20%
Total 21 100% 10 100%
aNHOt at 9 42.86% 2 20%
. Vi t To
~INVOIVINE parents 1 oo e 10 47.62% 5 50%
in the learning
. extent
process of their Quite a
children? bit 2 9.52% 3 30%
A lot 21 100% 10 100%
Total 9 42.86% 2 20%
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To what extent did the Intervention Group Control Group
;nentormg you re-cewed Absolute Relative Absolute Relative
ocus on supporting you

with.. Frequency | Frequency | Frequency | Frequency
aNHOt at 1 4.76% 0 -
To

..managing a some 12 5714% 4 40%

diverse classroom extent

) 5 :

effectively” Siltjlte a 7 33.33% 40%
A Lot 1 4.76% 2 20%
Total 21 100% 10 100%
2'”‘“ at 4.76% 1 10%
To

. some 11 52.38% 4 40%

..engaging hard-to-
extent

reach learners? Quite a
bi‘t‘ 7 33.33% 4 40%
Alot 2 9.52% 1 10%
Total 21 100% 10 100%
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Table 96: Mentoring Focus (Novice Teachers’ Perspective)—Belgium (Wallonia)

To what extent did the Intervention Group Control Group
mentoring you received Absolute Relative Absolute Relative
focus on supporting you to... Frequency | Frequency | Frequency | Frequency
g'lft at 9 26.47% 14 31.82%
To
..teaching students | some 8 23.53% 12 27.27%
with learning extent
s I :
difficulties” Si;nte a 1 32.35% 12 27 27%
A lot 6 17.65% 6 13.64%
Total 34 100% 44 100%
aNHOt at 21 61.76% 28 63.64%
To
..teaching students | some 8 23.53% 9 20.45%
with language extent
barriers? Quitea
bit 4 11.76% 7 15.91%
A lot 2.94% 0 -
Total 34 100% 44 100%
g'not at 9 26.47% 12 27.27%
. To
~teaching students | . 11 32.35% 16 36.36%
with emotional and extent
behavioural Quite a
difficulties? bit 13 38.24% 10 22.73%
A lot 1 2.94% 6 13.64%
Total 34 100% 44 100%
Z?t at 18 54.55% 20 44.44%
involving parents I
- gp some 9 27.27% 12 26.67%
in the learning extent
process of their Quite a
children? bit 5 15.15% 9 20%
A lot 3.03% 4 8.89%
Total 33 100% 45 100%
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To what extent did the Intervention Group Control Group

mentoring you received Absolute Relative Absolute Relative

focus on supporting you to... Frequency | Frequency | Frequency | Frequency
g'lft at 9 26.47% 1 24.44%
To

..managing a some 15 4412% 13 28.89%

diverse classroom extent

) - .

effectively: Si;“te a 6 17.65% 12 26.67%
A lot 4 11.76% 9 20%
Total 34 100% 45 100%
’a\'lft at 12 35.29% 13 28.89%
To

. some 11 32.35% 8 17.78%

..engaging hard-to-
extent

reach learners? Quite a
bit 26.47% 14 31.11%
A lot 2 5.88% 10 22.22%
Total 34 100% 45 100%
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Table 97: Mentoring Focus (Novice Teachers’ Perspective)—Bulgaria

To what extent did the Intervention Group Control Group
mentoring you received Absolute Relative Absolute Relative
focus on supporting you to... Frequency | Frequency | Frequency | Frequency
:;’t at 2 177% 5 16.67%
To
..teaching students | some 28 24.78% 9 30%
with learning extent
e I .
difficulties® Si;nte a 63 55.75% 11 36.67%
A lot 20 17.7% 5 16.67%
Total 113 100% 30 100%
aNHOt at 7 6.25% 5 16.67%
To
..teaching students | some 39 34.82% 9 30%
with language extent
o :
barriers: Si‘t“te a 48 42.86% 1 36.67%
A lot 18 16.07% 5 16.67%
Total 112 100% 30 100%
g'not at 6 5.36% 2 6.67%
: To
~teaching students | o 44 39.29% 9 30%
with emotional and extent
behavioural Quite a
difficulties? bit 47 41.96% 12 40%
A lot 15 13.39% 7 23.33%
Total 112 100% 30 100%
Morat 10 8.93% 5 16.67%
involving parents o
- &b some 49 43.75% 10 33.33%
in the learning extent
process of their Quite a
children? bit 44 39.29% 10 33.33%
Alot 9 8.04% 5 16.67%
Total 112 100% 30 100%
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To what extent did the Intervention Group Control Group

mentoring you received Absolute Relative Absolute Relative

focus on supporting you to... Frequency | Frequency | Frequency | Frequency
:;’t at 5 4.46% 4 13.33%
To

..managing a some 34 30.36% 9 30%

diverse classroom extent

) - .

effectively? e 53 47.32% 1 36.67%
A lot 20 17.86% 6 20%
Total 112 100% 30 100%
’a\'lft at 4 3.57% 4 13.33%
To

. some 27 24.11% 7 23.33%

..engaging hard-to-
extent

reach learners? Quite a
bit 54 48.21% 15 50%
A lot 27 24.11% 4 13.33%
Total 112 100% 30 100%
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Table 98: Mentoring Focus (Novice Teachers’ Perspective)—Romania

To what extent did the Intervention Group Control Group
mentoring you received Absolute Relative Absolute Relative
focus on supporting you to... Frequency | Frequency | Frequency | Frequency
Horet 5 8.62% 1 10%
To
..teaching students | some 19 32.76% 3 30%
with learning extent
e T o .
difficulties® Si;nte a 16 2759% 60%
A lot 18 31.03% 0 --
Total 58 100% 10 100%
aNHOt at 9 15.25% 1 10%
To
..teaching students | some 26 44.07% 5 50%
with language extent
o :
barriers” Siltute a 10 16.95% 20%
A lot 14 23.73% 2 20%
Total 59 100% 10 100%
Porat 0 - 5 8.47%
. To
~teaching students | o 2 20% 15 25.42%
with emotional and extent
behavioural Quite a
difficulties? bit 60% 17 28.81%
A lot 2 20% 22 37.29%
Total 10 100% 59 100%
Notat 6 10.34% 0 -
all
involving parents o
- gD some 9 15.52% 5 50%
in the learning
. extent
process of their Quite a
children? bit 20 34.48% 50%
Alot 23 39.66% 0 --
Total 58 100% 10 100%
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To what extent did the Intervention Group Control Group

mentoring you received Absolute Relative Absolute Relative

focus on supporting you to... Frequency | Frequency | Frequency | Frequency
:;’t at 2 3.39% 0 -
To

..managing a some 10 16.95% 4 40%

diverse classroom extent

) - .

effectively? Si;“te a 17 28.81% 40%
A lot 30 50.85% 2 20%
Total 59 100% 10 100%
Hort 4 6.78% 0 -
To

. some 14 23.73% 4 40%

..engaging hard-to-
extent

reach learners? Quite a
bit 16 27.12% 40%
A lot 25 42.37% 2 20%
Total 59 100% 10 100%
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Table 99: Mentoring Focus (Novice Teachers’ Perspective)—Spain (Catalonia)

To what extent did the Intervention Group Control Group
mentoring you received Absolute Relative Absolute Relative
focus on supporting you to... Frequency | Frequency | Frequency | Frequency
g'”Ot at 10 14.93% 8 24.24%
To
..teaching students | some 36 53.73% 15 45.45%
with learning extent
e T o .
difficulties® Si;nte a 14 20.9% 8 2424%
A lot 7 10.45% 2 6.06%
Total 67 100% S5 100%
aNHOt at 24 35.29% 12 36.36%
To
..teaching students | some 24 35.29% 13 39.39%
with language extent
e :
barriers: Si‘t“te a 15 22.06% 5 15.15%
A lot 5 7.35% 3 9.09%
Total 68 100% 33 100%
aNHOt at 13 19.12% 7 21.21%
teaching students | 1©
~1eaching students 1 o, o 22 32.35% 13 39.39%
with emotional and extent
behavioural Quite a
difficulties? bit 20 29.41% 11 33.33%
A lot 13 19.12% 2 6.06%
Total 68 100% 33 100%
g'lft at 26 38.24% 15 45.45%
. Vi ¢ To
~INVOIVINE Parents 1 o o 29 42.65% 10 30.3%
in the learning extent
process of their Quite a
children? bit 11.76% 7 21.21%
A lot 5 7.35% 1 3.03%
Total 68 100% S5 100%
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To what extent did the Intervention Group Control Group

mentoring you received Absolute Relative Absolute Relative

focus on supporting you to... Frequency | Frequency | Frequency | Frequency
:;’t at 1 147% 2 6.06%
To

..managing a some 20 29.41% 14 42.42%

diverse classroom extent

) - .

effectively? e 24 35.29% 10 30.3%
A lot 23 33.82% 7 21.21%
Total 68 100% 33 100%
’a\'lft at 3 4.48% 5 15.63%
To

. some 22 32.84% 15 46.88%

..engaging hard-to- extent

reach learners? Quite a
bit 24 35.82% 28.13%
A lot 18 26.87% 3 9.38%
Total 67 100% 32 100%
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Table 100: Mentoring Focus (Novice Teachers’ Perspective)—Spain (Madrid)

To what extent did the Intervention Group Control Group
mentoring you received Absolute Relative Absolute Relative
focus on supporting you to... Frequency | Frequency | Frequency | Frequency
2'”‘“ at 6 8.33% 6 31.58%
To
..teaching students | some 31 43.06% 7 36.84%
with learning extent
e T o .
difficulties® Si;nte a 20 2778% 5 26.32%
A lot 15 20.83% 1 5.26%
Total 72 100% 9 100%
aNHOt at 25 35.21% 10 55.56%
To
..teaching students | some 24 33.8% 6 33.33%
with language extent
e :
barriers: Si‘t“te . 19 26.76% 2 11.11%
A lot 3 4.23%
Total 71 100% 18 100%
aNHOt at 7 9.72% 2 10.53%
teaching students | 1©
~1eaching students 1 o, o 23 31.94% 10 52.63%
with emotional and
. extent
behavioural Quite a
difficulties? bit 29 40.28% 6 31.58%
A lot 13 18.06% 1 5.26%
Total 72 100% 19 100%
g'lft at 25 35.21% 21.05%
. Vi ¢ To
~INVOIVINE Parents 1 o o 28 39.44% 12 63.16%
in the learning
. extent
process of their Quite a
children? bit 13 18.31% 1 5.26%
A lot 5 7.04% 2 10.53%
Total 71 100% 19 100%
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To what extent did the Intervention Group Control Group

mentoring you received Absolute Relative Absolute Relative

focus on supporting you to... Frequency | Frequency | Frequency | Frequency
g'lft at 2 2.82% 4 21.05%
To

..managing a some 14 19.72% 6 31.58%

diverse classroom extent

) - .

effectively? Si;“te a 30 4225% 31.58%
A lot 25 35.21% 3 15.79%
Total 71 100% 9 100%
’a\'lft at 3 4.23% 2 10.53%
To

. some 18 25.35% 9 47.37%

..engaging hard-to- extent

reach learners? Quite a
bit 30 42.25% 31.58%
A lot 20 2817% 2 10.53%
Total 71 100% 19 100%
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Table 101: Frequency of Use of Mentoring Practices (Novice Teachers’ Perspective)—Belgium (Flanders)

Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative

mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 0 -- 0 --

My mentor star_ts a|Exactly as often as | 21 100% 9 90%

conversation with |needed

an open question. |Too often 0 -- 1 10%
Total 21 100% 10 100%
Not often enough 0 -- 0 --

My mgntor asks |Exactly as oftenas| 21 100% 10 100%

clarifying needed

questions. Too often 0 -- 0 --
Total 21 100% 10 100%

My mentorasks  |Not often enough 4 19.05% 2 20%

me .to elal?orate on |Exactly as often as | 17 80.95% 7 70%

my intentions and |needed

considerations for |Too often 0 -- 1 10%

alesson. Total 21 100% 10 100%

My mentoruses |Not often enough 0 -- 1 10%

acjclve Ilsfcenlng Exactly as oftenas | 20 100% 8 80%

skills during our needed

mentoring Too often 0 -- 1 10%

conversations. Total 20 100% 10 100%

My mentor Not often enough 3 14.29% 1 10%

confronts me

du”ng (.)ur Exactly as oftenas| 18 85.71% 9 90%

mentoring needed

conversations with

mistakes | made in Too often 0 N 0 a

my lessons. Total 21 100% 10 100%

My mentoruses |Not often enough 2 10% 1 10%

concrete Exactly as oftenas | 18 90% 9 90%

examples from my |needed

lessons during our |Too often 0 -- 0 --

conversations. Total 20 100% 10 100%
Not often enough 3 14.29% 1 10%

My mentor Exactly as oftenas |

instructs me on y 18 85.71% 9 90%
needed

how to structure

my teaching Too often 0 -- 0 --

) Total 21 100% 10 100%
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Please indicate how satisfied you are
with the frequency with which your

Intervention Group

Control Group

: - Absolute | Relative | Absolute @ Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
My mentor helps |Not often enough 5 23.81% 1 10%
me to make my Exactly as often as | 16 76.19% 9 90%
implicit needed s ’
statements Too often 0 -- 0 --
explicit. Total 21 100% 10 100%

Not often enough 3 14.29% 0 --
My mentor asks Exactly as often as |
for alternatives to y 18 85.71% 10 100%
. needed
the teaching | T f 0 0
implemented. 00 often — —
Total 21 100% 10 100%
My mentor Not often enough 2 9.52% 0 --
provides me with |Exactly as oftenas| 19 90.48% 9 90%
additional needed e ’
information on Too often 0 -- 1 10%
instruction. Total 21 100% 10 100%
Not often enough 2 9.52% 1 10%
My mentor Exactly as oftenas |
assesses the y 19 90.48% 9 90%
uality of m needed
’?each?/n ski)I/Is Toooften 0 — 0 —
ESHIS I7otal 21 100% 10 100%
My mentor Not often enough 2 9.52% 1 10%
provides direct Exactly as oftenas | 19 90 48% 9 90%
adviceon how to |needed ' ¢ ’
improve my Too often 0 -- 0 --
teaching. Total 21 100% 10 100%
My mentor gives |Not often enough 5 23.81% 0 -
exam.ples of best |Exactly as oftenas| 16 76.19% 10 100%
practice from needed
his/her own Too often 0 -- 0 --
experience. Total 21 100% 10 100%
My mentor lets me |Not often enough 1 5% 0 -
discover the Exactly as oftenas | 17 859% 10 100%
principles behind a |needed
good lesson on my | Too often 2 10% 0 --
own. Total 20 100% 10 100%
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Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute = Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
My mentor gives |Not often enough 2 9.52% 0 --
me impulses to Exactly as oftenas | 19 9048% 10 100%
reflect needed
continuously on  |Too often 0 -- 0 --
my professional | ) 21 100% 10 100%
development.
Atthe end of a Not often enough 1 4.76% 0 --
mentoring Exactl ft i
conversation. my Xactly as often as 20 95.24% 9 90%
mentor needed
summarises the  |Too often 0 - 1 10%
content that we
discussed. Total 21 100% 10 100%
My mentor Not often enough 3 14.29% 0 --
provides guidance
on further Exactly as often as|| 18 85 71% 10 100%
. needed
professional
opportunities. Total 21 100% 10 100%
My mentor has Not often enough V4 33.33% 0 -
concrete ideas Exactly as oftenas | o o
about how | should needed 14 66.67% 9 100%
teach the subject |Too often 0 -- 0 --
matter. Total 21 100% 9 100%
Not often enough 5 23.81% 0 -
My mentor Exactly as oftenas |
supports me in y 16 76.19% 10 100%
. ) needed
trying out different
teaching methods, ghogorten o — 0 —
& "|Total 21 100% 10 100%
me the Exactly as often as | 20 95.24% 10 100%
opportunity to needed
draw my own Too often 1 4.76% 0] -=
conclusions. Total 21 100% 10 100%
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Table 102: Frequency of Use of Mentoring Practices (Novice Teachers’ Perspective)—Belgium (Wallonia)

Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 6 17.65% 8 18.6%
My mentor starts Exactly as oftenas|
a conversation needer 27 79.41% 35 81.4%
wtlthhS?ir;r?pen Too often 1 2.94% 0 --
d ‘ Total 34 100% 43 100%
Not often enough 6 17.65% 13 29.55%
My mentor asks |Exactly as oftenas | 27 79.41% 30 68.18%
clarifying needed e e
questions. Too often 1 2.94% 1 2.27%
Total 34 100% 44 100%
My mentorasks |Not often enough 13 38.24% 19 43.18%
me to elaborate |Exactly as oftenas| o o
on my intentions |needed 20 58.82% 22 50%
and Too often 1 2.94% 3 6.82%
g‘l’gssé‘if{at'ons for | 1o tal 34 100% 44 100%
My mentoruses |Not often enough 4 11.76% 8 18.18%
active listening Exactly as oftenas| 8 82 359 34 77 27%
skills duringour  |needed =27 7o
mentoring Too often 2 5.88% 2 4.55%
conversations. Total 34 100% 44 100%
My mentor Not often enough 10 30.3% 16 37.21%
confronts me
during our Exactly as often as| o o
mentoring needed 23 69.7% 25 58.14%
co'nver.satlons Too often 0 -- 2 4.65%
with mistakes |
madeinmy Total 33 100% 43 100%
My mentoruses |Not often enough 13 39.39% 17 39.53%
concrete Exactly as often as| 20 60.61% 24 5581%
examples from my needed
lessons during our | Too often 0 -- 2 4.65%
conversations. Total 33 100% 43 100%
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Please indicate how satisfied you are
with the frequency with which your

Intervention Group

Control Group

: - Absolute @ Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 12 36.36% 22 52.38%
My mentor Exactly as often as ||
instructs me on 21 63.64% 17 40.48%
how to structure needed
my teaching Too often 0 -- 3 7.14%
y ’ Total 33 100% 42 100%
My mentor helps |Not often enough 10 31.25% 14 33.33%
me t.o .make my Exactly as often as | 27 68.75% 26 61.9%
implicit needed
statements Too often 0 -- 2 4.76%
explicit. Total 32 100% 42 100%
Not often enough 9 27.27% 16 37.21%
My mentor asks Exactly as often as|
for alternatives to d 3(; 23 69.7% 26 60.47%
the teaching | neede
imolemented Too often 1 3.03% 1 2.33%
P  [Total 33 100% 43 100%
My mentor Not often enough 8 24.24% 12 27.91%
pr0\./|.des me with |Exactly as oftenas| 25 75.76% 29 67.44%
additional needed
information on Too often 0 -- 2 4.65%
instruction. Total 35 100% 43 100%
Not often enough 14 46.67% 21 50%
My mentor Exactly as often as|
assesses the needeB(; 16 53.33% 20 47.62%
’?::c“r:?/nOferi)I/ Is Too often 0 -- 1 2.38%
§SKIS- ITotal 30 100% 42 100%
My mentor Not often enough 9 28.13% 12 28.57%
proyldes direct Exactly as often as | 22 68.75% 8 66.67%
advice on how to |needed
improve my Too often 1 3.13% 2 4.76%
teaching. Total 32 100% 42 100%
My mentor gives |Not often enough 5 14.71% 10 23.26%
exam'ples of best |Exactly as often as| 28 82 35% 30 69.77%
practice from needed
his/her own Too often 1 2.94% 3 6.98%
experience. Total 34 100% 43 100%
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Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
My mentor lets me Not often enough 5 15.15% 12 28.57%
d|§co.ver the . Exactly as oftenas| 8 84.85% 26 61.9%
principles behind a|needed

good lesson on my|Too often 0 -- 4 9.52%
own. Total 33 100% 42 100%
My mentor gives |Not often enough 9 26.47% 15 34.88%
me impulses to Exactly as often as || 25 73.53% 26 60.47%
reflect needed

continuouslyon | Too often 0 -- 2 4.65%
my professional - fr ) 34 100% 43 100%
development.

Attheendofa  Not often enough 10 29.41% 16 37.21%
mentoring Exactly as oftenas|

conversation. my y 23 67.65% 25 58.14%
mentor needed

summarises the |Too often 1 2.94% 2 4.65%
content that we 5 ;
discussed. Total 34 100% 43 100%
My mentor Not often enough 11 33.33% 18 42.86%
provides guidance |Exactly as often as | 21 63.64% 21 50%
on further needed

professional Too often 1 3.03% 3 7.14%
development

opportunities. Total 35 100% 42 100%
My mentor has Not often enough 15 45.45% 16 38.1%
concrete ideas Exactly as often as | o o
about how | should needed 7 51.52% 22 52.38%
teach the subject |Too often 1 3.03% 4 9.52%
matter. Total 33 100% 42 100%
My mentor Not often enough 15 45.45% 18 42.86%
supports me in Exactly as often as| 17 51.529% 23 54.76%
trying out needed

different teaching | Too often 1 3.03% 1 2.38%
methods. Total 33 100% 42 100%
My mentor gives |Not often enough 6 18.18% 9 20.93%
me the . Exactly as often as | 5 75.76% 30 69.77%
opportunity to needed

draw my own Too often 2 6.06% 4 9.3%
conclusions. Total 33 100% 43 100%
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Table 103: Frequency of Use of Mentoring Practices (Novice Teachers’ Perspective)—Bulgaria

Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative

mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 5 4.46% 4 13.33%

My mentor starts Exactly as oftenas|

a conversation needer 102 91.07% 22 73.33%

with anopen  Too often 5 4.46% 4 13.33%

d ’ Total 112 100% 30 100%
Not often enough 3 2.68% 4 13.33%

My mgntor asks |Exactly as oftenas| 94 83.93% 20 66.67%

clarifying needed

questions. Too often 15 13.39% 6 20%
Total 112 100% 30 100%

My mentorasks  INot often enough 3 2.68% 6 20%

me to elaborate Exactl ft i

onmy intentions | —Xactly asoftenas 88 78.57% 18 60%

and needed

alesson. Total 112 100% 30 100%

My mentoruses |Not often enough 3 2.68% 3 10%

acjclve Ils"cenmg Exactly as oftenas| a3 7411% 15 50%

skills during our needed

mentoring Too often 26 23.21% 12 40%

conversations. Total 112 100% 30 100%

My mentor Not often enough 2 1.79% 6 20%

confronts me

during our Exactly as often as| o o

mentoring needed 87 77.68% 16 53.33%

conversations

with mistakes | Too often 23 20.54% 8 26.67%

made in my Total 112 100% 30 100%

lessons.

My mentoruses |Not often enough 5 4.46% 6 20%

concrete Exactly as often as| 87 77 68% 17 56.67%

examples from my needed

lessons during our | Too often 20 17.86% 7 23.33%

conversations. Total 112 100% 30 100%
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Please indicate how satisfied you are Intervention Group Control Group
with the frequency Wiﬂ] which AL Absolute | Relative @ Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
[0) [0)
wymertor - Netotenenonsh 5 adete 516Gl
instructs me on 92 82.14% 18 60%
how to structure needed
my teaching. Too often 15 13.39% 7 23.33%
Total 112 100% 30 100%
My mentor helps |Not often enough 5 4.42% 3 10%
me t.o .make my Exactly as often as | 08 86.73% 21 70%
implicit needed
statements Too often 10 8.85% 6 20%
explicit. Total 113 100% 30 100%
Not often enough 5 4.42% 2 6.67%
My mentor asks Exactly as often as|
for alternatives to 97 85.84% 22 73.33%
the teaching | needed
implemented. Too often 11 9.73% 6 20%
Total 113 100% 30 100%
My mentor Not often enough 9 7.96% 4 13.79%
prO\./i.des me with |Exactly as oftenas| 82 72 57% 18 62.07%
additional needed
information on Too often 22 19.47% 7 24.14%
instruction. Total 113 100% ZIe 100%
Not often enough 3 2.65% 4 13.33%
My mentor Exactly as oftenas|
assesses the needed 88 77.88% 20 66.67%
?é‘aaé'ﬁ’n‘;fsrﬂms Too often 22 19.47% 6 20%
) Total 113 100% 30 100%
My mentor Not often enough 2 1.79% 4 13.33%
proyides direct Exactly as often as | a8 78.57% 20 66.67%
advice on how to |needed
improve my Too often 22 19.64% 6 20%
teaching. Total 112 100% 30 100%
My mentor gives |Not often enough 7 6.19% 3 10%
exam'ples of best |Exactly as often as| 80 70.8% 16 53.33%
practice from needed
his/her own Too often 26 23.01% 11 36.67%
experience. Total 113 100% 30 100%
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Please indicate how satisfied you are
with the frequency with which your

Intervention Group

Control Group

: - Absolute @ Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
My mentor lets me Not often enough 1 0.89% 0 --
d|§co.ver the . Exactly as oftenas| 08 87.5% 19 63.33%
principles behind a|needed
good lesson on my|Too often 13 11.61% 11 36.67%
own. Total 112 100% 30 100%
My mentlor gives  |Not often enough 4 3.54% 5 16.67%
me impulses to
reflect Sxacth asoftenast 85 75.22% 17 56.67%
continuously on 5 )
my professional Too often 24 21.24% 8 26.67%
development. Total 113 100% 30 100%
At the end of a Not often enough 2 1.77% 6 20%
mentoring Exactly as often as |
conversation.my needed 88 77.88% 15 50%
mentor
summarisesthe |1, jeron 23 20.35% 9 30%
content that we
discussed. Total 113 100% 30 100%
My mentor Not often enough 5 4.46% 6 20.69%
provides guidance |Exactly as often as | 90 80.36% 17 58.62%
on further needed
professional Too often 17 15.18% 6 20.69%
development o 5
opportunities. Total 112 100% 29 100%
My mentor has Not often enough 3 2.65% 6 20%
concrete ideas Exactly as often as | o o
about how | should/needed 92 BL.42% 18 60%
teach the subject |Too often 18 15.93% 6 20%
matter. Total 113 100% 30 100%
My mentor Not often enough 3 2.65% 3 10%
supports mein Exactly as often as| o o
trying out needed 82 72.57% 18 60%
different teaching |Too often 28 24.78% 9 30%
methods. Total 113 100% 30 100%
me the . Exactly as often as | 91 81.25% 18 60%
opportunity to needed
draw my own TOO Often 20 1786% 1]. 3667%
conclusions. Total 112 100% 30 100%
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Table 104: Frequency of Use of Mentoring Practices (Novice Teachers’ Perspective)—Spain (Catalonia)

Please indicate how satisfied you are Intervention Group Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative

mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 1 1.45% 11 33.33%

My mentor starts Exactly as often as ||

a conversation needed 67 97.1% 22 66.67%

W:Jtehsfiggpe” Too often 1 1.45% 0 -

d ’ Total 69 100% 33 100%
Not often enough 0 -- 4 12.12%

My mgntor asks |Exactly as oftenas| 67 971% 29 87.88%

clarifying needed

questions. Too often 2 2.9% 0 --
Total 69 100% S5 100%

My mentorasks  |Not often enough 0 -- 7 21.21%

me to glaborgte Exactly as often as| 62 9118% 25 75.76%

on my intentions |needed

and Too often 6 8.82% 1 3.03%

considerations for r 68 100% 33 100%

alesson.

My mentoruses |Not often enough 2 2.94% 5 15.63%

acjclve Ilsjcenmg Exactly as oftenas| 64 94.12% 27 84.38%

skills during our needed

mentoring Too often 2 2.94% 0 --

conversations. Total 68 100% 32 100%

My mentor

Confronts me NOt Often enough 13 1884% 6 1875%

during our

mentoring Exagtl;(; asoftenas| 56 81.16% 23 71.88%

conversations eeae

with mistakes | Too often 0 -- 3 9.38%

made in my

lessons. Total 69 100% 32 100%

My mentoruses |Not often enough 2 2.9% 8 24.24%

concrete Exactly as often as| 65 94.2% 23 697%

examples from my needed

lessons during our | Too often 2 2.9% 2 6.06%

conversations. Total 69 100% 33 100%
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Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 13 18.84% 6 18.18%
My mentor Exactly as often as ||
instructs me on 55 79.71% 27 81.82%
how to structure needed
mv teachin Too often 1 1.45% 0 --
y & Total 69 100% 33 100%
Not often enough 1 1.47% 8 24.24%
My mentor helps Exactly as often as ||
me to make my 64 94.12% 24 72.73%
. . needed
implicit
statements Too often 3 4.41% 1 3.03%
explicit. Total 68 100% 33 100%
Not often enough 3 4.48% 11 33.33%
My mentor asks Exactly as often as|
for alternatives to y 64 95.52% 19 57.58%
the teaching | needed
S eg : Too often 0 - 3 9.09%
b ) Total 67 100% 33 100%
My mentor Not often enough 14 20.59% 9 27.27%
proy@es me with |Exactly as oftenas | 54 79.41% 21 63.64%
additional needed
information on Too often 0 -- 3 9.09%
instruction. Total 68 100% S5 100%
Not often enough 6 8.82% 4 12.12%
My mentor Exactly as often as|
assesses the o defj 62 91.18% 27 81.82%
?eujc“ﬁ’n‘;fsngms Too often 0 - 2 6.06%
’ Total 68 100% S5 100%
My mentor Not often enough 6 8.7% 6 18.18%
proyldes direct Exactly as oftenas| 63 91.3% 25 75.76%
adviceonhow to |needed
improve my Too often 0 -- 2 6.06%
teaching. Total 69 100% S5 100%
My mentor gives |Not often enough 6 8.7% 8 24.24%
exam.ples of best |Exactly as oftenas| 62 89.86% 20 60.61%
practice from needed
his/her own Too often 1 1.45% 5 15.15%
experience. Total 69 100% 33 100%
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Please indicate how satisfied you are Intervention Group Control Group
with the frequency with which your Absolute | Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
My mentor lets me Not often enough 6 8.82% 5 15.15%
d|§co.ver the . Exactly as oftenas| 59 86.76% 24 72 73%
principles behind a|needed
good lesson on my | Too often 3 4.41% 4 12.12%
own. Total 68 100% 33 100%
My mentor gives  Not often enough 4 5.97% 5 15.15%
me impulses to Exactly as often as|
reflect 61 91.04% 26 78.79%
, needed
continuously on 5 5
my professional Too often 2 2.99% 2 6.06%
development. Total 67 100% B85 100%
Attheendofa  Notoften enough 4 5.97% 11 33.33%
mentoring
conversation. my ExaCtIy as oftenas| 61 91.04% 21 63.64%
mentor needed ' '
summarises the 144 often 2 2.99% 1 3.03%
content that we
discussed. Total 67 100% 313 100%
My mentor Not often enough 13 19.12% 11 33.33%
provides guidance |Exactly as often as | 55 80.88% 2 66.67%
on further needed
professional Too often 0 -- 0 --
development 5 o
opportunities. Total 68 100% 33 100%
My mentor has Not often enough 12 17.65% 5 15.15%
concrete ideas Exactly as often as | o o
about how | should needed 55 80.88% 29 75.76%
teach the subject |Too often 1 1.47% 3 9.09%
matter. Total 68 100% 33 100%
My mentor Not often enough 2 2.99% 6 18.18%
supports mein Exactly as often as| o o
trying out needed 65 97.01% 25 75.76%
different teaching | Too often 0 -- 2 6.06%
methods. Total 67 100% 33 100%
My mentor gives |Not often enough 1 1.45% 4 12.12%
me the Exactly as often as | 64 92 75% 26 78.79%
opportunity to needed o7 IR
draw my own Too often 4 5.8% 3 9.09%
conclusions. Total 69 100% 33 100%
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Table 105: Frequency of Use of Mentoring Practices (Novice Teachers’ Perspective)—Spain (Madrid)

Please indicate how satisfied you are
with the frequency with which your

Intervention Group

Control Group

: - Absolute @ Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 2 2.78% 3 15.79%
My mentor starts Exactly as oftenas|
a conversation needer 64 88.89% 16 84.21%
\é]VLIJEehs?ir;r?pen Too often 6 8.33% 0 -
’ Total 72 100% 19 100%
Not often enough 1 1.39% 3 15.79%
My mgntor asks |Exactly as oftenas| 67 93.06% 16 84.21%
clarifying needed
questions. Too often 4 5.56% 0 --
Total 72 100% 19 100%
My mentorasks  |Not often enough 2 2.78% 3 15.79%
me to elaborate
on myintentions | Exactly asoftenas| 63 87.5% 16 84.21%
and needed
considerations for Too often 7 9.72% 0 -
alesson. Total 72 100% 19 100%
My mentoruses |Not often enough 2 2.78% 4 21.05%
acjclve Ilsfcenlng Exactly as oftenas| 63 875% 14 73.68%
skills duringour  |needed
mentoring Too often 7 9.72% 1 5.26%
conversations. Total 72 100% 19 100%
My mentor Not often enough 10 14.29% 5 26.32%
confronts me
during our Exactly as often as| o o
mentoring needed 58 82.86% 14 73.68%
conversations
madeinmy Total 70 100% 19 100%
lessons. © ©
My mentoruses |Not often enough 1 1.41% 5 26.32%
concrete Exactly as often as| 68 95.77% 14 73.68%
examples from my needed
lessons during our | Too often 2 2.82% 0 --
conversations. Total 71 100% 19 100%
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Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
Not often enough 6 8.33% 4 21.05%
My mentor Exactly as often as ||
instructs me on needed 65 90.28% 15 78.95%
fr:qoyvt/[;gcsr’:irrl:gture Too often 1 1.39% 0 --
’ Total 72 100% 19 100%
My mentor helps |Not often enough 4 5.63% 4 21.05%
me to make my Exactly as often as | 63 88.73% 15 78.95%
implicit needed ' '
statements Too often 4 5.63% 0 --
explicit. Total 71 100% 19 100%
Not often enough 2 2.78% 5 26.32%
My mentor asks Exactly as often as|
for alternatives to needed 66 91.67% 13 68.42%
It:qf)lteer?q‘;m?eg ! Toooften 4 5.56% 1 526%
Total 72 100% e 100%
My mentor Not often enough 7 9.72% 3 15.79%
provides me with |Exactly as oftenas | 61 84.72% 15 78.95%
additional needed ' '
information on Too often 4 5.56% 1 5.26%
instruction. Total 72 100% e 100%
Not often enough 4 5.56% 3 15.79%
My mentor Exactly as oftenas|
assesses the needed 64 88.89% 13 68.42%
?é‘aaé';?’n‘;fsrﬂﬁ’ls_ Too often 4 5.56% 3 15.79%
Total 72 100% 19 100%
My mentor Not often enough 7 9.72% 3 16.67%
provides direct Exactly as often as | o o
adviceonhow to |needed 62 86.11% 13 72.22%
improve my Too often 3 417% 2 11.11%
teaching. Total 72 100% 18 100%
My mentor gives |Not often enough 12 16.67% 2 10.53%
examples of best |Exactly as often as | o o
practice from needed o7 79.17% 16 84.21%
his/her own Too often 3 417% 1 5.26%
experience. Total 72 100% 19 100%
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Please indicate how satisfied you are

Intervention Group

Control Group

with the frequency with which your Absolute | Relative | Absolute | Relative
mentor used the following practices. Frequency Frequency Frequency Frequency
My mentor lets me|Not often enough 4 5.63% 4 21.05%
discover the Exactly as oftenas| 60 84.51% 15 78.95%
principles behind a|needed e ' ?
good lesson on my|Too often 7 9.86% 0 --
own. Total 71 100% 19 100%
My mentor gives |Not often enough 2 2.82% 4 21.05%
me impulses to Exactly as often as | o o
reflect needed 62 87.32% 15 78.95%
continuouslyon | Too often 7 9.86% 0 --
my professional - fr ) 71 100% 19 100%
development.

Attheendofa  Not often enough 2 2.78% 8 4211%
mentoring Exactly as oftenas|

conversation. my neede}é 66 91.67% 11 57.89%
mentor )

contentthatwe . 72 100% 19 100%
discussed.

My mentor Not often enough 8 11.27% 4 21.05%
provides guidance Exactly as often as|

on further o deﬁ 59 83.1% 15 78.95%
professional

opportunities. Total 71 100% 19 100%
My mentor has Not often enough 4 5.63% 4 21.05%
concrete ideas Exactly as often as | o o
about how | should/needed 65 9L.55% 14 73.68%
teach the subject |Too often 2 2.82% 1 5.26%
matter. Total 71 100% 19 100%
My mentor Not often enough 3 4.17% 2 10.53%
supports mein Exactly as often as| o o
trying out needed 65 90.28% 16 84.21%
different teaching | Too often 4 5.56% 1 5.26%
methods. Total 72 100% 19 100%
My mentor gives |Not often enough 0 -- 0 --
me the Exactly as oftenas| 69 95.83% 18 94.74%
opportunity to needed ' ¢ 0
draw my own Too often 3 417% 1 5.26%
conclusions. Total 72 100% 19 100%
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Table 106: Assessment of Mentors’ Mentoring Competences (Novice Teachers’ Perspective)—Belgium
(Flanders)

. Intervention Group Control Group
Lt Wh?t AL ELEEIER IS Absolute | Relative | Absolute @ Relative
following statements about your mentor?
Frequency Frequency | Frequency Frequency
Strongly 0 - 0 -
M ¢ K disagree
b Sglgi]ﬁn ;; Wororstic\)/r; Disagree 1 4.76% 0 --
uliding a supp Agree 11 52.38% 7 70%
relationship with me as Strongl
mentee. agreeg y 9 42.86% 3 30%
Total 21 100% 10 100%
S.trongly 0 - 0 -
My mentor encourages me disagree
toy erceive my schoolas a Disagree L 4.76% ! 10%
bercelve my sct Agree 14 66.67% 7 70%
professional learning Strongl
environment. agreeg y 28.57% 2 20%
Total 21 100% 10 100%
S.trongly 0 B 0 B
disagree
My mentor helps me to Disagree 2 10% 0 --
develop professional Agree 14 70% 7 70%
resilience. i;rrc;r;gly 4 20% 3 30%
Total 20 100% 10 100%
Strongly B 0 B
disagree
My mentor advises meon |Disagree 2 9.52% 1 10%
how to structure my Agree 15 71.43% 5 50%
teaching. j;rr(;relgly 19.05% 4 40%
Total 21 100% 10 100%
Strongly B 0 B
disagree
My mentor professionally |Disagree 2 9.52% 1 10%
assesses the quality of my |Agree 11 52.38% 7 70%
teaching skills. j;rrzr;gly 8 381% > 20%
Total 21 100% 10 100%
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. Intervention Group Control Group
Uz Wh?t BRI EEEETANUE Absolute | Relative | Absolute | Relative
following statements about your mentor?
Frequency Frequency | Frequency Frequency
S.trongly 0 N 0 N
disagree
My mentor addresses my |Disagree 0 - 0 -
feelings in a professional Agree 9 42.86% 7 70%
way. Strongly 12 57.14% 3 30%
agree
Total 21 100% 10 100%
S.trongly 0 N 0 N
disagree
My mentor gives me Disagree 0 = 0 .
y T8 Agree 9 42.86% 5 50%
constructive feedback. Stronal
g 12 57.14% 5 50%
agree
Total 21 100% 10 100%
Strongly B B
disagree
My mentor uses active Disagree 0 — 0 —
Iy m Agree 9 42.86% 7 70%
listening as a strategy. Strongl
gY 12 57.14% 3 30%
agree
Total 21 100% 10 100%
Strongly
. -- 0 --
disagree
My mentor analyses my Disagree 2 10% 1 10%
professional development |Agree 10 50% 6 60%
needs. Strongly 40% 3 30%
agree
Total 20 100% 10 100%
Strongly 0 N 0 -
disagree
My mentor prompts me to Disagree 0 N ! 10%
y brompts Agree 14 70% 5 50%
reflect on my teaching. Stronel
gY 30% 4 40%
agree
Total 20 100% 10 100%
S.trongly 0 B 0 B
disagree
My mentor relates to Disagree 1 5.26% 0 --
professional teaching Agree 13 68.42% 8 80%
standards. Strongly 26.32% > 20%
agree
Total 19 100% 10 100%

Page 372



Novice Educator Support and Training (NEST)

To what extent do you agree with the
following statements about your mentor?

Intervention Group

Control Group

Absolute

Relative

Frequency Frequency

Absolute

Relative

Frequency Frequency

S.trongly 0 - 0 N
disagree
My mentor deals withmy  |Disagree 0 -- 1 10%
mistakes in a constructive |Agree 15 75% 5 50%
way. Strongly 5 259 4 40%
agree
Total 20 100% 10 100%
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Table 107: Assessment of Mentors’ Mentoring Competences (Novice Teachers’ Perspective)—Belgium

(Wallonia)

To what extent do you agree with

Intervention Group

Control Group

the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency @ Frequency  Frequency
Strongly 4 11.43% 1 213%
M ¢ K disagree ' ‘
buy”gi‘ﬁ” ;;L‘jvoro ftlflg Disagree 3 8.57% 7 14.89%
\Ng a supp Agree 14 40% 18 38.3%
relationship with me as Stronel
mentee. gl 14 40% 21 44.68%
agree
Total 35 100% 47 100%
Strongly o o
y t disagree 3 8.57% 2 4.26%
mé ;r(])ene:)creei\r/]g?wlerasgciso . Disagree 1 2.86% 3 6.38%
perceive my Schoot agree 22 62.86% 27 57.45%
as a professional learning Strongl
environment. gl 9 25.71% 15 31.91%
agree
Total 35 100% 47 100%
Strongly 11.43% 1 217%
disagree ' )
My mentor helps me to Disagree 5 14.29% 11 23.91%
develop professional Agree 20 57.14% 26 56.52%
resilience. Strongly o o
agree 17.14% 8 17.39%
Total 35 100% 46 100%
Strongly 3 8.82% 4 8.51%
disagree
My mentor advises me on |Disagree 14 41.18% 15 31.91%
how to structure my Agree 12 35.29% 19 40.43%
teaching. Strongly 5 14.71% 9 19.15%
agree
Total 34 100% 47 100%
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To what extent do you agree with

Intervention Group

Control Group

the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency @ Frequency  Frequency
Strongly 12 34.29% 1 23.4%
disagree
My mentor professionally |Disagree 15 42.86% 17 36.17%
assesses the quality of my |Agree 7 20% 12 25.53%
teaching skills. Strongly 1 2.86% v 14.89%
agree
Total 35 100% 47 100%
Strongly 571% 3 6.52%
disagree
My mentor addresses my |Disagree 6 17.14% 6 13.04%
feelings in a professional |Agree 24 68.57% 24 5217%
way. Strongly 3 8.57% 13 28.26%
agree
Total 35 100% 46 100%
Strongly 6.06% 5 10.87%
disagree
Mv mentor gives me Disagree 6 18.18% 8 17.39%
y "8 Agree 20 60.61% 17 36.96%
constructive feedback. Stronsl
gY 15.15% 16 34.78%
agree
Total 33 100% 46 100%
Strongly 2 5.88% 3 6.67%
disagree
Mv mentor uses active Disagree 4 11.76% 11 24.44%
Iy m Agree 20 58.82% 17 37.78%
listening as a strategy. Strongl
gl 23.53% 14 31.11%
agree
Total 34 100% 45 100%
Strongly 3 8.57% 5 10.64%
disagree
My mentor analyses my Disagree 13 37.14% 12 25.53%
professional development |Agree 17 48.57% 20 42.55%
needs. Strongly 2 5.71% 10 21.28%
agree
Total 35 100% 47 100%
Strongly 3 8.82% 4 8.51%
disagree
Mv mentor brompts me t Disagree 10 29.41% 11 23.4%
y MENtor prompts MELO fa o ree 19 55.88% 22 46.81%
reflect on my teaching. Strongl
ongly 2 5.88% 10 21.28%
agree
Total 34 100% 47 100%
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To what extent do you agree with Intervention Group Control Group
the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency | Frequency | Frequency
Strongly 0 0
. 3 8.57% 3 6.52%
disagree
My mentor relates to Disagree 4 11.43% 4 8.7%
professional teaching Agree 25 71.43% 22 47.83%
standards. Strongly 3 8.57% 17 36.96%
agree
Total 35 100% 46 100%
Strongly 571% 4 8.51%
disagree
My mentor deals with my |Disagree 3 8.57% 8 17.02%
mistakes in a constructive |Agree 23 65.71% 20 42.55%
way. Strongly 20% 15 31.91%
agree
Total 35 100% 47 100%
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Table 108: Assessment of Mentors’ Mentoring Competences (Novice Teachers’ Perspective)—Bulgaria

To what extent do you agree with

Intervention Group

Control Group

the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency | Frequency  Frequency
S.trongly 0 N 0 N
My mentor works on disagree
bu%ldin a supportive Disagree 0 . ! 357%
\Ng a supp Agree 28 25% 9 32.14%
relationship with me as Strongl
mentee. gY 84 75% 18 64.29%
agree
Total 112 100% 28 100%
Strongly 0 - 3.45%
My mentor encourages disagree
m’é o e v a3 | Disagree 2 1.77% 5 17.24%
perceive my Sehoot fagree 33 29.2% 9 31.03%
as a professional learning Strongl
environment. gl 78 69.03% 14 48.28%
agree
Total 113 100% ZIe 100%
S'trongly 0 B 0 B
disagree
My mentor helps me to Disagree 0 -- 3 10%
develop professional Agree 36 32.43% 10 33.33%
resilience. Strongly 75 67.57% 17 56.67%
agree
Total 111 100% 30 100%
Strongly 0 - 1 3.45%
disagree
My mentor advises me on |Disagree 2 1.77% 3 10.34%
how to structure my Agree 41 36.28% 12 41.38%
teaching. Strongly 70 61.95% 13 44.83%
agree
Total 113 100% 29 100%
strongly 0 - 1 3.33%
disagree
My mentor professionally |Disagree 2 1.8% 4 13.33%
assesses the quality of my |Agree 38 34.23% 15 50%
teaching skills. Strongly el 63.96% 10 33.33%
agree
Total 111 100% 30 100%
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To what extent do you agree with

Intervention Group

Control Group

the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency @ Frequency  Frequency
S.trongly 0 - 0 -
disagree
My mentor addresses my |Disagree 1 0.89% 3 10.34%
feelings in a professional |Agree 38 33.93% 16 5517%
way. Strongly 73 65.18% 10 34.48%
agree
Total 112 100% 29 100%
S.trongly 0 - 0 -
disagree
Mv mentor gives me Disagree 1 0.88% 1 3.57%
y T8 Agree 40 35.4% 11 39.29%
constructive feedback. Stronel
g 72 63.72% 16 57.14%
agree
Total 113 100% 28 100%
S'trongly 0 - 0 -
disagree
MV mentor uses active Disagree 1 0.89% 2 7.14%
Iy m Agree 36 32.14% 12 42.86%
listening as a strategy. Strongl
g 75 66.96% 14 50%
agree
Total 112 100% 28 100%
S.trongly 0 - 0 N
disagree
My mentor analyses my Disagree 4 3.54% 7 24.14%
professional development |Agree 40 35.4% 12 41.38%
needs. Strongly 69 61.06% 10 34.48%
agree
Total 113 100% 29 100%
S.trongly 0 - 0 -
disagree
Mv mentor bromots me to Disagree 1 0.88% 6 20.69%
y brompts Agree 45 39.47% 11 37.93%
reflect on my teaching. Strongl
gY 68 59.65% 12 41.38%
agree
Total 114 100% 29 100%
Strongly 2 1.75% 1 3.45%
disagree
My mentor relates to Disagree 4 3.51% 3 10.34%
professional teaching Agree 50 43.86% 11 37.93%
standards. Strongly 58 50.88% 14 48.28%
agree
Total 114 100% 29 100%
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To what extent do you agree with Intervention Group Control Group
the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency @ Frequency  Frequency
S.trongly 0 - 0 -
disagree
My mentor deals with my |Disagree 3 2.65% 5 17.24%
mistakes in a constructive |Agree 46 40.71% 12 41.38%
way. Strongly 64 56.64% 12 4138%
agree
Total 113 100% 29 100%
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Table 109: Assessment of Mentors’ Mentoring Competences (Novice Teachers’ Perspective)—Romania

To what extent do you agree with Intervention Group Control Group
the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency | Frequency  Frequency
S.trongly 0 - 0 -
My mentor works on disagree
bu%ldin a supportive Disagree 2 3.39% 0 .
/N a supp Agree 20 33.9% 8 80%
relationship with me as Strongl
mentee. g 37 62.71% 2 20%
agree
Total 59 100% 10 100%
S.trongly 0 - 0 -
My mentor encourages disagree
m)é to perceive my school |2iSasree L.72% 0 —
perceive my sehool Tagree 23 39.66% 9 90%
as a professional learning Strongl
environment. gl 34 58.62% 10%
agree
Total 58 100% 10 100%
S'trongly 0 - 0 N
disagree
My mentor helps me to Disagree 2 3.39% 0 --
develop professional Agree 25 42.37% 7 70%
resilience. Strongly 32 54.24% 30%
agree
Total 59 100% 10 100%
S.trongly 0 - 0 -
disagree
My mentor advises me on |Disagree 2 3.39% 1 10%
how to structure my Agree 25 42.37% 8 80%
teaching. Strongly 32 54.24% 10%
agree
Total 59 100% 10 100%
Strongly 1 1.69% 1 1111%
disagree
My mentor professionally |Disagree 2 3.39% 1 11.11%
assesses the quality of my |Agree 20 33.9% 6 66.67%
teaching skills. Strongly 36 61.02% 1 11.11%
agree
Total 59 100% 9 100%
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To what extent do you agree with

Intervention Group

Control Group

the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency @ Frequency  Frequency
Strongly 2 3.45% 0 -
disagree
My mentor addresses my |Disagree 3 517% 0 --
feelings in a professional |Agree 20 34.48% 8 80%
way. Strongly 33 56.9% 2 20%
agree
Total 58 100% 10 100%
S.trongly 0 - 0 -
disagree
Mv mentor gives me Disagree 1 1.69% 0 --
y T8 Agree 18 30.51% 6 60%
constructive feedback. Stronel
g 40 67.8% 40%
agree
Total 59 100% 10 100%
Strongly 1 1.69% -
disagree
My mentor uses active Disagree 2 3.39% 0 —
Iy m Agree 22 37.29% 10 100%
listening as a strategy. Strongl
g 34 57.63% 0 -
agree
Total 59 100% 10 100%
Strongly 1 1.72% 0 -
disagree
My mentor analyses my Disagree 3 517% 0 --
professional development |Agree 21 36.21% 8 88.89%
needs. Strongly 33 56.9% 1 1111%
agree
Total 58 100% 9 100%
S.trongly 0 - 0 -
disagree
Mv mentor brompts me to Disagree 2 3.51% 1 11.11%
y brompts Agree 21 36.84% 7 77.78%
reflect on my teaching. Strongl
gY 34 59.65% 1 11.11%
agree
Total 57 100% 9 100%
Strongly 1 1.69% 0 -
disagree
My mentor relates to Disagree 2 3.39% 0 --
professional teaching Agree 22 37.29% 8 88.89%
standards. Strongly 34 57.63% 1 11.11%
agree
Total 59 100% 9 100%
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To what extent do you agree with Intervention Group Control Group
the following statements about your| Absolute Relative Absolute Relative
mentor? Frequency | Frequency @ Frequency  Frequency
S.trongly 0 - 0 -
disagree
My mentor deals with my |Disagree 1 1.69% 0 --
mistakes in a constructive |Agree 23 38.98% 9 90%
way. Strongly 35 59.32% 1 10%
agree
Total 59 100% 10 100%
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Table 110: Assessment of Mentors’ Mentoring Competences (Novice Teachers’ Perspective)—Spain (Catalonia)

To what extent do you agree with Intervention Group Control Group
the following statements about Absolute Relative Absolute Relative
your mentor? Frequency | Frequency | Frequency | Frequency
Strongly 1 1.45% 0 -
My mentor works on disagree
buy” o st Sot |Disagree 2 2.9% 4 12.12%
\Ng a supp Agree 23 33.33% 16 48.48%
relationship with me as Strongl
mentee. gy 43 62.32% 13 39.39%
agree
Total 69 100% 33 100%
strongly 1 1.45% 0 -
My mentor encourages disagree
mi to perceive m Disagree 1 1.45% 3 9.09%
P y. Agree 22 31.88% 17 51.52%
school as a professional Strongl
learning environment. agreeg y 45 65.22% 13 39.39%
Total 69 100% 33 100%
Strongly 2 2.99% 0 -
disagree
My mentor helps meto |Disagree 2 2.99% 2 6.06%
develop professional Agree 26 38.81% 19 57.58%
resilience. Strongly 37 55.22% 12 36.36%
agree
Total 67 100% 33 100%
Strongly 1 1.49% 1 3.03%
disagree
My mentor advises me |Disagree 4 597% 4 12.12%
on how to structure my |Agree 31 46.27% 17 51.52%
teaching. Strongly 31 46.27% 1 33.33%
agree
Total 67 100% 33 100%
Strongly B o
y t disagree 0 1 3.03%
ri’) f”;i‘ioonra” sssesses | Disagree 6 8.82% 4 12.12%
b onatly Agree 28 41.18% 17 51.52%
the quality of my Strongl
teaching skills. g 34 50% 11 33.33%
agree
Total 68 100% 33 100%
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To what extent do you agree with

Intervention Group

Control Group

the following statements about Absolute Relative Absolute Relative
your mentor? Frequency | Frequency | Frequency | Frequency
Strongly 0 - 1 3.03%
disagree
My mentor addresses Disagree 4 6.06% 6 18.18%
my feelingsina Agree 24 36.36% 16 48.48%
professional way. g;rrc;r;gly 38 57.58% 10 30.3%
Total 66 100% 33 100%
S.trongly 0 N 0 -
disagree
My mentor gives me Disagree 1 1.49% 1 3.03%
y T8 Agree 11 16.42% 17 51.52%
constructive feedback. Stronal
g 55 82.09% 15 45.45%
agree
Total 67 100% 33 100%
S'trongly 0 - 0 -
disagree
Mv mentor uses active Disagree 1 1.54% 3 9.09%
ym Agree 20 30.77% 16 48.48%
listening as a strategy. Strongl
gl 44 67.69% 14 42.42%
agree
Total 65 100% 33 100%
Strongly 0 - 1 3.03%
disagree
My mentor analyses my |Disagree 3 4.35% 4 12.12%
professional Agree 31 4493% 20 60.61%
development needs. g;rr(;r;gly 35 50.72% 2424%
Total 69 100% 33 100%
Strongly 0 - 1 3.03%
disagree
My mentor prompts me |Disagree 3 4.48% 7 21.21%
to reflect on my Agree 19 28.36% 15 45.45%
teaching. Strongly 45 67.16% 10 30.3%
agree
Total 67 100% 33 100%
S.trongly 0 - 0 -
disagree
My mentor relates to Disagree 4 5.88% 2 6.06%
professional teaching Agree 27 39.71% 17 51.52%
standards. Strongly 37 54.41% 14 42.42%
agree
Total 68 100% 33 100%
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To what extent do you agree with Intervention Group Control Group

the following statements about Absolute Relative Absolute Relative

your mentor? Frequency | Frequency | Frequency | Frequency
S.trongly 0 - 0 -
disagree

My mentor deals with my|Disagree 1 1.45% 2 6.06%

mistakesina Agree 18 26.09% 16 48.48%

constructive way. g;‘;gg'y 50 72.46% 15 45.45%
Total 69 100% 33 100%
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Table 111: Assessment of Mentors’ Mentoring Competences (Novice Teachers’ Perspective)—Spain (Madrid)

To what extent do you agree with the

Intervention Group

Control Group

. Absolute | Relative | Absolute Relative
following statements about your mentor?
Frequency Frequency Frequency Frequency
Strongly 2 2.78% 2 10.53%
My mentor works on disagree
building a supportive Disagree 4 5.56% 1 5.26%
relationship with me as Agree 23 31.94% 8 4211%
mentee. Strongly agree 43 59.72% 8 42.11%
Total 72 100% 19 100%
Strongly 2 2.82% 1 5.26%
My mentor encourages me |disagree
to perceive my schoolasa |Disagree 3 4.23% 1 5.26%
professional learning Agree 25 35.21% 8 4211%
environment. Strongly agree 41 57.75% 9 47.37%
Total 71 100% 19 100%
Strongly 1 1.43% 2 10.53%
My mentor helps me to disagree
deyvelo e Disagree 5 7.14% 3 15.79%
resi“enfc’:g Agree 26 37.14% 5 26.32%
’ Strongly agree 38 54.29% 9 47.37%
Total 70 100% 19 100%
Strongly 1 1.39% 3 15.79%
My mentor advises me on disagree
hoyw e Disagree 6 8.33% 2 10.53%
teaching y Agree 22 30.56% 7 36.84%
' Strongly agree 43 59.72% 7 36.84%
Total 72 100% 19 100%
Strongly 1 1.41% 4 21.05%
My mentor professionally disagree
aséesses the cuslty of | Disagree 2 2.82% 1 5.26%
o Skmf yormy  agree 22 30.99% 7 36.84%
& ’ Strongly agree 46 64.79% 7 36.84%
Total 71 100% 19 100%
Strongly 1 1.39% 2 10.53%
My mentor addresses my disagree
feélin s in a professional Disagree 4 290% ! 9:2070
o gsihap Agree 32 44.44% 12 63.16%
y- Strongly agree 35 48.61% 4 21.05%
Total 72 100% 19 100%
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To what extent do you agree with the

Intervention Group

Control Group

§ . Absolute | Relative | Absolute Relative
ollowing statements about your mentor? F
requency Frequency Frequency Frequency

Strongly 1 1.39% 0 -
disagree

My mentor gives me Disagree 0 -- 0 --

constructive feedback. Agree 18 25% 6 33.33%
Strongly agree 53 73.61% 12 66.67%
Total 72 100% 18 100%
Strongly 1 1.43% 0 -
disagree

My mentor uses active Disagree 2 2.86% 0 --

listening as a strategy. Agree 21 30% 9 50%
Strongly agree 46 65.71% 9 50%
Total 70 100% 18 100%
Strongly 2 2.78% 1 5.88%

My mentor analyses my dllsagree

professional development Disagree 4 0.56% 2 11.76%

needs. Agree 28 38.89% 9 52.94%
Strongly agree 38 52.78% 5 29.41%
Total 72 100% 17 100%
Strongly 1 1.41% 2 10.53%
disagree

My mentor prompts meto |Disagree 1 1.41% 2 10.53%

reflect on my teaching. Agree 19 26.76% 11 57.89%
Strongly agree 50 70.42% 4 21.05%
Total 71 100% 19 100%
Strongly 1 1.41% 0 -

My mentor relates to dllsagree

professional teaching Disagree 1 1.41% 3 15.79%

standards. Agree 28 39.44% 10 52.63%
Strongly agree 41 57.75% 6 31.58%
Total 71 100% 19 100%

T A AN

miysgizsoi; aec?ofwgtlrucr’;?\)//e Disagree 0 = ! 5.26%

way. Agree 19 26.39% 8 42.11%
Strongly agree 52 72.22% 10 52.63%
Total 72 100% 19 100%
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Table 112: Development of Teacher Needs Regarding Inclusion—Belgium (Flanders)

If you think about your current
situation at school. to what
extent do you agree or disagree
with the following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

First Survey

Second
Survey

Second

First Survey S

M

SD

M

SD

M SD M SD

I would like more support
regarding relationship building
with hard-to-reach learners.

2.79

0.78

291

0.73

25 1071 25 | 071

I would like more strategies on
how to raise self-confidence and
ambitions in students.

0.78

3.3

0.76

27 082 28 042

| would like more examples of
culturally sensitive teaching.

271

0.75

274

0.75

29 | 11 | 28 | 092

I would like more information on
how to integrate students from
diverse cultural backgrounds.

2.88

0.85

2.65

0.88

31 1 074 29 | 032

| would like more examples of how
to improve students’ language
competences.

3.21

0.78

291

0.73

34 | 07 3 0.5

Nmin

23
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Table 113: Development of Teacher Needs Regarding Professional Exchange—Belgium (Flanders)

If you think about your current

Control Group With

situation at school. to what izl e Mentor Support
extent do you agree or disagree . Second . Second
with the following statements S Survey Pl Survey
about your needs?

1 = strongly disagree; M SD M SD M SD M SD
4 = strongly agree

| would like more opportunitiesto | , g5 | g1 ' 313 | 087 34 | 052 | 29 | 074
observe others while teaching.

| would like to be observed more

often while teaching and get 267 1082 | 27 093] 24 | 117 | 24 0.7
feedback.

I would like more opportunities to

reflect on my teaching 275,068 304 | 077 | 25 | 076 | 29 | 0.57
performance with others.

I would like more opportunities to

share experiences about 321 | 059 3.04 0.71 3 082 | 26 | 052
situations of conflict with others.

Nmin 23 10
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Table 114: Development of Teacher Needs Regarding Inclusion—Belgium (Wallonia)

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

I would like more
support regarding
relationship building
with hard-to-reach
learners.

291 0.62

2.89

0.63

2.63/0.76

2.54

0.91

2.68/0.79

2.810.75

I would like more
strategies on how to
raise self-confidence
and ambitions in
students.

3.14 0.49

3.26

0.51

2.83/0.69

2.96

0.76

297/048

3.03/0.85

I would like more
examples of culturally
sensitive teaching.

2.89/0.53

2.89

0.8

2.83/0.75

2.81

0.71

2.73/0.83

242 0.72

| would like more
information on how to
integrate students from
diverse cultural
backgrounds.

291 0.56

2.85

0.74

2.88/0.67

2.94

0.7

2.77/0.84

2.67/0.92

I would like more
examples of how to
improve students’
language competences.

2.69/0.87

2.66

0.94

2.68/0.75

298

0.77

29 /0.88

271|101

Nmin

34

46

3

0
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Table 115: Development of Teacher Needs Regarding Professional Exchange—Belgium (Wallonia)

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

I would like more
opportunities to
observe others while
teaching.

2.970.86

2.86

112

2.74/0.87

291

0.97

2.71/0.94

284 1

| would like to be
observed more often
while teaching and get
feedback.

2.34/0.87

224

0.89

2.02|0.77

2.28

0.99

2.29/0.82

247,09

I would like more
opportunities to reflect
on my teaching
performance with
others.

2.88/0.59

2.74

0.85

2.77/0.81

2.83

0.84

2.87/0.72

3.07/0.74

| would like more
opportunities to share
experiences about
situations of conflict
with others.

0.54

0.84

291 0.83

293

0.83

31 |0.54

3.06/0.68

Nmin

34

46

3

0
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Table 116: Development of Teacher Needs Regarding Inclusion—Bulgaria

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M

SD

M SD

M  SD

M SD

M  SD

M | SD

I would like more
support regarding
relationship building
with hard-to-reach
learners.

31305

9

2.87

0.75

2.76

0.69

2.67

0.84

2.690.78

2.780.76

I would like more
strategies on how to
raise self-confidence
and ambitions in
students.

3.27/0.5

4

312

0.72

321

0.56

297

0.85

2.97/0.68

317/0.71

I would like more
examples of culturally
sensitive teaching.

315

0.6

3.03

0.69

31

0.56

3.03

0.61

2.88/0.67

3.02/0.69

| would like more
information on how to
integrate students from
diverse cultural
backgrounds.

33105

7

3.04

0.65

0.53

3.03

0.76

292/0.72

2.94/0.75

I would like more
examples of how to
improve students’
language competences.

3.27/05

5

3.08

0.68

3.24

0.51

317

0.71

2.99/0.66

3.09/0.69

Nmin

110

29

172
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Table 117: Development of Teacher Needs Regarding Professional Exchange—Bulgaria

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M

SD

M SD

M  SD

M SD

M  SD

M | SD

I would like more
opportunities to
observe others while
teaching.

3.06

0.61

31

0.73

296/0.74

29 1038

299/0.71

2.94/0.77

| would like to be
observed more often
while teaching and get
feedback.

2.58|0.7

8 2.6 (081

2.59/0.78

2.53

0.97

2.55/0.73

2.62/0.75

I would like more
opportunities to reflect
on my teaching
performance with
others.

2.83

0.7

281

0.77

2.93/0.46

2.87

0.86

2.82/0.67

2.86/0.68

| would like more
opportunities to share
experiences about
situations of conflict
with others.

321|105

5/3.04

0.65

3.07/0.65

0.79

3.050.61

3.09/0.67

Nmin

107

28

170
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Table 118: Development of Teacher Needs Regarding Inclusion—Romania

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor
Support

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

I would like more
support regarding
relationship building
with hard-to-reach
learners.

3.41/0.65

317

0.62

3.3 /048

0.47

318 0.6

3.32/0.57

I would like more
strategies on how to
raise self-confidence
and ambitions in
students.

3.54 0.5

3.25

0.6

3.4 0.52

3.2 /0.79

3.34

0.53

341 05

I would like more
examples of culturally
sensitive teaching.

3.24| 0.7

312

0.63

31 0.57

31 /0.32

3.18

0.45

3.21/0.58

| would like more
information on how to
integrate students from
diverse cultural
backgrounds.

3.37/0.52

3.27

0.68

3.4 /0.52

31 /0.32

3.18

0.56

3.22/0.58

I would like more
examples of how to
improve students’
language competences.

3.42/0.56

333

0.63

3.56/0.53

29 10.57

3.28| 0.6

3.32/0.62

Nmin

55

37
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Table 119: Development of Teacher Needs Regarding Professional Exchange—Romania

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor
Support

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M

SD

M SD

M  SD

M SD

M

SD

M | SD

I would like more
opportunities to
observe others while
teaching.

3.29

0.71

3.38 0.64

3.3 /0.67

3.5]0.53

3.29

0.52

3.38 0.55

| would like to be
observed more often
while teaching and get
feedback.

2.82

0.8

0.77

31 |0.74

0.67

295

0.6e1

292 0.8

I would like more
opportunities to reflect
on my teaching
performance with
others.

316

0.57

3.22/0.56

3.3 /048

3.3 048

3.16

0.55

0.85

| would like more
opportunities to share
experiences about
situations of conflict
with others.

318

0.61

33|06

3.2 10.79

3.4 0.52

319

0.46

3.19/0.52

Nmin

55

10

37
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Table 120: Development of Teacher Needs Regarding Inclusion—Spain (Catalonia)

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M

SD

M SD

M  SD

M | SD

I would like more
support regarding
relationship building
with hard-to-reach
learners.

3.06

0.76

3.06

0.69

3.48

0.62

345

0.56

319 0.76

315/0.68

I would like more
strategies on how to
raise self-confidence
and ambitions in
students.

319

0.77

3.29

0.62

3.45

0.62

3.61

0.56

3.23/0.66

3.25/0.73

I would like more
examples of culturally
sensitive teaching.

3.07

0.55

316

0.61

3.42

0.61

3.48

0.57

3.25| 0.7

3.17|0.69

| would like more
information on how to
integrate students from
diverse cultural
backgrounds.

314

0.6

315

0.72

3.52

0.62

3.55

0.51

3.33/0.69

3.35 0.7

I would like more
examples of how to
improve students’
language competences.

3.27| 0.7

3.26

0.72

3.52

0.57

3.42

0.75

3.25/0.64

315/0.77

Nmin

67

33

48
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Table 121: Development of Teacher Needs Regarding Professional Exchange—Spain (Catalonia)

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M

SD

M SD

M  SD

M SD

M  SD

M | SD

I would like more
opportunities to
observe others while
teaching.

316

0.7

341 0.63

3.55/0.56

3.52

0.62

3.4 0.64

3.44/0.68

| would like to be
observed more often
while teaching and get
feedback.

2.83

0.77

3.01/0.74

315/0.51

294

0.75

2.98/0.67

3.08/0.82

I would like more
opportunities to reflect
on my teaching
performance with
others.

317

0.57

3.38 0.6

3.21/0.55

3.33

0.54

3.23|/0.59

3.25/0.79

| would like more
opportunities to share
experiences about
situations of conflict
with others.

3.38

0.6

3.3 ]0.67

3.42/0.66

3.39

0.56

3.44/0.58

3.27/0.76

Nmin

67

33

4

8
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Table 122: Development of Teacher Needs Regarding Inclusion—Spain (Madrid)

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

I would like more
support regarding
relationship building
with hard-to-reach
learners.

3.11/0.59

3.04

0.77

3.26

0.73

316

101

3308

3.31 0.73

I would like more
strategies on how to
raise self-confidence
and ambitions in
students.

319 /0.54

3.22

0.62

3.47

0.51

3.32

0.82

3.42/0.69

3.51/0.58

I would like more
examples of culturally
sensitive teaching.

3.06/0.53

313

0.62

3.26

0.56

3.32

0.58

3.29 0.74

3.35 0.7

| would like more
information on how to
integrate students from
diverse cultural
backgrounds.

31 0.56

314

0.65

3.32

0.58

321

0.54

3.3 0.74

3.36 0.7

I would like more
examples of how to
improve students’
language competences.

31 /061

0.71

321

0.63

295

0.71

3.41 0.65

341 0.71

Nmin

69

19

5

0

Page 398




Novice Educator Support and Training (NEST)

Table 123: Development of Teacher Needs Regarding Professional Exchange—Spain (Madrid)

If you think about your
current situation at
school. to what extent
do you agree or
disagree with the
following statements
about your needs?

1 = strongly disagree;

4 = strongly agree

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor
Support

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M

SD

M | SD

I would like more
opportunities to
observe others while
teaching.

314 /0.54

3.39

0.64

337/ 05

3.32

0.82

3.44

0.73

3.43/0.69

| would like to be
observed more often
while teaching and get
feedback.

2.97/0.58

291

0.78

0.58

2.79

0.92

293

0.85

3.04|0.77

I would like more
opportunities to reflect
on my teaching
performance with
others.

311/0.49

31 /071

3.26

0.56

3.32

0.82

3.2

0.58

3.24/0.75

| would like more
opportunities to share
experiences about
situations of conflict
with others.

31 0.56

319

0.69

3.32

0.58

3.53

0.51

3.46

0.61

341071

Nmin

69

19

/0
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Table 124: Development of Teacher Competences Regarding Parent Support—Belgium (Flanders)

Please assess your competences e EnET Control Group With
(current proficiency) regarding the Mentor Support
differen.t.tasks of a teacher. First Second = Gy Second

1 = no ability; Survey Survey Survey

6 = very high ability M | SD | M | SD M SD M SD
Referring parents to specialised

professional supportwhenthey 5 qg1 155 | 59 122 313 083 | 31 129
struggle with their child’s

educational problems.

Advising parents how they can

influence their child’s learning 3.35| 119 319 117 4 071 | 36 | 151
environment.

Showing parents how they can

positively influence their child’s 317 14 267 12 | 411 | 093 | 35 | 158
education.

Dealing with conflict in parent-

teacher interactions ina 343 127 /319, 098 | 433 | 0.71 4 1.83
professional way.

Nmin 21 10
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Table 125: Development of General Teaching Competences—Belgium (Flanders)

Please assess your competences

Intervention Group

Control Group With

(current proficiency) regarding Mentor Support
the dlffc.al.'ent tasks of a teacher. First Survey Second First Second
1 = no ability; Survey Survey Survey

6 = very high ability M SD M SD M SD M SD
Activating students’ prior 417 092 | 43 | 07 43 125 36 | 135
knowledge during the lesson.

Considering students'realities | 459 | 104 | 422 | 095 42 079 46 084
when preparing lessons.

Giving feedback in a way that

enhances students’ learning 446  0.83 426 | 081 | 44| 0.7 42 | 0.79
motivation.

Discussing students’

misconceptions insuchawaythat | 4 46 078 | 443|079 42 114 45 | 071
they can benefit from the

discussion.

Helping students to acquire

learning strategies for their future | 4.04 | 0.86 | 4.09 | 0.73 | 45 | 0.97 | 44 | 097
learning.

Showing students howtheycan | 307 095 387 | 101 | 46 097 | 41 11
control their learning process.

Assessing students’ learning

progress with different 383 098387087 4 | 094 4 0.67
instruments.

Fostering self-determined 413 | 08 439 084 42| 114 456 101
learning during the lesson.

Individualising instruction and

support for low-achieving 433 1 092 461|072 |51 |057| 48 | 0.79
students.

Purposefully fostering my 438 071 | 47 088|47 067 46 084
students’ strengths.

Supporting studentswhohave | 35| 0gg | 43 082 47 095 45 | 085
experienced failure in class.

Nmin 23
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Table 126: Development of Teacher Competences Regarding Parent Support—Belgium (Wallonia)

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

Referring parents to
specialised professional
support when they
struggle with their
child’s educational
problems.

254|115

2.86

148

2.88/1.27

3.04

113

265|131

26 125

Advising parents how
they can influence their
child’s learning
environment.

286|131

297

127

29 106

3.3 10.94

326|124

3.07/117

Showing parents how
they can positively
influence their child’s
education.

2.89/1.39

311

135

2.96/1.07

3.24

0.92

31 127

111

Dealing with conflict in
parent-teacher
interactionsin a
professional way.

286142

2.54

14

1.22

1.26

2.73/1.08

Nmin

35

45

3

0
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Table 127: Development of General Teaching Competences—Belgium (Wallonia)

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

Activating students’
prior knowledge during
the lesson.

4.21 0.98

4.31/0.99

4.38/0.96

45 10.91

423|114

4.33/0.92

Considering students’
realities when preparing
lessons.

411 /|1.05

4.09/1.07

4.29/1.05

413 1.07

416/1.04

4.23/0.94

Giving feedbackina
way that enhances
students’ learning
motivation.

4.31 0.99

4.26/0.98

4.66/0.94

4.46/1.05

4.55/0.96

4.03/0.96

Discussing students’
misconceptions in such
a way that they can
benefit from the
discussion.

443|117

4.41/0.96

4.56/1.05

4.54/0.89

439112

423101

Helping students to
acquire learning
strategies for their
future learning.

435101

4.31/1.02

4.27/0.98

4.09/0.94

416 0.97

3.97/0.78

Showing students how
they can control their
learning process.

3.44/0.96

3.77/1.09

3.69/0.99

3.74/1.02

3.87 112

3.53/1.01

Assessing students'
learning progress with
different instruments.

346134

3.69 125

3.69/0.78

3.76/0.87

35122

332/ 09

Fostering self-
determined learning
during the lesson.

326124

3.6 109

3.58/0.87

349 114

31 114

318|1.28

Individualising
instruction and support
for low-achieving
students.

349 131

3.68/125

3.96/1.01

3.71 1.04

3.58/1.36

34 (122

Purposefully fostering
my students’ strengths.

433111

3.97/0.95

4.34/0.94

4.09/0.91

3.68| 117

3.83| 1.2
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Supporting students

who have experienced |4.56/1.26| 4.4 |1.01 4.73/0.92/4.37/0.95/ 452112 | 4.2 |121
failure in class.

Nmin 33 43 28
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Table 128: Development of Teacher Competences Regarding Parent Support—Bulgaria

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

Referring parents to
specialised professional
support when they
struggle with their
child’s educational
problems.

3.65/1.08

3.931.04

3.7 |1.32

3.93

1.26

3.87/113

3.95|1.07

Advising parents how
they can influence their
child’s learning
environment.

3.87|1.06

414 0.94

393 12

3.93

1.26

415101

411|101

Showing parents how
they can positively
influence their child’s
education.

3.81 112

419 0.93

3.77/133

39

116

417/1.02

41711.02

Dealing with conflict in
parent-teacher
interactionsin a
professional way.

4.04 121

4.27 0.86

4.03 14

3.77

1.28

4.36/1.07

4.29/1.04

Nmin

106

30

169
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Table 129: Development of General Teaching Competences—Bulgaria

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

Activating students’
prior knowledge during
the lesson.

4.37/0.85

4.45/0.73

4.770.82

48 0.71

4.68 0.84

4.57/0.83

Considering students’
realities when preparing
lessons.

421 1

4.46/0.91

42 11

4.53/0.94

4.49/0.96

4.55/0.96

Giving feedbackina
way that enhances
students’ learning
motivation.

4.59/0.87

4.61/0.79

4.93/0.91

4.8 10.92

4.79/0.79

465 09

Discussing students’
misconceptions in such
a way that they can
benefit from the
discussion.

4.74/0.89

4.7 10.72

5.07/0.69

4.9 /0.88

4.95/0.81

4.63/0.81

Helping students to
acquire learning
strategies for their
future learning.

4.52/0.96

451 0.78

4.8 11.03

457 11

4.56/0.85

4.49/0.81

Showing students how
they can control their
learning process.

4.31 091

4.41,0.77

4.66/0.86

47 112

4.49/0.84

4.42/0.88

Assessing students'
learning progress with
different instruments.

414 10.94

4.24/0.89

4.53/0.97

4.5 0.94

4.4 10.95

427,09

Fostering self-
determined learning
during the lesson.

4.03/0.99

431 0.87

4.28/1.03

453101

4.22/1.04

426101

Individualising
instruction and support
for low-achieving
students.

419 0.99

4.29|0.77

45109

433/ 0.8

451 0.91

4.35/0.83

Purposefully fostering
my students’ strengths.

459101

461 0.8

5.07/0.58

4.770.94

4.96/0.78

4.68/0.79
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Supporting students

who have experienced |4.47 0.9 |4.51/0.79|4.93 0.74| 44 |1.28 4.82/0.87/4.55/0.82
failure in class.

Nmin 109 29 167
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Table 130: Development of Teacher Competences Regarding Parent Support—Romania

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M

SD

M | SD

Referring parents to
specialised professional
support when they
struggle with their
child’s educational
problems.

3.86/1.44

4.02

1.32

3.78/0.83

3.78/0.97

3.49

147

3.89

1.29

Advising parents how
they can influence their
child’s learning
environment.

39 |145

417

116

1.22

433112

358 15

4.05

122

Showing parents how
they can positively
influence their child’s
education.

3.88/1.38

419

129

3.89/1.27

4.780.83

3.63

1.58

3.89

1.05

Dealing with conflict in
parent-teacher
interactionsin a
professional way.

3.71]1.48

414

116

3.89/1.36

1.58

39|15

1.07

Nmin

57

37
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Table 131: Development of General Teaching Competences—Romania

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

Activating students’
prior knowledge during
the lesson.

4.710.85

4.71/0.93

4.9 10.88

4.7 1.06

4.61/0.89

4.66|0.94

Considering students’
realities when preparing
lessons.

4.78/1.02

4.93/0.79

48 114

49 /0.74

4.76/1.05

4.74/0.98

Giving feedbackina
way that enhances
students’ learning
motivation.

4.611.08

4.8 0.98

4.7 116

49 /0.74

468 114

4.68/0.99

Discussing students’
misconceptions in such
a way that they can
benefit from the
discussion.

447116

4.52| 0.9

45 118

4.56/0.53

4.34/1.07

4.68/0.87

Helping students to
acquire learning
strategies for their
future learning.

4.46/0.93

466 0.9

4.33/1.22

4.89/0.78

428117

4.55/0.98

Showing students how
they can control their
learning process.

417 1.05

4.47/0.86

422 12

4.56/0.73

433 12

44 112

Assessing students'
learning progress with
different instruments.

42 111

446| 1

45 /0.71

4.7 0.82

45 111

441 114

Fostering self-
determined learning
during the lesson.

4.03/1.04

4.21/0.89

45 /0.71

1.05

416 1.24

424 11

Individualising
instruction and support
for low-achieving
students.

395125

4.221.05

4.5 /0.85

41 |0.99

418|127

4.26/0.92

Purposefully fostering
my students’ strengths.

4.41/1.08

4.78/0.89

4.6 |1.07

46 | 0.7

446|112

4.78/0.89
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Supporting students

who have experienced |4.51/0.94/4.59/1.07 4.8 |1.03 4.9 |0.99/4.68 1.07|4.74/0.98
failure in class.

Nmin 57 9 35
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Table 132: Development of Teacher Competences Regarding Parent Support—Spain (Catalonia)

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M

SD

M SD

M  SD

M SD

M  SD

M | SD

Referring parents to
specialised professional
support when they
struggle with their
child’s educational
problems.

3.68

131

3.58|121

279 111

2.82

14

344 151

315 113

Advising parents how
they can influence their
child’s learning
environment.

3.66

118

38 12

117

318

142

3.58/1.49

3.33/128

Showing parents how
they can positively
influence their child’s
education.

3.54

126

3.8 118

315| 1.2

3.24

1.37

3.44 144

3441132

Dealing with conflict in
parent-teacher
interactionsin a
professional way.

3.47

123

3.7 1126

1.2

3.03

1.29

3.28|1.33

331129

Nmin

68

33

4

i
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Table 133: Development of General Teaching Competences—Spain (Catalonia)

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

Activating students’
prior knowledge during
the lesson.

4.39/0.89

4.56/0.77

415/1.03

4.45|0.75

4.06/0.91

4 [1.03

Considering students’
realities when preparing
lessons.

4.45/0.88

4.47/0.85

43 113

415 115

4.42/0.94

419 11

Giving feedbackina
way that enhances
students’ learning
motivation.

448 0.85

45 1.05

427 11

4.21/0.96

4.67/0.86

4.08 1.01

Discussing students’
misconceptions in such
a way that they can
benefit from the
discussion.

4.49/0.97

4.53/0.88

4.24/0.94

4.33/0.89

4.44/0.92

419|114

Helping students to
acquire learning
strategies for their
future learning.

4.36/0.83

4.52/0.82

0.94

0.94

41| 0.9

3.94/0.84

Showing students how
they can control their
learning process.

3.99/0.98

4.06/0.81

3.85/1.03

3.91 0.82

3.84/ 113

3.57/0.97

Assessing students'
learning progress with
different instruments.

4.23/0.94

4.220.86

415/0.91

459 0.8

421112

416 0.9

Fostering self-
determined learning
during the lesson.

4.45/0.96

4.47/0.84

3.88| 11

436 09

415101

4.09/0.95

Individualising
instruction and support
for low-achieving
students.

3.87/ 114

4.09/1.07

3.36/1.08

3.75/1.02

3.73/1.07

3.74/0.99

Purposefully fostering
my students’ strengths.

42 1.04

441 1

412 1.08

4.24/1.03

4.35/1.04

415/0.95
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Supporting students

who have experienced (4.38] 1.11 |[4.39/1.04 /4.27/1.04/4.09/1.07 |4.29/1.05| 4 |111
failure in class.

Nmin 67 32 45
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Table 134: Development of Teacher Competences Regarding Parent Support—Spain (Madrid)

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M SD

M | SD

M | SD

M | SD

M | SD

M | SD

Referring parents to
specialised professional
support when they
struggle with their
child’s educational
problems.

3.36/112

3.75

0.92

342|139

3.37

13

3.83|1.09

3.93/118

Advising parents how
they can influence their
child’s learning
environment.

351[112

3.85

0.9

3.68| 12

3.68

145

4.06/1.09

414 11.06

Showing parents how
they can positively
influence their child’s
education.

3.52/1.04

3.88

0.76

379|113

3.63

1.26

4.06|114

4.01|115

Dealing with conflict in
parent-teacher
interactionsina
professional way.

335/ 11

3.85

0.97

3.63/112

3.63

134

381|111

3.92|1.07

Nmin

68

19

/0
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Table 135: Development of General Teaching Competences—Spain (Madrid)

Please assess your
competences (current
proficiency) regarding
the different tasks of a
teacher.

1 = no ability;

6 = very high ability

Intervention Group

Control Group With
Mentor Support

Control Group
Without Mentor

Sup

port

First
Survey

Second
Survey

First
Survey

Second
Survey

First
Survey

Second
Survey

M | SD

M SD

M  SD

M SD

M  SD

M | SD

Activating students’
prior knowledge during
the lesson.

4.270.85

4.38/0.82

4.58/0.84

4.68/0.82

444|112

4.54/0.86

Considering students’
realities when preparing
lessons.

4.26/0.94

441 0.91

4.05/0.85

4.37/0.83

4.58/0.95

4.4210.92

Giving feedbackina
way that enhances
students’ learning
motivation.

4.26/0.84

4.34/0.82

4.58/0.96

416 0.6

4.54/0.91

4.41/0.87

Discussing students’
misconceptions in such
a way that they can
benefit from the
discussion.

4.33/0.92

4.42/0.79

4.26/1.05

453 0.7

445 1

4.54/0.88

Helping students to
acquire learning
strategies for their
future learning.

4.270.85

4.44| 0.7

4.47/0.84

4.53/0.77

4.61/0.96

4.44/0.98

Showing students how
they can control their
learning process.

3.96/0.89

42 10.74

411 0.66

4.08/1.09

4.09/0.89

Assessing students'
learning progress with
different instruments.

3.89/0.96

4.4 10.83

4.37/1.07

4.580.77

448 0.9

45 0.76

Fostering self-
determined learning
during the lesson.

3.92/0.97

415/0.72

4.26/0.87

3.79/0.92

401 11

4.04/0.81

Individualising
instruction and support
for low-achieving
students.

3.89/1.03

415/0.85

3.63/0.96

3.58/ 112

4.01/1.09

Purposefully fostering
my students’ strengths.

4.26| 0.9

4.49/0.82

411 0.94

4.26/0.87

4.51/0.84

4.51/0.83
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Supporting students

who have experienced [4.32/1.08 4.45/0.93/4.37/1.07 3.89/1.24 |4.59/0.82/4.54/0.89
failure in class.

Nmin 67 19 68
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