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Didactic approach: To which extent does Neuro-Linguistic Programming (NLP) 

methods have the potential to increase the ability of teaching and learning? 

1 INTRODUCTION 

Purpose 

The problem stated in this research is finding solutions to develop a methodology that 

helps individuals identify irrational beliefs. Additionally, it should provide knowledge 

about the basis of the brain's perception in processing the information. Such information 

would encourage the individual to raise his/her self-esteem and not hesitate while 

corresponding in or articulating in a second language. The predicament condition is to 

confront individuals who possess knowledge and expertise but are reluctant about 

applying such knowledge and expertise at a similar level. Such reluctance is an issue that 

is recognized individually. Specifically, such individuals are conscious of the situation 

that is causing dissatisfaction. Several research studies by Paul Tosey and Jane Mathison, 

who work actively in the department of educational studies, have been published. In 

September 2003, Paul Tosey and Jane Mathison presented a paper at the European 

Conference on Educational Research in Hamburg. The two discussed the significance of 

more academic research concerning the NLP methods and their implications for teaching 

and learning. The following text, cited from their findings of the NLP-approach for 

teaching and learning, as Paul Tosey and Jane Mathison reported in their paper, describes 

how NLP methods are used in teaching and learning. See (Tosey & Mathison, 2003b, pp. 

371–388)  

"Briefly, they have characterized an NLP approach to teaching and learning as follows: 

➢ The teacher-learner rapport being a cybernetic loop is a dynamic process through

which meaning can be constructed through reciprocal feedback, not through only

transferring information to learners.

➢ People act in accordance with how one understands and represents the world,

not the way the world "is" (i.e., "the map is not the territory").
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➢ In NLP, the main area of interest is how people internally represent the world 

through sensory images (mainly visual, auditory, and kinesthetic) and language. 

In NLP, one of the main interests is identifying the structure of internal 

representations, for example, visual images, size and brightness, and 

dynamically. According to NLP, the internal representation structure has 

regularity and is unique for each individual. 

➢ NLP assumes that there are systematic relationships between the structure of the 

internal representation of language and behavior. The internal representations and 

processing of a learner are reflected in different ways in his/her language and 

external behavior, e.g., non-verbal behavior.  

➢ All skills, beliefs, and behaviors are learned. Sequential patterns of internal 

representation often referred to as "strategies" x. The process through which such 

representations or sequences can be acquired or modified is called learning. 

➢ The learning ability of an individual is strongly influenced by his 

neurophysiological "state" (e.g., a state of curiosity rather than a state of 

boredom) and his beliefs about learning and about himself as a learner (rather 

obvious are the beliefs that one is capable of learning and that learning is 

worthwhile and that fun is more useful than their opposites). Such states and 

beliefs are also learned and susceptible to change. 

➢ Such changes are achieved through communication between the teacher and the 

learner, both consciously and unconsciously, through both verbal and non-verbal 

channels. 

➢  Each communication has the potential to influence learning. Importantly, 

teachers' language and behavior affect learners on at least two levels 

simultaneously, both understanding the subject matter (e.g., the dynamic 

structure of their internal representations) and their beliefs about the world, 

including learning.  

➢ Hence, the awareness of the choices made concerning the teachers' language and 

behavior patterns and sensitivity to and curiosity about the influence of these 
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patterns on and interaction with the internal representations of the learners are 

essential factors in effective teaching and learning.  

Mainly, the teaching process involves creating, "states" that are conducive to learning, 

easing learners to explore or improve their internal representations, achieving a desired 

goal or outcome of the context.” (Tosey & Mathison, 2003a, pp. 371–388)   

 

 “Neuro-linguistic Programming (NLP), developed in the USA in the 1970’s, has 

achieved widespread popularity as a method for communication and personal 

development, and is a recognised mode of psychotherapy in the UK. It is also being 

applied widely, if often informally, in UK education. To date, however, the academic 

community has shown little interest.” It was published in 2003, in which Paul Tosey and 

Jane Mathison discussed the five main concerns of the Craft article (2001) questioning 

the NLP methods. There was one point that concerned the " modeling " in NLP methods.  

As the founder of the NLP, John Grinder states the five Steps of the NLP . (Bandler & 

Grinder, 1975, pp. 13–27) 

1. "Finding a genius" More precisely, the term "genius" is not intended to refer to a 

famous person or a celebrity. It emphasizes a subject's being admired and identified for 

learning, e.g., each behavior has its learning origin. The word "genius" is referred to as a 

subject who was admired or who is being admired. 

2. Within a specific context of the patterns available by the genius, such as posture 

segments, which are known as the assimilation of patterns for unconscious adaptation. 

3. Practicing in a parallel setting and executing similar patterns associated with the 

"genius." 

4. The replication of the selected adaptive behavior. It is also known as coding of the 

Explicated Model,  

5. Testing procedure. (Bandler & Grinder, 1975, pp. 13–45) 

These are the explanations that John Grinder provides for the application use of NLP 

modeling. His research focuses on the explanation as well as on the identification of 

experiences that one could gain from the chosen “genius.” To scientifically 
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investigate the influence and impact of the genius identifier is recognizable in the field 

of Cognitive psychology, which deals with memories or experiences people have 

constructed as a result, based on their perceptions. Each action and response are 

constructed through the pattern that is identified through the events lived during the 

experience. However, no evidence can be found which would suggest an individual or 

child would be able to learn in the absence of any interaction with its environment. The 

emphasis of the research lies on the question of whether this modeling processes in human 

behavior exists in human nature.  

Paul Tosey and Jane Mathison stated in their article published in August 2010 "NLP - an 

emerging, controversial approach to communication and personal development created 

in the 1970s - has become increasingly familiar in education and teaching. There is little 

academic work on NLP to date". (Tosey & Mathison, 2010, pp. 317–326) 

They emphasized more academic investigation possibilities and the lack of scientific 

studies available so far. 

This research aims to explain the nature of Neuro-Linguistic Programming (NLP) 

methods and explore its potential for learning and teaching. The research starts to 

investigate the advancement of human potential in learning diverse languages. The 

selection of subjects is in various age classifications. The experiments are designed to 

answer the question: is there a scientific explanation of Neuro-Linguistic Programming 

(NLP) methods used by the metaphysical human nature of individuals? 

Rational Emotive Behavior Therapy (REBT) was created by Albert Ellis and is used in 

cognitive psychology to treat patients suffering from several irrational thoughts or beliefs. 

(Ellis, 2001a, pp. 79–103) Combining both NLP and REBT methods will educate the 

subjects to apply the NLP techniques effectively. The combination of both methods is 

designed to learn how to enhance self-esteem and improve sensory perception. REBT-

methods are designed for understanding the rationale or irrational thinking processes of 

individual thoughts. The change processes have to happen by the decision they could 

choose for themselves. Although knowledge is passed to them, it is obviously up to them 

to use the instruction or decide otherwise. Most of the companies post their codes of 

ethics and conduct on their websites and provide all employees access. This is the 
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individual decision of the employees to comply with the code of ethics or code of 

conduct. Clearly, the penalty for non-compliance with the 'Code of Ethics' or 'Code of 

Conduct' can be justified as a consequence for the employees. The application of NLP 

methods is not imposed with any consequences for practitioners. Uses of NLP 

methodologies are not prohibited; neither are their legal consequences for practitioners or 

people attending NLP seminars. This research is focused on providing clear explanations 

about the methods, with no manipulation or any formal implications for the practitioners. 

All subjects voluntarily participate in this research. NLP is applied in Sales, Marketing, 

and Management; it is essential to apply and use NLP as an educational tool. 

These experimental research findings might contribute to the enhancement of the learning 

abilities of the individuals. There are several studies which exceed the educational 

approach of teachers. This study aims to find methods that improve the learning expertise 

of individuals. Implementing NLP and rational emotive behavior therapy (REBT) is a 

non-conventional approach as evidence has shown that Psychology and Linguistics are 

combined fields of similar to the “Suggestopedic” approach. Rupprecht S. Baur has 

coined the term “psychopedia” and has strongly suggested the effectiveness of 

Suggestopadic learning and teaching style. (Baur, 1991, p. 11)  The study aims to give 

alternative suggestions regarding the affective filter of language teaching and learning. 

This paper might contribute to future research and impact on the learning behavior of 

students. As well as finding adequate learning methods, this paper will examine whether 

individuals instinctively utilize NLP methods during early stages of perception. If so, do 

NLP methods enhance one’s learning ability?   

It is relevant for the research conducted in this study that the subjects are trained in 

applying the NLP principles by themselves. However, the use of the NLP methodology 

and REBT methodologies can be combined with each other to investigate the effect of 

NLP on subjects and explore the results. Awareness about our own representational 

system and sensory abilities is the essential factor when teaching the subjects. While the 

subjects are learning the second language and are trying to enhance personal sensory 

perceptions, they will be asked to be creative in freely choosing their preferred way 

of learning a second language, e.g., through reading, by listening to the radio or by 
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watching a movie. The language that is absorbed through all sources was highly 

considered as a result of implementing knowledge about selective sensory awareness 

such as auditory people may prefer to hear music and study voice; visual people may 

prefer watching films to enhance language fluency - this might vary from one case to the 

other. The investigation focuses on the individuals applying the NLP methods on 

themselves might enhance and improve their abilities or not. Following guidance on and 

clarification of the NLP methods, it is concluded that the research not only highlights 

applications of the NLP methods but also demonstrates a demand to combine the REBT-

methods in order, for the purpose as a whole, to increase both learning as well as 

educational opportunities. Combining the REBT with NLP will be the approach applied 

in this project. The most fundamental part of this research is the rational reasoning 

process. The study participants not only focus on improving their English skills but also 

attempted to resolve their hesitation when using the English language. This study aims to 

teach rational thinking to university students and adults working in companies. If 

everybody can identify their rational beliefs, then this could enhance their educational 

performance. To generate discourse about rationality, it is crucial to understand REBT. 

Rational thoughts increase a human’s positive potential of performance and irrational 

thoughts decrease human’s potential for achievement. This method is not restricted to a 

particular group but for every individual who is seeking to be educated. Everybody will 

have the opportunity to identify rational thinking regardless of his or her color of skin, 

gender, ethnicity, race, religion, and nationality. Mutual understanding is crucial for both 

parties. Therefore, it is essential that both teachers and students practice methods that can 

enhance their performance. 

Participants 

The subjects 1-10 are employed persons in various professions: working in companies 

based in Germany. The age of the subjects ranges from 23 to 55 years. Language tests 

part 1 will be conducted for the assessment to determine their language level. The 

interviews will be conducted to investigate specific issues. Two psychological 
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assessments, which are based on NLP and REBT questionnaires, will be offered. These 

results are then presented to the subjects to enable them to compute the outcome. 

Afterwards the subjects will participate in the language assessment tests Part 2. 

 

Research process 

To begin with, all the subjects would write an English language assessment test. The data 

will be provided to the subjects in the form of a printout, and they will complete the 

documents in my presence. Face-to-face interviews are conducted and recorded, and the 

transcript is provided in the appendix. - After carefully conducting interviews with the 

subjects and the questions and answers will help me to identify the factors that have 

caused the level of anxiety and dissatisfaction in using SLA. Each case is treated 

differently and during this experiment, there is no way to transfer the information from 

one case to another. Each subject is an adult with different language levels and different 

experiences with SLA.  

After completing the interview, NLP questionnaires are first distributed to all subjects, 

which they are asked to complete and submit. After that, a schedule for the seminar is set, 

focusing on NLP basics emphasizing how sensory perception works to enhance the 

processing of information in the brain. After the seminar, the REBT questionnaires are 

distributed to the subjects; once the subjects answered the REBT questions, these 

documents of the REBT study's questionnaires are submitted to me and are available in 

the appendix. After the REBT questionnaires are answered, the REBT seminar is 

scheduled, where the focus is on the application of the ABC therapy model. Subsequently, 

the final appointment is scheduled with the subjects, during which the second language 

assessment test is conducted, and the data is collected. In this experiment, the main focus 

is on reducing anxiety level, and other factors could also influence the language 

improvement since the subjects were not in quarantine observation. 
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Task design 

First of all, all the subjects will receive a letter of written consent that they will be 

voluntarily requested to sign in case of acceptance. The experiment will be processed via 

voice recording, questionnaires, and interviews. In all cases, the test persons take an 

assessment language examination in English; in addition, the interviews will be 

conducted with the transcription according to (GAT2). Subsequently, both NLP and 

REBT surveys will be conducted according to the "comprehensive inventory of thriving" 

(CIT) measures used in the field of Psychology. After completing these tests, answers are 

provided to the participants. The second assessment examination is then held. After the 

completion of the processes, the results of both examinations will be compared for each 

case study. The results of NLP and REBT surveys will be presented, and in the end, all 

of the data will be summarized and examined. 

 

Five rounds of the research processes 

In the first round of case studies, ten employees who take part in English-language 

seminars are studied. Such employees will have various professional positions in different 

German companies. All of the subjects will participate in the first English language 

assessment test. The results from the tests will then be evaluated for each participant.  

Second round: the "modeling" system of NLP will be explored by conducting a feedback 

test to show the "modeling" process of the internal mind map of adults. Interviews will 

be held with every subject. The subjects will be asked to speak about their educational 

experiences, both excellent and unsatisfactory ones. The test persons are in various age 

groups and have different degrees and qualifications. Interviews will be held with 

questions on their educational experiences.  

Third round: the test persons will receive further questionnaires, including an assessment 

questionnaire on the methods of NLP focused on sensory perception. This assessment test 

includes identifying the perceptual sensors and the intelligence mechanisms involved 

when using NLP. At the start of each case study, subjects are unaware of the methods 

used by NLP. They are only taught about the NLP methods after answering the 
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assessment questionnaires. The NLP assessment test will be provided with the answers 

to the evaluation criteria. Then the results will be presented to the subjects to enable 

them to evaluate their results.   

Fourth round: The emphasis here is on investigating these two aspects of the question to 

be answered by this study group. Are their irrational beliefs restricting their learning 

ability concerning their educational performance? On the other hand, do their rational 

beliefs increase their potential for educational success? Questionnaires will be developed 

based on REBT rational emotive behavior therapy. The data will be provided to them 

about rational as well as irrational beliefs. They will start self-education by determining 

their attitudes regarding their behavior. Results are then presented to subjects to allow 

them to compute the outcomes. These surveys are intended, in particular, to help the 

subjects to be more conscious about their attitude and behavior while learning the English 

language. It will also enable them to discover their approaches towards their behavior. 

Fifth round: the subjects take part in the second English-language assessment test. Both 

the first and second English language tests will be evaluated, and the results obtained in 

both tests are then compared to determine the outcome of the tests by measuring the 

results.  
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2 THEORETICAL CONTEXT; LANGUAGE ACQUISITION IN 

PSYCHOPEDAGOGICAL APPROACH  

2.1 CURRENT PRINCIPLES OF LANGUAGE ACQUISITION 

Several psychologists, neuroscientists, and linguists worked and described their interest 

in psycho-pedagogical concepts to understand the complexity of language acquisition and 

production. Specifically, the psychologists presented several examples that illustrated 

various approaches that have contributed to the discovery, outlining numerous techniques 

for enhancing the language learning processes. Stephen Krashen is a psychologist who 

developed a theory in the 1980s. (Krashen, 1982, pp. 30–59) His theory of second 

language acquisition consists of five main hypotheses: 

• the Acquisition-Learning hypothesis;

• the Monitor hypothesis;

• the Input hypothesis;

• the Affective Filter hypothesis;

• the Natural Order hypothesis;

Krashen describes the difference between Acquisition and Learning. The "Acquisition" 

is described by Krashen's as a subconscious state of mind while learning the second 

language. That means that adults and children are capable of the subconscious learning 

of language. Adults and children require "meaningful interaction" during the educational 

processing of language. The "Learning" is described as a conscious state of mind while 

learning. That means that by being aware of rules and grammar, as language learning 

requires, may result in the conscious awareness of language processing. The Monitor 

Hypothesis describes the connection between Acquisition and Learning. Krashen states 

that when individuals focus on the construction of grammar, they focus more on the form 

rather than the meaning, which may result in less exchange of information. The 

correlation between Acquisition➔➔Learning may result in a focus on correctness 

rather than production. Therefore, monitoring is useful in written language 

correspondence more than in communication. The input hypothesis is that the focus 
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of the learner should be first on meaning and then on structure. The Second language 

acquisition (SLA) should be more focused on meaning first and grammar later. The 

affective filter hypothesis illustrates that a number of variables are facilitative, but play a 

non-causal role in SLA. Variables such as motivation, self-esteem, anxieties are relevant 

here. Low motivation, low self-esteem can raise the anxiety level and causes a mental 

block that prevents comprehensible input from being used for acquisition. Great 

confidence and high self-esteem will help the individual to improve the reproduction of 

language. The natural hypothesis is that the grammatical structure is predictable, and 

morphology is the most studied part of a language. 

“It seems reasonable to hypothesize that the classroom should be especially valuable for 

beginners, those who cannot easily utilize the informal environment for input. It will be 

of less value to those who can, who have other sources of comprehensible input, and 

who are linguistically advanced enough to take advantage of it. 

The question then does not become "Does language teaching help?" but 

"When does language teaching help?". A possible answer is this: language teaching helps 

when it is the main source of low filter comprehensible input, that is, for beginners and 

for foreign language students who do not have a chance to get input outside the class. It 

will be of less help when rich sources of input are available. If the research literature 

supports these generalizations, it confirms the generalization that language teaching helps 

second language acquisition when it supplies comprehensible input, which is the true 

cause of second language acquisition”. (Krashen, 1982, p. 32) 

Specifically, for example when teaching language to beginners, as Krashen's work states, 

the level of input should be increased; however, the subjects participating in this research 

are not beginners, hence it is appropriate to use methods that will decrease anxiety levels 

while increasing self-esteem levels for the purpose of enhancing their desired 

performance of language. 

The factors identified by Krashen play a large role in the production of SLA use. It 

is clear and supported by several studies that factors such as anxiety lowers, self-
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esteem causes hesitation in production. In the neuroscience field, the researchers have 

proved that anxiety can reduce the degree of learning achievement.  

“Aus eigener Erfahrung können die meisten Menschen bestätigen, dass positive 

Emotionen beim Lernen förderlich wirken. Man fühlt sich kompetent, genau im richtigen  

Maße herausgefordert, ist an der Thematik oder Aufgabe interessiert, man vertieft  sich, 

die Aufmerksamkeit bündelt sich wie von selbst und es macht Spaß, zu lernen.  Überdies 

bleiben Inhalte, die mit positiven Emotionen in Verbindung stehen, in der  Regel länger 

und besser in Erinnerung. Aber auch das Gegenteil ist nicht fremd: Bei  negativen 

Emotionen, insbesondere unter sehr großem Druck oder Angst, funktioniert  die 

Aufmerksamkeitsfokussierung und damit das Lernen nicht besonders gut.” (…) 

(Sambanis, 2013, pp. 27–29) 

However, the research conducted by Sambanis in 2013 has clearly explained that negative 

emotions like anxiety lower the concentration levels of learning which is not beneficial 

in memorizing. In detail, based on her experience in the field of neuroscience, she 

explains that the recent researchers have made it convenient by scanning the normal adult 

human brain that experiences associated memories have an impact on the subjects' 

performance behavior, meaning that when an individual experienced positive emotions 

while learning, it will be easier for him/her to remember what has been learned, for 

example, there is also some possibility of cases when a person had experienced some 

negative emotions learning for the examination or some other reason, then after a while 

because of negative memories connected with emotions, remembering or retrieving the 

memorized learning experience becomes very difficult.   

The other aspect of NLP is that it allows people to perceive and gather information in a 

more focused way. NLP researchers in some previous studies emphasized the focus on 

creating a favorable relationship between the patient and the therapist, as the 

comprehension of a matter is made clear for both parties, as result, both the therapist and 

the patient find it easier to establish a goal orientation, and then the therapy begins. I 

decided to train the subjects on how to use sensory perception skills to improve their 
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learning activities. The obstacle I faced in my case studies is that subjects are well trained 

in the use of SLA but are still reluctant to produce the same level of knowledge. 

Therefore, it is useful for subjects to improve sensory awareness, which increases learning 

or refreshing of learned language use. The use of NLP was not sufficient to identify the 

relapses and reduce the level of anxiety. REBT is a successful therapy that has been 

shown to reduce negative emotions. The implementation of REBT is the implication of 

ABC (action, belief, consequence). The implication of REBT is applicable after 

identifying the reason that causes irrational beliefs. The definition of irrational beliefs, as 

described by Albert Ellis, refers to the three factors of acceptance of self, acceptance of 

others, and acceptance of the world. Individuals who are not satisfied with one or more 

of these factors create a pattern of beliefs that disturb them and cause negative emotions; 

irrational beliefs can cause depression, anxiety, etc. In REBT therapies, therapists give 

homework to their patients and they have to identify the factors that cause their 

dissatisfaction related to their irrational beliefs and try to replace them with rational 

beliefs. In this process, therapists help clients learn and understand how to use REBT. 

When clients are able to understand or identify their own irrational beliefs, the therapy is 

successful and clients are able to consciously change their irrational beliefs and transform 

them into rational beliefs.  

 

Language acquisition tests principles development that is based on the Common 

European Framework of Reference for Languages (CEFR) since the 1990s, the council 

of European language policy has put some crucial principles of research together for the 

purpose of second language acquisition (SLA) and language assessments. 

1. To create a standard European language reference tool for learning, teaching, and 

comparing the certification. 

2. In cooperation with dealing with a broader educational project included cultural 

diversities. 

3. A linguistic approach to learning the language for individual vulnerable groups 

and linguistic integration for migrants. 
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4. Addressing and debating on societal multilingualism and individual 

plurilingualism in a national and international context such as the sensitive issue 

of otherness. 

5. Education for all to create equal educational opportunities.  

The idea was to advance the concept of teaching and learning and create a common 

framework for the learners by respecting their language and approaches to culture. 

(Daniel Holtgen, pp. 1–4) 

© Council of Europe / Conseil de l’Europe (Europarat, 2009, pp. 1–4) 

 

The table above illustrates the language evaluation stages used in the Common European 

Framework for Languages (CEFR). Each section highlights the tested students' language 

skills in that specific area. For instance, understanding a language can be divided  into 

two parts, one for reading and one for listening. The speaking of language will be 
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divided into two sections, for example, spoken interaction as well as spoken production. 

The writing is only one section. In each box, the level of language comprehension is 

stated together with the speaking, and writing skills required. These levels are referred to 

as A1, A2, B1, B2, C1, and C2. A1 and A2 are referred to as beginners. B1 and B2 are 

Intermediate levels. It is organized according to the level of the learner, which is the lower 

intermediate level or the upper intermediate level. C1 is the advanced learner, and C2 is 

a proficiency level. Here it is also essential to take into consideration several different 

aspects, e.g., when an individual has reached the level of C2 and still encounters some 

complications with the spoken part of the production. The research focuses on finding 

solutions to develop a methodology that helps individuals in identifying the irrational 

belief, additionally; it should provide knowledge about the basis of the perception of the 

brain in processing the information. Such information would encourage the individual to 

raise his/her self-esteem and not hesitate while corresponding in or articulating in a 

second language. The predicament condition is to confront individuals who possess 

knowledge and expertise but are reluctant about applying such knowledge and expertise 

at a similar level. Such reluctance is an issue that is recognized individually. Specifically, 

such individuals are conscious of the situation that is causing dissatisfaction. The 

European Language Analysis is a useful method for determining levels of linguistic 

competence. The impediment starts when an individual has not only an acceptable good 

level of English language but also hesitates to express him or herself. A mental blockage 

impacts negatively on the person and can have a major impact on the person's conduct. 

This research is not based on the Skinner theory (Skinner, 1965, pp. 11–129) concerning 

"amplifiers" that influence human behavior but rather focuses more on the effects of the 

belief system. It is more concerned about individual beliefs and how that can affect his/her 

behavior. This research topic deals with how to provide an individual with sufficient 

knowledge about how he or she is thinking and to establish self-management behavior to 

improve his or her performance. There are no manipulative or judgmental influences, as 

previous applications of the NLP method have meant that therapists were allowed to 

provide comments or advice. Therefore, this method is Self-Observation and Self 

Evaluation. Most people might modify their beliefs when they are consciously 
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confronted with their own issues. Most people could possibly modify their convictions 

if they were consciously faced with the problem at some point; each individual decides 

independently on his/her own initiative. The learning process includes NLP and REBT 

methods as an instrument for improving an understanding of educational practices and 

performances, as well as learning how to apply these methods. Such research demands 

an understanding of cognitive techniques that are relevant in identifying both rational and 

irrational beliefs. Neuroscience's contribution to language learning is essential for 

understanding; the way the brain is processing language; and the impact of the speech in 

memory formation. The acquisition of the second language is the primary determinant of 

the hypothesis. Therefore, it is appropriate that we explain the most recent scientific 

methods. 

2.2  COGNITIVE PSYCHOLOGY, NEUROSCIENCE, AND SECOND LANGUAGE ACQUISITION

2.2.1 PRINCIPLES OF COGNITIVE PSYCHOLOGY  

Cognitive psychology is the field of study of mental processes and cognitive functions. 

Cognitive functions include perception, the organization of complex motor behaviors, 

attention, learning and memory, emotions and their social input, language and other 

symbolic representations, reasoning, decision making, problem-solving, creativity, 

thinking process, consciousness and other abilities. Rational emotive behavior therapy 

(REBT) created by Albert Ellis is the most influential therapy used in clinical psychology. 

REBT is one of the most influential therapies in cognitive-behavioral therapy (CBT). This 

is extremely useful in identifying rational and irrational beliefs. The research did not adapt 

the role of a therapist confronting clients with their rational and irrational beliefs. The 

research is with healthy individuals who are facing difficulties in their daily language 

performance. (Purves, 2008, pp. 1–3) They will be educated on how to use REBT and 

NLP. Learning languages and performing in the second language is not just a question of 

learning lexica, pragmatics, syntax, and phonology: rational thinking and perception are 

crucial in processing it. Cognitive neuroscience is the field that is concerned with the 

study of biological processes and features that underlie cognition, with a specific 
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focus on the connections in the brain, which are involved in mental processes. Due to 

the relevance of the brain functions and associated behaviors, these two fields are using 

concepts and methods that are advancing its long-standing agenda of understanding 

human mental processes. The convergence defines cognitive neuroscience. Neuro-

linguistics programming (NLP) is focusing on how we perceive information in the brain 

and the process that transfers the events of perception to memories. Second-language 

acquisition is a sub-discipline of applied linguistics but also receives research attention 

from a variety of disciplines, such as psychology and education. Cognitive approaches to 

Second language acquisition (SLA) research deals with the processes in the brain that 

describe language acquisition, for example, which factors affect learning ability in 

processing language, or what are the relations between short-term and long-term memory 

by using language acquisition? In the human brain, the importance of perception plays a 

significant role in creating our memories. The human brain is capable of creating 

memories by the association with events that took place in the learning phase — 

facilitating perception/memorization through oral, visual, kinesthetic modalities — in 

other words, developing multi-modal learning strategies. This is the way the brain works 

and perceives information. So, the teacher invites the students to combine singing, 

gesturing and focusing on the stressed syllables at the same time. Neuron activities in the 

brain indicate that perception and production are strongly related to each other. Cognitive-

behavioral psychology states that beliefs are significant in generating emotions. How to 

distinguish between self-righteous emotions and distressing emotions?  Rationality is 

described in all the fields of the studies as a function of maximizing the profit. By 

maximizing profit, it is meant to be the intention of individuals towards taking actions 

that are beneficial for them. In the field of Psychology, the principal focus is on the 

symptoms that disturb the emotional and mental stability of the human mind. Therefore, 

most of the researchers in the field of Psychology focus on their patients during the 

therapy sessions on factors that are annoying, causing depression, burnout, or several 

other mental illnesses. As applicable to the research, the focus was on which factors 

prevent the students from coming forward and performing to the best of their ability.. 

Most of the students had good knowledge of the language but were not comfortable 
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in using the language. The students had this mind blockade that made them suffer, and 

they were not satisfied with their performance. In second language acquisition, there are 

several options in learning the second language, as there is the European framework of 

assessing different levels of English like B1, B2, C1, and C2. There are the TOEFL (Test 

of English as Foreign language) tests with several opportunities to be prepared for the 

exams, online facilities to interact with native speakers all around the world. All of these 

opportunities are available to all students in Germany. Although having access to all of 

these facilities, there is a strong mental blockade that prevents them from succeeding in 

their daily work.  Sometimes they are tense when finding solutions. The solution is not in 

passing the assessment levels; the satisfaction is that they would like to use their language 

competence in their daily work. To be confident enough to use the second language is the 

main focus. As Ellis describes in his work, your mind is occupied by the thought of 

pleasing others and not valuing your own, you may lack the confidence to make decisions 

(Ellis & Joffe-Ellis, 2011, pp. 801–830). The second irrational thought described by Ellis 

is that if you are scared of making mistakes and you are attempting to create the perfect 

image you want to portray to fulfill the expectations of others, you may be afraid of 

making mistakes because you are afraid of failing and in that context, you may not be 

able to fulfill the expectations you assume the others have of you. These irrational 

thoughts may lead to the Psychological symptoms of anxiety, depression, and burnout in 

some cases. Albert Ellis's work was based on the interviews he has conducted during his 

sessions with his mentally disturbed patients (Ellis & Joffe-Ellis, 2011, pp. 801–830). 

Why not examine irrational thoughts before they succeed in creating a mental disorder 

and causing people to suffer. If all healthy human brain is aware of the irrational thoughts 

such as if “I am going to school and educating myself”, I am doing this to have a better 

understanding of the world we live in. The connection of performance in school, college, 

and the workplace has nothing to do with stress. The word "stress" is used very frequently 

with studies or work performance. The question is by considering a different activity, 

such as imagining doing nothing, will also require the brain to be occupied because we 

as a human cannot function without our brain. The choice of using the word stress in 

the context of work, studies, and language learning may prevent us from relaxing, 
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and our defense mechanism starts fighting the factor stress linked to every activity a 

person performs. Observing employees from several companies, and by confronting 

people with the irrational thought of relating the word stress in every situation may lead 

them to be unsatisfied in all the situations they encounter every day. There is a German 

idiom that states, "Be careful about your words because they transfer to your thoughts, be 

careful about your thoughts because they will transfer to your actions and be careful about 

your actions because they will transfer to your habits and be careful about your habits. 

After all, they will transfer to your destiny." This idiom was written on a card, and the 

idea exerted a certain fascination on me. My take on the issue of education is different in 

comparison to the people who look at it as something obvious and causing stress. The 

idea of this is that the research is not intended to judge different behaviors or decisions 

taken by individuals. The focus is on facilitating methods, in cases where healthy minds 

are willing to learn, or speak a different language and feel helpless because of the mind 

blockade. Confronting them with REBT and NLP might help them to overcome their 

irrational beliefs and replace them with rational ones to be happy and satisfied with their 

own self. The idea of combining the field of studies such as Cognitive Psychology, 

Neuroscience in Second language acquisition is not something new for research purposes. 

2.2.2 THE NEURO-DIDACTIC APPROACH FOCUSED ON LEARNING PROCESS 

There are several scientists deliberating studies examining early learning phases of 

children and studying how the brain starts the process of learning. The neuroscientists in 

the field and the researchers consider that information processing starts at the early pre-

natal phase continuing as we grow older. As the brain functions by processing information 

through sensory perception, it then distorts or selects that information. The following 

paragraph cited from Ulrich Hermann's research specifies.  

„Betrachten wir zunächst die Funktionsweise des Gehirns bzw. seiner 

Funktionseinheiten, die Nervenzellen oder Neurone. Bereits vor der Geburt beginnen die 

Nervenzellen mithilfe ihrer Axone, die vergleichbar mit einem »Stromkabel« sind, 
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Kontakte mit anderen Neuronen auszubilden. An diesen Kontakten, den Synapsen, 

werden Informationen (z.B. Sinneswahrnehmungen, Steuerung von Bewegungen usw.) 

in Form von elektrischen und chemischen Signalen übertragen. Jede Nervenzelle kann 

gleichzeitig Signale empfangen und Signale an andere Nervenzellen weiterleiten, sie ist 

also sowohl »Sender« als auch »Empfänger« von Informationen“. (Herrmann, 2020, p. 

50) 

As Herrmann explains, the brain's functioning system and its functional units are 

connected with the nerve cells and neurons. Even before birth, the nerve cells begin to 

form contacts with other neurons with the help of their axons, which are comparable to 

an "electric cable." At these contacts, the synapses, information (e.g., sensory perceptions, 

control of movements, etc.) are transmitted in electrical and chemical signals. Each 

neuron can simultaneously receive signals and send signals to other neurons, so it is both 

a " sender " and a " receiver " of information. (Herrmann, 2020, p. 50). This is the way 

the information is given to the brain and processed. As with Ulrich Herrmann, when 

human nerves perceive signals and these signals pass to the synapse, the information-

processing connection forms a repetitive response when repeated in response to a 

perceived learning process. The human brain, according to Herrmann, serves the function 

of selecting information, meaning an individual's cognition and determines both what 

pieces of knowledge should be processed and remembered, as well as what pieces of 

information would be distorted. Such activity results in the selection of learning 

behaviors.  

„Dieser Auf- und Abbau der neuronalen Netzwerke wird insbesondere im kindlichen 

Gehirn sehr stark von Erfahrungen und Lernprozessen gesteuert und funktioniert nach 

dem Prinzip »use it or lose it«. Insbesondere in den ersten Lebensjahren (und auch noch 

einmal während der Pubertät) herrscht hier ein »Konkurrenzkampf« der Synapsen. Nach 

dem »darwinistischen« Prinzip werden überzählige, das heißt »nutzlose« Synapsen 

aussortiert, und nur diejenigen überleben, die häufig genutzt und aktiviert werden (»use 

it«) und damit für das Individuum sinnvolle und überlebensnotwendige Informationen 

verarbeiten, während die selten genutzten Synapsen verkümmern und schließlich 

ganz abgebaut werden (»lose it«). Die Leistungsfähigkeit des Gehirns wird demnach 
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nicht so sehr über die Quantität der Nervenzellen und ihrer Synapsen bestimmt, sondern 

hängt  

vielmehr von der Qualität der synaptischen Verknüpfungen ab“. (Herrmann, 2020, p. 51) 

 

This building up and breaking down of neuronal networks is very strongly controlled by 

experiences and learning processes, especially in the child's brain, and functions 

according to the "use it or lose it" principle. Especially in the first years of life (and again 

during puberty), there is a "competition" of synapses. According to the "Darwinian" 

principle, superfluous, i.e., "useless" synapses are sorted out. Only those survive that are 

frequently used and activated ("use it") and thus process information that is meaningful 

and necessary for the individual's survival. In contrast, the rarely used synapses atrophy 

and are eventually completely degraded ("lose it"). Therefore, the brain's performance is 

not so much determined by the number of nerve cells and their synapses but rather 

depends on the quality of the synaptic connections. (Herrmann, 2020, p. 51) In 

accordance with this explanation, it is clearly explained that memories are crucial in 

building the selection of the learning process.  

Herrmann explains language development in the brain, stating that sensory perception 

combined with child development experiences play a significant role in language 

acquisition. He also states that recent studies have explained that children do not just 

improve their language skills by chance. This shows that adults must experience language 

skills with hands-on activities and develop personal experiences by actively learning 

language through their sensory perception and their memories, which individuals can 

relate to practice. As several studies, including Herrmann's research, have shown, people 

do not prioritize stressful or pressure-related situations, so there is a risk that information 

associated with the fear or stress factor will not be well processed and learned. 

 

“Diese mehrdimensionalen Umwelteinflüsse auf die Reifung des kindlichen Gehirns 

reichen bis hin zur Entwicklung unseres Sprachvermögens. Das Erlernen einer Sprache 

setzt ein stimulierendes soziales Umfeld voraus. Die Stimulation selbst ist in der 

Regel ein multisensorisches Gemisch aus gesprochener Sprache, Körperbewegungen 
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und Gesten, Körperkontakt, Geruchs-, Tastsinnes- und visuellen Reizen. Neuere Studien 

haben gezeigt, dass das Kleinkind nicht ohne Grund zuerst Wörter begreifen lernt, die 

andere Menschen, sich selbst und eigene Körperregionen bezeichnen (Seidl et al. 2015). 

Diese Wörter werden dem Kleinkind in der Regel im direkten Körperkontakt wieder und 

wieder durch das soziale Umfeld präsentiert. Das aufmerksame soziale Umfeld wird in 

der direkten Körperinteraktion zum Kleinkind mit Zeige- und Berührungsgesten 

Personen und Körperbereiche benennen. So lernt das Kleinkind die Struktur einer 

Sprache auch, indem es mit den zu bezeichnenden Objekten körperliche, das heißt 

Tastsinneserfahrungen macht und diese durch das soziale Umfeld sprachlich begleitet 

werden“. (Herrmann, 2020, p. 125) 

 

As described by Herrmann these multidimensional environmental influences on the 

maturation of the child's brain extend to the development of our language ability. 

Language learning requires a stimulating social environment. The stimulation itself is 

usually a multisensory mixture of spoken language, body movements, and gestures, 

physical contact, olfactory, tactile, and visual stimuli. Recent studies have shown that it 

is not surprising that the child first learns to comprehend words that denote other people, 

himself, and his own body regions (Seidl et al., 2015). These words are usually presented 

to the child again and again through direct physical contact by the social environment. 

The attentive social environment will name people and body regions indirect body 

interaction to the child by pointing and touching gestures. Thus, the child also learns the 

structure of a language by making physical, i.e., tactile, experiences with the objects to 

be named, and these are accompanied by the social environment in terms of language. 

The learning process is connected with the human's memories and perception. When 

recalling the events, a person retrieves the pleasant memories and strives to retain them. 

The additional factor that determines the collection of pleasant memories is the extent of 

positive emotions experienced. Negative emotions such as fear and anxiety can result 

from experiencing negative memories that create a belief system that one might consider 

reality. The irrational beliefs that cause negative emotions can also contribute to one's 

inability to use different languages. 
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„Lernen kann man nicht mit Angst. Laut Statistik gehen 40 Prozent der Schüler mit 

Angst in die Schule. Angst führt dazu, dass unspezifische Erregungsmuster im Gehirn 

aufgebaut werden und sich ausbreiten.“ (Herrmann, 2020, p. 166) 

As Herrmann explains in his book, from 2020, you can't learn in a state of fear. According 

to statistics, 40 percent of students go to school with anxiety. Anxiety causes non-specific 

arousal patterns to build up and spread in the brain. (Herrmann, 2020, p. 166). Once again, 

it is clearly stated that fear and anxiety decrease the potential of learning. Herrmann 

additionally describes that children's learning experiences matter in their performance at 

school.  
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Figure 1 inspired by Friederici AD. The brain basis of language processing: From 

structure to function. Physiol Rev 91(4), 1357-1392, 2011. (Friederici, 2011) 

 

 Anatomical and cytoarchitectonic details of the left hemisphere (Friederici, 2011, pp. 

4–6) 

" Brain plasticity; speech abilities are localized in the left hemisphere in the areas 44/45, 

the Broca area, for speech expression as well as in area 22, the Wernicke area, for speech 

perception. Some recent research, however, indicates that the processes of speech 

expression and response occur in other areas than only the structures around the lateral 

sulcus, which includes the frontal lobe, basal ganglia, cerebellum, and pons" (Purves, 

2019, pp. 533–537) . 

" There is a significant enhancement in attention to cortical areas located outside the 

traditional "perisylic language zone." This area of the brain is responsible for language.  

It consists of the region around the lateral sulcus (Sylvian cleft) of the left hemisphere 

and includes the Broca and Wernicke areas. Injury to this area causes various forms of 

"aphasia." The aphasia is a disorder that causes speech articulation and communication 

complications. This has several causes; one of them is a very severe injury in the 

Broca or Wernicke area of the brain. Neuroscientists have distinguished between 
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Broca's aphasia and Wernicke's aphasia. In Broca's aphasia, the patients experience these 

symptoms = speech inhibition, tendency to repeat sentences or words (conservation), 

disturbed syntax, disturbed grammar, disturbed structure of individual words, and intact 

comprehension. Wernicke's aphasia has these symptoms in patients = fluent speech, little 

spontaneous repetition, syntactically adequate, grammatically adequate, fake or 

inappropriate words, and not intact comprehension. Broca's aphasia is also known as 

motor, expressive, or production aphasia. Wernicke's aphasia is called sensory or 

receptive aphasia". (Purves, 2008, pp. 533–537)  . 

Part of these regions includes the middle and inner sector of the temporal lobe for its role 

in word-level processes, anterior upper temporal lobe (STG) for its role in phrase 

construction and comprehensibility, and subcortical structures (basal ganglia, 

cerebellum) for their role in linguistic computation. (Andrews, 2019, pp. 2–14) 

Neuroscientists have validated the scientific fact that sensory perception plays a major 

role in language comprehension. The main scientific focus in neuroscience is on the 

recognition of symptoms and disorders. The latest researchers in recent years have been 

focusing more on Magnet resonance imaging (MRI) scanning images of the healthy brain 

and on research on multilingualism. 

According to Hernandez (Hernandez, 2013, pp. 59–60), as their field of study progresses, 

the neurosciences of multilingualism must also "address the question of how these 

languages are acquired and how they are processed as a subject area of which they should 

consist." Such an advanced approach implies a contextualization of neuronal models of 

bilingualism and multilingualism, which can establish a feedback system with other 

cognitive processes, which include perception and memory. (Carlos Hernández Ricardo 

Sanz, Jaime Gómez Ramirez Leslie S. Smith Amir Hussain, Antonio Chella, 2016, pp. 

48–52). There is increasing interest in the relationship between perception/understanding, 

and the production, as well as the potential role of the posterior temporal and lower 

parietal cortex in the auditory-motor interface. (Andrews, 2019, pp. 2–14)  

“Cognitive psychology  

Researchers on the historical perspective of Cognitive psychology in the areas of 

cognitive psychology, artificial intelligence, linguistics, and philosophy gathered at 



 

26 

 

the University of California, San Diego in 1979. This meeting intended to inaugurate a 

new science, “cognitive science,” with the stated goal of understanding intelligent 

behavior (Norman, 1981).  Additionally, those most influential researchers have 

contributed much research on the physical makeup of human memory and how 

information is stored, coded, and utilized by the human brain. According to Herbert 

Simon, one of the researchers of that gathering, stated that Chomsky presented his 

analysis of the properties of transformational grammar (Chomsky, 1956), Bruner, 

Goodnow, and Austin (1956) examined human cognitive strategies in the acquisition of 

concepts. Since that remarkable year, interest in cognitive science has continued to grow, 

several kinds of research continued, and Cognitive science was of significant intellectual 

importance in the 1990s”. (Brien & Eastmond, 1994, pp. 4–6) 

 “The Neural bases of language”, an approach to understanding the substrates of language 

related to the anatomy and physiology of the brain traces back to the nineteenth century, 

where physicians documented the clinical-pathological relationships of patients who had 

suffered brain damage leading to some form of language disability (Purves, 2019, pp. 

533–535). After these patients died, post-mortem examinations of their brains with regard 

to these correlations showed which regions of the brain were involved in speech 

production and which in speech understanding. Such correlative studies, as in many areas 

of cognitive neuroscience, are now complemented by a variety of direct approaches. Most 

significant throughout the history of speech understanding have been "split-brain" studies 

of patients whose cerebral hemispheres were surgically disconnected as a treatment for 

epilepsy, as well as electrophysiological mapping studies of cortical language areas as an 

adjunct to various neurosurgical procedures—a technique pioneered in the 1930s. More 

recently, non-invasive brain imaging, electroencephalography, or other methods have 

contributed significantly to the knowledge of the neural basis of language. The Relation 

of Language to the Auditory and Motor Systems See  (Purves, 2008, p. 533) As expected, 

the brain regions that support language are closely related to the sensory and motor areas 

that process non-linguistic sounds and generate non-linguistic motor behavior. In terms 

of the most general characteristics of the language regions described in the following 

sections, they are broadly divided into regions in the frontal lobe (where other motor 
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functions are performed), which are specialized for speech production, and regions in 

the temporal region (where other auditory functions are performed), which are 

specialized for understanding. An additional fundamental generalization is that despite 

the presence of significant motor and auditory functions in both hemispheres, the regions 

relevant for speech are significantly different in the two hemispheres for the vast majority 

of people. The left hemisphere primarily supports the lexical and syntactic functions that 

we normally consider to be the core of language skills. The corresponding regions of the 

right hemisphere also contribute to language, but in a subtle way. The French anatomist 

and neurologist Paul Broca and the German neurologist and psychiatrist Carl Wernicke, 

who have both made many essential contributions to understanding the relationship 

between a wide range of neurological lesions and their clinical consequences, were first 

reported in the late 19th century. “Broca and Wernicke examined the brains of patients 

who had suffered brain damage (typically from a stroke or tumor), who thus had difficulty 

speaking and later died (Broca's most famous patient suffered from a tertiary syphilitic 

lesion, a common neurological problem in the days before penicillin and other 

antibiotics). The term "aphasia" describes the difficulty in producing or understanding 

speech even though the vocal apparatus and hearing mechanisms are intact (difficulty in 

speaking due to a lesion which affects one aspect of the vocal control apparatus and is 

called dysarthria)." 

Memory function specifically Verbal Working Memory Maintaining verbal information 

in working memory is essential for language comprehension and production; the absence 

of this ability, means that we would be unable to link the subject and the verb of the 

sentences we hear or read, and hence we would not understand their meaning. Likewise, 

we would not be able to organize words into the sentences we speak or write. The verbal 

working memory is used to manipulate numbers and other symbolic representations. 

Because the maintenance of verbal information is fundamental to human cognition, 

working memory has been much studied in this context, typically in terms of 

phonological, graph-emic, or semantic working memory.  

Phonological working memory (Purves, 2008, p. 412)Recall that verbal maintenance 

in the Baddeley model is accomplished by a postulated phonological loop, which 
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consists of a phonological store and an articulatory rehearsal mechanism. The distinction 

between these two components can explain two behavioral phenomena: the phonological 

similarity effect, and the word length effect. The phonological similarity effect refers to 

the fact that working memory for letters is worse when the letters sound similar to each 

other (e.g., P, B, V) than when they sound different (e.g., X, K, R). The phonological 

similarity effect suggests the existence of a store that maintains representations in a 

phonological format, supporting the concept of a phonological store. The word length 

effect refers to the fact that people can hold more words in working memory when the 

words are short (e.g., cup, luck, hear) than when they are long (e.g., desperation, 

porcupine, phonological). The word length effect can be explained by assuming that there 

is indeed an articulatory rehearsal process and that this process is slowed down by more 

complex words that take longer to rehearse—given that working memory traces decay 

rapidly, more words are lost before they can be rehearsed. Neuropsychological evidence 

from brain-damaged patients has linked the phonological store to the left inferior parietal 

cortex (Brodmann area 40), and the articulatory rehearsal process to the posterior part of 

the left inferior frontal gyrus, which corresponds to Broca’s area (Brodmann area 44). 

The distinction between the roles of the left inferior parietal cortex and Broca’s area in 

phonological working memory is further supported by functional neuroimaging evidence, 

such as a Functional Magnetic Resonance Imaging (fMRI) study that investigated the 

phonological similarity and word length effects. Participants were scanned while 

maintaining distinct one-syllable words (e.g., pit, stem); phonologically similar one-

syllable words (fight, height); distinct three-syllable words (telescope, computer); and 

one-syllable pseudo words (blick, rame). The left inferior parietal cortex was activated 

for phonologically similar words but not for distinct words; this is consistent with the idea 

that the phonologically related terms place greater demands on the phonological store. 

This same region was also activated by pseudo words, which may be more dependent on 

phonological storage, given that they lack semantic representations.  

The function of semantic working memory in brain is connected to phonological memory. 

Although phonological working memory and semantic working memory (Purves, 

2008, p. 532) they depend on overlapping but significantly different brain regions. 
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Thus, Randi Martin and collaborators at Rice University reported one patient who was 

more impaired in semantic than phonological working memory and another patient who 

displayed the opposite pattern—a double dissociation. Even if the lesions in these patients 

were not selective enough to accurately localize the specific regions involved in semantic 

compared to phonological working memory, these observations imply that different areas 

are indeed engaged (Purves, 2008, pp. 414–416).  

Visual Working Memory specifically working memory in the visual sensory system can 

be divided into working memory for spatial locations and working memory for object 

features. Consistent with studies of visual perception, the neural bases of spatial and 

object working memory are, to some degree, dissociable. The following sections consider 

the neural correlates of spatial working memory and object working memory and the 

differences between them. Spatial working memory, while maintaining verbal 

information is critical for language and symbolic processing. Maintaining spatial 

information is essential for visual processing information, as well as for navigation and 

other motor tasks. Unlike verbal working memory, spatial working memory can be 

investigated in non-human animals. Some of the earliest and most important studies 

regarding the neural correlates of spatial working memory used single-cell recording in 

monkeys. Joaquin Fuster at UCLA and Patricia Goldman-Rakic at Yale established a 

strong link between working memory maintenance and the firing of neurons in the 

prefrontal cortex of monkeys. There was evidence for a Brain System that controls 

attention. (Purves, 2019, pp. 636–637)   

It would seem to follow from all this that attention must have some forms of executive 

control over brain activities. Given this implication, many investigators have looked for 

a neural system that might provide it. Although most neuroscientists accept the evidence 

for such a system, the concept of executive control remains problematic, as explained 

below. Notably, there is a substantial overlap in the circuits that control attention and 

those that govern movements of the head and eyes. This overlay suggests intentional 

control builds upon systems that originally evolved to orient organisms to objects and 

events in the world that were crucial for successful behavior, belying the notion of a 

privileged central executive in control of attention.  
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2.3 LANGUAGE TEACHING THEORIES AND THE SCIENTIFIC BASIS OF SUGGESTOPEDIA 

 “The Scientific Basis of Suggestopedia” See (Schiffler, 1989, p. 17)See (Baur, 1991, pp. 

7–17)  

Georgi Lozanov is a Bulgarian psychiatrist, psychotherapist, and pedagogue. He 

developed this science of suggestology, a methodology which was applied in pedagogy 

in the early twentieth century. 

"Lozanov (1978, p. 33ff.), leads his theory of suggestology partly back to the thoughts of 

Adler (1912), Freud (1921), Jung (1921) and Pavlov (1945), to the unconscious in 

psychoanalysis.” (Schiffler, 1989, pp. 17–18) 

Lozanov identified and described the three suggestopedic principles listed below: "1. The 

pleasure of psychologically relaxed attention and the absence of states of tension such as 

anxiety, stress, exhaustion, boredom or irritation.  2. combination of the conscious and 

the unconscious in the formation of verbal and non-verbal communication, of cortical and 

subcortical processes, of physiological and psychological reactions, and of rationality and 

emotions. 3. suggestive interaction between teacher and student through the suggestion 

of learning barriers and the suggestion of learning potential". (Schiffler, 1989, pp. 17–

18)As Lozanov demonstrates, the three suggestive principles are meant to be used

together in a framework. The first principle demands that the interactions should be made 

mutually understandable. The second principle indicates the unity of the conscious and 

the unconscious, and the third is verbal and non-verbal. Suggestive interactions have been 

proven to promote learning behavior. Hence, the application of Suggestopedic Learning 

contributed to the second language acquisition method of Rupprecht S. Baur in the 1990s. 

(Baur, 1991, pp. 7–17) 

What is Suggestopedia, and how is it applied?  

"Suggestopedia is a technique in which the teacher (=suggestogog) is guided by the 

elimination and avoidance of all factors (=antisuggestive) that could inhibit learning 

(=desuggestion) and the inclusion of all factors that promote learning (=suggestive), 

into the interactive teaching and learning environment on the conscious and, more 
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importantly, unconscious levels of communication (=suggestion) enable the student to 

achieve higher levels of learning than if the identified factors were not taken into account 

at all or at least very little. E., if the unconscious level of communication is not used to 

the same extent as the conscious level". See (Schiffler, 1989, p. 17) " The teacher takes 

measures to increase the interactive influence on the student at the unconscious level, e.g., 

with classical and baroque music, which causes a change from an active state to a state 

of relaxed attention. See (Schiffler, 1989, pp. 62–67)  

➢ Suggestopedic (desuggestive-suggestive) teacher behavior: the teacher

can use the most identified features, both suggestively and desuggestively.

This includes the targeted use of Pygmalion or Rosenthal effects

(Rosenthal et al., 1968). The teacher's approach to teaching should be

persuasive and reach students at both conscious and unconscious levels.

➢ Preparatory suggestions: the teacher employs the desuggestive-suggestive

process on the conscious verbal level; he/she starts by explaining the

method to students and also reflects on its success. While explaining the

method, it is essential that teachers do not overwhelm the expectations of

success, which may easily lead to disappointment. The teacher's new

identity: the teacher selects a new name and a new identity from the target

language to enhance the stimulation. This is to ease any possible restraints

and boundaries from earlier experiences of learning.

➢ The active concert phase: music is used to influence the unconscious level

of communication. For example, teachers read the texts and integrated it

to a piece of music; the variation of the tone may cause more attentiveness

of the students.

➢ The extent of the learning material is also part of the desuggestive-

suggestive processes. Teachers expect from the beginning a more

comprehensive learning material than the student has experienced before.

➢ Text-supported pronunciation: Teachers try to facilitate the learning

procedure to the extent that the student can learn a substantial quantity

of teaching material. Hence, it is first of all presented in written form,
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so that the student may use the textual information as a guideline and as 

a learning resource for oral practice. This has been used for several years 

in the teaching of foreign languages and is called text-supported 

pronunciation.  

➢ Bilingual text: an ancillary learning support; the text appears as a page

translation, i.e. the native-language translation is positioned right next to

the foreign-language text. Considering the comprehensive material,

presenting it only in the targeted language will certainly have a negative

impact on learning.

➢ Relaxation exercises: relaxation techniques are used prior to the pseudo-

passive concert phases to help students to reach a more relaxed state of

attentiveness in a shorter time.

➢ The pseudo-passive concert phase: the teacher uses the music in this

review phase to influence the student on the unconscious level. Most

frequently, solemn Largo sentences are used, and the text is performed in

a calm, original intonation. The students will listen with their eyes closed

while sitting in a convenient seating position. The music and the

presentation of the teacher are intended to achieve a positive state of

relaxed attention.

➢ Bilingual oral presentation: it is possible that students may not understand

every word of the teacher's presentation during the concert phase

regardless of the bilingual text. This may disturb the state of relaxation.

For this reason, it is advantageous for the teacher to repeat the phrase in

the target language, then quietly repeat it in the native language and then

repeat the target language phrase relatively loudly.

➢ Relaxed repetition: The relaxed state of attention in the concert phase can

be used for relaxed repetition. Students gently repeat the same sentence

after their teacher. Accuracy and comprehensiveness are not a concern.

This ensures that the attentive attention of the students does not



 

33 

 

decrease, but rather remains concentrated on the material, despite the 

relaxed state.  

➢ Rhythmic Breathing: in the pseudo-passive concert phase, teachers can 

present the foreign-language sentences in such a way that a 4-second pause 

occurs after the sentence, during which the student has to breathe in and 

out. The target language sentence should be spoken within the four 

seconds while holding the breath. While inhaling, the native language 

translation of the following sentence is provided (Schiffler, 1989, pp. 62–

67). 

➢ Body learning through gestures: an additional activation phase, physical 

learning, could be placed in the presence of music. Or even between them.  

The teacher presents the text and accompanies each new word as far as 

practicable with gestures. For those words that convey motions or express 

some physicality, he uses a corresponding gesture or pantomime. A 

gesture that illustrates the symbol expresses the words that can be linked 

semantically with symbols. All other words are recited with synchronized 

rhythmic movements. Students then repeat all the words they have heard 

in accordance with the teacher's movements.  

➢ Word pictures: an additional mnemotechnical guide, the teacher can 

propose to the students to take pictures of the learned words as far as 

possible.  

➢ Word association: delicate points, teachers can propose the associating 

words with words of the native language, or they can invite the students 

to associate words within their area of experience or perhaps even from 

other foreign languages.  

 

➢ Positive group climate: the teacher is mainly in charge of the climate in 

the classroom, and he or she may positively influence it both during class 

and through discussions with individual students. One may also 

initiate activities outside the classroom. The use of selected songs, 
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corresponding to the material, which is being sung together with the 

group, can contribute to the establishment of a positive climate. It is 

advantageous if the teacher or a student accompanies the songs with some 

instrument.  

➢ Interactive practice phases: during the practice phases, the social 

interaction between the small groups and their partners is used as an 

opportunity for activation and creativity. Then students contribute their 

individual preferences, ideas, opinions, and suggestions for the interactive 

exercises. It is essential to reassure the students that they have the option 

to either agree or disagree, as they do in real life (Schiffler, 1989, pp. 62–

67).  

➢ Role-play: the teacher is supposed to modify dialogue texts and to create 

role-play settings. It is recommended to include some artistic elements like 

props so that the role-play will have the feeling more like a spicy theatre 

production.  

➢  Comprehensible grammar: the grammar rules should be as concise, 

visible, and transparent as possible. The rules of grammar have to be 

exemplified with examples and explained in the native language 

(Zimmermann, 1977, p. 106.). The same principles applied to bilingual 

written materials, which should be available to students.  

➢ Learner-centered instruction: at all times, it is essential that teachers 

should have a sense of noticing confusion or learning difficulties of 

students and react as promptly as possible. Teachers are expected to react 

instantaneously by providing concise and comprehensible support.        

➢ Indirect correction: the teacher should not be correcting the students to 

shame them, as it used to be common in foreign language teaching. 

Instead, they should correct as much as possible in an indirect way. This 

can be in the form of correct repetition, for example, with the function of 

non-verbal confirmation of the student. In other cases, the teacher 

might realize that a correction would hinder the student's activities and 
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therefore, should not correct. The teacher also should not fail to correct 

when it is essential as a learning aid, for example, by whispering the 

correct version to the students, when he gets stuck, when comments cannot 

be understood or when a student or group has created something and 

would like to present it correctly. 

 

➢ Inclusion of artistic elements: as many elements as possible should be used. For 

example, songs from a foreign language can be sung, if possible, accompanied by 

an instrument played either by the student or the teacher. Poetry can be integrated 

into the work in class, and perhaps even with music, pictures, collages, or 

drawings. Alternate between active and relaxed states of attentiveness. (Schiffler, 

1989, pp. 62–67) 

 

 The essential desuggestive-suggestive aspect is the change from an active state to a 

different kind of learning, both on the conscious and unconscious level. The effectiveness 

of this state results - just as with music - from the continuous change between an active, 

emotionally arousing state and a relaxed state. The relaxation exercises described above 

can promote this if used by the teacher between the phases of the activation language. 

Also, variability can be introduced by repeating a pseudo-passive concerto that presents 

essential learning material such as grammar points, collocations, idiomatic phrases, or 

complicated words. Suggestopedic environment: the interior design of the classroom can 

indeed positively influence the students, some artistic elements, such as some pictures, 

may be present, and the room should resemble a pleasant living room rather than a 

classroom. Peripheral learning: some important rules or conjugations can be illustrated 

with capital, colored letters. Where possible, posters should contain pictures. The posters 

should not only illustrate grammar, which is being studied, but review material as well, 

or something that arises. Changing the posters frequently is important. Students may 

experience these resources only peripherally, but this will help to enhance future 

learning and strengthen long-term memory. Schiffler, pp. 62–67 (1989) has 
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additionally suggested (Krag, 1989, pp. 210–270) introducing suggestopedic teaching 

methods in schools based on these three categories. In the following, the conditions in 

which practical application of suggestopedia in school life may be applied are analyzed 

from three points of view (Krag, pp. 207–280) : 1. organizational and institutional 

conditions: it is the involvement of the parents and their cooperation with the teachers. In 

implementing the Suggestopedic method, the parents must trust the teaching style of the 

teachers; therefore, cooperation might be necessary. 2.    personal conditions (teacher-

student): the time needed to prepare additional lessons by using the Suggestopedic 

Methods may require further training skills of the teachers. 3. curricular conditions: 

Suggestopedic methods can be applied in all disciplines. Suggestopedic applications and 

perspectives based on the research of Rupprecht S. Baur are listed below.  Suggestopedic 

foreign language teaching - like other language teaching methods - aims at developing 

communicative skills of the foreign language, which enable the learner to use the foreign 

language more fluently and without fear in real communication situations. At the same 

time, suggestopedic foreign language teaching has qualities, which is already mentioned, 

are probably present in every good foreign language teaching that is pursuing this 

educational goal. However, it differs in comparison to other methods insofar as this aim 

can be achieved much faster since the amount of foreign language materials that can be 

worked with from the beginning (200-400 lexical units already during the first lesson) 

increases the communicative possibilities accordingly.  These positive aspects of 

suggestopedic foreign language teaching became evident in the discussion of the 

experiences. Reviewing some of the essential research points of Rupprecht S. Baur (Baur, 

1991, pp. 7–63)1. A relatively differentiated active competence for linguistic action in 

the foreign language is acquired in relatively short periods of time.  Such a competence 

depends essentially on a substantial input of foreign-language material that is being 

presented and processed in a communicative manner. 2. The abilities and the skills that 

are acquired are memorized in the long term. 3. Extensive possibilities of expression from 

the very start of the course lead to more creative forms of communication in the 

classroom, which activate the learners to a high degree.  4. Suggestopedic teaching 

and the resulting experience of the success of the learners results in the maintenance 
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of high motivation 5. the learner loses his or her linguistic inhibitions fast in the relaxed 

learning atmosphere so that he or she learns to act independently and spontaneously in 

the foreign language. 6. Intellectual tension is eliminated, and learning is achieved with 

excellent learning performance. 7. The differences in the previous knowledge of the 

learners are well absorbed in suggestopedia lessons. The weaker and more advanced 

learners can learn with each other without some of them feeling over-or under-challenged. 

8. With suggestopedic teaching and learning methods, elderly and more difficult learners, 

many of whom failed in other courses, can also find satisfaction.  

 

Language processing system First, to interpret the topic under analysis, let us 

consider two diagrams of the language processing system, as set out in figures 1.1 and 

1.2. The first is a comparable description, reproduced here from Denes and Pinson (1963), 

who indicate it as ‘the speech chain.’ (Garman, 2012a, pp. 4–7) It presents schematically 

two heads; one communicating to the other, the talking head is listening to (monitoring) 

its speech output via a feedback link, which is essential for maintaining proper control of 

articulatory targets. The leading information flow is between talking head and listening 

head. In this flow three stages, or levels, are distinguished: the linguistic one, concerned 

with the formulation of the message; and the acoustic, which is distinguished by being 

the only level which is outside of, and familiar to, both individuals – the air gap which 

has to be bridged for the speech chain to be completed between the heads. It is the acoustic 

level, which is at the center of this picture, the central link chain (Garman, 2012b, pp. 4–

7). 
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Figure 1.2 Inspired by ‘The speech chain’. (From Denes and Pinson 1963: fig. 1.2) 

 

 

 

Now consider the second diagram (fig.1.3).  

 

Figure 1.3 the ‘language input and output processing’ (inspired by ‘The speech chain’. (From Denes and 

Pinson 1963). (Garman, 2012b, pp. 4–8)  

It has just one (schematic) head, which is busy acting as a central language processor, 

both receiving and sending signals, through two channels, the articulatory-auditory 

(speech), and the manual-visual (writing). We might refer to this diagram as ‘the 

language input and output processing.’ At the center of these input-output events is 
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the brain, capable of reconciling the considerable physical and physiological differences 

between these events, so that it can recognize and generate the ‘same’ message in 

different forms. We might take this process as easy and granted, but the brain manages 

this complex processing.  

Input-output relations in language use could be Input: Visual-linguistic: reading a word 

and subsequently articulating it. Visual-nonlinguistic: seeing something and describing it 

accurately. Auditory-linguistic: hearing someone and interpreting it literally. Auditory- 

linguistic: listening to a request and taking-action in response to demand. Output: 

Manual-non-linguistic: taking steps Articulatory: asking questions Articulatory: 

describing events the way you perceive them. Rational thinking is an important aspect, if 

not the primary requirement, of learning. The NLP method exposes how an individual's 

beliefs and perceptions influence their ability to learn. Therefore, scientists and 

psychologists have developed several different models to understand ways to teach and 

how people learn the best. For example, the well-known ‘VARK Model’ that outlines 

four primary types of learners: visual, auditory, reading/writing, and kinesthetic. Auditory 

learners learn best when they are listening to voices. Visual learners learn best while 

looking at pictures, and kinesthetic learners learn best by participating in actions actively. 

Cognitive and behavioral therapies in Psychotherapy: Cognitive and behavioral therapies 

are, in many ways, similar. Whereas psychodynamic and humanistic therapies tend to be 

holistic in their approach, focusing on the whole person, cognitive and behavioral 

treatments typically focus more directly and narrowly on the specific symptoms and 

problems that the client has. Cognitive and behavioral therapists are both also very much 

concerned with data; they use objective measures to assess whether or not the treatment 

given is helping the client overcome the problem that is being treated. Many therapists 

today combine cognitive and behavioral methods in what they called cognitive behavioral 

therapy (Gray, 2007a, pp. 641–645). Albert Ellis's contribution to cognitive therapy is 

that patients are treated to learn to replace their maladaptive beliefs adaptive beliefs. 

Cognitive therapies start with identifying the factors or beliefs that cause negative 

emotions. Most of the clients who are suffering from maladaptive beliefs as Albert 

Ellis stated can suffer in the long run from mental illnesses. Therefore, he used the 
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therapy to treat his clients and educate them to implement the method on their own. He 

has created a homework sheet and taught his clients how to use it. Additionally to that, 

the homework sheet was also used to examine the progress in each client. Albert Ellis 

used his own created vocabulary such as "Musturbation" the word means according to 

Albert Ellis theory if a person is forcing himself/herself to do things that have a temptation 

of "must be" "must be done" or "should be" "should be done." Another word, which was 

created by Albert Ellis was "Awfulizing" this word describes a state in which a person is 

not happy and continues to be upset about an event for a longer period of time. This 

situation indicates the low tolerance towards accepting the event as it is. 

"The following dialogue between Albert Ellis (1962) and a client illustrates the Albert 

Ellis's therapy style and makes explicit his theory of the relationship between thoughts 

and emotions—a theory shared by most cognitive therapists." (Gray, 2007a, pp. 640–647) 

"The client began the session by complaining that he was unhappy because some men 

with whom he played golf didn't like him. Ellis, in response, claimed that the client's 

reasoning was illogical—the men not liking him couldn't make him unhappy. 

Client: Well, why was I unhappy then?   

Ellis: It’s very simple—as simple as A, B, C, I might say. A in this case is the fact that 

these men didn’t like you. Let’s assume that you observed their attitude  correctly and 

were not merely imagining they didn’t like you.  

Client: I assure you that they didn’t. I could see that very clearly.   

Ellis: Very well, let’s assume they didn’t like you and call that A. Now, C is your 

unhappiness—which we’ll definitely have to assume is a fact, since you felt it.  

Client: Damn right I did!   

Ellis: All right, then: A is the fact that the men didn’t like you, and C is your unhappiness. 

You see A and C and you assume that A, they’re not liking you, caused your unhappiness. 

But it didn’t.  

Client: It didn’t? What did, then? 

Ellis: B did.  Client: What’s B?   

Ellis: B is what you said to yourself while you were playing golf with those men.  

Client: What I said to myself? But I didn’t say anything.   
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Ellis: You did. You couldn’t possibly be unhappy if you didn’t. The only thing that could 

possibly make you unhappy that occurs from without is a brick falling on your head, or 

some such equivalent. But no brick fell. Obviously, therefore, you must have told yourself 

something to make you unhappy.” See (Gray, 2007a, pp. 641–645). 

 In this dialogue, Ellis invokes his famous ABC theory of emotions: A is the activating 

event in the environment, B is the belief that is triggered in the client’s mind when the 

event occurs, and C is the emotional consequence of that belief (illustrated Therapy 

proceeds by changing B, the belief. In this particular example, the man suffers because 

he believes irrationally that everyone must like him - an example of “Musturbation” -, 

so if someone doesn’t like him, he is unhappy. The therapeutic emphasis consists of 

putting patients into a position where they identify the beliefs that cause them self-harm. 

This is achieved by enabling patients to recognize irrational beliefs and to replace them 

with rational beliefs.  Cognitive psychologists frequently assign the patient to do his/her 

homework assignments with the aim of helping them to overcome their self-harming 

thinking patterns See (Gray, 2007a, pp. 641–645). For instance, patients in therapy are 

asked to complete the forms each day, as illustrated by the example in figure 1.3 below. 

 By writing about the negative emotional states they experienced on that particular day, 

they could document situations that occurred during that day, the automatic thinking 

which accompanied these negative emotional states, and an alternative rationally-based 

thinking process that would make him/her seem to be less distressed. Such practices are 

helpful when it comes to training patients, becoming more conscious about their 

automatic thinking patterns and transforming them through to the process of becoming 

self-aware. The cognitive therapist's and the client's interaction with each other is 

essentially identical to that of the teacher and the student. Therapists assist patients in 

identifying a number of objectives and goals, developing educational curricula for 

reaching the objectives and homework, and evaluating the progress of patients practicing 

the method, most objectively measured by the data available. With practice, increasing 

expertise becomes apparent at detecting or correcting his/her own maladjusted thoughts, 

self-determination in the therapy increases, and the practitioner becomes increasingly 

self-directed and starts self-governing. See (Hallam, 2015, pp. 18–32). 
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Figure.1.4 Example 

Homework sheet for cognitive therapy  

Explanation: " When you experience an uncomfortable emotional state, write it down 

with the situation that appeared to be causing the emotional stimulus.  When the 

emotional experience occurred, please write down the situation that stimulated the 

emotional stimulation while you were reflecting, thinking or dreaming, etc. Then note the 

automated thoughts that are associated as a result of the emotion. Mark the degree in 

which you believe this thought: 0% = not at all, 100% completely. In evaluating the level 

for the emotion: 1 = one trace, 100 = the most intense as possible". See (Adapted from 

Beck & Young, 1985). (Gray, 2007b, pp. 641–645) 

DATE SITUATION EMOTIONS AUTOMATIC 

THOUGHT(S) 

RATIONAL 

RESPONSE 

OUTCOME 

 Describe: 1. 

Actual event 

leading to 

unpleasant 

emotion or 

2. Stream of 

thoughts, 

daydream, or 

recollection, 

leading to 

unpleasant 

emotion. 

1.Specify sad/ 

anxious/angry, 

etc.   

2. Rate degree 

of emotion, 

1-100.  

 

1.Write 

automatic 

thought(s) that 

preceded 

emotion(s).  

2. Rate belief in 

automatic 

thought(s),  

0-100%.  

 

 

1.Write 

rational 

response to 

automatic 

thought(s).  

2.Rate belief 

in rational 

response,  

0-100%.  

 

1.Rerate belief 

in automatic 

thought(s),  

0-100%. 

  

2.Specify and 

rate 

subsequent 

emotions,  

0-100. 

      

 

Homework sheet for cognitive therapy, the purpose of this homework is to enable clients 

to become aware of and correct the automatic thoughts that contribute to their emotional 

difficulties adapted from (Beck, Emery & Greenberg, 2005, pp. 20–25) In cognitive 

psychology, the therapist acts like a teacher who is explaining and educating the client to 

learn; how to identify the maladaptive thoughts and behaviors. This approach is followed 

by the research on basic learning processes initiated by such pioneers as Ivan Pavlov, 

John B. Watson, and B. F. Skinner. Behavior therapy and cognitive therapy are symptom-

oriented and concerned with immediate, measurable results. The treatment is useful 

for clients to overcome their phobias or anxiety. The client starts to identify the 
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maladaptive thoughts that provoke undesirable symptoms. Specifically, maladaptive 

thoughts may result in negative emotions; the client learns to recognize the maladaptive 

thoughts and seeks to substitute them with rational thoughts and positive feelings. This 

process is called “contingency management therapy”; it requires certain practice day by 

day. “The cognitive therapist works to identify the maladaptive thoughts and beliefs, 

convince the client of their irrationality, and help the client eliminate them along with the 

unpleasant emotions they provoke” See (Gray, 2007b). Cognitive therapists assign 

homework sheets to support the client to replace the maladaptive thoughts. The 

homework sheet is used to write down all the actions and feelings that may cause negative 

emotions for the client. The client starts replacing irrational thoughts to rational ones; the 

therapist and the client measure this progress. As the client can assume that he/she feels 

confident using the homework sheet, the sessions are then measured just by the success, 

and the therapy comes to an end.  

"Contingency management programs" focus on the operant-conditioning principles. This 

kind of operative conditioning is often referred to as instrumental conditioning. Pioneers 

in this field include Edward Lee Thorndike (1874-1949) and B.F. Skinner (1904-1990), 

both American psychologists.” (Skinner, 1965, pp. 180–210) Operative conditioning 

studies the influence, reinforcement, and punishment, also called consequences, on 

behavior. A "reinforcer" makes it more likely that the behavior will occur in the future. 

There are two types of reinforcement: positive and negative. An example of positive 

reinforcement: a student obtains an excellent grade in mathematics. The parents buy the 

child games to play with. The present purchased by parents will reinforce the behavior of 

being prepared well for the mathematics exam and obtaining excellent marks. The 

"reinforcer" is the present. Consequently, the child is likely to be learning with increased 

vigor in the future and will seek to obtain good grades to receive more presents. A 

negative reinforcement example may also be used; to strengthen behavior by removing 

an aversive incentive or punishment that the subject perceives as being unpleasant. A 

pupil fails the math test. The parents choose to prohibit the pupil from playing outside. 

The pupil decides that he/she needs to improve his/her mathematical skills so that 

he/she does not stay at home. The behavior consists of improving grades to prevent 
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having to stay at home. An aversive stimulus is bad grades. The result of these 

experiences will be that pupils will learn more in the future. Notice that the outcome of 

both the negative and positive reinforcement is that the behavior is more likely to occur 

in similar circumstances in the future. Punishment: operant conditioning also investigates 

the impact of punishment, also known as consequences, on behavior. Punishment is a 

term used to describe a negative interpretation. It is a reprimand, a penalty, a certain 

withdrawal, but the original purpose is that it would reduce negative behavior. 

Punishment is used in combination with reinforcement to reinforce desirable behavior. 

For instance, if you are caught speeding, you will be fined, and the fine may prevent you 

from driving too fast in the future. As a consequence of this punishment, you are less 

likely to behave the same way in the future. Punishment can be either a positive or a 

negative effect. A positive punishment weakens a behavior by applying an aversive 

stimulus or event. For instance, a student arrives ten minutes late for soccer practice; the 

coach makes the student-run ten laps around the track. The behavior is late for training. 

So the punishment is the exercise. The result of this experience is that in the future, the 

student will be less likely to be late for soccer training. Negative punishment weakens 

behavior by removing a "reinforcer." A student parks his car in a tow zone while he 

attends lectures. As the student returns to the parking lot, his car is missing. This behavior 

is illegal parking. The “reinforce” is the removal of his car. The result of the experience 

is the student is now less likely to be parking illegally in the future. The reinforcement 

and punishment, you can see, have some important similarities and differences between 

positive and negative reinforcement and positive and negative punishment. In 

contingency management, the behaviors are modified by behavior reward contingencies. 

These treatments are also used in clinical settings.  Cognitive linguistics focuses on how 

language reflects the pattern of thoughts. Language encodes the information processes in 

external perception. Humans understand the meaning of words, symbols, and describe 

spatial areas by using language. Language use contributes by contributing a mind map 

and encode or decode the flow of information and express ideas. The mental image 

explains the reality, which is perceived by the use of language. The human mind 

perceives symbols and describes the meaning by using the language. Language 
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enables the human mind to analyze the reality of the perception of the world. Linguistics 

helps us to understand the cognition of reality; a person perceives. Language use does 

not only serve the purpose of interaction but contributes to the perception of any situation 

human mind experiences. Therefore, cognitive linguistic research is very valuable in any 

kind of psychological therapies. The therapist tries to understand the mental image of the 

client, and this particular information could be encoded through the use of language.” See 

(Evans & Green, 2006, pp. 20–22).  

 

 

 Development stages of organs in human body  

 

 

Figure 1.5 Inspired by Foetal development See (Bhattacharya & Stubblefield, 2018, pp. 

208–211) 

There are three stages of prenatal development. First Germinal Stages 10-14 weeks, 

Second Embryonic Period 2-8 weeks, and third Fetal Period 8 to birth. Key developments 

in organs the human body starts with Eye, legs, heart, ear, teeth, Palate, External 

Genitals’, Ear, Palate, and the brain activity could be detected after the 9th week (Evans 

& Green, 2006, p. 21).The law of nature is equally distributed for every human. NLP 

describes the perception sense crucial to processing information. We can admit that 

the senses are the first existence of human nature. Therefore, educating humans or 
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getting educated by using NLP methods is the most effective way. In particular, REBT 

methods relates to the observation of beliefs, which are constructed by the experiences 

made in the past. The perceptual experience is always related to the sensory perception 

of the event that is experienced by individuals. 

3 THEORETICAL CONTEXT; NLP DIDACTICAL APPROACH 

3.1 WHAT IS NEURO-LINGUISTIC PROGRAMMING (NLP)? 

“NLP started in the early seventies (1975) from the cooperation of John Grinder, who 

was Assistant Professor in Linguistics (University of California, Santa Cruz), and Richard 

Bandler, a student of Psychology at the University Collectively they studied three top 

therapists: Fritz Perls, the innovative psychotherapist, and originator of the school of 

therapy known as ‘Gestalt,’ Virginia Satir, the family therapist, who was consistently able 

to resolve complicated family complex matters that was admired by other therapists.” See 

Bandler and Grinder intentionally used the work of Milton Erickson, who was a 

hypnotherapist. Bandler and Grinder used successful therapy patterns and introduced 

them to the public. They did not concern themselves with theories; they produced models 

of successful therapy that worked in practice and could be taught. The result was Neuro-

Linguistic Programming, an expression that includes three simple notions. The ‘Neuro’ 

part of NLP focuses on the original human behavior stems based on human neurological 

control of vision, audition, olfaction, sensing, and taste in brain. Individuals perceive 

information in brain through their five senses; we make ‘sense’ of the information and 

act upon it. Our neurology includes not only our deep thought processes but also our 

apparent physiological responses to opinions and experiences. One reflects the other at 

the physical level — body and mind form an inseparable unity, a human being See 

(O’Connor & Seymour, 2002, pp. 1–15).The ‘Linguistic’ part of three titles indicates that 

we use language to order our thoughts and behavior. Language use is crucial to 

communicate with others. ‘Programming’ applies to the actions we take to organize 
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our ideas to generate results. NLP deals with the structure of subjective human 

experience; the use of senses is crucial for all human beings in transforming information 

to the conscious level of mind. The information process states the perception of how 

active visual perception and active kinesthetic perception is selected in distorting 

information—stating which information is edited and which information is filtered in our 

selective information intake. Humans have the ability to reflect their attention on which 

information is important to focus on and which information can be filtered. This is clearly 

identified by the use of language while articulating about any matter intentionally or 

unintentionally. 

Representational systems and language use   (O’Connor & Seymour, 2002, pp. 26–

48)   

• V Visual = Sight 

• A Auditory = Hearing 

• K Kinesthetic = Touch/ Feeling 

• O Olfactory = Smell 

• G Gustatory = Taste 

Humans make sense of their world through their senses, As NLP describes every mentally 

healthy human uses their senses such as V Visual = Sight, A Auditory = Hearing, K 

Kinesthetic = Touch/ Feeling, O Olfactory = Smell, G Gustatory = Taste to perceive 

information, but one of the senses has been proven to be more active than others. For 

example, a visual human can process information via visual facts better than hearing to 

some lecture. That means if we show presentations or videos, the information is more 

transparent to a visual person than just talking to him or her.  

 

“VISUAL=V: V=Look, V=picture, V=focus, V=imagination, V=insight, V=scene, 

V=blank, V=visualize, V=perspective, V=shine, V=reflect, V=clarify, V=examine, 

V=eye, V=focus, V=foresee, V=illusion, V=illustrate, V=notice, V=outlook, V=reveal, 

V=preview, V= V=see, V=show, V= V=survey, V= V=vision, V=watch, V=reveal, 

V=hazy, V=dark. 
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AUDITORY=A: A=Say, A=accent, A=rhythm, A=loud, A= A=tone, A=resonate, 

A=sound, A=monotonous, A=deaf, A=ring, A=ask, A=audible, A=clear, A=discuss, 

A=proclaim, A=remark, A=listen, A=ring, A=shout, A=speechless, A=vocal, A=tell, 

A=silence, A=dissonant, A=harmonious, A=shrill, A=quiet, A=dumb. 

KINESTHETIC=K: K=Touch, K=handle, K=contact, K=push, K=rub, K=solid, 

K=warm, K=cold, K=rough, K=tackle, K=push, K=pressure, K=sensitive, K=stress, 

K=tangible, K=tension, K=touch, K=concrete, K=gentle, K=grasp, K=hold, K=scrape, 

K=solid, K=suffer, K=heavy, K=smooth. 

NEUTRAL=N: N=Decide, N=think, N=remember, N=know, N=meditate, N=recognize, 

N=understand, N=evaluate, N=process, N=decide, N=learn, N=motivate, N=change, 

N=conscious, N=consider, N=attend.   

OLFACTORY=O: O=Scented, O=stale, O=fishy, O= nosy, O=fragrant, O=smoky,  

GUSTATORY=G: G= Sour, G=flavor, G=bitter, G=taste, G=salty, G=juicy, G=sweet.  

VISUAL PHRASES                                                              

• V=I see what you mean.   

• V=I am looking closely at the idea.   

• V=We see eye to eye.   

• V=I have a hazy notion.   

• V=He has a blind spot.   

• V=Show me what you mean.   

• V=You’ll look back on this and laugh.   

• V=This will shed some light on the matter. 

• V=Sight for sore eyes.   

• V=It colors his view of life.   

• V=It appears to me.   

• V=Beyond a shadow of doubt.   

• V=Taking a dim view.   

• V=The future looks bright.   

• V=The solution flashed before his eyes.   



 

49 

 

• V=Mind’s eye.   

AUDITORY PHRASES=A  

• A=On the same wavelength.   

• A=Living in harmony.   

• A=That’s all Greek to me.   

• A=A lot of mumbo jumbo.   

• A=Tum a deaf ear.   

• A=Rings a bell.   

• A=Calling the tune.   

• A=Music to my ears.   

• A=Word for word.   

• A=Unheard-of.   

• A=Clearly expressed.   

• A=Give an audience.   

• A=Hold your tongue.   

• A=In a manner of speaking.   

• A=Loud and clear.  

 

KINESTHETIC PHRASES=K  

• K=I will get in touch with you.   

• K=I can grasp that idea.   

• K=Hold on a second.   

• K=I feel it in my bones.   

• K=A warm-hearted man.   

• K=A cool customer.   

• K=Thick skinned.   

• K=Scratch the surface.   

• K=I can’t put my finger on it.   
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• K=Going to pieces.   

• K=Control yourself.   

• K=Firm foundation.   

• K=Heated argument.    

• K=Smooth operator.  

OLFACTORY AND GUSTATORY PHRASES=O/G  

• O/G=Smell a rat.   

• O/G=A fishy situation.   

• O/G=A bitter pill.   

• O/G=Fresh as a daisy.   

• O/G=A taste for the good life.   

• O/G=A sweet person.    

• O/G=An acid comment.” See(O’Connor & Seymour, 2002, p. 46–47)  
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3.2 DIDACTIC APPROACH OF NLP METHODS 

Maps and Filters 

Human communication Model 

The use of our senses interprets the meaning we give to our understanding of the world. 

The world has infinite ways of possible sense perceptions. Therefore, each individual 

perceives a part of it and filters selective information. The style of filtering information 

is diverse in each individual, due to the diversity in cultures, experiences, languages, 

beliefs, opinions, interests, and so on. See (O’Connor & Seymour, 2002, pp. 40–47). 

Everyone has a diverse perception of the reality they experience. Therefore, everybody 

creates his or her own map. The expression of the map is not a description of a place in 

NLP. The word map means that everyone has drawn a map of their sense perception in 

their mind. The distinction lies not in the world, but in the filters through which humans 

perceive it. There are many natural, useful, and essential filters. Language is a filter. It is 

a map of our thoughts and experiences. Think for a moment what the word 'beauty' 

means to you. No doubt, you have memories and experiences, internal pictures, 
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sounds, and feelings that let you make sense of that word. Equally, someone else will 

have different memories and experiences and will think about that word differently. Who 

is right? Both or none, but they describe it within their perception of reality. The word is 

not the experience, but it illustrates the event of perception. Individuals experience the 

world the way they perceive it. The information, which is valid to the brain, will be 

distorted through the channels, which individuals assume to be necessary. We perceive 

all the accurate information, which exists in the world. Then individuals start filtering the 

perceived information from the channels that they believe is crucial for processing. These 

channels are constructed through individual experiences, individual beliefs, personal 

values, distinctive cultures, own interests, and personal assumptions. Each individual 

lives in his or her constructed reality. The mind map is created by an individual's 

perception of the world they live in. Due to the distinct creation of the mind map, which 

is created by an individual's experiences of life, everyone acts and reacts based on their 

perceived model of the mind map they have created. The experiences differ in each case; 

therefore, it is not possible to generalize a world-mind map consistent for everyone. Every 

action has a particular meaning for each individual. As individuals are confronted with 

several events, they take measures based on the information, which is distorted, filtered, 

and fit the mind map of the specific individual. Individuals take actions based on their 

beliefs and the outcomes they prefer to have in their future or present. Individuals do have 

different aims and ideas. The filter which is constructed in individuals' minds give 

directions to the choices they make or the way of living they select. We live in a world 

where the languages and cultures differ in a very extreme style. We can communicate to 

an English native speaker and tell him or her, that he or she has “a memory like an 

elephant”. This idiom means that this person does not forget things easily, depending on 

the context, but usually, an English native speaker would understand it as a compliment. 

The same expression used and told to a native Indian speaker who believes that the 

elephant is a God in India. The Indian native might get offended or feel insulted, 

dependent on the knowledge of the particular language level. In this example, we assume 

that the Indian native is not aware of the real meaning of this idiom. Therefore, 

languages do not only differ by their phonology, morphology, syntax, and 
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pragmatics. The mind map of perception can cause distinctions in meaning and 

understanding. The definition of the word "success" differs for each individual. Some 

people identify it by being happy in their private life, some define it by being highly 

educated, some identify it by being productive and having a lot of money, and some 

identify it by being helpful to society and other people. It differs for each individual. As 

Albert Einstein described, "Try not to become a man of success, but rather try to become 

a man of value." For Albert Einstein, value is better than success. If we ask for the 

definition of what each individual thinks of these words such as beauty, success, 

intelligent, ugly, evil, good, and so on, we might come up with extremely diverse 

interpretations of the way they will identify objects or individuals which or whom they 

believe are beautiful, successful, intelligent, ugly, evil, good and so on. Individuals have 

their own mind map. With the knowledge of REBT, individuals could distinguish 

between rational and irrational thoughts. By implementing their perception of intelligence 

of senses, they can improve their education skills. 

Symbolic representational memories: the symbolic belief system is an example of 

associative memories of the representational system in mind. For example, when we visit 

a church, do we raise all these questions such as: when was it built? Who built it? How 

was it built? Why was it built? How much money and effort were invested in building it? 

How much are the maintenance costs of this building? Who is paying for it? Who is living 

there? In our mind, to identify a church, we assume that it is a church, and it is a place to 

pray, and it represents religious beliefs. In our mind, it is the anchor that this building has 

to do something with religion. This information is sufficient to describe the whole 

building and name the building “church”. The word "church" is projecting a picture of a 

place in connection to  religion. Therefore, the symbolic belief system is representing the 

memories one can associate with the symbols. 
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Eye movement accessing patterns 

“The eye movement of individuals is related to their thinking processes. It is recognizable 

if a person is thinking in pictures, sounds, or feelings. There are visible changes in our 

bodies, and how we use our bodies affects the way we think” (O’Connor & Seymour, 

2002, pp. 35–38)  “We assume that if we ask a question, where he/she is familiar with the 

answer. For example, what is the color of your car? To answer this particular question, 

the person probably looks up to the left. Looking up to the left is how the most right-

handed people remember. The left-handed people would select the right direction while 

remembering an event. Our eyes move in different directions and depends on our thinking 

manner. “Neurological studies have shown that eye movement both laterally and 

vertically seems to be associated with activating different parts of the brain. These 

movements are called lateral eye movement (LEM) in neurological literature.” See 

(O’Connor & Seymour, 2002, pp. 35–38). “There is some innate neurological connection 

between eye movements and representational systems, for the same pattern occurs 

independently of cultural influences. When we visualize something from our experience, 

our eyes tend to move up to our left. When we start constructing a picture from words or 

try to ‘imagine’ something we have never seen, our eyes move up to our right side. The 

eyes move across to our left side for remembered sounds and across to our right direction 

for constructed sounds. When accessing feelings, the eyes will typically go down to our 

right. When talking to ourselves, the eyes will move towards down left. The eyes and 

staring straight ahead, ‘looking into the distance,’ also shows visualization.” (O’Connor 

& Seymour, 2002, pp. 35–38). 
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Eye functions in NLP 

 Figure 1.6   

Eye Movements: “automatic, unconscious eye movements often accompany particular 

thought processes indicating the accessing of one of the representational systems. These 

eye positions can also stimulate access to and support activities in a particular sensory 

system. NLP has organized cues of the eye movement pattern. In this particular picture it 

shows that the vision of the eye pupil is towards the left. That means that the information 

is visual constructed, auditory constructed and kinesthetic constructed.” See (O’Connor 

& Seymour, 2002, pp. 40–47) 

 Figure 1.7  

 “In this particular picture, it shows that the vision of the eye pupil is towards the right. 

That means that the information is visual remembered, auditory remembered and 

kinesthetically remembered. In this case, the data is processed in the representational 

system via the existing experienced details.” (O’Connor & Seymour, 2002, pp. 40–47) 

Most right-handed people have patterns of eye movements shown in figure 1.6 and figure 

1.7. The eye movement may be reversed for left-handed people, who may look right 

to remembered images and sounds, and left for constructed pictures and sounds See 
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(O’Connor & Seymour, 2002, pp. 35–38). There are always exceptions - this model 

could not be generalized; it appeals to individuals with a healthy physical appearance.   

Here are some examples of queries that would involve visual memories. Memories 

required finding answers to these questions! What color is your car? What do you see in 

your company’s logo?  

Here are some examples of queries that would involve visual constructions. Answers to 

these questions would involve visual constructions! What would your living room look 

like if you painted it red? Imagine a green triangle inside a yellow square. How do you 

spell the name “Julia” backward? Auditory and Kinesthetic memories example questions 

Auditory: can you hear your favorite piece of music in your mind? Auditory: what is the 

sound of the tone on your telephone? Kinesthetic: how are you feeling today in this warm 

weather? Auditory and Kinesthetic constructed example questions. Auditory: how loud 

would it be if ten people shouted at once? Auditory: what would your voice sound like 

underwater? Kinesthetic: how does it feel to wear wet clothes and walk around the city? 

 

 

Learning, Unlearning and Relearning Process 

“Three parts of the whole mind: 

1) Conscious Mind Functions: rational, logical thought _ Makes decisions, but the 

subconscious determines on whether those decisions are taken out or not.  

2) Subconscious Mind Functions: many tasks at once- Memories- Imagination- 

Emotions- Habits- Protect us- in control- intelligence- Perception of reality- habitual 

speech. 

3) Analytical or Critical Area: this part of the mind is the conduit connection between the 

conscious and subconscious, passing information between the two main parts of the 

whole mind. It is the part of the brain that reasons to determine new information as  
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Figure 1.8 Communication model 

being fact or fiction (real or 

fake), based on information from 

the subconscious memories” See 

(O’Connor & Seymour, 2002, 

pp. 36–37). “We can consciously 

grasp a very small amount of the 

information the world offers us, 

we notice and respond 

furthermore without being 

cognizant. Our conscious mind is 

very restricted and appears to 

keep track of a maximum of 

seven variables or pieces of information at one time. So our consciousness is limited to 

seven plus or minus two pieces of information, either from the internal world of our 

thoughts or from the external world.” (O’Connor & Seymour, 2002, pp. 36–37) 

 

The traditional view is that learning a skill divides into four stages.  

1. Unconscious Incompetence  

2. Conscious Incompetence      

3. Conscious Competence      

4. Unconscious Competence  

 

Rapport 

How to describe the communication loop? The meaning of “rapport” in accordance with 

NLP is that when two people are communicating with each other, the flow of 

communication gets intense. The intensity of the communication could be measured by 

analyzing the mimic and the body language of the persons. The report takes place when 

both parties in communication start to use similar words and mutual responses to the 

topic of discussion. The more the process of this particular type of conversation 
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follows, people who are in rapport tend to mirror and tend to match each other in posture, 

gesture, and eye contact. Rapport helps to create a mutual bond of understanding for the 

topic of conversation. Creating a rapport between teachers and students may lead to a 

better learning experience of the students. 

 

Pacing and leading: Pacing or leading is a fundamental concept of NLP. The focus of 

NLP is to build rapport between people and mutual esteem for one another's world model. 

This implies an intentional positivity as well as providing an empowering approach 

towards a common outcome and agreement. To successfully manage, it is essential to be 

attentive and flexible to react adequately to the person you are talking with. 

The NLP universal model consists of three elements such as:  

“1) Distortion - The process of representing parts of the model differently than how they 

were initially described, e.g., a process to the event. 

2) Generalization - The way a specific experience (or number of experiences) is mapped 

to represent the complete category of which it is a member. 

3) Deletion - Where portions of the mental map are omitted and do not appear in the 

verbal expression.” See (O’Connor & Seymour, 2002, pp. 22–23) 

Grinder and Bandler used the term ‘deep structure’ and ‘surface structure’ from 

transformational grammar. See (Bandler & Grinder, 1975, pp. 24–30). Deep Structure is 

the full linguistic representation, on which distortions, deletions and generalizations 

occur, forming an incomplete map of the world and the client does not have the complete 

overview of the internal perception.  

The surface structure of the world’s maps in perception is represented by the use of verbal 

expressions. 

Therefore, it is certainly apparent how the client is distorting, deleting and generalizing 

their world and provides a meta-model challenge to enable him/her to connect to the full 

deep structure where more resources are present.  
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After training NLP and REBT methods, students will be able to: 

▪ Identify the major approaches to learning. 

▪ Recognize the commercial applications of classical conditioning. 

▪ Outline the essential features of behavioral modification and assess its limitations.  

▪ Specify the nature of social learning theory. 

▪ Describe the way memory is categorized and list the major functions of memory. 

▪ Discuss the vital role of recall as a function of memory. 

▪ Describe the framework that helps to explain the perception process. 

▪ Outline the conventions governing selective perception. 

▪ Identify the factors that make the organization of perception difficult. 

▪ Explain what is meant by perceptual interpretation, using examples. 

▪ List the considerations to be focused when examining misinterpretations in person 

perception. 

▪ Comment on the nature of communication and identify the steps in the 

communication process. 

▪ Specify the pitfalls in communication and how communication processes can be 

improved. 

 

NLP methods description: programmed learning, which is linked to the concept of 

operant conditioning, consists of linear programming and branching. Linear 

programming and branching are techniques of programmed instruction. Behavior 

modification is also related to operant conditions. Learning covers virtually all behaviors 

and is concerned with the acquisition of knowledge, attitudes, and values, emotional 

responses such as happiness and fear, motor skills such as operating a keyboard or riding 

a bicycle.  

The process of perception is an essential activity in the life of the individual. Our 

environment, including the educational and business environment, is confused with 
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numerous stimuli seeking to attract our attention. The essence of our perception depends 

on the way we organize, process, and interpret the stimuli or information reaching our 

senses. NLP is a communication method that allows us to examine the stimulus-attention-

organization-interpretation-response. It enables a solution-oriented response in problem 

and conflict situations. Therefore, NLP can be used both in the educational sector, private 

sector as well as in dealing with colleagues, supervisors, and customers. The students 

who are trained in NLP and REBT methods will be conscious of the perception and 

increase of their sensitivity to language. They could discover through technical input and 

practical exercises, the ways of thinking and working methods of NLP. 

3.3 STUDIES OBSERVATION ON NLP 

Modeling process in NLP 

As the founder of the NLP, John Grinder Bandler & Grinder, pp. 14–28 (1975) states the 

five Steps of the NLP. 

1. "Finding a genius" More precisely, the term "genius" is not intended to refer to a

famous person or a celebrity. It emphasizes a subject's being admired and identified for 

learning, e.g., each behavior has its learning origin. The word genius is referred to as a 

subject who was admired or who is being admired. 

2. Within a specific context of the patterns available by the genius, such as posture

segments, which are known as the assimilation of patterns for unconscious adaptation. 

3. Practicing in a parallel setting and executing similar patterns associated with the

Genius. 

4. The replication of the selected adaptive behavior. It is also known as coding of the

Explicated Model, 

5. Testing procedure. Bandler & Grinder, pp. 14–28 (1975)

These are the explanations that John Grinder provides for the application use of NLP 

modeling. His research focuses on the explanation as well as on the identification of 

experiences that one could gain from the chosen Genius. To scientifically investigate the 

influence and impact of the genius identifier is recognizable in the field, called 
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cognitive psychology, which deals with memories or experiences people have 

constructed as a result, based on their perceptions. Each action and response are 

constructed through the pattern that is identified through the events lived during the 

experience. However, no evidence can be found which would suggest an individual or 

child would be able to learn in the absence of any interaction with the environment. The 

emphasis of the research lies on the question of whether this modeling processes in human 

behavior exists in human nature.  

It is relevant for the research conducted in this study that the subjects have been trained 

in applying the NLP principles by themselves. However, the use of the NLP methodology 

and REBT methodologies can be combined with each other to investigate the effect of 

NLP on subjects and explore the results. Awareness about their own representational 

system and sensory abilities is the essential factor when teaching the subjects. While the 

subjects are learning the second language and are trying to enhance personal sensory 

perceptions, they were asked to be creative in freely choosing their preferred way of 

learning a second language, e.g., through reading, by listening to the radio or by watching 

a movie. The language that is absorbed through all sources was highly rated as a result of 

implementing knowledge about selective sensory awareness such as auditory people may 

prefer to hear music and study voice; visual people may prefer watching films to enhance 

language fluency - this might vary from one case to the other. The investigation focuses 

on the individuals applying the NLP methods on themselves might enhance and improve 

their abilities or not. Following guidance on and clarification of the NLP methods, it is 

concluded that the research not only highlights applications of the NLP methods but also 

demonstrates a demand to combine the REBT-methods in order, for the purpose as a 

whole, to increase both learning and educational opportunities. Combining the REBT 

with NLP will be the approach applied in this project. The most fundamental part of this 

research is the rational reasoning process. The study participants not only focused on 

improving their English skills but also attempted to resolve their hesitation when using 

the English language. 

The paper that was published by Paul Tosey and Jane Mathison (Tosey & Mathison, 

2003b) where they discussed five main concerns of the Craft (2001) article, 
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questioning the NLP methods. 1. It was about the theoretical coherence of NLP methods. 

2. The question of the nature of modeling in NLP and its effectiveness. 3. To address the 

dissonance between NLP, which focuses on learning individuality, and the view that 

learning is best done experimentally. 4 To question the predictability of learners and their 

dependence on cause and effect, as Dilt's "theory" of logical levels suggests. 5. The 

epistemological basis of NLP.  

"It is clear, of course, that NLP is eclectic since it draws from a variety of sources. 

For example, in NLP influences from Gestalt therapy (Perls, 1969), person-centered. 

Counseling (Rogers, 1961), / transformational grammar (Grinder and Elgin, 1973), 

/behavioral psychology and cybernetics (Ashby, 1965), /the Palo Alto School of Brief 

Therapy (Watzlawick et al., 1967), / Ericksonian hypnotherapy (Bandler and Grinder, 

1975b; Grinder et al., 1977),/ and especially the cybernetic epistemology of Gregory 

Bateson (Bateson, 1972). 

So what is the significance of such eclecticism? This should presumably be understood 

in conjunction with the early statements made by the founders of NLP, who dismissed 

anyinterest in the articulation or the acquisition of theory. For instance: "We have no idea 

about the "true" nature of things, and we are not particularly interested in what is "true". 

The function of modeling is to arrive at useful descriptions. " (Tosey & Mathison, 2003b, 

pp. 371–388) As they stated, Bandler and Grinder's intentions were to remain focused on 

the experience and avoid any abstract discussions of the truth about experiencing human 

reality. The diversification of the experiences the human minds encounter helps in this 

regard; experience diversity is one of many factors to be considered. The human perceives 

information by the senses, but it distorts information and concentrates attention on 

specific matters-of-interest. Therefore, it is impossible to validate awareness or 

distortions of the experiences that humans encounter. Like all other fields in psychology, 

economics, linguistics, and even the medical sciences, questions are being asked on the 

subject, answers are being given, but it could not be verified if the answers were wrong 

or correct, particularly if we ask such questions relating to personal experiences from a 

patient or subject. We believe in the reality of an individual' s experiences, and not 

what we may think about or interpret the reality or observations we take from data. 
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The second illustration on the effectiveness of NLP modeling  

"As mentioned above, the original claim of NLP was that it was a methodology or a 

modeling process. 

(Michael Dougher PhD (Editor), Victoria Follette PhD (Editor), Steven C. Hayes PhD 

(Editor), Neil Jacobson PhD (Editor), 1999, pp. 14–28) explains: 

"The actual methodology used by Bandler and Grinder is known as human modeling... 

the addition of specific NLP technology makes it possible to discover much of what this 

human model does that he or she is not aware of. Doing this well means studying the 

structure of people's thought processes, inner experience, and observable behavior. NLP 

insists that people internally recreate their experiences with all of their senses, so any 

approach to modeling must include the study of both the speech patterns and the inner 

representations they are subject to (Bandler and MacDonald, 1988). The essence of 

modeling in NLP is to use its various frameworks (models) to create a multi-perspective 

"map" of a particular skill or quality. It is highly unlikely that this will only lead to the 

identification of surface features. We suspect that Craft, with its emphasis on "copying", 

may merge "modeling" in NLP with the more basic technique of "mirroring". ("In NLP, 

"mirroring" is the process of reflecting or feeding back physical behavior patterns of 

another person": Dilts, 2000: 782.) "" Tosey & Mathison, pp. 2–4 (2003a) 

Thirdly, regarding the logical levels of NLP implications: this concept of the logical levels 

of learning and change was initially formulated by Gregory Bateson as a mechanism in 

the behavioral sciences, based on Bertrand Russell's work in logic and mathematics. The 

concept of logical levels as formulated in NLP was adapted from Bateson's work by 

Robert Dilts in the mid-1980s and referred to a hierarchy of levels or processes within an 

individual or group. Tosey & Mathison, pp. 2–5 (2003a) There were many indications for 

and explicit explanatory remarks about the reviewers of NLP methods. 

 

Fourthly, both Paul Tosey and Jane Mathison have indicated that the implications of the 

NLP research on the understanding of how teachers influence students' learning are 

essential for educators and education. 
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The fifth point that Jane Mathison suggested was that "the epistemological position of 

neuro-linguistic programming seems to be that reality "exists" out there". If we leave 

aside the question of whether this is a question of epistemology or ontology, we are most 

confronted with it. 

Paul Tosey, Jane Mathison, and Dena Michelli wrote the article on "Mapping 

transformative learning the potential of NLP" (Tosey, Mathison & Michelli, pp. 2–5). It 

provides a report of the study conducted on one case of the subject known as Ed. The 

study emphasized the transformation-stages of the subject. The themes, which emerged 

through the analysis cover the three main categories below: characteristics of the learner's 

output or emerging understanding; Characteristics of the inner process or journey of the 

person; and characteristics of the interpersonal process between learner and facilitator. 

The paper highlights the use of the NLP in transformative learning and presents a sample 

for its potential with regard, in particular, to empirical investigation. To summarize, it 

may be concluded that the case highlighted both the potential for frameworks consisting 

of NLP for identifying distinctions - linguistic differences, which can help to codify 

transformative learning. 

 

 

 

The financial aspects of the NLP  

There is sufficient evidence that shows enormous interests from people who are willing 

to invest in learning and practicing the NLP methods as well as discovering its 

implications.  

Reviewing facts and regarding the NLP-methods as a scientific investigation may 

facilitate access to learning NLP for all scientists and scholars. It is currently accessible 

only to those who are prepared to spend their money on further educational activities. 

According to Paul Tosey and Jane Mathison's article, the NLP approach to the training of 

interpersonal skills and communication became one of the leading forms of training 

worldwide. For instance, the UK Association for NLP lists over 50 training 

organizations and estimates that by the end of 2000, some 150,000 people (in the UK, 
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we assume) had received NLP training. Professional practitioners of all kinds - 

educators, managers, trainers, salespeople, market researchers, consultants, medical 

practitioners, lawyers, and more use NLP regardless of whether explicitly or otherwise. 

There are several competing NLP accreditation bodies or professional associations 

worldwide. In the UK, NLP is recognized psychotherapy (affiliated to the Experiential 

Constructivist Therapies Section) accredited by the UK Council for Psychotherapy. In 

training in the UK, there is an enthusiastic NLP network called NLPEdNet". The NLP 

education and training programs in Germany are available, and the fees may vary; 

however, the fees are from official academic institutes that offer European certification, 

starting from the fees of 1800,- Euro (including certification DVNLP and EANLP) up to 

5.480,- Euro or higher. 

3.4 STUDIES LINKED TO USE OF NLP IN SLA. 

Studies that have contributed substantially towards linking NLP methodologies applied 

in the teaching and learning English as second language acquisition (SLA). 

Several studies have been published about the implementation, using the NLP 

methodology in the English language teaching and learning processes.  Several 

researchers have contributed to several publications focusing mainly on NLP tools, which 

improve individuals' language learning skills. The findings from the study conducted by 

Afsane Moharamkhani on the improving English Vocabulary; See (Ahmadian, 2018, pp. 

1–22). They have assisted the learners in expanding the vocabulary by using NLP 

techniques and have recommended the continued application use of NLP methods.  

"The value of this study lies in the revalidation of the NLP scale, which can be a 

remarkable achievement for researchers interested in studying NLP and for language 

school managers in recruiting suitable teachers who can build a productive relationship 

with their students. By using NLP techniques and identifying their undeniable role in 
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education, teachers can cultivate their ultimate skills and attract more students 

emotionally to the classroom (Pishghadam & Shayesteh, 2014, pp. 2–20). 

 

A study carried out by Keezhatta (Keezhatta, 2019, pp. 454–456) has found out that NLP 

has helped the teachers in creating the atmosphere that stimulated creativity or confidence 

among students participating in English classes. They found NLP Methods were adopted 

both in India and in other countries, in which teachers used different variations on such 

practices as storytelling, role-playing, and skits. (Keezhatta, 2019, pp. 220–320)  

In 2018, there was research conducted on the topic "The Effect of Neuro-linguistic 

Programming Coaching on Learning English" (Eid Alroudhan, 2018a, pp. 184–190) (Eid 

Alroudhan, 2018). The study conducted by Alroudhan, Hayat Eid, which was done with 

university students, demonstrated that university teachers could enhance their teaching 

qualities by using the techniques of NLP. According to the results of the research, it also 

contributes to the improvement of student behavior. The NLP methods have proven to be 

beneficial in training students in learning English as second language. NLP-coaching 

provides an opportunity for the teachers to use personal experiences to conceptualize 

language for the students, making it a powerful, motivating instrument. (Pishghadam & 

Shayesteh, 2014) based on Reza Pishghadam's and Shayesteh's findings, it is believed 

NLP emerges to be an emotional bridge that helps the teacher establish or maintain 

functional relationships with the students as well as motivating them to succeed 

throughout their learning journey. According to the study by (Eid Alroudhan, 2018b, pp. 

184–190), the results obtained in experimental tests and monitoring groups on NLP for 

learning English, showed similar results. In other words, the efficacy has been confirmed 

as a therapy method, and as a personal development program. Bandler and Grinder (2012) 

describe the concept of "Linking Criteria" being one of several NLP techniques used in 

coaching, where a coach first needs to find out about what is essential for the students on 

a personal level (the so-called "Highly Valued Criteria") and then connect whatever 

he/she wants to convey to their criteria. The outcomes from these criteria were then 

examined and demonstrated through the comparison of the results obtained by the 

students' monitoring group. Their research has shown that the students' English-
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learning skills have significantly enhanced, and they confirmed that NLP could increase 

students' level of motivation. They also demonstrate the benefits that teachers have 

achieved by preparing their educational resources. They also confirm that the application, 

for both teachers and students, is beneficial in improving both their teaching and the 

learning processes.  

A study performed by AfsaneMoharamkhani, LotfollahKarimi, Seyyed DariushAhmadi  

on "The impact of NLP on EFL learners vocabulary achievement" Ahmadian, p. 27 

(2018) was found to be significantly improved on vocabulary acquisition compared with 

the control group unfamiliar to the technique in the study group who received “swishing 

pattern treatment” as a Neuro-linguistic programming technique. Based on their research, 

they found that the correlation between the Neuro-linguistic programming and learners' 

performance in terms of increased vocabulary levels, coupled with Neuro-linguistic 

programming, led; as a result, significant improvements in the vocabulary skills of 

learners. These findings confirm the usefulness that NLP techniques have been shown to 

be useful where both teachers and students become acquainted with Neuro-linguistic 

programming techniques in the teaching and learning in English for them to have better 

performance results. Drawing from the observations that the teacher made in the 

classroom while using the treatment swishing pattern, NLP has helped students to learn 

words being learned using their perception and other perspectives, which has helped them 

to learn many more words and has also made students both more comfortable and focused 

in and outside of the classroom. 

As explained below: This is how the research by Daniela Silvia demonstrates her work 

on the " contributions of Neuro-linguistic programming in school education. " (Dr. 

Daniela Silva, 2017, pp. 10–13) 

Daniela Silvia described the study and the application from NLP-methods in education. 

The following phrases are cited from the findings found by Daniels Silvia's studies.  

 

➢ " The plasticity of the brain: The individual can use NLP for thinking in various 

ways, depending on the situation and learning process. The human brain 

reorganizes, and new links are established, leading to new skills. 
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➢ Motivation. The work approach employed with NLP allows professionals to 

enhance knowledge as well as their skills for improving their performance at the 

workplace and in scientific work, providing more motivation as well as 

encouragement for developing new projects or activities. 

 

➢ Social Intelligence. The ability to interact with various people and groups in the 

community is known as Social Intelligence. Neuro-linguistic programming 

enables individuals to learn and develop communication and sensitivity by 

modifying their thoughts and attitudes, leading to a more well-balanced and 

healthier interpersonal relationship. 

 

➢ Education and training. Applied in the classroom, NLP enables teachers to 

understand how students are learning more effectively because of the students' 

Brain processes and absorb knowledge. It also values diverse approaches towards 

learning and understanding each student as a unique individual, and therefore each 

student has his/her unique learning style. 

 

➢ Vocational guidance. Choosing careers falls into a period of doubt, when young 

people are uncertain, due to parental imposition or compelling reasons for the 

educational institutions. The Career Counseling using the NLP approach helps the 

young people to reflect on their options, their values and beliefs, and internal 

motivations since Neuro-linguistic programming is a technique that encourages 

self-knowledge and stimulates decision-making. 

 

➢ In the Coaching Process. By employing techniques of attention and concentration, 

coaching with NLP enables individuals to be more productive, creative, and 

confident about their goals and values. Learning from NLP empowers the 

individual or group to overcome blockages and most negative outcomes to 

develop new skills and abilities.  
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Pedagogical content based on Neuro-linguistic programming techniques will lead 

teachers into a better understanding of how the students can learn more effectively in a 

classroom. In the educational environment, the NLP respects the various learning styles 

of the knowledge they acquire by understanding each student as unique concerning their 

interest or motivation. Hence, each student has their distinctive ways of processing 

information and for developing their learning skills". (Dr. Daniela Silva, 2017, pp. 10–

13)  

 

Published by Compartment Fire Behavior Training in the UK (CFBT), the paper reports 

about the study "Neuro-linguistic Programming and Learning: Case Studies for Teachers 

on the Effects of NLP in Education" and shows the positive impacts of applying the NLP 

methodology in education. Twenty-four teacher-related case studies have been reported, 

and their results have been presented; not a single one of the teachers reported any 

negative findings. The vast dataset was gathered through the reports that they wrote on 

their experiences with the use, and application, of NLP techniques, in their various 

educational settings and institutions. 

Most of the researchers have limited their focus to one or a few aspects, which have 

improved the language-learning qualities of a particular sector of language learning and 

teaching practice. In the research conducted by the author of this thesis, there has been 

considerable experimentation between two methods, namely the NLP and REBT 

methods. Such a combination would provide a further study in the fields, both linguistics 

as well as psychology. The main focus, characterizing such research, is the fact that 

without being able or willing to identify both rational and irrational believes, the 

individual may be unable to employ the techniques offered in NLP. Therefore, to enhance 

any educational expectancy that one might hold, it is essential that an individual has an 

awareness of the REBT methodology used in conjunction with the NLP methods. The 

aim of the research is not merely to enhance a specific level of linguistic skills, such as 

studying the syntax, pragmatics, phonology, and lexicons, or to provide guidance about 

a particular technique used in NLP practices. Furthermore, it provides detailed 

insights into the sensorial perceptions, which are used by NLP practices. What was 
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the combination of the NLP-methods as seen from a neurological view? The central 

focus of this research is to understand the significance of individuals' comprehension of 

sensory perceptions and the enhancement of sensory perceptions through the use of neural 

perceptive training. Through this research, the students and teachers will be provided with 

the answers while being confronted with anxieties and fears that hinder their performance 

in the English language. In which ways are rational or irrational beliefs affected in 

learning behaviors? The thesis investigates the educational motives the subjects have and 

which experience they have with their educational background. The extent to which the 

test persons are involved mainly consists of their individual predilections for identifying 

both their rational and irrational behavior patterns. 

3.5 DEFINITION OF RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) 

Rational Emotive Behavior Therapy (REBT) is effective psychotherapy used in clinical 

psychology. This therapy was discovered and created by Albert Ellis, who was an 

American Psychotherapist. Albert Ellis has developed this therapy in the 1950s. Albert 

Ellis's therapy focus was on the perception of events that can cause negative emotions in 

his patients. Therefore, he has examined several cases; based on his research, he 

discovered that the beliefs in humans could trigger the outcome of negative emotions such 

as anger, fear, disgust, sadness, rage, loneliness, melancholy, and annoyance. These 

negative emotions can cause psychological illnesses such as depression. As Albert Ellis 

describes in his books: 

"Epictetus first articulated the idea that our beliefs upset us around 2,000 years ago: "Men 

are disturbed not by events, but by the views which they take of them." "What disturbs 

men's minds is not events but their judgments on events." (David, Lynn & Ellis, 2010, p. 

23) As John Forbes Nash (Kuhn, Nasar & Nash, 2007, pp. 37–49) describes, rationality

and irrationality are linked to the human being’s take on their benefits. John Forbes Nash 

describes rationality as a profit maximization behavior in humans. He has designed the 

"Games theory," clarified by an example from Games Theory. Rationality is based on 

maximizing your profit in the economy. There are set of different games where 

players have a choice to select their numbers. Each player chooses the highest number 
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he can get. Players select the maxim of the numbers, and this is the rational choice based 

on "Games theory." In the end, it matters how you play. Mathematically, the numbers in 

each column give the set of the game, and the choices are influenced by the selection of 

the numbers given to each player. The rational decision in this game is to look for your 

own best interest; that means you will always select the higher number for yourself. This 

clearly states the fact that rational decision is to maximize your profit. In other decisions, 

we also try to maximize our profit. But in real-life settings, the numbers are not given, so 

we end up with the wrong choices because we do not observe the rationality of the 

situation. Albert Ellis has investigated the discursive formation of the word rationality. In 

his work, he pointed out that  

"discursive formation is more than a semantic network, more for instance than a network 

of concepts or a meme. A meme is a historical unit for the evolution of words, according 

to Dawkins (1976). It does not readily allow for the embedding in cultural and social 

practices (or "disciplinary mechanisms"; Foucault, 1980; Mitchell, 1991) of a word like 

rationality, and it is misleading at best to treat it in isolation from these factors." See 

(David et al., 2010, p. 23)Albert Ellis explains the scientific logic behind the justification 

of rationality. There is no need to justify the logic behind the justification of rationality 

as long it is not harming or causing any negative emotions. For example, we assume that 

a person is sitting on a bench and looking up to the sky and enjoying the designs or forms 

of clouds in the sky. This action is not rational, neither irrational. Therefore, no 

explanation is required to justify this person's beliefs. The justification about rationality 

or irrationality starts by the inconvenience that starts in human behavior; which may result 

in dissatisfaction within the perception of the event. The aspect of rationality is one of 

human abilities that distinguish human beings from other species.  

 ("Rationality refers to those intellectual capacities, usually involving the ability to use 

language, that distinguishes persons from most other animals": Gert, 1995, p. 675). 

Aristotle made this a definition of being human—a rational animal with language. See 

(David et al., 2010, pp. 25–33).  
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Albert Ellis uses the approach of John Dewey's (Dewey, 1997, pp. 32–54) theories of 

"thinking and Inquiry." John Dewey's theory is to start with a reflection on beliefs to 

choose actions 1. Recognizing problem 2, considering the nature of the problem. 3. 

Suggested solution 4. Considering the likely effects of the solution 5. Taking-action. The 

idea is to reverse the process by changing the reflection on actions to choose beliefs. 

 

  

Albert Ellis used the scientific measurement of data considering the linear movement to 

show the resolution of the problems to the clients and measure the progress of the client. 

In some cases’ there he measured the therapy results by implementing cyclical movement 

similar to trial and error: the agent observes the results of his/her/its actions. The 

techniques that were used by Albert Ellis during his therapy sessions are described in his 

book. See (David et al., 2010, pp. 30–36). 

 

 

 

 

 

Beliefs

Reflection on beliefs to 
choose actions.

Which is recognizing 
problem

Considering the nature 
of the problem

Suggested solution

Considering  likely 
effects of solution

Taking action

Reflection on actions to 
choose beliefs. Starting the process again and analyzing the results.
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What is ABC? 

ABC describes a part of the implementation of the therapy method introduced by Albert 

Ellis in 1958. ABC is used for clients to overcome their destructive beliefs, emotions, and 

behaviors. ABC is known as the ABC theory of self-disturbing therapy. See Ellis (2001b, 

pp. 105–107)He noted that when people strongly desire to function productively and 

happily and Adversities (A) interfere with their doing so, they have Beliefs (B) about their 

desires and about their Adversities that result in emotional and behavioral 

Consequences(C) that are either mostly unhealthy and self- defeating or mostly self – 

helping.” See Ellis (2001b, pp. 105–107) He, therefore, illustrated that A*B = C.  

 

 
1Events that are caused by human actions describe the position of the situation that is 

perceived by an individual. Events cause relevant external/internal stimulus of the 

perception of a situation. Beliefs could be identified in two types of behavior: one is the 

rational assessment of a situation; the other is irrational assessment of the situation, 

depending on personal values, ideology, beliefs, and so on. Rational beliefs are logical 

and empirically verifiable. Irrational beliefs are illogical and empirically not provable. 

Consequences are the healthy emotions resulting from rational beliefs or unhealthy 

 
 

 

Adversities

Beliefs

ConsequencesDisputation

Effect
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emotions resulting from irrational beliefs. Disputation is questioning the irrational 

conviction. 

 

 

 

“In REBT therapy, patients are confronted with describing their rational beliefs and 

irrational beliefs. See (Ellis & Joffe-Ellis, 2011, pp. 105–106).We suggest that research 

relating rational and irrational beliefs to human feelings should: (a) investigate the role 

of unconscious information processing (e.g., implicit memories); (b) correlate rational 

and irrational beliefs with other cognitive constructs relevant to feelings (e.g., response 

expectancies); and (c) be connected to influential contemporary conceptualizations of 

effect, namely the results related to emotions and motivation. Recently, theorists have 

enriched the ABC (DE) model by including the concept of unconscious information 

processing (David et al., 2010, pp. 79–81). Sometimes beliefs are not consciously 

accessible but are nevertheless represented in the implicit rather than the explicit memory 

system.  The REBT theory is conceptualized in terms of the ABC model, in which (A) 

represents an activating event, (B) is the belief (RB or IB) related to the event, and (C) is 

the emotional or behavioral consequence of the belief (e.g., depression, anger, anxiety, 

alcohol and drug use, social withdrawal, etc.). According to Ellis, it is not events (As) 

that cause individuals to become upset. Instead, beliefs/thoughts (Bs) mediate the effect 

events have on emotional and behavioral outcomes (Cs). To the extent that these 

consequences are negative and attainment of both short- and long-term goals are 

hindered.”  See (Ellis S. J., 2010, S. 105-106), Effect is the Cognitive restructuring.  

 

Beliefs

IrrationalRational



75 

The ABCDE Model of Emotional Disturbance See (David et al., 2010, p. 30–36) 

Albert Ellis explains that irrational beliefs are caused by failing to reach the aims one 

desires.  

A – Activating Event / Adversity. Adversity is the event that triggers an irrational 

thought. 

B – Irrational Belief. The “B” stands for the irrational belief that is formed in response 

to the activating event.  

C – Emotional and Behavioral Consequences. The third component is the 

consequences of this irrational belief, mostly results in negative emotions. 

D – Disputes or Arguments. The stage where the therapist finds arguments to change 

the irrational beliefs.  

E – New Effect. The impact of the positive change encountered by the client. 

The Behavioral Consequences of Demandingness. 

In Ellis’s words, demands are “commands on the world to be the way you want it to be” 

See (David et al., 2010, pp. 79–81). Albert Ellis points out that expectations one has from 

himself/herself are expressed in language expressions such as “I must,” “should,” “have 

to,” “absolute,” “ought,” and so on. This shows the desire of the importance that a matter 

has for a person. In case the person encounters a negation or not completion of the 

situation, then he/she might be dissatisfied and upset. The demandingness is therefore 

seen as the starting point of an irrational belief. The “Awfullizing,” as Albert Ellis 

describes, is that there are people who have a strong desire for approval from others. In 

those cases, when they encounter a negation that might cause them dissatisfaction and 

negative emotions. 

“According to Ellis (Ellis, 2001a, pp. 49–56), there are three main types of demands that 

create problems for people: (1) demands that they should perform well, (2) requires that 

others must treat them nicely, and (3) demands that living conditions must be free of 

hassles, and that life should be fair.” See  (David et al., 2010, p. 79–81) 
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Behavioural Consequences of Irrational Beliefs See  (David et al., 2010, p. 79–81) 

“Irrational belief / Dysfunctional behavior / Study  

Demandingness: self-related demands for achievement and competence, which cause 

dysfunctional behavior such as:   

• Comfort eating, Medication use

• Increased anger expression

• Social avoidance and isolation

• Decreased performance in social context

• Internalized and externalized behavioral disorders in children

Demands for comfort and fairness/ entitlement, which cause dysfunctional behavior such 

as:   

• Self-harming

• Behavioral avoidance

• Comfort eating

• Overspending Procrastination

• Reduced anger control

• Increased anger expression

• Relational problems

Demands for control which cause dysfunctional behavior such as: 

• Hostile-dominant

• Interpersonal style

Relations between Rational and irrational 

Beliefs and Human Feelings: Appraisal Theory (Smith et al., 1993) REBT Theory in 

terms of appraisal theory: A hypothesized model 

Motivationally incongruent “Other” accountability (e.g., the others, life conditions)  

• Emotion:  anger

• Core relational theme: other-blame
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•    Appraisal components: motivationally relevant  

Motivationally incongruent Self-accountability (e.g., myself)  

•    Emotion:  guilt  

•    Core relational theme:  self-blame  

•    Appraisal components: motivationally relevant  

Motivationally incongruent Low or uncertain emotion-focused potential  

• Emotion: fear-anxiety  

•    Core relational theme: danger-threat  

•    Appraisal components: motivationally relevant 

Motivationally incongruent Low problem focused on potential Negative future 

expectations    

•    Emotion:  sadness  

•    Core relational theme: irrevocable loss; helplessness about harm or loss 

•    Appraisal components: motivationally relevant” See (David et al., 2010, p. 79–81) 

Albert Ellis shared his experiences with his clients during his therapy sessions. 

“Individuals who have these sub-beliefs are not satisfied with their lives. Some of them 

have severe psychological illnesses. My motivation is to help everyone to overcome his 

or her irrational beliefs. Three pillars or significant aspects of “MUSTS” described by 

Ellis (Ellis A., 2001) as follows: 

I.    I must do well and win the approval of others, or else I am no good. 

II.    Other people must do “the right thing,” or else they are no good and deserve to be 

punished. 

III.    Life must be easy, without discomfort or inconvenience. 

“I must do well and win the approval of others, or else I am no good.” 

As Ellis describes, the first aspect of “MUST” shows adversities such as inflexibility in 

actions. Second individuals place unrealistic expectations on themselves. Third, these 

beliefs can create over-concern with another’ opinion of oneself — fourth, the 

achievements and popularity can measure self-worth. Fifth, in case the expectation from 

the self is not met, this can lead to the non-self-accepting situation. (David et al., 

2010, pp. 80–85) 
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“A.     Summary 

a.    Inflexible 

b.    Places unrealistic expectations on oneself 

c.    Over-concern with others' opinion of oneself 

d.    Self-worth measured by achievement and popularity” See (Ellis S. J., 2010, S. 80-

85) 

e.    Non-self-accepting 

B.    Educational and Occupational Sub-beliefs 

• I must speak perfect English; otherwise, I will not do it. ⇒⇒ Inflexible 

• I must talk perfect German; otherwise, I will not do it. ⇒⇒ Inflexible 

• My boss and my colleagues must like me.⇒⇒ Over-concern with others’ 

opinion of oneself 

• I must be competent and function without mistakes.⇒⇒ Places unrealistic 

expectations on oneself 

• I must get a promotion by the end of this year.⇒⇒ Self-worth measured by 

achievement and popularity 

• I must increase the profit margin.⇒⇒ Places unrealistic expectations on 

oneself 

• I must have more money to protect my status.⇒⇒ Self-worth measured by 

achievement and popularity 

• I must buy a house in the wealthy society nearby.⇒⇒ Over-concern with 

others’ opinion of oneself 

•  I must drive an expensive car.⇒⇒ Self-worth measured by achievement and 

popularity 

• I must always be on time.⇒⇒ Places unrealistic expectations on oneself 

•  I must find order and discipline in my behavior. ⇒⇒ Inflexible 
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• I must perform better than my fellow students and colleagues.⇒⇒  Non-self-

accepting 

C. Emotional Consequences (Ellis, 2001b, pp. 59–125) 

1.    Depression 

2.    Anxiety or panic 

3.    Self-Downing 

D.    Behavioral Consequences  

a.    Risk avoidance 

b.    Shyness 

c.    Procrastination 

d.    Unassertiveness 

e.    Workaholics 

“Other people must do “the right thing,” or else they are no good and deserve to be 

punished.” 

A.    Summary Ellis (2001b, pp. 59–125) 

1.    Inflexible and unrealistic 

2.    Assumes one's authority over others 

3.    Assumes a clear-cut difference between right and wrong 

4.    Assumes one's ability to errantly differentiate between right and wrong 

5.    Places oneself at the center of the universe with others catering to one's needs and 

wants 

6.    Leads to conflict with others who also see themselves as the center of the world 

7.    Non-accepting of human fallibility” Ellis (2001b, pp. 59–125) 

 

 

B.    Educational and Occupational Sub-beliefs 

• Others must speak in my native language; why should I speak in another 

language? ⇒⇒Assumes one's authority over others. 



 

80 

 

• I am living in Germany, but I don’t want to learn the German language. ⇒⇒

Inflexible and unrealistic. 

• I am a migrant; that does not mean I should learn the language. ⇒⇒Inflexible 

and unrealistic. 

• My company is in Germany: there is no need to articulate in any other language. 

⇒⇒Inflexible and unrealistic. 

• People have to respect my values because my values are the right values. ⇒⇒

Assumes a clear-cut difference between right and wrong. 

• My company or university, everybody should appreciate me. ⇒⇒Places oneself 

at the center of the universe with others catering to one's needs and wants 

• I am proud of my national identity; everybody should respect me for that. ⇒⇒

Assumes one's authority over others. 

• Germans should be ashamed of themselves because of their past and their 

government should help my entire family and me. ⇒⇒ Places oneself at the 

center of the universe with others catering to one's needs and wants. 

• My employees should perform exactly the way I want them to do so. ⇒⇒

Assumes one's authority over others. 

• My lecturers should never criticize me. ⇒⇒Assumes a clear-cut difference 

between right and wrong. 

• People have to be punished if they are incompetent. 

• People who do not live up to their potential have no value as human beings. ⇒⇒

Leads to conflict with others who also see themselves as the center of the world. 

• Some people have no right to be promoted because they are ugly, fat, women, or 

gay.  ⇒⇒Leads to conflict with others who also see themselves as the center of 

the world. 

• People who are not suitable for me do not deserve anything good to happen to 

them. ⇒⇒Assumes one's authority over others. 
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C.    Emotional Consequences Ellis (2001b, pp. 59–125) 

1.    Anger, rage or fury 

2.    Impatience 

3.    Bitterness 

4.    Resentment 

D.    Behavioral Consequences Ellis (2001b, pp. 59–125) 

1.    Aggression and violence 

2.    Bigotry and intolerance 

3.    Bullying 

4.    Nagging 

 

A.    Summary Ellis (2001b, pp. 59–125) 

1.    Inflexible and unrealistic 

2.    Over-estimates one's right to a trouble-free life 

3.    Under-estimates one's ability to cope with adversity 

4.    Non-accepting of life's vagaries 

 

“Life must be easy, without discomfort or inconvenience.” 

 

 

 

B.    Educational and Occupational Sub-beliefs 

• I can hire an interpreter, and they can translate, why should I speak in a different 

language? ⇒⇒Over-estimates one's right to a trouble-free life. 

• I have been living in Germany for the past 15 years. I will take my son/daughter 

to translate for me. Why should I learn to speak in the German language? ⇒⇒

Inflexible and unrealistic. 
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• I have my friends who speak the same language as I do. There is no need to talk 

in another language. ⇒⇒Under-estimates one's ability to cope with adversity. 

•  I feel comfortable when I speak in my native language. ⇒⇒Under-estimates 

one's ability to cope with adversity. 

• Everybody should ask me before they make any decisions. ⇒⇒Over-estimates 

one's right to a trouble-free life. 

•  I must avoid difficulties and hard work: others have to do this for me. ⇒⇒

Over-estimates one's right to a trouble-free life. 

• I am good at dedicating tasks to others, and that is management. ⇒⇒Over-

estimates one's right to a trouble-free life. 

• I should be able to stay young forever. ⇒⇒Inflexible and unrealistic. 

• I must remain in my position as a (CEO) Chief executive officer; I will not 

change my opinion. ⇒⇒Over-estimates one's right to a trouble-free life 

• I do not want to get retire; this company needs me. ⇒⇒Inflexible and 

unrealistic. 

• If I cannot be promoted and earn a certain amount of money, then my life is 

useless. ⇒⇒ Non-accepting of life's vagaries. 

• I am the only one who is struggling in this company or university. ⇒⇒

Inflexible and unrealistic. 

• Life is not fair; others have it easier than me. ⇒⇒Non-accepting of life's 

vagaries. 

• I am a woman; therefore, my husband should pay all the bills. ⇒⇒Inflexible 

and unrealistic. 

• I am a man; therefore, I am excellent in leading the company. ⇒⇒Inflexible 

and unrealistic. 
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C. Emotional Consequences Ellis (2001b, pp. 59–125)

1. Low frustration tolerance

2. Self-pity

3. Depression

4. Discomfort anxiety

D. Behavioral Consequences

1. Procrastination

2. Shirking

3. Drug and alcohol abuse

4. Overindulgence in "feel good" behaviors (e.g., overeating)

3.5.1 ACCEPTANCE 

Rational Emotive Behavior Therapy focuses on the patient’s emotional health. 

Emotional healthy individuals develop coping strategies towards the pleasant and 

unpleasant reality that the world offers. Psychotherapists who are practicing REBT 

teach their patients three forms of acceptance: 

1. Unconditional Self-Acceptance – I have strengths and weaknesses; this

should not make me less worthy than others. 

2. Unconditional Other-Acceptance – The way others treat me fairly or

unfairly, this should not make them being less worthy than others or me. 

3. Unconditional Life-Acceptance – Life is not fulfilling my expectations.

Things can go in diverse directions than expected, but this does not mean that 

the life is awful. (Ellis & Joffe-Ellis, 2011, pp. 45–60) 
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The chart below describes the list of irrational beliefs based on REBT practices used 

in therapy. (Hoellen & Böhmer, 2018, pp. 55–56) 

Mental impairment Irrational conviction 

 

Fears related to oneself I have to be successful, extraordinary, attractive, 

and without faults. 

I must not make mistakes, fail, or be repulsive. 

Fears associated with certain events 

 

I must be recognized and loved. Others must 

behave as I demand and fulfill my desires. I must 

not be rejected or neglected. 

Fears associated with certain events 

 

Things have to turn out the way I want them to be. 

I demand a guarantee. Frustrations, uncertainties, 

and misfortune must not be allowed to get in my 

way. 

Withdrawal, self-insecurity, phobias 

 

I must avoid fleeing situations in which I am not 

recognized and loved or am not safe and favored 

by fate. 

Resentfulness 

 

It is horrible and unbearable when I fail or do 

poorly, when others disrespect or disparage me, 

and when things don't go the way I want them to. 

Against self-directed anger 

 

I have to make things right one hundred percent. I 

must never do anything wrong or mean. 

Feelings of guilt, shame, inferiority 

 

I'm bad because I didn't do things the way I should 

have done them. I am bad because I did things that 

I should not have done. 

Self-punishment 

 

I deserve punishment for my stupidity or 

weakness. 

Anger towards others 

 

Others must behave as I demand from them. 

Others are not allowed to do anything I don't want. 

Resentment and violence against others 

 

Others are bad because they don't give what I 

demand. Others are damnable because they do 

something I don't want. Others should suffer and 

pay for not fulfilling my will. 

Reluctance, lack of cooperation, reclusiveness 

 

Things have to work my way. I have to stay away 

from people who frustrate or neglect me. 

Aggravation, which refers to events and 

situational conditions 

 

The things I detest must not exist. Things must be 

as I demand them to be. I must not be frustrated or 

depressed. 

The things I detest must not exist. Things must be 

as I demand them to be. I must not be frustrated or 

depressed. 

Inertia, irresponsibility, low frustration 

tolerance 

 

It is difficult to deal with when things are done 

incorrectly or unpleasantly. Life must be much 

more comfortable with more affluent friends than 

it is. Life is unfair; in any case, I deserve a more 

pleasant life. 
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Depression For me: there is no hope. Everything is hopeless 

and unbearable. I will never be able to solve my 

problems and experience happiness. 

To treat mental disorders, REBT practitioners have facilitated access to the list of 

probability, in reference to negative emotions, to their clients. They understood 

the consequences of negative emotions that result in mental illnesses. The 

therapists and clients worked together and tried to prevent or heal the existing 

symptoms. The intense anger about mistakes could signify the attitude towards 

perfectionism. 

By using irrational evaluations of "must" lead to anger and rage, 

"catastrophization" and "low frustration tolerance" lead to fear, "self-judgment 

and self-devaluation" to feelings of shame, guilt or depression" See (Ellis, 2001a, 

pp. 55–56)  

Symptoms such as depression may result from the stress level which occurs when 

the desires, goals, needs are blocked. Most of the individuals feel discomfort and 

consider that unpleasant results as not justifiable situations. Therefore. Albert 

Ellis suggests that implementing REBT could treat primary conditions that can 

cause severe anxiety or depression. 
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4 RESEARCH QUESTIONS AND METHODOLOGY 

To begin with, all the subjects would take an English language assessment test. The data 

will be provided to the subjects in the form of a printout, and they will complete the 

documents in my presence. Face-to-face interviews are conducted and recorded, and the 

transcript is provided in the appendix. - After carefully conducting interviews with the 

subjects and the questions and answers will help me to identify the factors that have 

caused the level of anxiety and dissatisfaction in using SLA. Each case is treated 

differently and during this experiment, there is no way to transfer the information from 

one case to another. Each subject is an adult with different language levels and different 

experiences with SLA.  

After completing the interview, NLP questionnaires are first distributed to all subjects, 

which they are asked to complete and submit. After that, a schedule for the seminar is set, 

focusing on NLP basics emphasizing how sensory perception works to enhance the 

processing of information in the brain. After the seminar, the REBT questionnaires are 

distributed to the subjects; once the subjects answered the REBT questions, these 

documents of the REBT study's questionnaires are submitted to me and are available in 

the appendix. After the REBT questionnaires are answered, the REBT seminar is 

scheduled, where the focus is on the application of the ABC therapy model. Subsequently, 

the final appointment is scheduled with the subjects, during which the second language 

assessment test is conducted, and the data is collected. In this experiment, the main focus 

is on reducing anxiety level, and other factors could also influence the language 

improvement since the subjects were not in quarantine observation. 

Following the principles and designs applied in scientific research, the research intends 

to find answers to the following questions. The primary aim consists of investigating the 

possibility that NLP-methods may be useful in practice or not. Many institutions claim 

the efficacy and effectiveness that NLP methods have. The research conduct aims to 

accurately define and examine the implications and limitations of the NLP methods. 

This interest in selecting the NLP measures arose from the strong correlation of NLP 
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methods in describing and the process of the human brain and perception patterns. The 

NLP-methods focus on sensory perception of the brain and how people perceive 

information in their minds through the use of language. It is essential for understanding 

the effectiveness of the method for those who can apply it autonomously in the absence 

of any therapeutic intervention or supervision. The NLP techniques are applied in a large 

number of private educational institutions. The therapeutically interventions offered by 

these methods are used in claiming that they enable the practitioner or therapist the ability 

to change human minds. Such interpretation has neither been proven by science nor is it 

confirmed that this works on humans in any way after consulting with several 

psychologists about NLP techniques and the claims made by practitioners while 

marketing the method to the public. The input of these psychologists has shed some light 

on this matter. This method was scientifically approved; due to the combination with 

several existing psychology forms of treatment implemented in NLP techniques. Still, the 

claims made by therapists who practice the NLP method were impracticable, for example, 

that one can change the opinion of the people and that one can manipulate their decisions. 

However, according to the psychologists’ and scientists, one cannot change people's 

opinions, one cannot influence their choices. To be successful with the application of such 

methods, the clients or each person who practices it must be willing to change his/her 

behavior voluntarily. Behavioral adjustments are usually initiated when people identify 

threats; or are confronted with an unpleasant situation. Several psychological symptoms 

that have been observed in psychology can be traced back to irrational beliefs. Irrational 

beliefs and rational beliefs have the power of controlling human thinking and are essential 

factors in human reactions and actions. The initial decision-making occurs inside the 

human brain by the construction of the sensory perception, language, and belief system. 

Information is perceived through sensory perception in the mind. The mind reacts and 

distorts the data by using the language, and it guides behavior by using the belief systems.  

Some individuals who are not satisfied with a situation they are in; are often frustrated by 

the fact that they are disappointed with it. Dissatisfaction, annoying or distressing 

conditions can produce some emotional effects like anxiety, depression, and panic. 

The REBT approach is essential to avoid these symptoms, because as soon as an 
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individual identifies his/her irrational beliefs and seeks to convert them to rational 

beliefs, then the NLP approach is beneficial as it focuses on the brain perception via 

verbal language as well as sensory perception. The focus is to investigate whether using 

NLP methods might improve individual learning skills or not. The research aims to find 

answers to the following research questions. 

4.1 RESEARCH QUESTIONS 

This paper aims to provide answers to the following research questions: 

➢ How can degrees of NLP methods be measured in teaching and learning?

➢ Will language use progress by applying the NLP-methods over time?

➢ When using the language, to what extent do the sensory perceptions differ?

➢ Will the NLP-awareness enhance adults' potential for learning?

➢ Is there a possibility that irrational beliefs can lead to pedagogical failure in

learning and teaching?

➢ How does one distinguish between rational and irrational beliefs?

➢ Does language usage play an important factor in the discourse of the teaching

establishment?

➢ How effective are NLP methods for teachers?

➢ To which extent does the use of the NLP methods enhance individual sensory

perceptions and performance in learning and teaching?
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4.2 THE RESEARCH PROCESS 

In this research, there are 10 case studies. In fact, each case study is independent of the 

other ones. Initially, all subjects have been informed that the research conducted here 

serves educational purposes and the data collected will only be analyzed and used for 

research purposes. Scheduling sessions will be arranged with each subject, with each 

being dealt with in a separate setting. This research involves both qualitative and 

quantitative research, therefore it begins with language testing, and then an interview with 

all subjects follows.  The language assessment test scores were not reported to subjects. 

Following diligent reviews of the voice recordings from the interview, the transcriptions 

have been analyzed for determining REBT's question parameters as derived based on the 

interviews. Interviews were conducted with each subject separately one after the other so 

there was no possibility for the subjects to exchange information.  

The process schedule: 

Langua
ge test 
phase 1 

• April
2019

Intervie
ws

• May
2019

NLP 
Questio
nnaires’

• June
2019

NLP 
Seminar

• June
2019

REBT 
Questio
nnaires’

• June
2019

REBT 
Seminar

• July
2019

Langua
ge test 
phase 2

• Septemb
er 2019
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4.3 RESEARCH METHODS 

The chosen case study research methodology perfectly fits the individual case studies. 

Case study research involves not only the type of data but also a kind of research design 

and written report that highlights cases. The greatest strength of the case study is its ability 

to exemplify more significant processes or situations in a very accessible, concrete, 

immediate, and personal insights generated by the case. Case study research in SLA 

traditionally paralleled work in psychology and linguistics. See (Mackey & Gass, 2012, 

pp. 95–116) .The research focus is to examine a group of individuals working in a 

company and find ways to improve their language and performance competence. As we 

all know, in a lot of corporations’ there are many different individuals with diverse 

expertise. Therefore, to analyze accurately, a precise and case study methodology was 

found for the research. The research justification is described in the example of a person 

who was introduced to the author of the thesis. He is the chief executive officer (CEO) of 

a German-based firm. He requires presentational proficiency to perform more effectively 

in his work. According to him, his duties include the preparation and planning portfolios 

and developing strategies, about the future of the business of the company. In addition, 

he also needs to be involved in international conferences. The investors in the board of 

directors' briefings have expressed their preference for presentations in English. His pre-

test grades, according to the German grading system, had been 1.3; despite being 

Advanced level, he is anxious and uncertain about his presentations, although his English 

level is advanced. He was trained in the basics of the NLP as well as REBT methods. He 

is training himself to hold a presentation in front of a group of his staff members once a 

week, for the purpose of gaining practical experience. He was asked to practice holding 

presentations in front of a mirror, and to record his speech, and to listen to his speech 

while he drives his car. The idea behind this was based on REBT's self-acceptance 

approach. He started monitoring his behavior patterns and improved himself, following 

up on his beliefs about being nervous or lacking verbal skills. He has started to train his 

skills. However, by learning more vocabulary and training, his mindset and attitude 

towards being confident in performing better resulted in change of behavior. He is 
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more self-confident and is optimistic about his performance. After being confronted with 

this example explained, the focus started in designing the research. There is evidence 

that problems, as described in the case of this person, do exist, that despite having a good 

level of English language, there are people who lack the confidence to speak the language. 

This research focuses on suggesting solutions towards the problem specifically explained 

in this case. The majority of the teaching methodologies are focused on teaching more 

effectively. To understand the students' approaches is very complicated. As a lecturer, 

lecturing about 20 to more students for a term, following their approach towards their 

learning, is a complex process. The possibility of creating NLP assessment testing to 

assist students might enable students to understand their sensory perception and aptitudes 

better. Applying the NLP methods will establish a reciprocal learning/teaching focus. My 

concentration in these experiments is that the students should elaborate self-awareness of 

their senses perception and use NLP methods to enhance their skills. As such, this study 

will ultimately show how effective NLP methods are or not. By using NLP methods, we 

may enhance the learning and teaching behavior of individuals. This scientific research 

consists of an investigation that seeks accurate answers to the research questions. It is 

essential to apply qualitative research methods through interviews with each subject to 

identify each subject's specific problematic issues regarding their use of English. 

Qualitative research is essential for collecting evidence, and it produces findings that were 

not determined in advance. Most importantly, it produces outcomes that are applicable 

beyond the immediate limits of the study. The concentration of qualitative analysis is its 

ability to give detailed textual explanations of how people encounter a given examination 

subject. It includes information about the “human” side of an issue – that is, the often, 

different behaviors, beliefs, assumptions, sentiments, and relationships of individuals. 

Qualitative methods also identify intangible factors, such as social norms, socioeconomic 

status, gender roles, ethnicity, and religion, whose purpose in the research subject may 

not be readily detectable. When applied along with quantitative methods, qualitative 

research can help us to describe a better understanding of the complicated reality of a 

given situation and the implications of quantitative data. Subjects will be interviewed 
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about their experiences that are relevant to identify their hesitation in articulating 

English.  

 

These interviews will be conducted separately with each subject at a meeting room at 

their premises. The language use cannot only be justified in terms of the knowledge of 

the structure and construction of language; it is essential to investigate other factors such 

as why an individual who knows English very well is hesitant about using it. To 

investigate which factors govern the choices; made by the individual in favor of 

“Selective Mutism” or hesitation about using spoken language, it is necessary to conduct 

a qualitative study to analyze each data accurately. After gathering all the data, it was 

decided to use questionnaires drawn from the NLP as well as the REBT research surveys. 

This research is ideally suitable for this purpose, as each case is interviewed with the 

qualitative methods. Following data gathering, the subjects were provided with REBT as 

well as NLP questionnaires forms after their answers are entered, giving precise guidance 

for calculating the outcome from the survey questionnaires. By applying this transparent 

method, the subjects are enabled to determine the outcome of their survey questions. 

Every individual uses language as a tool for transmitting information. The use of language 

is not only relevant in processing information or giving meaning to the world but also 

creating a cognitive toolkit to our mind. We are transforming the data into our central 

campus. NLP describes this as the formation of the mental mind map, achieved by giving 

meaning to words. To be specific: any language used by people to describe the 

measurement of spaces, and use different grammar to describe their sentences, 

Qualitative research
• Interviews with subjects
• Transcription of the interviews
• Investigating each case study experiences 

based on language learning

Quantitative research
• Language assessment test part 1
• NLP survey questionnaires results
• REBT survey questionnaires results
• Language assessment part 2
• Comparing Lanaguage assesssment part1 

&part 2
• Comparing NLP results
• Comparing REBT results
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different pragmatics, different syntax and, of course, different phonology. There is one 

fundamental channel source of perception in individuals that they perceive information 

through their senses. They may name their senses differently in several languages, but 

there is significant evidence that they create their internal and external campus by using 

their senses. Here are several examples in several different languages to show that while 

focusing on a matter, humans use sentences such as “look at it and try to understand’’ or 

“Do you hear what I am saying’’ or “Do you see the point’’ or “Do you get the point’’ or 

“I can see where she is coming from’’. To describe an event or to clarify an emotional 

statement, we often use our senses at the first stage of explanation.  

First of all, all the subjects obtained written consent.  Each subject has signed the letter 

of acceptance and it is attached in the disk provided. Due to the confidentiality agreement, 

it is not printed in the annex. The experiment will be processed via voice recording, 

questionnaires, and interviews. There are two language approved valid assessment tests, 

which will be issued to subjects. (reviewed by Maksymiuk 2019) There are two different 

exams at two different levels, one is Advanced level, and the other is the Intermediate 

level of the English language testing. The exam is divided into four categories: reading, 

writing, vocabulary, and grammar. Both exams fulfill business English requirements. The 

exam sections are integrated with the existing modules available for Business English 

language testing. The instructions will be given to candidates. In all cases, the test persons 

take an assessment language examination in English; in addition, the interviews will be 

conducted with the transcription according to (GAT2). Subsequently, both NLP and 

REBT surveys will be conducted consistent with the "comprehensive inventory of 

thriving" (CIT) measures used in Psychology. After completing these tests, answers are 

provided to the participants. The second assessment examination is then held. After the 

completion of the processes, the results of both examinations will be compared for each 

case study. The results of NLP and REBT surveys will be presented, and in the end, all 

of the data will be summarized and examined. Qualitative Research Methods will be used 

in this research. The qualitative research method is the basis for precisely collecting 

accurate data. Once using the qualitative research approach completes the process, 

the survey queries are represented in quantitative research analysis. Once the 
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correlations of the factors are identified, it is then applicable to describe the findings by 

using the quantitative methods. The reason that qualitative research is suitable for such 

research; in the first place depends on each individual being different and has to be 

distinguished accordingly from each other. When we analyze the data and do not devote 

the precise consideration of the diversification of each individual, this may lead to an 

overall observation of a topic. This can result in data not being accurate or clearly 

unspecified. In this particular research, the first step is to identify in each case individually 

any ambitions, the expectations, and experiences, which individuals may have when 

learning the English language. By understanding each individual's mindset, it is possible 

to identify a more general pattern. During this study, it is essential to analyze for each 

case individually to avoid passing on information between the subjects and to allow each 

to share his/her specific experiences. In the first step in examining the case study, it is 

crucial to know how the mind functions and the behavior are constructed through the 

actual information received. The primary point of examination is how adults form their 

mind map and distort information to make decisions. The children can use NLP methods 

naturally and create their choices. The admiring process of concentration has its actual 

presence by the distortion process in the brain. While processing information, it is 

distorted in our brain and then we make decisions about our concentration. Therefore, 

each cognitive ability is learned from somewhere but the final reaction happens 

thoroughly after distorting information in the brain. Indeed, that shows their ability to 

create a mind map and try to implement their decisions. 

4.4 EXPERIMENT APPLIED DATA INFORMATION 

Experiment applied data information about the selection of subjects, transcription style, 

NLP survey questionnaires were provided to the subjects in German, their native 

language, and REBT survey questionnaires. First of all, I would explain the selection of 

the subjects as this research does not focus on gender or age. The table below explains 

the time and date of the interviews, which were conducted as relevant to the study. 
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4.5 RESEARCH EXPERIMENT DESIGN 

Subject (1-10) Subject’s identification profile and time and date of interview 

Name/Position Age Gender Nationality Place Time Date 

Subject.1 (S.1) 

CEO  

35-45 Male German Langenfeld 12:00 

PM 

10.05.2019 

Subject.2 (S.2) 

CFO 

25-35 Male German Langenfeld 12:30 

PM 

10.05.2019 

Subject.3 (S.3) 

IT Support 

35-45 Male German Langenfeld 12:26 

PM 

17.05.2019 

Subject.4 (S.4) 

HR 

Development 

25-35 Female German Langenfeld 01:01 

PM 

17.05.2019 

Subject.5 (S.5) 

IT Manager 

45-55 Female German Langenfeld 10:27 

AM 

17.05.2019 

Subject.6 (S.6) 

Support 

35-45 Male German Langenfeld 10:49 

AM 

10.05.2019 

Subject.7 (S.7) 

Support 

25-35 Male German Langenfeld 10:20 

AM 

10.05.2019 

Subject.8 (S.8) 

IT Manager 

45-55 Male German Langenfeld 01:20 

PM 

24.05.2019 

Subject.9 (S.9) 

Marketing/Sales 

35-45 Male German Langenfeld 12:57 

PM 

24.05.2019 

Subject.10 

(S.10) 

Accounting 

35-45 Female German Langenfeld 08:58 

AM 

10.05.2019 

The research checklist to keep track: 

NLP (Neuro-linguistic Programming) methods used to show the perception process. 

The creation of mind map by using NLP as a natural resource. 

I am examining the process of convergent and divergent thinking. 
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Progress and transparency of information 

 

Questions asked based on their personal opinion and experience by using NLP 

methods. 

The positive or negative impact of NLP methods. 

Why is it essential to use NLP methods? 

Have NLP methods increased their ability to learn and process information? 

Does he/she believe that NLP methods are a useful resource in enhancing learning 

behaviors? 

Was the subject aware of NLP natural use in daily language? 

Would the subject recommend NLP teaching methods to schools, colleges, and other 

educational institutions? 

Does the use of meta language enhance representative systems in the mind? 

 

 

The transcription style of the recorded interviews are according to the (GAT2) (Selting, 

Auer, Dagmar, Weingarten, Bergmann, Couper-Kuhlen, Günther, Meyer: A system for 

transcribing talk-in-interaction: GAT 2, translated and adapted for English by Cooper-

Kuhlen, Barth-Weingarten. In: Ge, pp. 1–51) 

 

Transcription conventions (GAT2)  

Overlaps and simultaneous speech 
   opening square brackets are inserted at exactly the point in speaking where the 

overlap   starts, and closing square brackets, where it ends.  

Pausing  

(.) micro pause  

(-)  short estimated pause of approximately 0.2-0.5 sec. duration 

(--) intermediate estimated pause of approximately 0.5-0.8 sec. duration 

(---) longer estimated pause of approximately 0.8-1.0 sec. duration  

(0.4) measured pause of 0.4 sec. duration 

Pitch movements at the end of intonation phrases  
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?  high rising 

,  rising 

- level 

; falling 

.  low falling 

Hesitation markers 

Uh, öh, uhm, etc.  hesitation markers, so-called „filled pauses“ 

Continuers 

Hm, mhm,    monosyllabic tokens 
Yeah, yep yeh  

Laughter  

<<laugh>>  speaking interspersed with laughter is notated using a descriptor within a set of inner 

angled brackets. 

((laughs))   description of laughter  

Accent 

acCENT    primary main accent 

accENT    secondary accent 

ac!CENT!    extra strong accent 

 

 

The NLP test questionnaires were made available to the test subjects in their native 

language, i.e., German. (See next section) 

 

 

Test: Welcher Typ bin ich? (Rückerl, 1999, pp. 135–139) 

Anleitung: 

Lesen Sie jede Frage einzeln durch und entscheiden Sie, welche der drei 

Antwortmöglichkeiten für Sie wie stark zutrifft. Sie können bei jeder Frage genau zehn 

Punkte vergeben. Verteilen Sie die zehn Punkte so, wie es Ihrem Charakter entspricht. 

Sollten Sie sich ganz klar für eine Antwort entscheiden und die anderen beiden gänzlich 

ausschließen, so geben Sie dieser Antwort alle zehn Punkte.  

Bei vielen Fragen werden Ihnen vermutlich jedoch die drei Antworten in gewissem Maße 

zusagen – dann verteilen Sie die zehn Punkte in der senkrechten Spalte so, wie Sie es für 

sich als passend empfinden; beispielsweise geben Sie Antwort a) 3 Punkte, Antwort b) 6 

Punkte und Antwort c) 1 Punkt.  

Auf diese Weise trainieren Sie sich darin, auch jenseits des „ Schubladen-Denkens” 

Ihren Präferenzen angemessen und wohldosiert Ausdruck zu verleihen. Sobald Sie 
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alle Fragen durch die Zuordnung von Punkten beantwortet haben, finden Sie auf Seite 

139 eine Tabelle für die Auswertung Ihrer Ergebnisse.  

 

1. Wenn Sie in den Urlaub fahren, dann möchten Sie  

a) Land und Leute sehen und ein schönes Zimmer in einem Hotel mit Ambiente, am 

liebsten mit Blick aufs Meer oder auf die Berge  

b) endlich mal in Ruhe nachdenken, viel lesen, die Stille genießen, schöne Musik hören 

und interessante Gespräche mit netten Menschen führen  

c) Sich einfach nur wohlfühlen, die Wärme der Sonne spüren, baden, am Strand 

rumliegen oder aktiv Sport treiben  

     

2. Wenn Sie sich über längere Zeit stark konzentrieren müssen, dann brauchen Sie 

besonders 

a) absolute Ruhe und keinerlei Störgeräusche 

b) einen klaren Blick für das Ziel Ihrer Aufgabe 

c) eine ruhige Atmosphäre und eine entspannte Sitzposition 

 

3. Wenn Sie sich richtig entspannen möchte, dann können Sie das am besten 

a) vor dem Fernsehgerät 

b) in der warmen Badewanne 

c) bei angenehmer Musik 

 

4. Wenn Sie sich Kleidung kaufen, dann achten Sie besonders darauf, 

a) daß Sie darin gut aussehen und daß Farben und Stil zu Ihrer Erscheinung passen 

b) daß die Materialien und die Verarbeitung qualitativ hochwertig sind und daß der Preis 

stimmt  

c) daß Sie sich in den Sachen wirklich wohlfühlen – dann sind die Farbe und der Schnitt 

nicht so entscheiden 

 

5. Wenn Sie in der Lotterie gewinnen und sich ein neuen Auto aussuchen dürfen, dann 

wählen Sie  

a) einen schicken Porsche in Ihrer Lieblingsfarbe 
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b) einen technisch ausgereiften Audi, wo auch bei den Unterhaltskosten das Preis-

/Leistungs-Verhältnis stimmt 

c) einen komfortablen Mercedes mit bequemen Ledersitzen, Sitzheizung und viel Platz 

im Innenraum 

 

6. Wenn Sie ein Restaurant besuchen, dann achten Sie – neben der guten Qualität der 

Speisen – besonders auf: 

a) eine gemütliche und warmherzige Atmosphäre 

b) ein sauberes und ästhetisches Ambiente 

c) einen interessanten Gesprächspartner am Tisch 

 

7. In Ihrer Freizeit 

a) treiben Sie Sport, arbeiten im Garten oder Sie kochen zuhause. Außerdem sitzen Sie 

gern mit Freunden zusammen. 

b) gehen Sie gern ins Kino, fotografieren reizvolle Motive, oder Sie bummeln an den 

Schaufenstern entlang. Außerdem sitzen Sie gern im Café und beobachten Leute 

c) lesen Sie gern ein gutes Buch, hören schöne Musik oder Sie gehen gern ins Konzert. 

Mit Ihren Freunden und Bekannten führen Sie viele interessante Gespräche  

 

8. Wenn Sie plötzlich an einen bestimmten Menschen denken, dann kommt Ihnen als 

spontane Erinnerung zuerst in den Sinn: 

a) der Name 

b) das Gesicht 

c) ein Gefühl zu dieser Person 

 

9. Wenn Sie jemanden begrüßen, dann 

a) achten Sie darauf, wie sich sein Händedruck anfühlt 

b) schauen Sie ihm in die Augen und lächeln freundlich 

c) sagen Sie ein paar passende Worte und hören, was er Ihnen antwortet 

 

10. Wenn Sie sich fragen, mit welchen Menschen Sie den besten Kontakt pflegen, 

dann sind es überwiegend 
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a) lockere Typen, mit denen man Pferde stehlen kann 

b) interessante und gebildete Menschen, mit denen man intelligente Gespräche auf 

einem gewissen Niveau führen kann 

c) attraktive Personen, mit denen man sich überall sehen lassen kann  

 

11. Wenn Sie im Team arbeiten, ist es Ihnen wichtig, 

a) dass man sich gut versteht und alle Probleme offen besprochen werden können 

b) dass alle das gleiche Ziel vor Augen haben und sich als Partner betrachten 

c) dass man sich wohlfühlt und alle bereit sind, Hand in Hand zusammenzuarbeiten 

 

 

12. Wenn Sie plötzlich den Beruf wechseln müßten – in welchen Aufgabengebieten 

hätten Sie die besten Erfolgschancen: 

a) als Fotograf, Modeberater oder Grafiker 

b) als Handwerker, Sporttrainer oder Koch 

c) als Schriftsteller, Controller oder Techniker 

 

13. Wenn Sie in einer Fernsehshow mitmachen könnten, dann würde Sie dabei am 

meisten reizen 

a) ein Quiz, wo es darum geht, Namen und Begriffe zu erraten 

b) eine Sport-Show, wo Sie auf die Torwand schießen, um die Wette laufen oder mit 

Ringen werfen 

c) eine Modenschau, wo die neuesten Klamotten präsentiert werden und Sie von lauter 

schönen Menschen umgeben wären 

 

14. Ihr Traumpartner 

a) sieht gut aus und hat eine tolle Figur 

b) ist ein guter Zuhörer und ein interessanter Gesprächspartner 

c) hat ein warmes Herz und eine angenehme Ausstrahlung 

 

15. Wenn Sie eine wichtige Entscheidung treffen müssen, dann 
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a) hören Sie sich zunächst alle relevanten Argumente gewissenhaft an und dann stellen 

Sie sich einige kritische Fragen, bis Sie schließlich zu einer stimmigen Antwort 

kommen 

b) wägen Sie die verschiedenen Standpunkte zunächst gegeneinander ab und dann 

vertrauen Sie Ihrem Gefühl zu der Sache 

c) betrachten Sie alle Faktoren der Problematik ganz genau und dann sorgen Sie dafür, 

dass vor Ihrem geistigen Auge ein klares Bild entsteht 

 

16. Wenn Ihre Freunde Sie charakterisieren sollen, würden sie sagen, 

a) dass Sie ein intelligenter „Verstandes-Mensch“ sin, der Probleme gut analysieren 

kann und über ein großes Wissensgebiet verfügt 

b) dass Sie ein attraktiver „Augen-Mensch“ sind, der eine gepflegte Erscheinung 

darstellt und stets den Überblick hat 

c) dass Sie ein lebendiger „Gefühls-Mensch“ sind, der viel in Bewegung ist und einen 

guten Kontakt zu seinen körperlichen Empfindungen hat  

Auswertung: Übertragen  Sie Ihre Punktzahlen in die folgende Tabelle. Dort sehen Sie, 

welcher sinnlichen Alternative Sie wie viele Punkte gegeben haben 

Frage-Punkte

1. a) vis ...  

b) aud ...  

c) kin ...  

2. a) vis ...  

b) aud ...  

c) kin ...  

3. a) vis ...  

b) aud ...  

c) kin ...  

4. a) vis ...  

b) aud ...  

c) kin ... a) vis 

...  

b) aud ...  

c) kin ...  

5. a) vis ...  

b) aud ...  

c) kin ...  

6. a) vis ...  

b) aud ...  

c) kin ...  

7. a) vis ...  

b) aud ...  

c) kin ...  

8. a) vis ...  

b) aud ...  

c) kin ...  

9. a) vis ...  

b) aud ...  

c) kin ... 

10. a) vis ... 

b) aud ...  

c) kin ...  

11. a) vis ...  

b) aud ...  

c) kin ...  

12. a) vis ...  

b) aud ...  

c) kin ...  
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13. a) vis ...  

b) aud ...  

c) kin ...  

14. a) vis ...  

b) aud ...  

c) kin ...  

15. a) vis ...  

b) aud ... 

c) kin ...  

Anschließend zählen Sie Ihre Punkte in den drei Kategorien zusammen. Dann wissen Sie, 

wie 

Ihre sinnlichen Präferenzen laut Testergebnis verteilt sind. 

 

Gesamtergebnis: 

 

Visuelle Präferenzen   ... Punkte 

Auditive Präferenzen  ... Punkte 

Kinästhetische Präferenzen  ... Punkte 

 

Die Kategorie, in der Sie die meisten Punkte gesammelt haben, entspricht Ihrem 

bevorzugten Sinnessystem; hier liegen Ihre Stärken. Das System, in dem Sie die 

wenigsten Punkte haben, zeigt Ihnen, wo sich Ihre Lernaufgaben und Ihre zukünftige 

Entwicklungsrichtung befinde. (Rückerl, 1999, pp. 135–139) 

 

2REBT Rational emotive behavior therapy (REBT) Questionnaires  

Rationality Test   

Please answer each of the following questions. Please tick  the box that most closely 

matches your answer. Work quickly and without long pauses for thought. 

 
2 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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1. Helping others is a fundamental attitude in my life.        

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

2. People should accept moral principles more than they did in the past 

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

 

 

3. Sometimes I get outraged and mean when things do not go the way I want them to. 

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 
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34. Anybody who rejects the Bible has sinned.        

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

5. I often get upset when things go wrong.   

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree   

 

    

6. I see it as quite realistic that the students in a university support each other.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

 
3 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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5☐ Strongly disagree 

7. A supervisor should be reasonably competent, talented, and intelligent.

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

48. If I have to decide if something is right or wrong, I usually ask others and follow their

decisions.

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

9. I believe that both my studies, my work, and my circle of acquaintances will slowly

but surely make me unhappy.

1☐ Strongly agree 

2☐ Agree 

4 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

10. Some members of my family and some of my friends have horrible and terrible habits.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

511. I get angry when things do not go the way I'm used to them going.    

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

12. You can help other people by criticizing them and showing them their mistakes.  

1☐ Strongly agree 

2☐ Agree 

 
5 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

13. Some people are wrong, aggressive, and mean. They should be severely punished for 

their behavior.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

14. Sometimes it makes me unhappy to realize that I am treated differently than others.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

615. Sometimes I cannot cope with the problems of everyday life.  

1☐ Strongly agree 

 
6 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

16. It is essential to be very friendly, especially to new colleagues and neighbors.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

17. I believe it is impossible to endure criticism without being hurt.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

18. It is impossible for me to change my feelings continually.   

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 
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719. Sympathy is the most beautiful human emotion.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

20. One should always decide not to be unfriendly.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

21. Sometimes I feel miserable because of my appearance.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

 
7 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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5☐ Strongly disagree 

 

22. What others think about me is important to me. 

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

823. I like taking responsibility.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

24. Sometimes I'm worried about a possible misfortune.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

 
8 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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4☐ Disagree   

5☐ Strongly disagree 

 

25. The thought of having to start over again torments me.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

926. I tend more and more to worry about possible accidents and disasters.   

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

27. Self-mortification for mistakes helps to avoid them in the future.  

1☐ Strongly agree 

2☐ Agree 

 
9 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

28. If one is concerned about a possible misfortune, then this situation is avoidable. 

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

29. Many people are guilty because of their wild party life.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

 

 

1030. I always tend to hide my feelings.  

 
10 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

31. I often worry about little things. 

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

32. I often spend more time thinking about a job than doing it. 

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

33. I prefer to be free and independent.  

1☐ Strongly agree 
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2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

1134. I am afraid of crises and difficulties.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

35. I always get upset when children are abused.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

36. Our fellow human beings should make our lives easier and help us with difficulties.  

 
11 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

1237. I usually avoid doing things that you are not supposed to do. 

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

38. Events that have upset one in the past will continue to do so in the future.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

 
12 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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39. Many people should be ashamed of their mistakes and misdeeds.  

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

40. Sometimes, for no apparent reason, I feel sad and depressed.   

1☐ Strongly agree 

2☐ Agree 

3☐ Neutral 

4☐ Disagree   

5☐ Strongly disagree 

 

13Rationality test / evaluation    

 

This test measures your ability to think rationally. Add your point’s totals. The answer 

you have picked has a number listed. Please add all the numbers given to the answers you 

have chosen. For example, 1 for Strongly agree, 2 for Agree, 3 for Neutral, 4 for Disagree 

and 5 for Strongly disagree. You will receive your total score if you add all the points you 

have received. 

 

Rationality test / evaluation  

 

 
13 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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Factor E0 = Emotional Overreaction  

Please insert and add your points to the following blanks:  

Question 03 .................... points  

Question 05 .................... points  

Question 11 .................... points  

Question 35 .................... points  

Question 38 .................... points   

 Factor EO   ....................Total score                                        

Max. Score: 25 points   

 

14Factor GB = Guilt and Blame  

Please insert and add your points to the following blanks:  

Question 02 .................... points  

Question 04 .................... points  

Question 13 .................... points  

Question 29 .................... points  

 
14 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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Question 39 .................... points  

Factor GB     ..................   Total score  

Max. Score: 25 points    

 

Factor PE = Perfectionism  

Please insert and add your points to the following blanks:  

Question 07 .................... points  

Question 12 .................... points  

Question 27 .................... points  

Question 28 .................... points  

Question 31 .................... points   

Factor PE .................. Total score  

Max. Score: 25 points   

 

              

Factor DGO = Dependence on General Opinion  

Please insert and add your points to the following blanks:  

Question 08 .................... points  

Question 14 .................... points  

Question 17 .................... points  
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Question 22 .................... points  

Question 37 .................... points   

Factor DGO .................. Total score  

Max. Score: 25 points        

15Factor MS = Mutual Support  

Please insert and add your points to the following items:  

Question 01 .................... points  

Question 16 .................... points  

Question 18 .................... points  

Question 23 .................... points  

Question 36 .................... points  

 Factor MS  .................... Total score  

Max. Score: 25 points          

Please add all points together and insert the total: ................. points  

Max. Score: 125 points 

Factor EO = Emotional overreaction 

5 - 12 points 

 
15 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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Even on relatively minor occasions you tend to escalate cognitively. This "hot temper" 

is also called temperament in a positive sense. However, this personality trait has two 

sides. If you fail to control it, cognitive, verbal, and physical escalation can be very 

destructive. You will probably have felt the effect by now. Professional and social 

problems, partnership problems, and even social decline are just some of the other 

possible consequences. You should do something about it.  

1613 - 18 points 

You have a very differentiated legal awareness. You have a temperament in the middle 

range. If you are in trouble, it is probably because you sometimes place too high demands 

on your employees and fellow human beings who cannot fulfill them. 

19 - 25 points 

Your surroundings describe you as calm and balanced. In addition to a high degree of 

negotiation skills, you also have the gift of making exactly those demands on your 

employees that they can precisely meet. In a management position, you should make sure 

that you promote suitable junior staff.  

Factor GB = Guilt and Blame (Feelings of guilt and assignment of guilt) 

5 - 12 points  

This factor deciphers not only your blame attributions to your fellow human beings but 

also your own, often unresolved past. It is usually due to their guilt for their feelings of 

guilt when you go and openly confront fellow human beings. Moral and religious 

standards are essential, but they should include the opportunity of openness and 

understanding towards others. Try to take the fact into account more about your life and 

your interactions with others.  

13 – 18 

 
16 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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Your attitude towards guilt, accusations, and guilt complexes is mostly neutral and 

objective. You want to get an idea of the facts before you make a statement of fault. You 

should maintain your natural ability to judge.  

19 - 25 points  

You're certainly not a moralizer. Instead, you are convinced that everyone must decide 

for him/herself what law and order is and what values they accept. You are mostly right 

about that, but this view also contains the extreme point of anarchy. Do you want to go 

that far? 

17Factor PE = Perfectionism  

5 - 12 points  

You are looking for "perfection and precision" in the narrower sense. You forget that the 

nouns mentioned above could be used in the technical field. Under no circumstances may 

you transfer them in perfect form to the individual sector. This situation will be 

dehumanized and sterile. A positive working atmosphere would not be possible simply 

because mistakes would not be allowed. Ultimately, however, it is true that mistakes are 

human nature. So if you do not want both you and your social environment to freeze in 

an immovable scheme, then you should think again about your "iron" principles.  

13 - 18 points 

You tend to view the area of perfectionism in a relaxed manner. Although you are not an 

explicit opponent of a perfectly organized social environment; on the other hand, you do 

not want a "chaotic" situation. Perhaps you should give more thought to where perfection 

is appropriate and where not.   

19 - 25 points 

 
17 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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As an opponent of perfection in all social areas, you tend to adopt a more laisser-faire 

standpoint. Surely it has its justification if it doesn't become too extreme. You are trying 

to make the best of every situation. Fortunately, you also manage this most of the time.  

 

 

18Factor DGO = Dependence on general opinion  

5 - 12 points 

Your dependence on the general opinion is impressive. You allow yourself to be forced 

into a rigid "frame" in personal matters. This ideology can go so far that your ideas, goals, 

and behavior are entirely in line with the prevailing opinion. Your rejection of extreme 

lateral thinkers and chaotic people is understandable in this respect. But do you want to 

continue like this as an unwilling recipient of orders? 

13 - 18 points 

You understand how to detach yourself from public opinion when it is opportune. You 

should maintain this healthy attitude and not allow yourself to be distracted from your 

path.  

19 - 25 points 

You could call yourself a nonconformist. If you are not an artist, a freelance journalist, or 

a writer, you are indeed an artist of life. Perhaps your criticism of this "broken society" 

should not be too harsh, but you obviously have your reasons for this judgment.  

Factor MS = Mutual support.  

5 - 12 points 

Sometimes you can overburden the people around you. However, they are not only born 

to help you. You will find many helpful people, but this help is voluntary. A "legal claim," 

 
18 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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as you mean it, does not exist. You should reduce your egoism, however justified it may 

be. Perhaps it is thus possible to gain a little more "peace" in your relationship and social 

environment. 

13 - 18 points 

Equilibrium in mutual giving and taking matters to you. Try to continue along this path. 

You may also need to build up the strength to push people who want to take advantage 

of you. It may be unpopular, but it is sometimes necessary.  

19 - 25 points 

You tend to do everything yourself. You may have your reasons. Maybe nobody can do 

it as well as you can, or nobody can please you. Try to give people a chance. Let them 

help you once in a while because our culture requires mutual give and take.  

19Overall ranking  

25 - 60 points 

You certainly have your reasons for your actions and your thoughts. Your life experience 

has shown you this direction so far. However, you should try to be less clinging to rigid 

rules and allow yourself a sea of freedom. Broadening your horizon will have a positive 

effect on you. New, unimagined possibilities begin precisely where your limits have been 

so far. 

61 - 95 points 

I don't recognize the danger of you getting caught up in irrational mindsets. Your friends, 

acquaintances, and co-workers will probably come to the same conclusion. Try to 

maintain this healthy attitude towards life. However, it must be stressed that salvation is 

not always in the middle. Sometimes you have to take a stand.  

96 - 125 points 

 
19 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden.  
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Healthy, sometimes even extreme “Nonconformist" traits characterize your position. It 

depends on the score achieved in the test. The higher this score is, the more you will 

reject all constraints. Be careful, however, because negation can also become a 

compulsion.  
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5 CASE STUDY 1-10 ANALYSES, SURVEY ANALYSES AND RESULTS 

In this section of the paper, I will be describing, explaining, and reporting my findings 

with regard to each case study. Starting from case study one to ten.  At first: the results 

obtained at the first language assessment test are presented in each case. Second: the 

interviews analyzed report is described in detail for each case study. Third: the results 

from the NLP evaluation are reported. Fourth: the results of the REBT surveys are 

reported. Fifth: the results obtained from the second language assessment test are 

presented. Sixth: the results from the first and the second language tests are compared 

with each other and reported on.  

The annex provides an appendix to each case study, listed above each diagram and each 

transcription. All subjects have signed the agreement before initiating further testing on 

them. Following the German Data Protection Law, the consent agreement can be checked 

on the provided USB stick. The annex also exists in both electronic and paper formats. 

The essential parts of the transcription are in bold typeface in the annex, which is useful 

in locating data.   

The research process timeframe: 

Langua
ge test 
phase 1 

• April
2019

Intervie
ws

• May
2019

NLP 
Questio
nnaires’

• June
2019

NLP 
Seminar

• June
2019

REBT 
Questio
nnaires’

• June
2019

REBT 
Seminar

• July
2019

Langua
ge test 
phase 2

• Septemb
er 2019
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The first-round schedule was set with the subjects on April 12, 2019, with five subjects 

scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 12:00 pm. 

Language tests were given to them with the schedule of 90 minutes, and after the 

completion of the test, the data was collected and analyzed.  

The second round was scheduled with each subject separately, and the interviews were 

conducted in a one-to-one session, and their voice was recorded. The timetable and 

schedule are shown below.  

However, the interview's primary focus is to explore the experience of learning and 

investigate the knowledge and awareness of the learning style; the interviews are 

designed to be informative about the subjects' hesitation, anxiety, and motivation when 

it comes to the use of the second language. The observations made by the subjects while 

they are in the situation of using the second language was found to be relevant to be 

studied. Caution was taken to schedule most interviews simultaneously to avoid face-to-

face interactions or transparency of interview questions and discussions with other 

subjects.  

The factors that are identified during the interviews were: 

- Guilt and blame  

- Perfectionism 

- Dependence on general opinion 

- Emotional overreaction 

- Mutual support 

“Researchers postulate that both shame and guilt are emotions important to anxiety 

disorders.” (Thomas A. Fergus et al., 2010, p. 811)        

Guilt and blaming: this factor has an internal and external function in behavior, if an 

individual experience negative emotions towards his/her self, then this individual is not 

satisfied with his/her performance and this leads to the situation of feeling guilty and 

accusing oneself. Blame has an internal and external function: either one blames oneself 

or others for one's poor performance; in both situations, one may experience negative 

emotions. Guilt can lead to self-punishment and blame can lead to regression or trying 
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to punish others. In case studies 9 and 10, there is clear evidence of the blame and 

reprimand factor, for example, in case study 9 it was asked how did you learn in the 

past? The answer referred to the style of the teachers who taught him and he was strongly 

influenced by the behavior of the teachers who taught him English. Case Study 10 uses 

words such as "torture chamber" referring to the room in which she learned. We can 

assume that the responses refer to the blame and reprimand factor. 

“The relationship between perfectionism and anxiety is nuanced by the bidimensional 

nature of perfectionism.” (Burgess & DiBartolo, 2016, pp. 177–203) 

Perfectionism: It is known from several studies that perfectionism can lead to a loss of 

control and that using SLA is not perfect, in the sense of making mistakes or comparing 

SLA to native language and recognizing discrepancies at the production level, can evoke 

negative emotions and lead to the decision not to use SLA. As identified in Case Study 

6, the subject reiterates the fact that English is not her native language and she cannot use 

it as well as her native language and therefore she would prefer to use her native language 

in business performance. 

 

“A model was presented that traces the origins of the anxiety people experience when 

interacting with outgroup members to fear of negative psychological or behavioral 

consequences for the self and fear of negative evaluations by in-group or outgroup 

members.” (Stephan & Stephan, 1985, pp. 157–175) 

Dependence on general opinion: dependence on general opinion is a kind of self-prophecy 

to read other people's minds. How would a person react if I made mistakes? There is a 

risk of losing face or professional competence is questioned. Because of these 

assumptions, some individuals experience negative emotions. Case Study 5 and Case 

Study 1 report that they find dealing with native English speakers difficult. 

“The level of fear one person holds is strongly correlated with the level of anxiety one 

experience. Also known as “Anxiety sensitivity” it has been several studies indicate that 

the beliefs one have is correlated with the anxiety one experience” (Taylor, 2014, p. 1) 
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Emotional overreaction is when individuals experience negative emotions while using 

SLA, e.g., being nervous, being afraid. Case Study 4 reports her experience of forgetting 

vocabulary she knows while communicating in SLA due to the pressure of being nervous. 

 

Mutual support: it is important to have a clear understanding of mutual support as it is a 

mutual involvement in something. Case study 2 points out that mutual support makes it 

convenient to proceed in the business environment and the use of SLA. He also mentions 

that it is useful when both parties try to clarify matters to each other and clarify the 

business-related issues without expecting one person to change the language.  

 

By understanding and knowing these factors, subjects can now apply the ABC method 

and reduce the level of anxiety and negative emotions. There are several studies, such as 

Suggestopedia, that focus more on teacher behavior to motivate students and create a 

comfortable learning atmosphere. This information is useful for teachers in conducting 

their teaching practice, but if the irrational belief is strongly embedded in memories, it 

will be difficult to feel comfortable during lectures. Sensory perception is useful in 

conveying and perceiving information. As an example, let's take a situation where there 

is a class with 6 students and one lecturer. As an example, the lecturer puts an apple on 

the table and asks the students to describe it. We could get different answers from the six 

students, for example, one student writes the apple is red, the second student writes the 

apple is sweet, the third student writes the apple smells slightly flowery, the fourth student 

writes the apple is not so hard and also not so soft, the fifth student writes the apple could 

not communicate, the sixth student writes, in my language, it is not called apple, so why 

should I describe it.  

Now the lecturer ends up with five correct answers that describe the apple and one answer 

that refers to the idea you have of the apple and does not describe the apple. The apple is 

red is a visual interpretation of the object. The apple is sweet is a gustatory interpretation 

of the object. The apple smells slightly floral is an olfactory interpretation. The apple is 

neither so hard nor so soft is a kinesthetic interpretation. The apple could not 
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communicate is an auditory interpretation. In my language it is not called apple, so why 

should I describe it, is an interpretation of a belief one could have. 

Third round interviews were scheduled on the specific date and time, and NLP 

questionnaires were given to each subject in hard copy, and they were asked to answer 

the questionnaires and submit them to me. This will eliminate any discussion between the 

subjects as they will all receive the questionnaires simultaneously, and each answer the 

questions separately as in the examination task and hand in the answered questionnaires 

after completion. After completing this task, the NLP seminar's date was set, and they 

were all asked to attend the seminar. At this seminar, subjects were trained on the topic 

of sensory perception and how to use their sensory perception in learning a second 

language. At this seminar, there was a general introduction to the basics of NLP and how 

to use sensory perception for learning. No homework was given to the subjects. The 

subjects are adults, and they are all there to learn how to reduce their anxiety and better 

use their second language for their professional purposes. They have signed up for this 

experiment and are participating voluntarily. While there is no pressure to do well or 

poorly on the tests. The tests are non-graded, which means they are not in a module or 

course at the university where you have the pressure to pass or fail the exam. At this stage, 

conducting the seminars, subjects were not aware of the second exam. The seminar was 

an informative, educational seminar for the subjects. Training on the implementation of 

NLP principles was provided in this seminar. The activities that the subjects observed and 

practiced in their sensory perception led to their choice and selection of the activities they 

decided to choose. 

During the fourth round, an additional appointment was scheduled on the specific date 

and time schedule for the subjects to provide them with the REBT questionnaires as a 

printout. The subjects were asked to answer the questionnaires and calculate the result. 

After completing the task, all the questionnaires were handed to me, similar to the exam 

settings in universities where students complete their exams and then hand them in. 

Standing there waiting for them, I observed the situation and made sure that none of the 

subjects were quizzing each other and that they should answer the questions 

according to their understanding of the topic. After that, there was an appointment 
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made for all the subjects to attend a seminar that was based on REBT implications. In 

this seminar, the objective was to instruct the subjects on how to make an ABC chart. 

Being defined as action/belief/consequence, it was briefly explained in a chart the actions 

one performs may be written in the A part and in the B part, the beliefs one holds and in 

the C part an emotional state of mind recognizable as the emotions we experience such 

as fear, anger, guilt, depression, frustration, happiness, sadness, love and so on. The 

subjects were taught how to apply the ABC model and change factor B, which is the 

belief, to experience positive emotions and decrease the level of negative emotions.  

For the fifth round, two settings were scheduled with the subjects, and the test was given 

to them; and after the test was completed, the data was collected and analyzed. These 

subjects were confident in writing the test. However, as listed below, the first test was in 

April 2019 and the second test was in September 2019, and the interviews were in May 

2019, and the early NLP intervention was in June 2019, the subjects carried out the use 

of sensory perception in refreshing second language acquisition practice in the period of 

two months and the improvement of the results are significant by practicing sensory 

perception and in combination with REBT intervention, which took place in late June and 

July 2019, has contributed to reducing the level of anxiety. Such an experiment is 

different from the investigations conducted by some SLA studies combined with NLP, 

where the research is conducted by implementing NLP techniques on the control group. 

The data are compared after the survey. This experiment examines each case study 

separately, starting with analyzing the cause of hesitation and anxiety when using the 

second language and then training the subjects how to use sensory perception to observe 

the information around them, and thirdly, learning to be their own therapist and using 

ABC charts to change their negative emotions into positive emotions. Through this study, 

educational students who are not satisfied with using the existing knowledge they have 

in their possession will be given an opportunity to overcome their fears. Considering that 

the experiment was conducted like a pilot project, but still useful for the subjects to 

improve their performance level, this study is not about the language learning factors, 

such as grammar, vocabulary, etc., but about using existing knowledge effectively in 

practice. Subjects involved are unsatisfied adults with their performance level but 
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who had experience in SLA education in school and university. Combining NLP and 

REBT is intended to reduce the level of anxiety and fear and allow the subjects to 

perform at a similar level of knowledge that they possess. 

The application with NLP methods has the potential to refresh the language use and 

improve language proficiency. Subjects participating in this particular research are adults 

with educational and work experiences that enable them to make their own decisions 

about how to improve their language skills. However, all these factors that can be used in 

the application of the NLP method can have an impact on language skills and can refresh 

their existing language knowledge. As I stated earlier in this paper, the subjects 

participating in this research have a high school as well as academic educational 

background, meaning they have experience of learning the English language, but the 

barrier they are facing is to convert that knowledge to performance. The procrastination 

factor makes it difficult for them to remember or refresh the existing knowledge that is 

available to them. Awareness of NLP methods combined with the activities that can be 

selected to be implemented is likely to refresh existing fluency, however, it still may be 

insufficient if subjects enhance their learning awareness but still procrastinate when 

performing. To prevent this blockage, following up the REBT methods is essential for 

subjects to assess and replace the irrational believes causing the anxiety and blockade in 

using the second language and to perform or perceive them with rational beliefs for 

improving second language acquisition. 

• At the NLP-Seminar the emphasis is placed on the ways in which the brain uses

senses to enhance sensorial recognition and awareness of perception patterns.

• The human mind possesses abilities for actively selecting and attempting to

enhance the perception, as well as the ability to choose the source of information.

• The application resources combined with sensory perceptions that could be

selected and used in the acquisition process for learning the second language.

Methods based on NLP might be applied to internal cognition or to external cognition. 

For example, internal cognition is hearing one's own voice, which is auditory 

cognition, observing oneself while giving a presentation or articulating oneself in 

visual cognition, and sensing one's activities while writing is kinesthetic 
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cognition. Perceptual externalities include all other resources that are available to 

them via on-line, etc. Subjects were unaware of the second language assessment test 

but were trained in applying the NLP techniques more generally. 

Internal language processing through hearing, seeing, feeling ourselves and the 

external language processing is through external hearing, seeing, feeling from other 

resources. 

 

 

Auditory 

The subjects have the possibility of recording their voices while using English. This 

enables subjects to hear their voices while refreshing language skills, or use external 

resources to perceive and hear relevant language-related data. 

Listening /Hearing poetry 

Listening /Hearing news broadcast 

Listening /Hearing interviews 

Listening /Hearing music 

Listening /Hearing radio  

Listening /Hearing audiobooks 

Listening /Hearing movie dialogues 

Listening /Hearing business report 

Listening /Hearing speeches 

Listening /Hearing business presentations 

Listening /Hearing quotes 

Listening /Hearing jokes 

Listening /Hearing lectures 

Listening /Hearing TV shows 

Listening /Hearing documentaries 

 

 

 

Visual 

The subjects might capture as video recording them while speaking in English and view 

it to refresh their fluency or take advantage of external information flow. 

 

Reading/Watching news 

Reading/Watching books 

Reading/Watching movies 

Reading/Watching business report 

Reading/Watching interviews 

Reading/Watching lectures 

Reading/Watching poetry programs 
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Reading/Watching any topic of interest 

Reading/Watching signs and boards 

Reading/Watching business presentations 

Reading/Watching quotes 

Reading/Watching comedy shows 

Reading/Watching documentaries 

 

 

 

 

Kinesthetic 

Subjects might use the opportunity of writing English texts and eliminating or 

correcting any language mistakes encountered and improve both their vocabulary and 

their grammar skills. 

 

Writing/Kinesthetic texts 

Writing/Kinesthetic paragraphs 

Writing/Kinesthetic business reports 

Writing/Kinesthetic texts about any topic of interest 

Writing/Kinesthetic summaries about articles 

Writing/Kinesthetic emails 

Writing/Kinesthetic memos 

Writing/Kinesthetic business letters 

Writing/Kinesthetic daily activity at the workplace 

Writing/Kinesthetic sentences by using the latest learned vocabulary 

Writing/Kinesthetic stories 

Writing/Kinesthetic summaries about the movies 

Writing/Kinesthetic description of business processes  
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First round schedule  

 

 

 

 

Second round schedule: 

 

 

 

Profession/Subjects Language Assessment 

Phase 1 

Time  (90 min) Date 

 

 

CEO/Subject.1 (S.1) Advance Level 09:00AM till 10:30AM 12.04.2019 

CFO/Subject.2 (S.2) Advance Level 09:00AM till 10:30AM 12.04.2019 

IT Support/Subject.3 (S.3) Advance Level 09:00AM till 10:30AM 12.04.2019 

IT Manager/Subject.8 (S.8) Advance Level 09:00AM till 10:30AM 12.04.2019 

Marketing/Subject.9 (S.9) Advance Level 09:00AM till 10:30AM 12.04.2019 

HR Manager /Subject.4 (S.4) Intermediate Level 10:30AM till  12:00PM 12.04.2019 

IT Manager/Subject.5 (S.5) Intermediate Level 10:30AM till  12:00PM 12.04.2019 

Support/Subject.6 (S.6) Intermediate Level 10:30AM till 12:00PM 12.04.2019 

Support/Subject.7 (S.7) Intermediate Level 10:30AM till  12:00PM 12.04.2019 

Accounting/Subject.10 (S.10) Intermediate Level 10:30AM till  12:00PM 12.04.2019 

Profession/Subjects Personal Interviews  Time (Approximately 30 min) 
The starting time is stated below 

Date 

 

 

CEO/Subject.1 (S.1) Interview 12:00 PM till 12:27 PM 10.05.2019 

CFO/Subject.2 (S.2) Interview 

 

12:30 PM till 01:00 PM 10.05.2019 

IT Support/Subject.3 (S.3) Interview 

 

12:26 PM till 12:58 PM 17.05.2019 

HR Manager/Subject.4 (S.4) Interview  

 

01:01 PM till 01:30 PM 17.05.2019 

IT Manager/Subject.5 (S.5) Interview  

 

10:27 AM till 10:55 AM 17.05.2019 

Support/Subject.6 (S.6) Interview 

 

10:49 AM till 11:15 AM 10.05.2019 

Support/Subject.7 (S.7) Interview 

 

10:20 AM till 10:47 AM 10.05.2019 

IT Manager/Subject.8 (S.8) Interview  

 

01:20 PM till 01:48 PM 24.05.2019 

Marketing/Subject.9 (S.9) Interview 

 

12:57 PM till 01:18 PM 24.05.2019 

Accounting/Subject.10 (S.10) Interview 

 

08:58 AM till 09:20 AM 10.05.2019 
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Third round schedule part 1 

 

 

 

Third round schedule part 2 

             

 

 

 

Profession/Subjects NLP Questionnaires’  Time  (45 min) Date 

 

 

CEO/Subject.1 (S.1) NLP Questionnaires’  08:30AM till 09:15AM 07.06.2019 

CFO/Subject.2 (S.2) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

IT Support/Subject.3 (S.3) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

HR Manager/Subject.4 (S.4) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

IT Manager/Subject.5 (S.5) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

Support/Subject.6 (S.6) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

Support/Subject.7 (S.7) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

IT Manager/Subject.8 (S.8) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

Marketing/Subject.9 (S.9) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

Accounting/Subject.10 (S.10) NLP Questionnaires’  

 

08:30AM till 09:15AM 07.06.2019 

Profession/Subjects NLP Seminar Time (4 hours and 30 min) Date 

 

 

CEO/Subject.1 (S.1) NLP Seminar  08:30AM till 13:00PM 14.06.2019 

CFO/Subject.2 (S.2) NLP Seminar  

 

08:30AM till 13:00PM 14.06.2019 

IT Support/Subject.3 (S.3) NLP Seminar 

 

08:30AM till 13:00PM 14.06.2019 

HR Manager/Subject.4 (S.4) NLP Seminar  

 

08:30AM till 13:00PM 14.06.2019 

IT Manager/Subject.5 (S.5) NLP Seminar 

 

08:30AM till 13:00PM 14.06.2019 

Support/Subject.6 (S.6) NLP Seminar  

 

08:30AM till 13:00PM 14.06.2019 

Support/Subject.7 (S.7) NLP Seminar 

 

08:30AM till 13:00PM 14.06.2019 

IT Manager/Subject.8 (S.8) NLP Seminar 08:30AM till 13:00PM 14.06.2019 

Marketing/Subject.9 (S.9) NLP Seminar 

 

08:30AM till 13:00PM 14.06.2019 

Accounting/Subject.10 (S.10) NLP Seminar 

 

08:30AM till 13:00PM 14.06.2019 
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 Fourth round schedule part 1: 

 Fourth round schedule part 2: 

Profession/Subjects REBT Questionnaires’  Time  (60 min) Date 

CEO/Subject.1 (S.1) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

CFO/Subject.2 (S.2) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

IT Support/Subject.3 (S.3) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

HR Manager/Subject.4 (S.4) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

IT Manager/Subject.5 (S.5) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

Support/Subject.6 (S.6) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

Support/Subject.7 (S.7) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

IT Manager/Subject.8 (S.8) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

Marketing/Subject.9 (S.9) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

Accounting/Subject.10 (S.10) REBT Questionnaires’  09:30AM till 10:30AM 28.06.2019 

Profession/Subjects REBT Seminar  Time (5 hours and 30 min) Date 

CEO/Subject.1 (S.1) REBT Seminar  09:30AM till 03:00PM 05.07.2019 

CFO/Subject.2 (S.2) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

IT Support/Subject.3 (S.3) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

HR Manager/Subject.4 (S.4) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

IT Manager/Subject.5 (S.5) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

Support/Subject.6 (S.6) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

Support/Subject.7 (S.7) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

IT Manager/Subject.8 (S.8) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

Marketing/Subject.9 (S.9) REBT Seminar 09:30AM till 03:00PM 05.07.2019 

Accounting/Subject.10 (S.10) REBT Seminar 09:30AM till 03:00PM 05.07.2019 
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Fifth round schedule: 

5.1 CASE STUDY 1 

As a first step, the language test is divided into four sections: Reading, Writing, Grammar 

and Vocabulary. Assignments in the test are designed on the basis of business English 

requirements; the validation of the exam is proved by the specialists and professionals in 

the Department of English at the University Duisburg-Essen located in Germany by some 

native speakers and the professors. The test was handed over to the subject as a printed 

paper, which was written under my observation; after the test was completed, it was 

submitted to me. The first-round schedule was set with the subjects on April 12, 2019, 

with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 

am to 12:00 pm. Language tests were given to them with the schedule of 90 minutes, and 

after the completion of the test, the data were collected and analyzed. Subject 1 was 

scheduled on April 12, 2019 from 9:00 am to 10:30 am.  

Profession/Subjects Language Assessment 

Phase 2 

Time  (90 min) Date 

CEO/Subject.1 (S.1) Advance Level 09:00AM till 10:30AM 27.09.2019 

CFO/Subject.2 (S.2) Advance Level 09:00AM till 10:30AM 27.09.2019 

IT Support/Subject.3 (S.3) Advance Level 09:00AM till 10:30AM 27.09.2019 

IT Manager/Subject.8 (S.8) Advance Level 09:00AM till 10:30AM 27.09.2019 

Marketing/Subject.9 (S.9) Advance Level 09:00AM till 10:30AM 27.09.2019 

HR Manager/Subject.4 (S.4) Intermediate Level 10:30AM till  12:00PM 27.09.2019 

IT Manager/Subject.5 (S.5) Intermediate Level 10:30AM till  12:00PM 27.09.2019 

Support/Subject.6 (S.6) Intermediate Level 10:30AM till 12:00PM 27.09.2019 

Support/Subject.7 (S.7) Intermediate Level 10:30AM till  12:00PM 27.09.2019 

Accounting/Subject.10 (S.10) Intermediate Level 10:30AM till  12:00PM 27.09.2019 
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5.1.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 

20These are the results from the first Advance level Exam of Subject 1. (See pp.: 4-11 

in Annex Case Study 1) 

 

As the company continues to expand internationally, its employees are required to be able 

to communicate in English. Though highly educated, their English skills could be 

improved. Their education is sufficient to perform in their daily business. They were still 

not able to perform; the problem was not the educational level. The obstacle was the belief 

system. Subjects were taught NLP and REBT basics by means of personal instruction. 

NLP methods, with combination with REBT methods, have significantly improved their 

performance. 

➢ Examining the case studies of adults by using Rational Emotive Behavior therapy 

(REBT) and Neuro-Linguistic Programming (NLP) assessment test. 

Ten interviews were conducted with individuals employed in German companies. Each 

had copious work and learning experience, some even with past credentials in different 

disciplines. The following is the content of the interview with Subject 1 (for transcription 

conventions used refer to Appendix A). 

 
20 Language assessment test part 1 in “Advanced level” conducted with Subject 1 (Year 2019) 

Reading
• Subject 1 has succeeded in obtaining 18 points from 28 points.

Writing
• Subject 1 has succeeded in obtaining 18 points from 20 points.

Vocabulary
• Subject 1 has succeeded in obtaining 23 points from 27 points.

Grammar
• Subject 1 has succeeded in obtaining15 points from 15 points.

Total Grades
• Subject 1 has succeeded in obtaining 74 points from 90 points.
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5.1.2 INTERVIEW TRANSCRIPTION ANALYSIS 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 12, 2019, from 12:00 pm to 12:27 pm session 

for subject 1. Questions asked were, "How have you learned in the past?", "What 

obstacles do you encounter when corresponding in English?", "Would you like to 

negotiate in English?", "Would you like to use the English language in business 

correspondence?" and "How important is English correspondence to you?". How 

important is English correspondence in your business? Would you like to give business 

presentations in English? How did you learn English at school or university?” However, 

the primary focus of the interview is to explore the learning experience and investigate 

knowledge and awareness of learning style; the interviews are designed to shed light on 

subjects' hesitation, anxiety, and motivation when it comes to using the second language. 

The observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 

Example (1): (See pp: 15 in Annex Case Study 1) 

21
Sana Gran (I) 

Subject 1 (S1) 

 

(12:36 – 14:37 minutes) 

 
001 I: okay how do you learn in general now you are having your 

002  further education but few years ago when you 

003  were at university and you were preparing for your exams 

004  how did you learn  

005 S1: (0.4) just reading I would say I read a book or I read 

006  the conclusion of the topic zusammenfassung summary 

007  summary and that is it I am not the big learner I can most 

008  of the points I can I COUld pass I could save memorize 

009  memoRIZE in the moment of when I bring the should bring 
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 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject1 (Year: 

2019), Line: 54–66. 
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010  the leistung during the degree the test then I can 

011  memorize most of the points and during the preparation 

very 

012 often it sufficient it to read it once and to keep it in 

mind 

013 I: so you read the text and you memorize it 

014 S1: yea but I never studied a subject where I have to learn 

015 that much that is I have studied mathematics so I have 

studied 

016  logical subjects science you have to understand it not 

017  learn that much it is not the legal stuff or may be 

018  psychological things where I read one hundred books 

019  is not mathematics is over all the same.  

 

There are different models of learning, as NLP describes the representational system of 

mind perception; individuals use their senses to process information.  

Reading types are a combination of visual and auditory. If a person is reading by himself 

or herself, then they are using their visual senses to observe the information. If a person 

is reading audibly, then their auditory and visual senses area is activated at the same time. 

In this particular case considered above, the Subject explains his learning method by using 

the word reading. Subject 1’s orientation toward learning is that he memorizes and 

intensifies his skills by reading and understanding.  Reading is, in his case, visual 

perception, and understanding is kinesthetic perception. Subject 1 describes himself, as 

not being a ‘big learner’. The word big is an adjective for considerable size or extent as 

the Oxford dictionary defines. The meaning is encoded by the use of extension 

comparable to the current particular mind map of the Subject. Subject 1 is using the word 

save instead of memorizing. There are two causes for this language mistake: one the 

language level of the subject and the subject’s tendency to compare his brain with that of 

a computer; in other words, you save the data on a computer, and you also memorize the 

learning material in your mind. The listener encoded the message by using the word 

‘memorize.’ That shows that the perceptual event could be described using different 

vocabulary and explains the pragmatics of the meaning. The word ‘can’ modal verb is 

used by Subject 1 to declare that he knows or he has learned most of his learning content.   
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22
Example (2): (See pp: 14 in Annex Case Study 1)  

(08:00 – 08:26) 

001 I: ehmm what happens when you have to do a presentation 

002  in english which obstacles’ do, you have then 

003 S1: (0.4) the only obstacles would be the vocabulary but 

005  in preparation I have the time to double check 

006  it with the translator (--) and may be I am not confident 

007  with this (.) especial kind of english person would have a 

008 presentation in comparison to a german one I will do it  

009  my german style but in english the english language that 

010 could be that not more (--) I am not afraid of doing 

grammar 

011  ängstlICh I am not afraid of this I am more afraid of 

012 loosing vocabulary not finding the right word in this 

moment 

013  that is more if you have time for preparation then it is 

014  easy hot spot presentations are much harder normally 

 

 

Subject 1 states that” I am not afraid of this” that shows his emotional intention towards 

describing English language grammar. He clearly states the fact that he is not scared of 

grammar but worried about vocabulary. That shows that fear can hinder performance as 

in Rational Emotive Behavior Therapy (REBT from Albert Ellis) specifies that if you are 

scared of something, the brain start reacting towards it using a defense mechanism. In 

situations in which individuals sense fear or are afraid of something, someone, or an 

event, their brain begins with a defense mechanism. In the case in which individuals are 

confronted with fear, they react with their defense mechanism. One reaction is to ignore 

the situation and repress one’s emotions; the other is to criticize the case and try to 

respond in a manner that the event which causes the confrontation is not welcome or 

faulty. The subject.1 explains his emotions by expressing his fear of vocabulary. As in 

discourse analysis of politeness, individuals are petrified of losing face. Subject 1 

describes the notion of losing face by not finding the right vocabulary to complete his 

sentence. First of all, to enhance the performance of subject.1, he lacks knowledge about 
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 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-1 (Year: 

2019), Line: 88–100. 
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Rational Emotive Behavior Therapy (REBT from Albert Ellis). Aforementioned will 

help him to clarify his actions and beliefs about the consequence. For example: Action 

(A) I am not learning vocabulary and grammar.  Believe (B) the only obstacles would be 

the vocabulary or more fear of losing vocabulary Consequence. (C) I am not afraid of 

grammar, but I am afraid of vocabulary. He can overcome his anxiety by changing his 

belief about lexica and that he might start thinking that lexis is not an obstacle; it is a part 

of the solution. I am not afraid of vocabulary; it is easy to learn. This decision and belief 

will help him to find numerous techniques to enhance his grammar and vocabulary 

knowledge because both these factors are equally essential in language learning. 

Supplementary to that if he learns NLP methods; he can use his expertise to learn lexis 

cautiously and securely. 

23
Example (3):(See pp: 13-14 in Annex Case Study 1)  

(04:37-05:35) 

001 I: okay so would you really prefer to have your conversation 

002  in german rather then english 

003 S1: ehm actually (.)meanWHIle not it doesn’t matter for me 

004  but I need time for PREPARation not the preparation to find 

005  vocabulary to to to to time for having the switch what you 

006  just mentioned time to reflect and think about what is the 

007  topic (.) and I need time to switching the the language 

008  so spontaneous is hard (.) for me to go along the street 

009  and anyone ask for time in english a japanese I am totally 

010  CONFUSe then I need a couple of seconds and then but I need 

011 these seconds I have to reflect into umdauern then I can 

may 

012 be answer properly or try this but so spontaneous I am far 

away 

013  from this 

 

When Subject 1 states the word switching, he is referring to the shift in language as a 

process; therefore, he is using the present continuous grammar form. Another language 

interpretation is with spatial discourse. Subject 1 mentions that casual English 

conversation is not possible for him. S.1 mentions, “I am far away from this” S.1 means 
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that speaking in the English language is a kind of destination and he is far away from the 

point of arrival. S.1 describes his confrontation with an unknown person along the street. 

Asking him, “What time is it?” can distract him. S.1 feels emotionally disconcerted and 

necessitates time to observe the situation. S.1 repeats sequentially modal verbs “can” and 

“may” show that he hesitates his readiness to respond competently. 

 

5.1.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

The NLP questionnaires were given to Subject 1 on 06/07/2019 from 8:30 am to 9:15 am. 

He filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills.  

This subject has preferential sensorial strength in visual exercises. Hence, starting now, 

the subject might begin to watch his favorite shows in English, practice reading books, 

observe his external resources much more closely than before. For example, when he 

watches his favorite program in English, he could pay more attention to perceiving the 

information by reading the subtitles in English as well, instead of his native language, 

because when he listens in English, it would also be helpful to read the subtitles in 

English, his brain focuses on one language at a time, and he perceives the TV program 

through his auditory sense by listening, visual acuity by reading and observing facial 

expressions and body language plus the use of language. It will also help him understand 

different pronunciation and styles of grammar usage in different cultures. By practicing 

internal resources, he can record his voice or video when preparing his business 

presentations. These exercises will help him have a mirror effect of introspection, which 

will make him more confident and lower his anxiety level. Since he is more of a 

visual person, reading a book with more graphic images will make it easier for him 
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to remember the picture's vocabulary. It would be easier to recall his memory if the 

language is related to the image in his mind. The reason is that visual sensory perception 

works better with pictures than with just hearing a piece of vocabulary. 

 

Diagram 1 from S.1 describes which senses are preferred more than the other ones. (See 

Pp: 16-21 in Annex Case Study 1) 

 

 

These test results from Subject 1 indicate that he favors his visual sense. According to the 

results driven from the analysis, Diagram 1 shows that from 160 points he has given 73 

points to the visual preference, 50 points to the kinesthetic preference and 37 points to 

the auditory preference. Based on the NLP test, Subject 1 currently prefers visually based 

study methods. Subject 1 would learn and improve his learning skills by reading, 

watching movies, lectures, series, and presentations. Subject 1 could use the method of 

REBT and create a diagram to analyze his rational and irrational beliefs. This will 

enhance his expertise and ultimately improve his learning skills. As a lecturer, it is 

essential to create a visual presentation when teaching. The students who start 

practicing these methods will enhance their abilities to learn better. Whenever 
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individuals fail to learn the difficulties, do not start from the point of how the lectures 

are given in Universities or other educational platforms, the problem starts from the 

attitude or perception of each individual. NLP methods are useful to students - they will 

begin to analyze their strengths and weaknesses and create their own learning patterns. 

The use of knowledge, which is the best approach for individual self-study, is by using 

their senses of perception more accurately and this would result in increasing their 

consistency. REBT methods will help them to analyze their rational and irrational beliefs 

and create a mind map. If the irrational beliefs are powerful, rather than rational beliefs, 

then individuals fail to learn or improve their skills of learning. Therefore, REBT models 

are the first step in defining your logical ideas and knowing which potentials you have to 

modify your beliefs for approaching your aims in any discipline. 

 

 

 

S.1 can change his ABC model of rational thinking by examining his adversities, beliefs, 

and consequences. Identifying irrational beliefs and replacing them will result in better 

learning. 

 

 

Adversities (A)

• Action (A) I am not learning vocabulary and grammar

Beliefs (B)

• Believe (B) the only obstacles would be the vocabulary or more fear of 
losing vocabulary

Consequences 
(C)

• Consequence (C) I am not afraid of grammar, but I am afraid of 
vocabulary.
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5.1.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

Subject 1 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General Opinion). Following comprehension of how to use the ABC diagram based on 

REBT therapy, A represents actions, B represents beliefs, and C represents 

Adversities 
(A)

• Action (A) I start learning vocabulary and grammar

I know that my preference sense is to use visual
information and memorize it quickly.

I will begin to learn one piece of vocabulary a day and
try to remember it by writing five sentences and using
the vocabulary in different tenses of grammar.

Beliefs (B)

• Belief (B) Vocabulary is crucial to learning English, and
it is beneficial to speak or write in the English language.
I believe that I am willing to learn new vocabulary to
enhance my language skills. I am not afraid of reading
dictionaries. It is fine to make mistakes or forget a few
pieces of vocabulary while having a conversation with
strangers or my business partners.

Consequences 
(C)

• Consequence (C) Instead of being afraid, I am curious 
and excited. I will be happy to see my improvement in 
learning the English language.
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consequences. Knowing how to use the ABC chart is essential for all the subjects: 

section A represents the actions one can take, section B represents the beliefs one can 

have, and section C represents the consequences, i.e., one or two emotions experienced. 

However, the difference between positive emotions and negative emotions is that the 

positive emotion is that a person is satisfied or happy, while the negative emotion is that 

he or she is not happy and experiences anxiety, depression, etc. To use the English 

language means to do an action, the belief here is the dependence on the general opinion, 

after recognizing the fact that you can never manage or read other people's minds, it is 

irrational to rely on their opinion and relate with the emotional outcome based on an 

irrational belief. To modify the irrational belief after being diagnosed, the subject can 

reduce the degree of reliance on the general opinion in terms of what other people think 

about his English language skills and instead focus on being comfortable in using the 

English language based on the knowledge that he possesses. There might be no hesitation 

on his part in daily business correspondence, for example, as he mentions that he finds it 

difficult " to switch over," which means to spontaneously use English. He might then 

reconsider and feel more confident about using English as a language of choice in writing, 

reading, and speaking. 
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Diagram.2 represents results from the test of REBT (Rational Emotive Behavior 

Therapy) submitted by Subject 1 (See Pp.: 22-39 in Annex Case Study 1) 

  

Subject 1 has answered the survey queries, and the results are that he has scored from a 

total of 25 points, 17 points in factor DGO (Dependence on General Opinion). He has 

scored 15 points in GB (Guilt the factor & Blame), 13 points in factor EO (Emotional 

Overreaction) and factor PE (Perfectionism), 11 points in factor MS (Mutual Support). 

The results show that he has the highest score in DGO. The factor DGO can prevent 

him from speaking the English language with strangers. He has pointed out in his 

interview that ’I need time to switching the language so spontaneous is 

hard (.) for me to go along the street and anyone ask for time in 

english a japanese I am totally CONFUSe then I need a couple of 

seconds and then but I need these seconds I have to reflect into then 

I can may be answer properly or try this but so spontaneous I am far 

away from this’’ 

Subject 1 is experiencing confusion and resignation; he declares that he resigns to 

answering the question, which is addressed to him spontaneously. Subject 1 is 

experiencing this interaction process as challenging to process. Him being educated 

and aware of the factor DGO can result in the change of behavior and handle the 
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event differently. He can answer the question spontaneously in the English language. 

His English language level is Advance in writing, listening, and reading. In speaking, he 

is intermediate. He has graduated from the University where he studied Business 

administration. I have done the language tests with the Subject 1 to examine his English 

language level. The results were a grade of 1.3, based on the German grading system. The 

performance can increase by being educated in REBT methods and using NLP methods 

to increase the potential of learning and achievement. Learning and being taught is not 

sufficient to perform the belief system and can prevent individuals from performing, 

although they have a good level of education. Subject 1 is an example of such a case. The 

situation of not being self-sufficient in performing can cause emotions such as frustration, 

anxiety, and sadness. The same situation managed differently with confidence to perform 

results in changes in feelings such as hope, less anxiety, and motivation.  As a lecturer, 

to analyze each student’s behavior would be a complicated task that requires a lot of time. 

The method analyzed by the students for their performance will help them to perform 

better, and this requires few hours of effort for each student. It is not complex for students 

to analyze their rational and irrational attitudes and decide on rational ones. Every 

educational institution can provide them with the survey questions of NLP methods and 

REBT methods and they can use it on their own all: they require is a two-hour session to 

get to know the basic implementation of these methods. I did a two-hour session 

presentation on how our mind process information through our senses and how to create 

a chart of ABC adversities, beliefs and consequences to identify the relationship between 

rational and irrational beliefs and how they affect the emotions. Emotions are the results 

that Albert Ellis described as a consequence resulting from our actions. Each student 

strives to have a positive feeling in the end; therefore, they are happily willing to change 

the belief that causes negative emotions. This will impact their actions, and they are then 

able to examine their effects thoroughly to accomplish better results. This method is not 

limited to the approach a therapist will treat his or her patient with; this is to educate the 

individuals to examine their decisions, which makes them unhappy or depressed. Each 

person decides for him/herself to be satisfied and happy, and everyone can benefit 

from the results. 
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5.1.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

The results indicate that the subject has improved his language skills and was very 

confident in writing the test compared to the first test. The language test was divided into 

four sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the exam's validation is proved by the 

specialists and professionals in the Department of English at the "University Duisburg 

Essen" located in Germany by some native speakers and the professors. The test was 

handed over to the subject as a printed paper written under my observation; after the test 

was completed, it was submitted to me. The fifth-round schedule was set with the subject 

on 27/09/2019, from 9:00 am to 10:30 am. A language test was given to the subject with 

a schedule of 90 minutes, and after completion of the test, the data was collected and 

analyzed. 

24These are the results from the second Advanced level Exam of Subject 1 

(See Pp.: 40-48 in Annex Case Study 1) 

 

There is a significant improvement in comparison to the first exam and the second exam. 

 
24 Language assessment test part 2 in “Advance level” conducted with Subject 1 (Year 2019) 

 

Reading
• Subject 1 has succeeded in obtaining 28 points from 30 points.

Writing
• Subject 1 has succeeded in obtaining 20 points from 22 points.

Vocabulary
• Subject 1 has succeeded in obtaining18 points from 18 points.

Grammar
• Subject 1 has succeeded in obtaining 20 points from 20 points.

Total 
Grades

• Subject 1 has succeeded in obtaining 86 points from 90 points.
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Subject. 1has made several presentations in his daily business. He is improving his 

performance skills. 

5.1.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT 1 AND 2.  

Diagram 3 represents the improvement of Subject.1. He has improved his writing, 

reading, vocabulary, and grammar skills significantly.  

25Diagram 3 compares the results of Exam.1 with Exam.2. (See Pp.: 4-11 and Pp. 

40-48in Annex Case Study 1) 

 

 

 

The interpretation of these observations is straightforward; the results show a significant 

improvement in the case of Subject 1. 

 

 

 
25 Language assessment test part 2 in “Advance level” conducted with Subject.1 (Year 2019) 

 

65 70 75 80 85 90

Total 90

Total 90

Exam.2 86

Exam.1 74

Exam.1 and Exam.2 results
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5.2 CASE STUDY 2 
As a first step, the language test is divided into four sections: Reading, Writing, 

Grammar and Vocabulary. Assignments in the test are designed following business 

English requirements; the validation of the exam is proved by the specialists and 

professionals in the Department of English at “University Duisburg-Essen” located in 

Germany by some native speakers and the professors. The test was handed over to the 

subject as a printed paper, which was written under my observation; after the test was 

completed, it was submitted to me. The first-round schedule was set with the subjects on 

April 12, 2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five 

planned for 10:30 am to 12:00 pm. Language tests were given to them with the schedule 

of 90 minutes, and after the completion of the test, the data was collected and analyzed. 

Subject 2 was scheduled on April 12, 2019 from 9:00 am to 10:30 am.  

5.2.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 
26These are the results from the Advance level Exam of Subject 2. 

(See pp.: 49-57 in Annex Case Study 2)

26 Language assessment test part 1 in “Advanced level” conducted with Subject 2 (Year 2019) 

Reading
• Subject 2 has succeeded in obtaining 25 points from 28 points.

Writing
• Subject 2 has succeeded in obtaining 06 points from 20 points.

Vocabulary
• Subject 2 has succeeded in obtaining 09 points from 27 points.

Grammar
• Subject 2 has succeeded in obtaining 06 points from 15 points.

Total 
Grades

• Subject 2 has succeeded in obtaining 46 points from 90 points.
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Subject 2 is the Chief Financial Officer (CFO) of the company in Germany. He has ended 

his University scholarship in the field of Computer Science and Accounting. His duties 

include the task of doing presentations, attending conventions, and meetings. He is 

willing to improve his English language level. I will start educating him with the basics 

of NLP methods and REBT methods. In addition to that, he requires practice in writing, 

vocabulary, and grammar. His exam results were close to failing. He needs to improve 

his language skills. 

 

5.2.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 12, 2019, from 12:30 pm to 13:00 pm session 

for subject 2. Questions asked were, "How have you learned in the past?", "What 

obstacles do you encounter when corresponding in English?", "Would you like to 

negotiate in English?", "Would you like to use the English language in business 

correspondence?" and "How important is English correspondence to you?". How 

important is English correspondence in your business? Would you like to give business 

presentations in English? How did you learn English at school or university? However, 

the primary focus of the interview is to explore the learning experience and investigate 

knowledge and awareness of learning style; the interviews are designed to shed light on 

subjects' hesitation, anxiety, and motivation when it comes to using the second language. 

The observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 
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Example (4): (See pp.: 59 in Annex Case Study 2) 

27
Interviewer (I) Subject 2 (S2) 

001 I: do you watch movies in original versions for example             

002         english language  

003 S2: yes it depends on the movie or series 

004 I:  mhm 

005 S2: it depends eeh because some movies and series  

006  are easier to understand for example south park  

007  or family guy because öh it’s a little bit or disney  

008  movies because they are using (pause) in english version  

009 which is much more it feels comfortable for me to           

understand 

010  this because I don’t need to concentrate too much on this.  

 

NLP describes the representational system of mind perception by applying senses; 

individuals use their senses to process information. Subject 2 uses the vocabulary “feels”, 

which refers to the kinesthetic representational system, as NLP explains. He relates to his 

convenience position as if it is easy to understand, and then it is convenient. Subject 2 

also describes that if there is concentration required, and then he is not satisfied. Subject 

2 requires his comfort zone, and kinesthetic experience via learning is to feel the object 

she would like to describe. Subject 2 requires practical experience by touching and feeling 

objects or encountering processes in the English language. 

28
Example (5): (See pp.: 59 in Annex Case Study 2) 

001 I: do you watch movies also with your family in english 

002 S2: no 

003 I: no 

004 S2: never 

005 I: never okay (pause) they don’t like it or why 

006 S2: they don’t like it 

 

The subject 2 statement clearly states that his family members do not like to watch movies 

in the English language. Therefore, his decision to watch videos is regardless of his family 

members. 

 
27

 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-2 (Year: 

2019), Line: 01–09. 
28

 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-2 (Year: 

2019), Line: 01–09. 
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29
Example (6): (See pp.: 59-60 in Annex Case Study 2) 

 

I: english at your work place as I know that you are graduated 

and you are working here in this company and this company 

ehm sometimes they have eh mm international phone calls   

S2:  mhm like this morning 

I:  okay okay 

S2:  ((laughs))  

I:  perfect up to date then ehm is it okay for you then to 

switch in english all sudden in a phone call 

S2:  yeah öh most of the calls are from the start on in english 

sometimes we are switching on german depends on the context 

depending on the specific points because there are 

vocabulary of specific terms which are not so easy to eehh 

to explain in english especially when it comes to a point 

really important is business is crucial then the CEO for 

example which is a german guy ask it in germany because he 

really wants to understand it and he is a native speaker in 

german so we are native speakers in german 

thats why we are if it is really really really important 

sometimes we are switching it doesn’t happens so often I 

guess once a month I guess 

I:  okay 

S2:  yea most of the time it’s in english at least two two times 

a week 

I:  twice a week 

S2:  yeah 

I:  okay and you are comfortable with speaking in english on 

the phone 

S2:  yeah feels good at the beginning years ago it is not so 

comfortable but now it really feels good because nobody of 

them is native english speaker some is from ehh I guess 

congo  

 

 

 

 

In this example, Subject 2 describes the importance of clarifying business matters. 

Additionally, subject 2 illustrates his feelings when communicating with non-native 

speakers. 
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30
Example (7): (See pp.: 60 in Annex Case Study 2) 

 

I:  okay perfect do you prefer to conduct your business 

negotiations in english or german language? 

S2:  I guess it also depends  

I:  okay 

S2:  if you are having a negotiation which is really business 

driven with a bank or with financial partners I guess I 

would love to have some more preparation time to have a 

rehearsal before I am not sure but ehm if I am having some 

negotiation with other partners which are not so crucial I 

guess I can do it on the fly 

 

Subject 2 distinguishes between his business partners by detecting their role or impact on 

their daily business. Subject 2 is creating in-group out-group bias by grading the 

importance of his business partners in his daily business. “Partners who are not so 

crucial”; the word crucial refers to the importance of the partners. Subject 2 describes 

“really business driven” the expression driven explains the motive of importance in 

continuing business contracts or business relations. Subject 2 demonstrates that he would 

consider more time for preparation for his essential clients and less time for preparing for 

his less critical clients. The metaphor he uses “I can do it on the fly” seems to be that 

flying is an activity which describes the speed that flying is faster than walking or other 

events so he can do it “on the fly” means he will perform faster with less time for 

preparation. Expression “fly” means to move something in the air and everything, which 

runs in the air, has a higher speed in comparison to things that move on the earth. The 

metaphorically expressed word “fly” explains the intention of speed here in this particular 

case. The semantic meaning changes for subject 2 while revealing his mental mind map 

have spatial and time measurement. The ABC model would be essential to use to improve 

Subject 2’s performance and analyze his in-group out-group bias so he could be equally 

competent in his performance, regardless of his grading attitude. 
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 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-2 (Year: 

2019), Line: 99–109. 
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S.2 can change his ABC model of rational thinking by examining his advertise, beliefs, 

and consequences. Identifying irrational beliefs and replacing them will result in better 

learning.  

 

 

 

Adversities 
(A)

• Action (A) I will only invest time for preparation for important clients

Beliefs (B)

• Believe (B) Who is important and who is not so important

Consequences 
(C)

• Consequence (C) Not being satisfied with the result of the performance

Adversities (A)

• Action (A) I start learning vocabulary, grammar  and improve my language skills

I know that my preference sense is to use visual information and memorize them 
quickly. 

I will begin to learn one piece of vocabulary a day and try to remember it by 
writing five sentences and using the vocabulary in different tenses of grammar.

Beliefs (B)

• Belief (B) Vocabulary is crucial to learning English, and they are beneficial to speak or write in 
the English language. I believe that I am willing to learn new vocabulary to enhance my 
language skills. I will perform equally suitable for every business partner we have. I will 
improve my skills in my performance regardless of any judgement.

Consequences 
(C)

• Consequence (C) Instead of not being satisfied.  I am curious and excited. I will be happy to see 
my improvement in learning the English language.
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31
Example (8): (See pp.: 61 in Annex Case Study 2) 

 

I:  okay ehmm when you have for example some visitors from 

abroad countries visiting your company so you have to 

represent your job and your work in english is it a problem 

for you to talk to them? 

S2:  I guess think the problem is not to talk or to present 

myself in english <<laughing>> the problem sometimes 

<<laughing>> 

I:  ((laughs)) 

S2:   to filling it ehh with context is sometimes a problem 

because I am having so many tasks to do so the problem is 

not to tell it in the language itself the problem is to 

fill it with contex 

 

Subject 2 describes another metaphorical expression “to filling it with context”, the word 

filling means to fill something, context means the event and in this particular case the 

word context means the daily working business event and filling the tasks which relate to 

the day-to-day business. Subject 2 clearly states the restriction he has, it is not his 

language skills. He has challenges in explaining his daily work processes. He mentions 

that he has several tasks to do, and he doesn’t know how to formulate a coherent 

description of his functions.  
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32
Example (9): (See pp.: 61 in Annex Case Study 2) 

 

I:  when you were at university and you have to write your 

exams how did you prepare yourself for the exam 

S2:  if I am preparing for it I start rereading all the paper 

all the stuff to get it (--) quick and short before the 

test in my mind and to go in the test honestly that is my 

kind of work that is how I am doing it if I am having a 

topic which will be in the test or in the exam which I am 

not comfortable with it or I am not getting it in my mind 

for example the attention behind all this for example the 

concept the theory or something like that for me it feels 

really good to have a conversation about it with a person 

who is also perhaps not getting it hundred percent or is 

getting it hundred percent and the we can talk about it 

what is the intention behind it and so on afterwards it is 

like a branding in my mind that I am really get the 

understanding for this theory for this concept and so on 

because I had a big talk about it a discussion for example 

and then it gets really good into my mind this is also for 

theories and concepts for exams I am reading all the papers 

all the sheets to get it on my mind  

Subject 2 describes simile expressions “in my mind” “into my mind” “on my mind”, 

prepositions differ in each illustration. He is explaining the word “memorizing” by using 

this metaphorical expression “in my mind”; specifically, he wants to describe that the 

flow of information is the input perceived in his “mind”, which means brain. He describes 

his method of learning or preparing for an exam by discussing the topics with other 

persons that are studying in the same field. By presenting topics, Subject 2 creates his 

mind map discourse. His discourse is mentioned here by another metaphorical expression 

“afterwards it is like a branding in my mind” which means the learning and understanding 
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abilities that are memorized in his mind map. The other metaphor he uses is “I had a big 

talk,” the word “big” here clearly states for more than describing the size of a 

conversation. Subject 2 refers to having more conversation about the topic, which may 

lead him to understanding the complexity of the subjects. His preference for 

understanding and learning is through discussion. Therefore, his methods of learning are 

within groups of people who discuss the topics in detail.  

 

5.2.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENTS TEST RESULTS 

 

The NLP questionnaires were given to Subject 2 on 06/07/2019 from 8:30 am to 9:15 am. 

He filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills.  

This subject has preferential sensorial strength in visual exercises. Hence, starting now, 

the subject might begin to watch his favorite shows in English, practice reading books, 

observe his external resources much more closely than before, e.g., when he watches his 

favorite program in English, he could pay more attention to perceiving the information 

by reading the subtitles in English as well, instead of his native language, because when 

he listens in English, it would also be helpful to read the subtitles in English, his brain 

focuses on one language at a time, and he perceives the TV program, lectures, other media 

programs through his auditory sense by listening, visual acuity by reading and observing 

facial expressions and body language plus the use of language. It will also help him/her 

understand different pronunciations and styles of grammar usage in different cultures. By 

practicing internal resources, he can record his voice or video when preparing his business 

presentations. These exercises will help him have a mirror effect of introspection, 
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which will make him more confident and lower his anxiety level. Since he is more of a 

visual person, reading a book with more graphic images will make it easier for him to 

remember the picture's vocabulary. It would be easier to recall his memory if the language 

is related to the image in his mind. The reason is that visual sensory perception works 

better with pictures than with just hearing a piece of vocabulary. 

 

33Diagram 4 from S.2 describes which senses are preferred more than the other ones. 

(See pp.: 62-67 in Annex Case Study 2) 

 

 

This test results from Subject.2 indicates that his individual preference is visual, 

according to the results driven from the analysis. Diagram 4 shows that from 160 points 

he has given 64 points to the visual preference, 49 points to the kinesthetic preference and 

47 points to the auditory preference. The strongest preference sense is visual. He can 

enhance his English language level by watching movies, listening to lectures and reading 
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 Rückerl, Thomas: Sinnliche Intelligenz. Ein motivierendes Trainingsprogramm zur sinnlichen 

Optimierung Ihrer ganzheitlichen Intelligenz. Paderborn: Junfermann Verlag, 1999, S. 135-139. Test 

Subject.2 (Year 2019). 
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books. NLP methods will help him to work on the other preferred senses and enhance 

his auditory and kinesthetic senses. 

 

5.2.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

 

Subject 2 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General opinion). Following comprehension of how to use the ABC diagram based on 

REBT therapy, A represents actions, B represents beliefs, and C represents consequences. 

Knowing how to use the ABC chart is essential for all the subjects: Section A represents 

the actions one can take, section B represents the beliefs one can have, and section C 

represents the consequences, i.e., one or two emotions experienced. However, the 

difference between positive emotions and negative emotions is that the positive emotion 

is that a person is satisfied or happy, while the negative emotion is that he or she is not 

happy and experiences anxiety, depression, etc. To use the English language means to do 

an action, the belief here is the dependence on the general opinion, after recognizing the 

fact that you can never manage or read other people's minds, it is irrational to rely on their 

opinion and relate with the emotional outcome based on an irrational belief, to modify 

the irrational belief after being diagnosed, the subject can reduce the degree of reliance 

on the general opinion in terms of what other people think about his English language 

skills and instead can focus on being comfortable in using the English language based on 

the knowledge that he possesses. There might be no hesitation on his part in daily business 

correspondence; for example, it might be useful to understand that nobody is perfect and 

one can always improve language skills. Accepting the fact that he makes mistakes and 

trying to improve them will help to decrease the second leading factor in this case, which 

is perfectionism. He might then reconsider and feel more confident about using English 

as a language of choice in writing, reading, and speaking. 
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34 Diagram 5 represents results from the test of REBT (Rational emotive behavior 

therapy) submitted by Subject.2 (See Pp.: 68-85 in Annex Case Study 2) 

 

Subject 2 has answered the survey queries, and the results are that he has scored from a 

total of 25 points 20 points in factor DGO (Dependence on General Opinion). He has 

scored 16 points in the factor GB (Guilt & Blame), 17 points in factor EO (Emotional 

Overreaction), 17 points in the factor PE (Perfectionism), and 13 points in factor MS 

(Mutual Support) 

 

5.2.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

12:00 pm. Language tests were given to them with the schedule of 90 minutes, and after 

 
34 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test Subject 2 
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the completion of the test, the data were collected and analyzed. Subject 2 was scheduled 

on September 09, 2019 from 9:00 am to 10:30 am. The language test is divided into four 

sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the validation of the exam is proved 

by the specialists and professionals in the Department of English at the “University 

Duisburg-Essen” located in Germany by some native speakers and the professors. The 

test was handed over to the subject as a printed paper, which was written under my 

observation; after the test was completed, it was submitted to me.  

 

 

35These are the results from the second Advanced level Exam of Subject.2. (See pp.: 

86-94 in Annex Case Study 2) 

 

There is a significant improvement in Subject 2 exam results. 

 
35 Language assessment test part 2 in “Advanced level” conducted with Subject.2 (Year 2019). 

 

Reading

• Subject 2 has succeeded in obtaining 28 points from 30 points.

Writing

• Subject 2 has succeeded in obtaining 12 points from 22 points.

Vocabulary

• Subject 2 has succeeded in obtaining 18 points from 18 points.

Grammar

• Subject 2 has succeeded in obtaining 20 points from 20 points.

Total Grades

• Subject 2 has succeeded in obtaining 78 points from 90 points.
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Diagram 6 represents the improvement of Subject 2. He has improved his writing, 

reading, vocabulary, and grammar skills significantly.  

 

5.2.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

 

36Diagram 6 compares the results of Exam.1 with Exam.2. (See pp.: 49-57 and 86-

94 in Annex Case Study 2) 

 

 

 

The results show a significant improvement in the Subject 2 case study. Since the figures 

vary, there has been some improvement. it is reasonable to assume that progress is evident 

with the second exam. As a result, the subject obtained higher markings in the second test 

 

 
36 Language assessment test part 2 in “Advanced level” conducted with Subject.1 (Year 2019). 
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Total 90

Exam.2 78

Exam.1 46

Exam.1 and Exam.2 results
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5.3 CASE STUDY 3 

5.3.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 

As a first step, the language test is divided into four sections: Reading, Writing, Grammar 

and Vocabulary. Assignments in the test are designed following business English 

requirements; the validation of the exam is proved by the specialists and professionals in 

the Department of English at the “University Duisburg-Essen” located in Germany by 

some native speakers and the professors. The test was handed over to the subject as a 

printed paper, which was written under my observation; after the test was completed, it 

was submitted to me. The first-round schedule was set with the subjects on April 12, 

2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 

10:30 am to 12:00 pm. Language tests were given to them with the schedule of 90 

minutes, and after the completion of the test, the data were collected and analyzed. 

Subject 3 was scheduled on April 12, 2019 from 9:00 am to 10:30 am.  

37These are the results from the Advance level Exam of Subject 3. (See pp.: 95-102 in

Annex Case Study 3)

37 Language assessment test part 1 in “Advanced level” conducted with Subject 3 (Year 2019). 

Reading
• Subject 3 has succeeded in obtaining 20 points from 28 points.

Writing
• Subject 3 has succeeded in obtaining 05 points from 20 points.

Vocabulary
• Subject 3 has succeeded in obtaining 16 points from 27 points.

Grammar
• Subject 3 has succeeded in obtaining 1 point from 15 points.

Total Grades
• Subject 3 has succeeded in obtaining 42 points from 90 points.
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Subject 3 is the Information Technology (IT) support at the company in Germany. His 

tasks are to check that all the software systems function. He is not involved in 

presentations. He attends a few meetings in the English language. He relies too much on 

the information he receives online. He requires an improvement in his English level in all 

categories due to the fact that he has failed the test. I will educate him with the basics of 

REBT methods and NLP methods. This specialized training will help him to improve his 

education level.  

5.3.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 17, 2019, from 12:26 pm to 12:58 pm session 

for subject 3. Questions asked were, "How have you learned in the past?", "What 

obstacles do you encounter when corresponding in English?", "Would you like to 

negotiate in English?", "Would you like to use the English language in business 

correspondence?" and "How important is English correspondence to you?". How 

important is English correspondence in your business? Would you like to give business 

presentations in English? How did you learn English at school or university? However, 

the primary focus of the interview is to explore the learning experience and investigate 

knowledge and awareness of learning style; the interviews are designed to shed light on 

the subject’s hesitation, anxiety, and motivation when it comes to using the second 

language. The observations that the subjects make while they are in the situation of using 

the second language were considered relevant to the study. Care was taken to conduct 

most of the interviews simultaneously to avoid personal interactions or transparency of 

interview questions and discussions with other subjects. 

38
Example (10): (See pp.: 104 in Annex Case Study 3) 

 
38 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject 3 (Year: 

2019), Line: 01–06. 
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Interviewer (I) 

Subject 3 (S3) 

I:  Our interview has started now and I eh have few questions 

for you for the research purposes the first question is eh 

do you watch eh movies in original version for example in 

english language 

S3:  not so often ehm its for me to heavy 

I:  mhm 

S3:  I don’t eh check the context at all that’s the problem 

 

According to the NLP methods, individuals describe processes by using vocabulary that 

describe their activity during the event. Subject 3 illustrates the word “heavy”; that is a 

kinesthetic vocabulary of describing an action, which measures the weight a person can 

carry. Subject 3 refers to the difficulty that prevents him from watching movies in the 

original version, specifically the English language. He mentions that this is difficult for 

him. The other obstacle is that he uses the metaphorical expression “check the context” 

to explain that he is not able to understand the context of a movie in the English language. 

 

 

 

 
 

Adversities (A)

• Action (A) I will use online tools to write e-mails in the English 
language. I translate my German language written e-mails in the 
English language.

Beliefs (B)

• Believe (B) "It is for me to heavy" means the English language is 
to difficult to learn for me. Using online tools will facilitate to the 
translation of my German e-mails in the English language. I 
succeed in producing a correct e-mail. 

Consequences 
(C)

• Consequence (C)  Relaxed, satisfied with the result of the online 
tools. If others do not understand his e-mails, he does not care.
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39
Example (11): (See pp.: 104 in Annex Case Study 3) 

 

I:  okay when you are at your workplace if they require emails 

in english language ehm which difficulties do you have then 

S3:  sometimes grammar sometimes vabularia voalu sorry 

((laughs)) 

I:  vocabulary 

S3:  sorry yes that the thing but I use translator online to 

give me some hint  

I:  mhm 

S3:  and ehm I switch all together then <<laughing>> and then it 

will become a good email <<laughing>> yea I think 

 

Subject 3 describes his way of solving obstacles at his workplace. If he has to write e-

mails in the English language, he uses online translators such as Google or other resources 

to complete his e-mails. He uses the expression “give me some hint” that means the online 

translator websites help him to have more options when writing in the English language. 

He is aware of generalizing the topic by using the word “switch all together”, that means 

the unification of two languages, German and English can help him to write e-mails. The 

word “become” is used here to describe the transformation from one language to another. 

If one language changes to another, this process is a transformation in Subject 3’s 

illustration. The changes that occur by translating one language to another can be 

formulated as a “good e-mail.”  

 

 

 

 

 

 
39

 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-3 (Year: 2019), 
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40
Example (12): (See Pp.: 105 in Annex Case Study 3) 

 

I:  how did you learn how did you prepare yourself for the exam 

S3:  the internet read something writing something for meself eh 

for myself but it’s a difficult question <<laughing>> how I 

learn I learn with some stuff from the internet mostly 

I:  okay 

S3:  read mostly about the theme 

I:  mhm 

S3:  and that’s the thing that’s the daily thing at my work my 

job I don’t know ehm <<laughing>> and eh I take my hints 

from the internet  

 

Subject 3 illustrates that the ‘’Internet” is the reliable source of information. He 

educates himself by reading online resources. The question “how do you learn?” is 

difficult to answer for him. That shows how crucial it is that students are confronted 

with this question so they could analyze their way of learning and improving their 

skills. 

41
Example (13): (See Pp.: 105 in Annex Case Study 3) 

 

I:  okay yea and for example how do you learn languages 

different languages 

S3:  at the holidays ((laughs)) 

I:  at holidays okay 

S3:  if I stay in spain I want to learn some spanish if I stay 

in italian I want to learn some italian but eh not before I 

don’t learn languag 

 
40 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-3 (Year: 2019), 

Line: 91–99. 
41

 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-3 (Year: 

2019), Line: 102–107. 
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Subject.3 illustrates that he would like to learn languages only for vacation purposes. He 

mentions that when he stays in Italy he would like to learn the Italian language.  

 

5.3.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 3 on 06/07/2019 from 8:30 am to 9:15 am. 

He filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills. The subject has a preference for sensory strength in kinesthetic exercises. Hence, 

now the subject may start writing and practicing writing skills by adding the creative 

touch of personal ideas and opinions; the person with preferential kinesthetic strength 

appreciates the comfort of feelings. It would be helpful to practice learning words with 

objects that can be touched and by using words in describing that object; for example, the 

subject can use English cooking recipe books and combine the words in the book, and 

practice cooking a meal described in the book - the kinds of exercises that combine work 

with ideas help in learning the English language in this case.  Also, visiting places and 

describing the places using English would be beneficial. In a business context, work with 

technical procedures through experiencing them and following them in more face-to-face 

presence rather than virtually or by listening about it, which would also be helpful. The 

kinesthetic strength involves more rehearsing and applying the language for its 

improvement. 

In most cases, individuals experiencing kinesthetic sensory preferences necessitate some 

internal dialogues. For instance, " my feeling is telling me that this is an appropriate 

choice". These types of cues indicate that a kinesthetic approach will require internal 

awareness of something to be able to process it. Having internal perception means 
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that the individual is supposed to use his/her interpretation of the topic being discussed. 

The language learning process utilizes an active involvement method for kinesthetic 

preferences. The most valuable aspect is when they are actively participating as, for 

example, when they write or describe a situation. This kind of exercise would be helpful 

to advance the English learning process. 

 

42Diagram 7 from S.3 describes which senses are preferred more than the others. 

NLP Test diagram from Subject.3 D7 (diagram 7) (See pp.: 106-111 in Annex Case 

Study 3) 

 

 

 

This test results from Subject 3 indicates that his individual preference is kinesthetic, 

according to the results driven from the analysis. Diagram 7 shows that from 160 points 
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 Rückerl, Thomas: Sinnliche Intelligenz. Ein motivierendes Trainingsprogramm zur sinnlichen 

Optimierung Ihrer ganzheitlichen Intelligenz. Paderborn: Junfermann Verlag, 1999, S. 135-139. Test 

Subject.3 (Year 2019). 
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he has given 70 points to the kinesthetic preference 49 points to the Visual preference 

and 41 points to the Auditory preference. Therefore, he uses the vocabulary such as 

“heavy” to describe his attitude towards his actions. For Subject 3, the best way of 

learning would be to be confronted with the topics in a practical way. 

 The second, best way of perception is his visual preference, so if he watches lectures or 

presentations, he would have a better understanding of the topics. By using his senses 

perception intelligence, he can improve not only his English language learning but also 

the learning of other subjects which attract his attention. Subject 3 was not aware of NLP 

methods, and this particular information is new for him. He can educate himself and know 

his abilities of perception and information processing in his brain.  

 

 

This information is beneficial. The next interview for the feedback was quite positive 

Subject 3 was highly impressed and thankful to know the methods of NLP, and by 

implementing this method, he has increased his learning potential. We can prove this 

hypothesis by testing their English level before applying the NLP and REBT method and 

after that. We have results that show a significant improvement in his skills and level of 

the English language. 

 

 

 

 

 

 

 

 

 

 

 



 

174 

 

5.3.4 RATIONAL EMOTIVE BEHAVIOR THERAPY ASSESSMENT RESULTS 

 

Subject 3 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General Opinion). Following comprehension of how to use the ABC diagram based on 

REBT therapy, A represents actions, B represents beliefs, and C represents consequences. 

Knowing how to use the ABC chart is essential for all the subjects: Section A represents 

the actions one can take, section B represents the beliefs one can have, and section C 

represents the consequences, i.e., one or two emotions experienced. However, the 

difference between positive emotions and negative emotions is that the positive emotion 

is that a person is satisfied or happy, while the negative emotion is that he or she is not 

happy and experiences anxiety, depression, etc. To use the English language means 

completing an action, the belief here is the dependence on the general opinion, after 

recognizing the fact that you can never manage or read other people's minds, it is irrational 

to rely on their opinion and relate with the emotional outcome based on an irrational 

belief, to modify the irrational belief after being diagnosed, the subject can reduce the 

degree of reliance on the general opinion in terms of what other people think about his 

English language skills and instead focus on being comfortable in using the English 

language based on the knowledge that he possesses. There might be no hesitation on his 

part in daily business correspondence; for example, it might be useful to understand that 

nobody is perfect and that one can always improve one’s language skills. Accepting the 

fact that you make mistakes and want to try to improve them will help to decrease the 

second leading factor in this case, which is perfectionism. He might then reconsider and 

feel more confident about using English as a language of choice in writing, reading, and 

speaking. 
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43Diagram 8 represents results from the test of REBT (Rational Emotive Behavior 

Therapy) submitted by Subject 3 (See pp.: 112-129 in Annex Case Study 3) 

 

 

Subject 3 has answered the survey queries, and the results are that he has scored from a 

total of 25 points 16 points in factor DGO (Dependence on General opinion). He has 

scored 12 points in the factor GB (Guilt & Blame), 13 points in factor EO (Emotional 

overreaction), 13 points in the factor PE (Perfectionism), and 9 points in factor MS 

(Mutual Support). 

 

 

 

 

 
43 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik im Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test Subject.3 

(Year 2019). 
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5.3.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

12:00 pm. Language tests were given to them where they had 90 minutes to complete, 

and after the completion of the test, the data was collected and analyzed. Subject 3 was 

scheduled on September 09, 2019 from 9:00 am to 10:30 am. The language test is divided 

into four sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test 

are designed following business English requirements; the validation of the exam is 

proved by the specialists and professionals in the Department of English at “University 

Duisburg Essen” located in Germany by some native speakers and the professors. The 

test was handed over to the subject as a printed paper, which was written under my 

observation; after the test was completed, it was submitted to me.  

44These are the results from the second Advanced level Exam of Subject 3.  

(See pp.: 130-138 in Annex Case Study 3) 

 There 

is a significant improvement in Subject 3’s exam result 

 
44 Language assessment test part 2 in “Advanced level” conducted with Subject 3 (Year 2019). 

 

Reading
• Subject 3 has succeeded in obtaining 26 points from 30 points.

Writing
• Subject 3 has succeeded in obtaining 18 points from 22 points.

Vocabulary
• Subject 3 has succeeded in obtaining 18 points from 18 points.

Grammar
• Subject 3 has succeeded in obtaining 14 points from 20 points.

Total Grades
• Subject 3 has succeeded in obtaining 76 points from 90 points.
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5.3.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

 

Diagram 9 represents the improvement of Subject 3. He has improved his writing, 

reading, vocabulary, and grammar skills significantly. Diagram 9 compares the two 

exams. Exam1 was conducted before NLP and REBT methods introduction. Exam 2 was 

conducted after the introduction of NLP and REBT methods.   

 

45Diagram 9 compares the results of Exam 1 with Exam 2.  

(See pp.: 95-102 and 130-138 in Annex Case Study 3) 

 

 

The results show a significant improvement in Subject. 3 case study. The comparison of 

the results of both exams clearly states that there is a significant improvement in results 

 

 

 
45 Language assessment test part 2 in “Advance level” conducted with Subject.3 (Year 2019). 
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5.4 CASE STUDY 4 
As a first step, the language test is divided into four sections: Reading, Writing, 

Grammar and Vocabulary. Assignments in the test are designed following business 

English requirements; the validation of the exam is proved by the specialists and 

professionals in the Department of English at the “University Duisburg-Essen” located in 

Germany by some native speakers and professors. The test was handed over to the subject 

as a printed paper, which was written under my observation; after the test was completed, 

it was submitted to me. The first-round schedule was set with the subjects on April 12, 

2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 

10:30 am to 12:00 pm. Language tests were given to them with the schedule of 90 

minutes, and after the completion of the test, the data was collected and analyzed. Subject 

4 was scheduled on April 12, 2019 from 10:30 am to 12:00 pm.  

5.4.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 
46These are the results from the Intermediate level Exam of Subject.4 (See pp.: 139-

148 in Annex Case Study 4)

46 Language assessment test part 1 in “Intermediate level” conducted with Subject.4 (Year 2019). 

Reading
• Subject 4 has succeeded in obtaining 16 points from 24 points.

Writing
• Subject 4 has succeeded in obtaining 21 points from 23 points.

Vocabulary
• Subject 4 has succeeded in obtaining 14 points from 23 points.

Grammar
• Subject 4 has succeeded in obtaining 18 points from 20 points.

Total 
Grades

• Subject 4 has succeeded in obtaining 69 points from 90 points.
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Subject 4 is in the Human Resources (HR) development at the company in Germany. 

Her tasks are to organize events, which will motivate the employees and create an 

enjoyable working atmosphere for the employees. She is hosting a lot of activities to 

improve the health conditions of the employees. The company is active at their social 

media website; one of her tasks is to write articles about the company in the English 

language. She needs to improve her English skills. She is motivated to improve her 

educational qualifications. I will educate her about the basics of REBT methods and NLP 

methods. This specialized training will help her to enhance her education level. Her 

beliefs about the dependence on other opinions would improve by practicing REBT 

methods, and her learning skills will improve by implementing NLP methods. 

 

5.4.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 17, 2019, from 13:01 pm to 13:30 pm session 

for subject 4. Questions asked were, "How have you learned in the past?", "What 

obstacles do you encounter when corresponding in English?", "Would you like to 

negotiate in English?", "Would you like to use the English language in business 

correspondence?" and "How important is English correspondence to you?". How 

important is English correspondence in your business? Would you like to give business 

presentations in English? How did you learn English at school or university? However, 

the primary focus of the interview is to explore the learning experience and investigate 

knowledge and awareness of learning style; the interviews are designed to shed light on 

subjects' hesitation, anxiety, and motivation when it comes to using the second language. 

The observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 
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Example (14): (See pp.: 150 in Annex Case Study 4) 

Interviewer (I) 

Subject 4 (S4) 

 

I:  do you watch movies in english in original version 

S4:  no I don’t watch movies in english because most of the time 

that actors are speaking too fast 

I:  mhm 

S4:  so it’s very hard to follow and I tried it with subtitles 

and when it’s a very very hard for looking and 

concentrating and eehh reading and so its to hard to look 

that in english <<laughing>> to see them in original 

 

Subject 4 does not watch movies in the English language due to the reasons she has 

illustrated that the actors speak too fast and she has difficulties in understanding them. 

By the statement “It is very hard to follow” is meant that she does not understand the 

communication between the characters’ played by actors in the movie and that could lead 

her to a situation that she could not follow or understand the film. She additionally 

mentions that it is equally difficult to read and concentrate at the same time; therefore, 

she does not watch movies in the English language. 
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 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-4 (Year: 

2019), Line: 06–12. 
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Example (15): (See pp.:151 in Annex Case Study 4) 

 

I:  if you have to do a presentation in english language is it 

emmm which obstacles would you have 

S4:  which 

I:  which problems would you have 

S4:  (--) I would do it because I am not sure if I can tell my 

audience 

S4:  if they understand what I mean 

Subject 4 is not sure about her English language level. Therefore, she doubts her abilities 

to make her audience understand her presentation. Aforementioned is the reason that she 

chooses not to make any submissions in the English language. REBT models illustrate 

that it is irrational to stop yourself from performing and judge other persons’ feedback on 

your performance. This idea could be a reason to sit back and give up on learning and 

doing presentations. REBT suggests that what other persons perceive or think we can 

never know unless we ask them. It is a kind of self-fulfilling prophecy to believe that 

others appear not to follow you. This idea will prevent her from improving her skills in 

her workplace and language learning.  
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 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject 4 (Year: 

2019), Line: 35–41. 

 

 

Adversi
ties (A)

• Action (A) I will not conduct presentations in the English 
language because I am not sure if my audience understands 
me.

Beliefs 
(B)

• Believe (B) the opinions of others matter to me if they do not 
understand my spoken language. I will not communicate. I will 
be nervous.

Consequ
ences 
(C)

• Consequence (C) Not satisfied with the performance and feels 
nervous.

001 

002 

003 

004 

005 

006

007 

008 

009 

010 

011 

 

007 

 

 



 

182 

 

49
Example (16): (See pp.: 151 in Annex Case Study 4)  

 

I:  if somebody a foreigner comes to your company would you 

like to introduce your work and is it a problem to talk to 

them in english or not 

S4:  to talk them in english is not the problem but introduce 

them to my work or to explain my work it’s a little bit 

different because the voca vocabu vocabulary are missing 

sometimes 

I:  mhm 

S4:  and when you are thinking about it a few minutes later you 

know the voca vocabulary that you are missing  

I:  mhm 

S4:  but it’s a point when I have to explain it and sometimes 

its (--) they are missing and that hard its 

I:  mhm 

S4:  not so easy to explain it 

I:  is it okay to say that then you are eh nervous 

S4:  yeah 

I:  when ah okay 

S4:  I think this could be grund   

 

Subject 4 illustrates that the English language is not restricting her from introducing her 

daily work to their foreign visitors. She is concerned about her vocabulary, which she 

might forget, and that will cause embarrassment. She is anxious about the notion of losing 

face (Culpepers model). NLP and REBT models describe that the belief system of 

individuals is essential for their actions. In this particular case, Subject 4 is nervous 

because she believes if she made some mistakes, that would be embarrassing for her.  She 

illustrates the semantic meaning of the sentence “they are missing and that hard its” it 

 
49 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject 4 (Year: 

2019), Line: 93–110. 
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means that if the vocabulary is missing, that will create an unmanageable situation. I 

asked her, “Is it okay to say that when you are nervous” She replied, “Yeah” that is 

German vocabulary that means yes, and the next reply was? “I think this could be grund” 

which means “grund” is another German vocabulary that implies reason. She states that 

missing vocabulary could be the reason for her being nervous. 

5.4.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 4 on 06/07/2019 from 8:30 am to 9:15 am. 

She filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills. The subject has a preference for sensory strength in kinesthetic exercises. Hence, 

now the subject may start writing and practicing writing skills by adding the creative 

touch of personal ideas and opinions; the person with preferential kinesthetic strength 

appreciates the comfort of feelings. It would be helpful to practice learning words with 

objects that can be touched and by using words in describing that object; for example, the 

subject can use English cooking recipe books and combine the words in the book, and 

practice cooking a meal described in the book - these kinds of exercises that combine 

work with ideas help in learning the English language in this case.  Also, visiting places 

and describing the places using English would be beneficial. In a business context, work 

with technical procedures through experiencing them and following them in more face-

to-face presence rather than virtually or by listening about it would also be helpful. The 

kinesthetic strength involves more rehearsing and applying the language for its 

improvement. 

In most cases, individuals experiencing kinesthetic sensory preferences necessitate some 

internal dialogues. For instance, " my feeling is telling me that this is an appropriate 
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choice" These types of cues indicate that a kinesthetic approach will require internal 

awareness of something to be able to process it. Having internal perception means that 

the individual is supposed to use his/her interpretation of the topic being discussed. The 

language learning process utilizes an active involvement method for kinesthetic 

preferences. The most valuable aspect is when they are actively participating, like when 

they would write or describe a situation. These kind of exercises would be helpful to 

advance the English learning process. 

50Diagram 10 from S 4 describes which senses are preferred more than the others. 

NLP Test diagram from Subject 4 D10 (diagram 10)  

(See pp.: 152-157 in Annex Case Study 4) 

 

 

 

 
50

 Rückerl, Thomas: Sinnliche Intelligenz. Ein motivierendes Trainingsprogramm zur sinnlichen 

Optimierung Ihrer ganzheitlichen Intelligenz. Paderborn: Junfermann Verlag, 1999, S. 135-139. Test 

Subject.4 (Year 2019). 
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This test from Subject 4 indicates that her personal preference is kinesthetic, according 

to the results driven from the analysis. Diagram 10 shows that from 160 points she has 

given 63 points to the kinesthetic preference 52 points to the auditory preference and 45 

points to the visual preference. The subject 4 test shows that the second preference is 

auditory; this will help S.4 to listen to the music in the English language, recording her 

voice and listening to the lectures or various dialogs to improve her language skills. NLP 

model awareness will promote a lot of methods for better learning for her. To perform 

NLP methods, one must decide rationally to learn. The definition of rationality differs in 

meaning for everyone. I am referring to the REBT definition of rationality, which defines 

rationality in the sense that individuals should identify their goals or aims for themselves 

and strive to accomplish them for themselves. Rationality is not relying on other 

individuals’ judgment or interpretation on how to behave or achieve your aims. It is your 

own decision to think logically for yourself and self-develop. Once you decide rationally 

to educate yourself, then NLP methods could be used accordingly to develop your senses 

intelligence. One could improve a lot in a short time. 
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5.4.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

 

Subject 4 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor PE (Perfectionism). 

Following comprehension of how to use the ABC diagram based on REBT therapy, A 

represents actions, B represents beliefs, and C represents consequences. Knowing how to 

use the ABC chart is essential for all the subjects: Section A represents the actions one 

can take, section B represents the beliefs one can have, and section C represents the 

consequences, i.e., one or two emotions experienced. However, the difference between 

positive emotions and negative emotions is that the positive emotion is that a person is 

satisfied or happy, while the negative emotion is that he or she is not happy and 

experiences anxiety, depression, etc. 

To use the English language means performing an action; the belief here is to be perfect, 

meaning not making any mistakes. After realizing that one can probably not succeed at 

being perfect when learning and using a second language, as there is a constant 

improvement, the pressure of being perfect, and avoiding any mistakes, is irrational and 

can cause stress and anxiety to the subject. The subject can now attempt acceptance of 

not being a perfectionist and convert their irrational beliefs of perfectionism to more 

tolerance for mistakes in using a second language in English and have a more satisfying 

happy emotional state as opposed to anxiety as a consequence of their irrational beliefs 

of being perfect when using the second language.  Subjects acknowledge their perceived 

emotional state based on irrational belief. According to the diagnosis, for the purpose of 

modifying the irrational belief, the subject may reduce their levels of perfectionism. She 

is trying to increase the self-acceptance in using of English language and focus on being 

comfortable using the English language on the basis of what he/she already possesses. In 

everyday business correspondence, she should not procrastinate but instead should accept 

the fact that nobody is perfect and that language proficiency could always be 

improved. Embracing that one makes mistakes along with attempting to improve 
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them will help to reduce the leading factor of perfectionism, in this case. She may then 

shift her mindset towards being more confident about using the English language for 

writing, reading, and speaking purposes and feel more confident about her ability to use 

English effectively and confidently. 

 

51 Diagram 11 represents results from the test of REBT (Rational emotive behavior 

therapy) submitted by Subject.4 (See pp.: 158-175 in Annex Case Study 4) 

  

 

 

Subject 4 has answered the survey queries, and the results are that she has scored from a 

total of 25 points 14 points in factor DGO (Dependence on General opinion). She has 

scored 15 points in the factor GB (Guilt & Blame), 15 points in factor EO (Emotional 

Overreaction), 19 points in the factor PE (Perfectionism), and 11 points in factor MS 

(Mutual Support). 

 
51 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test Subject 4 

(Year 2019) 
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5.4.5 LANGUAGE ASSESSMENT TEST RESULT PART 2 

 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

12:00 pm. Language tests were given to them with the schedule of 90 minutes, and after 

the completion of the test, the data was collected and analyzed. Subject 4 was scheduled 

on September 09, 2019 from 10:30 am to 12:00 pm.  The language test is divided into 

four sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the validation of the exam is proved 

by the specialists and professionals in the Department of English at the “University 

Duisburg-Essen” located in Germany by some native speakers and the professors. The 

test was handed over to the subject as a printed paper, which was written under my 

observation; after the test was completed, it was submitted to me.  

52These are the results from the second Intermediate level Exam of Subject.4.  

(See Pp.: 176-184 in Annex Case Study 4) 

There is a significant improvement in Subject 4’s exam results. 

 
52 Language assessment test part 2 in “Intermediate level” conducted with Subject 4 (Year 2019). 

 

Reading
• Subject 4 has succeeded in obtaining 27 points from 30 points.

Writing
• Subject 4 has succeeded in obtaining 12 points from 22 points.

Vocabulary
• Subject 4 has succeeded in obtaining 18 points from 18 points.

Grammar
• Subject 4 has succeeded in obtaining 20 points from 20 points.

Total Grades
• Subject 4 has succeeded in obtaining 77 points from 90 points.
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Diagram 12 represents the improvement of Subject 4. She has improved her writing, 

reading, vocabulary, and grammar skills significantly. Diagram 12 compares the two 

exams. Exam 1 was conducted before NLP and REBT methods introduction. Exam 2 was 

conducted after the education of NLP and REBT methods.  

5.4.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

 

53Diagram 12 compares the results of Exam.1 with Exam.2.  

(See pp.: 139-148 and 176-184 in Annex Case Study 4) 

 

 

 

The results show a significant improvement in Subject 4’s case study. The comparison of 

the results of both exams clearly states that there is a significant improvement in results 

 

 
53 Language assessment test part 2 in “Intermediate level” conducted with Subject 4 (Year 2019). 

 

64 66 68 70 72 74 76 78

Total 90

Total 90

Exam.2 77

Exam.1 69

Exam.1 and Exam.2 results
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5.5 CASE STUDY 5 
As a first step, the language test is divided into four sections: Reading, Writing, 

Grammar and Vocabulary. Assignments in the test are designed following business 

English requirements; the validation of the exam is proved by the specialists and 

professionals in the Department of English at the “University Duisburg-Essen” located in 

Germany by some native speakers and the professors. The test was handed over to the 

subject as a printed paper, which was written under my observation; after the test was 

completed, it was submitted to me. The first-round schedule was set with the subjects on 

April 12, 2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five 

planned for 10:30 am to 12:00 pm. Language tests were given to them with the schedule 

of 90 minutes, and after the completion of the test, the data was collected and analyzed. 

Subject 5 was scheduled on April 12, 2019 from 10:30 am to 12:00 pm.  

5.5.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 

These are the results from the Intermediate level Exam of Subject.5.

(See pp.: 185-193 in Annex Case Study 5)

Subject 5 is the Information Technology (IT) manager. She has a Ph.D. in Archeology 

and M.Sc. in Computer Science. She is leading the IT department. Her tasks are to 

guide the IT employees, delegate then tasks to create effective programs, and to deal 

Reading
• Subject 5 has succeeded in obtaining 11½ points from 24 points

Writing
• Subject 5 has succeeded in obtaining 10 points from 23 points.

Vocabulary
• Subject 5 has succeeded in obtaining 11 points from 23 points.

Grammar
• Subject 5 has succeeded in obtaining 8½ points from 20 points.

Total Grades
• Subject 5 has succeeded in obtaining 41 points from 90 points.
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with computer errors. She has failed the English exam. Minimum requirement is to 

obtain 50% of the points. The management requires her to improve her English skills 

because she has to delegate the tasks in the English language to a few employees. 

Therefore, it is crucial to communicate with other colleagues in the English language. 

 

 

 

5.5.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 17, 2019, from 10:27 am to 10:55 am session 

for subject 5. Questions asked were, "How have you learned in the past?", "What 

obstacles do you encounter when corresponding in English?", "Would you like to 

negotiate in English?", "Would you like to use the English language in business 

correspondence?" and "How important is English correspondence to you?". How 

important is English correspondence in your business? Would you like to give business 

presentations in English? How did you learn English at school or university? However, 

the primary focus of the interview is to explore the learning experience and investigate 

knowledge and awareness of learning style; the interviews are designed to shed light on 

subjects' hesitation, anxiety, and motivation when it comes to using the second language. 

The observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 
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Subject.5  

54
Example (17): (See pp.: 195 in Annex Case Study 5) 

Interviewer (I) 

Subject 5 (S5) 

 

I:  do you watch ehm movies in original version for example 

english language 

S5:  seldem (--) seldem you want to know why 

I:  yea why seldom mhm 

S5:  because I also watch tv seldem in german  

I:  ah okay 

S5:  and I only watch tv when I go to bed for start to come in 

sleep and  ((laughs)) 

I:  perfect 

S5:  then english is too difficult and I can’t sleep 

 

 

 

 

Subject 5 illustrates the experience that the English language movies are so difficult to 

understand that can cause a sleepless night. If the discourse or confrontation with another 

language is annoying, then it can cause anxiety or stress. Anxiety or disturbances are 

some of the causes for individuals not sleeping. The next question I asked Subject 5 was 

whether she would like to have telephone conversations in the English language?  

 

 

 

 

 

 

 
54 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-5 (Year: 

2019), Line: 01–10. 
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She replied  

 55
Example (18): (See pp.: 195 in Annex Case Study 5) 

 

I:  Would you like to have telephone calls in english language? 

S5:  eh I think I wouldn’t like it so much as in german 

 

She prefers to speak in the German language. The expression “I wouldn’t like it so much 

as in German” that clearly shows an equivalent judgment of two languages. The discourse 

here illustrates that she doesn’t like to speak in the English language as much as she wants 

to talk in German. 

 

 

 

 

 

 

 

 
55 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-5 (Year: 

2019), Line: 28–30. 

Adversities 
(A)

• Action (A) I will not watch movies in the English language because it is 
to difficult for me, and I can not sleep.

Beliefs (B)

• Believe (B)I will be upset and cannot sleep. Aggravation, which refers 
to events and situational conditions

Consequences 
(C)

• Consequence (C) Not satisfied and feels anger.

001 

002 
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56
Example (19): (See Pp.: 195-196 in Annex Case Study 5) 

I:  would you like to negotiate in business english 

S5:  eh I think no 

I:  no (.) okay 

S5:  no its not my part of english that I know  

I:  ehm and eh if you have a conference or a meeting in your 

company in english would it be easy for you to attend 

S5:  mostly not everything not every time but eh I think I can 

follow the content 

I:  mhm okay if you have to express your opinion like agreeing 

or disagreeing on a matter in english will It be easy for 

you to do it or its better for you to do it in german 

S5:  it’s the (pause) of course its better to do it in german 

for me ((laughs)) but I can no do it in english not so fast 

 

Subject 5 illustrates a semantic meaning of the “English I know” She refers to the English 

language as there are various parts of the English language and she understands some 

parts. The vocabulary “know” is meant to be what is familiar or the education level of 

understanding of the English language. Subject 5 describes her language use as “I can do 

it in English not so fast” this is a metaphorical expression of the word “fast” representing 

the time or speed required to finish an activity. The vocabulary fast is the opposite of 

slow. The subject.5 is not satisfied with the use of language; she describes it as slow. She 

is not as fast as she probably is in her native language German. The expression of not 

being fast is preventing her from improving her English language skills. 

My next question was, “How did you prepare yourself for Exams when you were at 

University? 

 

 

 

 
56 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-5 (Year: 
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She replied:  

57
Example (20): (See pp.: 196 in Annex Case Study 5) 

 

I:  how did you prepare yourself for exams when you were at 

university? 

S5:  online videos we didn’t have at this time 

I:  okay 

S5:  ehm with both reading a lot and then writing notes 

I:  okay 

S5:  reading then noted again 

I:  so mostly reading 

  

As NLP model reports that reading is an activity of visual preference sense of individuals, 

Subject 5 describes her style of educating was by reading and writing notes. 

 

5.5.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 5 on 06/07/2019 from 8:30 am to 9:15 am. 

She filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills.  

This subject has preferential sensorial strength in visual exercises. Hence, starting now, 

the subject might begin to watch her favorite shows in English, practice reading books, 

observe her external resources much more closely than before, e.g., when she watches 

her favorite program in English, she could pay more attention to perceiving the 

 
57 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-5 (Year: 

2019), Line: 103–109. 
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information by reading the subtitles in English as well, instead of her native language, 

because when she listens in English, it would also be helpful to read the subtitles in 

English, her brain focuses on one language at a time, and she perceives the TV program 

through her auditory sense by listening, visual acuity by reading and observing facial 

expressions and body language plus the use of language. It will also help her understand 

different pronunciations and styles of grammar usage in different cultures. By practicing 

internal resources, she can record her voice or video when preparing her business 

presentations. These exercises will help her have a mirror effect of introspection, which 

will make her more confident and lower his anxiety level. Since she is more of a visual 

person, reading a book with more graphic images will make it easier for her to remember 

the picture's vocabulary. It would be easier to recall her memory if the language is related 

to the image in her mind. The reason is that visual sensory perception works better with 

pictures than with just hearing a vocabulary word. 

Diagram 14 from S.5 describes which senses are preferred more in comparison to  the 

other. 
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NLP Test diagram from Subject.5 D14 (diagram 14)  

(See pp.: 197-202 in Annex Case Study 5) 

 

This test from Subject 5 indicates that her personal preference is Visual according to the 

results made from the analysis. Diagram 14 shows that from 160 points she has given 70 

points to the Visual choice 46 points to the Auditory preference and 44 points to the 

Visual preference. In her case, it is clear that she could improve her learning skills through 

visual training, such as watching videos, viewing presentations, and reading. The visual 

activities will enhance her performance at her workplace and also encourage her to 

improve her educational level. REBT test will help her to recognize her irrational belief 

in resisting the use of the English language. 

5.5.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

 

Subject 5 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General Opinion). Following comprehension of how to use the ABC diagram based 
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on REBT therapy, A represents actions, B represents beliefs, and C represents 

consequences. Knowing how to use the ABC chart is essential for all the subjects: 

Section A represents the actions one can take, section B represents the beliefs one can 

have, and section C represents the consequences, i.e., one or two emotions experienced. 

However, the difference between positive emotions and negative emotions is that the 

positive emotion is that a person is satisfied or happy, while the negative emotion is that 

he or she is not happy and experiences anxiety, depression, etc. To use the English 

language means to do an action, the belief here is the dependence on the general opinion, 

after recognizing the fact that you can never manage or read other people's minds, it is 

irrational to rely on their opinion and relate with the emotional outcome based on an 

irrational belief, to modify the irrational belief after being diagnosed, the subject can 

reduce the degree of reliance on the general opinion in terms of what other people think 

about her English language skills and instead focus on being comfortable in using the 

English language based on the knowledge that she possesses. In everyday language 

business correspondence, she should not hesitate as to understand that no blame nor you 

should be guilty when you make some mistakes in using the English language, and you 

can keep on improving your language skills. To accept this fact that you cannot blame 

others nor yourself if you are being not advanced in using the English language. Do not 

blame oneself nor others shall assist you in reducing the second major factor in this case, 

GB (Guilt & Blame). She may then reconsider her English language approach and feel 

safer using English for writing, reading, and speaking purposes. 
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58Diagram 13 represents results from the test of REBT (Rational Emotive Behavior 

Zherapy) submitted by Subject 5 (See pp.: 203-220 in Annex Case Study 5) 

 

  

 

Subject .5 has answered the survey queries, and the results are that she has scored from a 

total of 25 points 17 points in factor DGO (Dependence on General Opinion). She has 

scored 16 points in the factor GB (Guilt & Blame), 14 points in factor EO (Emotional 

overreaction), 13 points in the factor PE (Perfectionism), and 11 points in factor MS 

(Mutual Support). 

 

 

 

 
58 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test Subject 5 

(Year 2019). 
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5.5.5 LANGUAGE ASSESSMENT TEST RESULTS PART 2 

 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

12:00 pm. Language tests were given to them with the schedule of 90 minutes, and after 

the completion of the test, the data were collected and analyzed. Subject 5 was scheduled 

on September 09, 2019 from 10:30 am to 12:00 pm.  The language test is divided into 

four sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the validation of the exam is proved 

by the specialists and professionals in the Department of English at the “University 

Duisburg-Essen” located in Germany by some native speakers and the professors. The 

test was handed over to the subject as a printed paper, which was written under my 

observation; after the test was completed, it was submitted to me. 

These are the results from the second Intermediate level Exam of Subject 5. (See pp.: 

221-229 in Annex Case Study 5) 

 

There is a significant improvement in Subject.5 exam results. 

Reading
• Subject 5 has succeeded in obtaining 26 points from 30 points.

Writing
• Subject 5 has succeeded in obtaining 20 points from 22 points.

Vocabulary
• Subject 5 has succeeded in obtaining 17 points from 18 points.

Grammar
• Subject 5 has succeeded in obtaining 20 points from 20 points.

Total 
Grades

• Subject 5 has succeeded in obtaining 83 points from 90 points.
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5.5.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

 

Diagram 15 represents the improvement of Subject.5. She has improved her writing, 

reading, vocabulary, and grammar skills significantly. Diagram 15 compares the two 

exams. Exam 1 was conducted before NLP and REBT methods introduction. Exam 2 was 

conducted after the education employing NLP and REBT methods.  

 

59Diagram 15 compares the results of Exam 1 with Exam 2.  

 

(See pp.: 185-193 and 221-229 in Annex Case Study 5) 

 

The results show a significant improvement in Subject. 5 case study. The comparison of 

the results of both exams clearly states that there is a significant improvement in results. 

 
59 Language assessment test part 2 in “Intermediate level” conducted with Subject.5 (Year 2019). 
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5.6 CASE STUDY 6 

5.6.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 

As a first step, the language test is divided into four sections: Reading, Writing, Grammar 

and Vocabulary. Assignments in the test are designed following business English 

requirements; the validation of the exam is proved by the specialists and professionals in 

the Department of English at the “University Duisburg-Essen” located in Germany by 

some native speakers and the professors. The test was handed over to the subject as a 

printed paper, which was written under my observation; after the test was completed, it 

was submitted to me. The first-round schedule was set with the subjects on April 12, 

2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 

10:30 am to 12:00 pm. Language tests were given to them with the schedule of 90 

minutes, and after the completion of the test, the data were collected and analyzed. 

Subject 5 was scheduled on April 12, 2019 from 10:30 am to 12:00 pm.  

These are the results from the Intermediate level Exam of Subject.6. 

(See pp.: 230-239 in Annex Case Study 6)

Subject 6 is part of the support team at the company in Germany. Her tasks are to 

answer phone calls, reply to business correspondence, and reply to complaints. She 

Reading
• Subject 6 has succeeded in obtaining 14 points from 24 points.

Writing
• Subject 6 has succeeded in obtaining 21 points from 23 points.

Vocabulary
• Subject 6 has succeeded in obtaining 16 points from 23 points.

Grammar
• Subject 6 has succeeded in obtaining 18 points from 20 points.

Total 
Grades

• Subject 6 has succeeded in obtaining 69 points from 90 points.
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receives a lot of phone calls in the English language. She has to write a lot of e-mails in 

the English language. The company management is expecting the support team to 

improve their English skills. They value satisfied customers.  She needs to improve her 

English skills. She is motivated to improve her educational qualifications. I will educate 

her about the basics of REBT methods and NLP methods. This specialized training will 

help her to enhance her education level. 

 

5.6.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 10, 2019, from 10:49 am to 11:15 am session 

for subject 6. Questions asked were, "How have you learned in the past?", "What 

obstacles do you encounter when corresponding in English?", "Would you like to 

negotiate in English?", "Would you like to use the English language in business 

correspondence?" and "How important is English correspondence to you?". How 

important is English correspondence in your business? Would you like to give business 

presentations in English? How did you learn English at school or university? However, 

the primary focus of the interview is to explore the learning experience and investigate 

knowledge and awareness of learning style; the interviews are designed to shed light on 

subjects' hesitation, anxiety, and motivation when it comes to using the second language. 

The observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 
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60
Example (21): (See pp.: 241 in Annex Case Study 6) 

Subject 6 (S6) 

Interviewer (I) 

 

I:  verhandeln in business machen sie gerne verhandlungen in 

englischer sprache oder in deutsch 

S6:  lieber in deutscher sprache 

I:  ja warum 

S6:  weil das kann ich besser rüberbringen weil da kann ich 

meinen standpunkt besser vertreten weil ich das eh besser 

verstehe weil das meine muttersprache ist  

 

 

 

English Translation 

I:  Negotiating in business is something you would like to do in the English or German 

language? 

P: preferably in the German language  

I: yes why?  

P: because I can communicate that better because there I can represent my point of view 

better because I understand that better because that is my mother tongue 

Subject 6 has selected to be interviewed in the German language although her level of the 

English language is upper intermediate. She replies to her daily work skills that she 

prefers to speak in the German language rather than in the English language. Her concern 

is that she understands everything better in German. She can represent herself better, and 

she can convey her message adequately because German is her native language. She also 

states three times during the interview that this is “my mother tongue” the word “my”; is 

referring to the mental mind-map of interpretation of belonging. When she addresses the 

 
60 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-6 (Year: 

2019), Line: 54–60. 
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German language she refers to herself first by using the word “my”, meaning mine or in 

my possession.  

61
Example (22): (See pp.: 242 in Annex Case Study 6) 

 

I:  ehm wenn sie ihre meinung vertreten sollen oder ein andere 

meinung zu eine sache haben würden sie das gerne in 

englische sprache beschildern oder in deutsch 

S6:  lieber in deutscher sprache 

I:  lieber in deutsch 

S6:  kann ich besser argumentieren  

 

I: If you should represent your view or have another opinion about a subject would you 

like to describe it in the English language or in the German language? 

P: Rather in the German language  

I: preferably in German  

P: I can argue better 

 

 
61 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-6 (Year: 

2019), Line: 71–76. 

Adversities 
(A)

• Action (A) I will not negotiate in the English language 
because I do not feel secure, and English is not my 
native language. I prefer to negotiate in my mother 
language.

Beliefs (B)

• Believe (B) I am not secure with other languages. 
Withdrawal, self-insecurity, phobias.

Consequences 
(C)

• Consequence (C) Not satisfied and feel insecure.
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Subject 6 states that she can argue better in German language in comparison to English. 

Her discourse is that she is comparing both languages and clearly states her preference 

of the German language. 

 

62
Example (23): (See pp.: 243 in Annex Case Study 6) 

 

 

I:  hmm ja wenn sie englische sprache mit deutscher sprache 

vergleichen würden welche also wo fühlen sie sich besser 

also 

S6:  ich fühle mich natürlich in meiner muttersprache was heißt 

besser fühlen ich fühle mich einfach sicherer weil ich das 

besser beherrsche kann dann besser argumentieren also  

I:  fühlen sie mehr sicherheit 

S6:  also wie soll ich das sagen ich habe mehr vokabular ich 

kann mich besser ausdrücken ich kann es besser rüberbringen  

I:  mhm 

S6:  also ich habe die die nicht dieses dieses ehm vokabular und 

wissen in englisch das ich das so rüberbringen kann wie ich 

das in deutsch rüberbringen könnte  

I:  haben sie angst da 

S6:  joa also nen bisschen was heißt - also angst würde ich da 

jetzt nicht aber so schon bisschen respekt ne weil es eben 

was anderes ist was neues  

I:  mhm 

S6:  ne ich kann das nicht so schnell und so rüberbringen wie 

ich das eben in meiner eigenen muttersprache kann 

I:  ja fühlen sie sich sicherer dabei 

S6:  sicherer fühle ich mich in meiner muttersprache j 

 

 
62 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-6 (Year: 

2019), Line: 135–156. 
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I: If you compared the English language with the German language, so where would you 

feel better? 

P: I feel natural in my mother tongue, which means I feel better I feel safer because I can 

handle it better and argue better  

I: Do you feel more secure? 

P: So how am I supposed to say that I have more vocabulary I can express myself better 

I can communicate better  

P: I don't have the vocabulary and the knowledge in English that I can convey it the way 

I could express it in the German language 

I: Are you scared? 

P:  little bit what does that mean - so I would not be scared now, but I have a little respect 

because it's something different, something new  

P: no, I can't convey it as fast and comparatively well as I can in my mother tongue. 

I: yes do you feel secure about it 

P: I feel safer in my mother tongue, yes 

 

 

Subject 6 uses the phrase “Ich fühle mich natürlich in meiner Muttersprache” this 

expression means that she feels natural in her mother tongue. The vocabulary “feels 

natural” states that the word natural synonym means in this context something original. 

In a lot of cultures, they ascribe to their beliefs as natural.  In German literature, the word 

“natural” explains being authentic or being comfortable with the circumstances. She 

defines her status as appearing genuine when she articulates herself in her native 

language. She has frequently declared that she could convey her message better in the 

German language. I asked her “Are you scared” She replied “Joa” first, that means yes.  

She explained that she is only a little bit scared and then she continued her sentence with 

the fact that she has respect because it is different and it is something new.  
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To analyze this particular sentence, we should take her discourse of thought that if 

something is unconventional and unfamiliar it can provoke anxiety. REBT Model 

illustrates that individuals are scared of unusual circumstances and diverse matters. Due 

to the fact they are explained by REBT Methods that individuals show sentiments such 

as anxiety concerning unexpected situations because they demand a change in human 

conduct. Individuals usually prevent reformations because of two mentalities one is to 

abandon the comfortable position and change; the other is staying with the habitus. If 

individuals exercise an activity for a long time, then it turns into a habit. Habits are 

difficult to change; they demand the readiness to change your beliefs. Second, unusual 

situations are not accepted or permitted. The identification of “other” in discourse 

analysis (Foucault et al., 2019, pp. 210–236) explains that individuals are scared of 

abandoning their style, wealth, and so on. Hence they try to identify the “other” as a 

different influence. In discourse analysis, “other” could be an association of people, 

objects, nations and national identities and so on. If you differentiate between two factors 

and state your favorites in promoting in comparison to other. The contrast creates an 

inclination discourse. In discourse analysis of this sentence that “I feel safe in my mother 

tongue” states that she believes to be shielded in her native language, and she might 

encounter threats while articulating in a different style or by implying different semantics. 

Therefore, REBT Models are essential in modifying irrational beliefs in to rational 

believe. By using REBT methods, she will not be fearful of a different language, and she 

could promptly enhance her educational skills. 

 

5.6.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 6 on 06/07/2019 from 8:30 am to 9:15 am. 

She filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the 



 

209 

 

English language to accelerate his/her use of language, as well as to raise his/her self-

esteem, and to exercise both internal and external language resources, in improving 

his/her language skills.  

This subject has preferential sensorial strength in visual exercises. Hence, starting now, 

the subject might begin to watch her favorite shows in English, practice reading books, 

observe her external resources much more closely than before, e.g., when she watches 

her favorite program in English, she could pay more attention to perceiving the 

information by reading the subtitles in English as well, instead of her native language, 

because when she listens in English, it would also be helpful to read the subtitles in 

English, her brain focuses on one language at a time, and she perceives the TV program 

through her auditory sense by listening, visual acuity by reading and observing facial 

expressions and body language plus the use of language. It will also help her understand 

different pronunciation and styles of grammar usage in different cultures. By practicing 

internal resources, she can record her voice or video when preparing her business 

presentations. These exercises will help her have a mirror effect of introspection, which 

will make her more confident and lower his anxiety level. Since she is more of a visual 

person, reading a book with more graphic images will make it easier for her to remember 

the picture's vocabulary. It would be easier to recall her memory if the language is related 

to the image in her mind. The reason is that visual sensory perception works better with 

pictures than by just hearing a piece of vocabulary. 
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63Diagram 16 from S.6 describes which senses are preferred more than the other ones. 

NLP Test diagram from Subject.6 D16 (diagram 16)  

(See pp.: 244-249 in Annex Case Study 6) 

 

 

This test from Subject 6 indicates that her personal preference is visual according to the 

results taken from the analysis. Diagram 16 shows that from 160 points she has given 60 

points to the Visual choice 50 points to the Auditory preference and 50 points to the 

Visual preference. Subject 6 demonstrates her best preference sense is Visual, and the 

other equally favored senses are Auditory and Kinesthetic. According to diagram 6, 

Subject 6 has a lot of potential to enhance her learning skills. She can use Visual aids 

such as watching movies, reading books, listening to the radio, hearing presentations, 

lectures and listening to audio books. She can also engage in practical work by observing 

 
63

 Rückerl, Thomas: Sinnliche Intelligenz. Ein motivierendes Trainingsprogramm zur sinnlichen 

Optimierung Ihrer ganzheitlichen Intelligenz. Paderborn: Junfermann Verlag, 1999, S. 135-139. Test 

Subject.6 (Year 2019). 

 

 

Visual
Preferences

Auditory
Preferences

Kinesthetic
Preferences

Total

NLP TEST 160 60 50 50 160

0

20

40

60

80

100

120

140

160

180

S
e

n
se

s 
p

re
fe

re
n

ce
 t

e
st

 1
.1

 f
ro

m
 S

.6
 

NLP TEST 160



 

211 

 

her surroundings and whatever object she identifies she can search for English 

vocabulary and improve her English language skills. Besides having all these 

possibilities, she has some irrational thoughts based on REBT model. Educating the 

REBT model will help her to improve her skills and use all the alternatives of learning 

she has encountered on the NLP Model test. 

5.6.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

Subject 6 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General Opinion). Following comprehension of how to use the ABC diagram based on 

REBT therapy, A represents actions, B represents beliefs, and C represents consequences. 

Knowing how to use the ABC chart is essential for all the subjects: Section A represents 

the actions one can take, section B represents the beliefs one can have, and section C 

represents the consequences, i.e., one or two emotions experienced. However, the 

difference between positive emotions and negative emotions is that the positive emotion 

is that a person is satisfied or happy, while the negative emotion is that he or she is not 

happy and experiences anxiety, depression, etc. To use the English language means doing 

an action, the belief here is the dependence on the general opinion, after recognizing the 

fact that you can never manage or read other people's minds, it is irrational to rely on their 

opinion and relate with the emotional outcome based on an irrational belief, to modify 

the irrational belief after being diagnosed, the subject can reduce the degree of reliance 

on the general opinion in terms of what other people think about her English language 

skills and instead focus on being comfortable in using the English language based on the 

knowledge that she possesses. She may then reconsider her English language approach 

and feel safer using English for writing, reading, and speaking purposes. In day-to-day 

business correspondence, the subject should not hesitate, as she knows that emotional 

overreaction can produce negative feelings like anxiety. For instance, during the 

interview, the subject repeatedly mentions that she felt more secure when using her 
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native language; using another language should not make one feel unsure. No one can 

be as confident in the second-language as in their native language. Remaining in one' s 

comfort zone of the native language the entire time can cause an emotional overreaction 

when using any other language. That is why accepting this fact is essential: one may 

practice learning the second language and using it, and one might be unable to achieve 

that same level of proficiency as one did with their native language, but this should not 

necessarily cause discomfort when using the second language. Making some mistakes in 

the use of English will enable one to improve their language skills further. By accepting 

that one cannot maintain the same language proficiency as in one native language, will 

be effective for reducing any emotional over-reaction one may experience during an 

English language exercise. 

Diagram 17 represents results from the test of REBT (Rational Emotive Behavior 

Therapy) submitted by Subject 6 

(See pp.: 250-267 in Annex Case Study 6) 
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Subject  6 has answered the survey queries, and the results are that she has scored from 

a total of 25 points 15 points in factor DGO (Dependence on General Opinion). She has 

scored 10 points in the factor GB (Guilt & Blame), 14 points in factor EO (Emotional 

overreaction), 12 points in the factor PE (Perfectionism), and 10 points in factor MS 

(Mutual Support). 

Subject 6 has consequently quoted that she feels secure in her native language. The result 

provided by her queries states that she is acting in EO factor and DGO factor. She 

illustrates her situation that she can express herself better in her native language than the 

English language. She has an Upper-Intermediate level in writing, reading, listening, and 

speaking in the English language. She can communicate in English. I have conducted the 

English language test with her, and she has a grade of 1.3 based on the German grading 

system. She has completed her apprenticeship as a Lawyer’s assistant secretary. She has 

studied English during her secondary education. Her education level and knowledge of 

the English language is good enough to communicate. She decides not to do that because 

she is afraid of what other people might think of her. Her dependence on general opinion 

prevents her from speaking another language. She is reacting in an insecure way and this 

irrational belief is preventing her from performing better at her job. She could improve 

her performance by transforming irrational thoughts in rational thoughts. REBT methods 

are crucial in knowing irrational beliefs that hinder performance. 

 

5.6.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

12:00 pm. Language tests were given to them with the schedule of 90 minutes, and after 

the completion of the test, the data were collected and analyzed. Subject 6 was scheduled 

on September 09, 2019 from 10:30 am to 12:00 pm.  The language test is divided into 

four sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the validation of the exam is 
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proved by the specialists and professionals in the Department of English at the 

“University Duisburg-Essen” located in Germany by some native speakers and the 

professors. The test was handed over to the subject as a printed paper, which was written 

under my observation; after the test was completed, it was submitted to me.  

 
64These are the results from the second Intermediate level Exam of Subject 6.  

(See Pp.: 268-276 in Annex Case Study 6) 

 

 

There is a significant improvement in Subject 6 exam results. 

Diagram 18 represents the improvement of Subject 6. She has improved her writing, 

reading, vocabulary, and grammar skills significantly. Diagram 18 compares the two 

exams. Exam 1 was conducted before NLP and REBT methods introduction. Exam 2 was 

conducted after the NLP and REBT training.   

 

 

 
64 Language assessment test part 2 in “Intermediate level” conducted with Subject.6 (Year 2019). 

Reading
• Subject 6 has succeeded in obtaining 30 points from 30 points.

Writing

• Subject 6 has succeeded in obtaining 17 points from 22 points.

Vocabulary

• Subject 6 has succeeded in obtaining 18 points from 18 points.

Grammar

• Subject 6 has succeeded in obtaining 15 points from 20 points.

Total Grades

• Subject 6 has succeeded in obtaining 80 points from 90 points.
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5.6.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

 

65Diagram 18 compares the results of Exam 1 with Exam 2.  

(See pp.: 230-239 and 268-276 in Annex Case Study 6) 

 

 

 

The results show a significant improvement in Subject 6 case study. The comparison of 

the results of both exams clearly states that there is a significant improvement in results. 

 

 

 

 
65 Language assessment test part 2 in “Intermediate level” conducted with Subject.6 (Year 2019). 
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5.7 CASE STUDY 7 

5.7.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 

As a first step, the language test is divided into four sections: Reading, Writing, Grammar 

and Vocabulary. Assignments in the test are designed following business English 

requirements; the validation of the exam is proved by the specialists and professionals in 

the Department of English at “University Duisburg Essen” located in Germany by some 

native speakers and the professors. The test was handed over to the subject as a printed 

paper, which was written under my observation; after the test was completed, it was 

submitted to me. The first-round schedule was set with the subjects on April 12, 2019, 

with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 

am to 12:00 pm. Language tests were given to them with the schedule of 90 minutes, and 

after the completion of the test, the data was collected and analyzed. Subject 7 was 

scheduled on April 12, 2019 from 10:30 am to 12:00 pm. 

These are the results from the Intermediate level Exam of Subject.7.  

(See pp.: 277-285 in Annex Case Study 7)

Subject 7 is part of the support team at the company in Germany. His tasks are to 

answer phone calls, reply to the business correspondence, and reply to the complaints. 

Reading
• Subject 7 has succeeded in obtaining 16 points from 24 points.

Writing
• Subject 7 has succeeded in obtaining 04 points from 23 points.

Vocabulary
• Subject 7 has succeeded in obtaining 11 points from 23 points.

Grammar
• Subject 7 has succeeded in obtaining 3 points from 20 points.

Total Grades
• Subject 7 has succeeded in obtaining 34 points from 90 points.
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He receives a lot of phone calls in the English language. He has to write a lot of e-mails 

in the English language. The company management is expecting the support team to 

improve their English skills. They value satisfied customers.  He requires improving his 

English skills a lot because he has failed the Intermediate level Exam. He is motivated to 

improve his educational qualifications. He has mentioned that he has focused a lot  

playing soccer in his school time. Therefore, his educational level is not so good. I will  

educate him about the basics of REBT methods and NLP methods. This specialized 

training will help him to enhance his education level. 

5.7.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 10, 2019, from 10:20 am to 12:47 pm session 

for subject 7. Questions asked were, "How have you learned in the past?", "What 

obstacles do you encounter when corresponding in English?", "Would you like to 

negotiate in English?", "Would you like to use the English language in business 

correspondence?" and "How important is English correspondence to you?". How 

important is English correspondence in your business? Would you like to give business 

presentations in English? How did you learn English at school or university? However, 

the primary focus of the interview is to explore the learning experience and investigate 

knowledge and awareness of learning style; the interviews are designed to shed light on 

subjects' hesitation, anxiety, and motivation when it comes to using the second language. 

The observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 

 

I will explain several samples of the interview I have conducted with the subject 7 
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66
Example (24): (See pp.: 287 in Annex Case Study 7) 

Subject 7 (S7) 

Interviewer (I) 

I:  Okay ehm gucken sie gerne englische filme in original 

version zuhause 

S7:  eh ja manchmal um bisschen die texte zu verstehen und die 

zusammenhänge weil viele wörter sind ja unterschiedlich 

I:  mhm 

S7:  also beziehen sich auf andere sachen deswegen höre ich auch 

gerne mal englisch mit untertitel natürlich englisch  

I:  genau 

S7:  wegen der aussprache allein schon  

I:  ok lernen sie gerne englisch 

S7:  ja sehr gerne zuhause schau ich ab und zu mal rein ehm auch 

englische texte per internet oder so  

I:  mhm 

S7:  tun wir dann im translator dann praktisch eh nochmal die 

vokabeln anschauen wenn ich was nicht verstehe aber die 

zusammenhänge verstehe ich dann durch diese vokabeln die 

ich dann eingebe ja  

 

Subject 7 I decided to interview in German due to his level in English. He stated that his 

English level is basic and he would like to be interviewed in the German language. I asked 

him if he watches movies in English original version? He replied that “texte zu verstehen 

und die zusammenhänge Weil viele Wörter Sind ja unterschiedlich“ Understanding the 

meaning and a lot of expressions is complex. He has stated the obstacles he encounters 

when he watches movies. He has mentioned “deswegen höre ich auch gerne mal englisch 

mit Untertitel natürlich englisch““wegen der Aussprache allein schon”, The translation 

of his sentences is that he prefers to hear in the English language and uses subtitles, and 

 
66 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-7 (Year: 

2019), Line: 01–15. 
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he is trying to learn and understand the language. He uses the word “gerne,” which means 

gladly, with pleasure, or willingly. This indicates his willingness to improve his English 

skills.  

 

Example (25): (See pp.: 287 in Annex Case Study 7) 

 

I:  schreiben sie auch emails in englisch auf ihrer täglichen 

arbeit 

S7:  ja ab und zu aber ich sicher mich noch ab weil ich möchte 

den kunden zufrieden stellen und ehm weil ich mir ja wie 

gesagt noch in der grammatik schwer tue ehm frage ich dann 

jemand der das dann bisschen besser kann  

I:  mhm 

S7:  ja natürlich versuche ich auch selbstständig da irgendwas 

hinzubekommen aber die schweren wörter sätze frage ich 

schon nach also ja 

I:  mhm wenn sie eine präsentation in ihrer arbeit oder 

bezüglich ihrer arbeit in englisch durchühren müssten 

machen sie das gerne oder 

S7:  mmm präsentationen in dem sinne noch nicht so gerne weil 

ich noch einsteiger bin also da muss man ja schon gewisse 

kenntnisse haben wenn man so ne präsentation macht  

I:  mhm 

S7:  und die habe ich einfach noch nicht und ich möchte das ja 

auch gut verkaufen also von daher würde ich mir das jetzt 

noch nicht zutrauen 

I:  okay warum trauen sie sich das noch nicht so zu äh nehmen 

wir mal an wenn sie das in deutscher sprache machen 

S7:  ja eh deutsch würde ich das machen gar kein problem 

I:  okay 

S7:  habe ich auch schon erfahrungen gesammelt auch vor leuten 

irgendwie eine präsentation zu machen das könnte ich mir 

zutrauen aber in englischen bereich noch nicht so 
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Subject 7 is explaining his daily work. Whenever he writes e-mails in the English 

language he recognizes the obstacles he has with syntax and terms. He accepts the 

guidance of others “he asks someone” to review his e-mails for him. He mentions that his 

English level is a beginner, and once he improves his English level, he will convince 

himself to do presentations more in English. He indicates that the reason he is not 

performing the presentations is that he desires to “sell it well”; that is a metaphorical 

idiom in business sales to give a positive impression of your product. So he uses the term 

“sell it well” to perform better in his tasks. He also mentions that he has practiced doing 

presentations in front of people. He is self-confident that when he has improved his 

English level, he will also perform the presentations in the English language. 

 

Example (26): (See pp.: 289-290 in Annex Case Study 7) 

I:  weil sie waren auch weltweit bekanntester fußballer  

S7:  ja nicht weltweit bekannt aber ich mein ja wenn wir im 

trainingslager waren oder so eh USA oder so 

I: mhm 

S7:  ja wir hatten wie gesagt immer dolmetscher dabei 

I:  ja 

S7:  ja und die haben uns da auch geholfen und dann hatte man 

kollegen eh die halt englisch konnten haben da auch 

bisschen mitgeholen ja wenn man da etwas nicht verstanden 

hat oder so ja also na gut und dann ja das wars eigentlich 

(lacht) 

I:  ja  

S7:  ja 

I:  aber englisch besser zu sprechen oder zu schreiben und 

lernen da sind sie hochmotiviert 

S7:  auf jeden fall jetzt ja weil eh weil jetzt hats ja auch 

klick gemacht weil ich mein ich höre auch gern musik 

I:  mhm 

S7:  ja und ich ärgere mich dann halt immer wenn ich die texte 

nicht verstehe ja über was sie überhaupt singen oder so 

I:  ja 
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S7:  und find musik ist was wundervolles und eh und wenn man 

das noch versteht ist dann noch besser  

I:  und geschäftlich sind sie auch ein international bis jetzt 

tätig 

S7:  ja genau genau da kommt ja noch das mit der firma hier und 

wir wollen uns ja weiterentwickeln  

I:  genau 

S7:  es werden auch ausländische kunden auf uns zukommen und eh 

von daher ist es schon angebracht das man da hinterher ist 

und gut englisch spricht 

 

 

Subject 7 illustrates the fact that he was traveling a lot during his soccer player carrier 

and therefore neglected his English. They always had interpreters with them. He describes 

his mental situation that “it has clicked” this is metaphorical idiom in the German 

language that means when you change your judgment or inclination about a situation, 

then you assume it has clicked in my brain. The term click correlates to the sound or 

technical term when something clicks in a machine that automatically modifies its 

function. Subject 7 describes the significance of English language learning in his 

development. He desires to enhance his skills because he sees the need for improvement.  

This rational decision is the first step towards improving educational skills. He describes 

his sentiments as anger when he does not know the verse of a poem. REBT methods will 

help him to improve his sensibilities and emotions; not understanding songs should not 

result in aggression. He wants to advance his English level skills for his performance in 

the company he is employed in now. He mentions that it is crucial for the development 

of the company to improve their language skills. The company where he is working has 

worldwide partnerships. Therefore, he needs to enhance his knowledge for his demands 

and business development. 
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5.7.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 7 on 06/07/2019 from 8:30 am to 9:15 am. 

He filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills. This subject has a preferable sensorial strength in auditory exercises. Hence from 

now on, this subject might practice by listening to audiobooks of the English language, 

hearing his favorite radio station during driving to work, hearing a variety of programs in 

the English language, paying much closer attention to his external resources than before, 

e.g., when practicing by listening to a variety of his favorite programs, more attention 

might be paid to perceiving the information through listening activities in the English 

language, in addition to his language use while communicating with others. This will also 

help him comprehend differences in pronunciation as well as grammar usage formats in 

various cultures. By practicing internal resources, he can record his voice during the 

preparation for his business presentations. In turn, these practices would help him listen 

carefully and build up confidence in his language skills. Since reading aloud, sounds 

would be a very beneficial exercise to enhance auditory perception, whereas the reading 

and listening of his voice may have an anchorage impact on using the second language.  

As he is a more auditory type person, he would find it easier to memorize English voices 

and pronunciation by listening to an audiobook. Recalling memories will be easier if the 

language is associated with vocalization in his mind. A reason is that auditory sensorial 

recognition operates more effectively by voices compared to visual or kinesthetic 

recognition. 
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Diagram 19 from S.7 describes which senses are preferred more than the other ones. 

NLP Test diagram from Subject.7 D19 (diagram 19)  

(See pp.: 291-296 in Annex Case Study 7) 

 

 

This test from Subject7 indicates that his personal preference is auditory according to the 

results made from the analysis. Diagram 19 shows that from 160 points he has given 62 

points to the auditory choice 52 points to the kinesthetic preference and 46 points to the 

visual preference. Subject.7 demonstrates his best preference sense is Auditory sense, and 

the second favored sense is Kinesthetic. The third preferred sense is the visual. According 

to the diagram 7, Subject 7 has a lot of possibilities to enhance his learning skills. He can 

engage in practical assignments and start describing every day’s processes in the English 

language. The further way of learning is to listen to the interviews, news, lectures, shows, 

and movies in the English language. He has a lot of opportunities to educate himself and 

enhance his pedagogical skills. NLP methods will promote him with a lot of possibilities. 

According to the outcomes from the interview, his views are rational with regard to his 

own self-development. 
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5.7.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

 

Subject 7 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General Opinion). Following comprehension of how to use the ABC diagram based on 

REBT therapy, A represents actions, B represents beliefs, and C represents consequences. 

Knowing how to use the ABC chart is essential for all the subjects: Section A represents 

the actions one can take, section B represents the beliefs one can have, and section C 

represents the consequences, i.e., one or two emotions experienced. However, the 

difference between positive emotions and negative emotions is that the positive emotion 

to a person who is satisfied or happy, while the negative emotion is that he or she is not 

happy and experiences anxiety, depression, etc. To use the English language means to do 

an action, the belief here is the dependence on the general opinion, after recognizing the 

fact that you can never manage or read other people's minds, it is irrational to rely on their 

opinion and relate with the emotional outcome based on an irrational belief. To modify 

the irrational belief after being diagnosed, the subject can reduce the degree of reliance 

on the general opinion in terms of what other people think about his English language 

skills and instead focus on being comfortable using the English language based on the 

knowledge that he possesses. There might be no hesitation on his part in daily business 

correspondence; for example, it might be useful to understand that nobody is perfect and 

that one can always improve language skills. Accepting the fact that you make mistakes 

and try to improve them will help to decrease the second leading factor in this case, which 

is perfectionism. He might then reconsider and feel more confident about using English 

as a language of choice in writing, reading, and speaking. 
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67Diagram 20 represents results from the test of REBT (Rational Emotive Behavior 

Therapy) submitted by Subject.7 

(See Pp.: 297-314 in Annex Case Study 7) 

 

 

 

Subject 7 has answered the survey queries, and the results are that he has scored from a 

total of 25 points 15 points in factor DGO (Dependence on General Opinion). He has 

scored 11 points in the factor GB (Guilt & Blame), 12 points in factor EO (Emotional 

Overreaction). 10 points in the factor PE (Perfectionism), 7 points in factor MS (Mutual 

Support). The results show that he can improve his skills by not being so dependent on 

general opinion. He illustrates this by saying “I get angry every time I don't understand 

 
67 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik im Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test Subject.7 

(Year 2019). 
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the texts”. His English language is basic and he has little experience learning the English 

language. He has admitted that his grades were not so good during his school time. He 

also mentioned that he is highly motivated and likes to improve his English language 

skills. REBT methods will help him to have pleasure in learning, rather than feeling 

angry. Therefore, the knowledge of NLP methods and REBT is beneficial for him to sort 

out his emotional overreaction response towards making mistakes. We all know that 

nobody is perfect. Humans can make mistakes but they can improve and correct them. 

 

 

5.7.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

 

 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

12:00 pm. Language tests were given to them with the schedule of 90 minutes, and after 

the completion of the test, the data were collected and analyzed. Subject 2 was scheduled 

on September 09, 2019 from 10:30 am to 12:00 am. The language test is divided into four 

sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the validation of the exam is proved 

by the specialists and professionals in the Department of English at the “University 

Duisburg-Essen” located in Germany by some native speakers and the professors. The 

test was handed over to the subject as a printed paper, which was written under my 

observation; after the test was completed, it was submitted to me.  
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68These are the results from the second Intermediate level Exam of Subject.7.  

(See pp.: 315-323 in Annex Case Study 7) 

 

There is a significant improvement in Subject 7 Exam results. 

Diagram 21 represents the improvement of Subject 7. He has improved his writing, 

reading, vocabulary, and grammar skills significantly. Diagram 21 compares the two 

exams. Exam 1 was conducted before the NLP and REBT methods introduction. Exam 2 

was conducted after the education of NLP and REBT methods.  

 

  

 

 

 
68 Language assessment test part 2 in “Intermediate level” conducted with Subject 7 (Year 2019). 

 

 

Reading

• Subject 7 has succeeded in obtaining 25 points from 30 points.

Writing

• Subject 7 has succeeded in obtaining 18 points from 22 points.

Vocabulary

• Subject 7 has succeeded in obtaining 14 points from 18 points.

Grammar

• Subject 7 has succeeded in obtaining 09 points from 20 points.

Total Grades

• Subject 7 has succeeded in obtaining 66 points from 90 points.
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5.7.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

 
69Diagram 21 compares the results of Exam.1 with Exam.2.  

(See pp.: 277-285 and 315-323 in Annex Case Study 7) 

 

 

The results show a significant improvement in Subject 7 case study. The comparison of 

the results of both exams clearly shows that there is a significant improvement in results. 

 

 

 

 

 

 

 
69 Language assessment test part 2 in “Intermediate level” conducted with Subject 7 (Year 2019). 
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5.8 CASE STUDY 8 

As a first step, the language test is divided into four sections: Reading, Writing, Grammar 

and Vocabulary. Assignments in the test are designed following business English 

requirements; the validation of the exam is proved by the specialists and professionals in 

the Department of English at the “University Duisburg-Essen” located in Germany by 

some native speakers and the professors. The test was handed over to the subject as a 

printed paper, which was written under my observation; after the test was completed, it 

was submitted to me. The first-round schedule was set with the subjects on April 12, 

2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 

10:30 am to 12:00 pm. Language tests were given to them with the schedule of 90 

minutes, and after the completion of the test, the data were collected and analyzed. 

Subject 8 was scheduled on April 12, 2019 from 9:00 am to 10:30 am. 

5.8.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 

These are the results from the Advance level Exam of Subject 8. 

(See pp.: 324-331 in Annex Case Study 8)

Reading
• Subject 8 has succeeded in obtaining 17 points from 28 points.

Writing
• Subject 8 has succeeded in obtaining 06 points from 20 points.

Vocabulary
• Subject 8 has succeeded in obtaining 18½ points from 27 points.

Grammar
• Subject 8 has succeeded in obtaining 14½ points from 15 points.

Total Grades
• Subject 8 has succeeded in obtaining 56 points from 90 points.
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Subject 8 is the Information Technology (IT) manager at the company in Germany. He 

has a Masters in Computer Science, and chess is his hobby. He has won some rewards 

in the “European Chess Master” competition. His tasks are to program the computers and 

facilitate useful solutions for the employees to operate with the up-to-date IT systems. 

The company management is expecting the IT team to improve their English skills. They 

want to have bilingual computer programs. He requires improving his English skills a lot 

because he has to program new IT solutions for the employees and train them how to use 

it. They have foreign employees who could only communicate in the English language. 

He is motivated to improve his educational qualifications. I will train him in the basics of 

REBT methods and NLP methods and this specialized training will help him to enhance 

his level of education. 

 

5.8.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 24, 2019, from 1:20 am to 1:48 pm session for 

subject 8. Questions asked were, "How have you learned in the past?", "What obstacles 

do you encounter when corresponding in English?", "Would you like to negotiate in 

English?", "Would you like to use the English language in business correspondence?" 

and "How important is English correspondence to you?". How important is English 

correspondence in your business? Would you like to give business presentations in 

English? How did you learn English at school or university? However, the primary focus 

of the interview is to explore the learning experience and investigate knowledge and 

awareness of learning style; the interviews are designed to shed light on subjects' 

hesitation, anxiety, and motivation when it comes to using the second language. The 

observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 
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interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 

 

70
Example (27): (See pp.: 333 in Annex Case Study 8) 

Subject 8 (S8) 

Interviewer (I) 

 

S8:  eeh ööh using cards yea for some lectures I use cards and 

for some I wrote sheets where all the important things are 

collected and read them and read them yes there two ways 

are used 

 

I conducted an interview with Subject 8. I asked him questions about writing e-mails, 

watching movies, and answering telephone calls. His response was with “yes I can do 

this”. That is all. I have asked him how he learnt when he was at university. He replied 

that he used cards that he summarized from the lectures and read them. 

 

5.8.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 8 on 06/07/2019 from 8:30 am to 9:15 am. 

He filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills. The subject has a preference for sensory strength in kinesthetic exercises. Hence, 

 
70 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-8 (Year: 

2019), Line: 35–37. 
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now the subject may start writing and practicing writing skills by adding the creative 

touch of personal ideas and opinions; the person with preferential kinesthetic strength 

appreciates the comfort of feelings. It would be helpful to practice learning words with 

objects that can be touched and by using words in describing that object; for example, the 

subject can use English cooking recipe books and combine the words in the book, and 

practice cooking a meal described in the book - these kinds of exercises that combine 

work with ideas help in learning the English language in this case.  Also, visiting places 

and describing the places using English would be beneficial. In a business context, work 

with technical procedures through experiencing them and following them in more face-

to-face presence rather than virtually or by listening about it would also be helpful. The 

kinesthetic strength involves more rehearsing and applying the language for 

improvement. 

In most cases, individuals experiencing kinesthetic sensory preferences necessitate some 

internal dialogues. For instance, " my feeling is telling me that this is an appropriate 

choice" These types of cues indicate that a kinesthetic approach will require internal 

awareness of something to be able to process it. Having internal perception means that 

the individual is supposed to use his/her interpretation of the topic being discussed. The 

language learning process utilizes an active involvement method for kinesthetic 

preferences. The most valuable aspect is when they are actively participating, as if they 

were writing or describing a situation. This kind of exercise would be helpful to advance 

the English learning process. 
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71Diagram 22 from S.8 describes which senses are preferred more than the other ones. 

NLP Test diagram from Subject 8 D22 (diagram 22) 

(See pp.: 334-339 in Annex Case Study 7) 

 

This test from Subject 8 indicates that his personal preference is kinesthetic according to 

the results driven from the analysis. Diagram 22 shows that from 160 points he has given 

59 points to the kinesthetic preference 53 points to the visual preference and 45 points to 

the auditory preference. The Subject.8 test shows that the second preference is visual. 

This will help S.8 to watch movies, understand lectures and listen to music in the English 

language, to record his voice and listen to the lectures or various dialogs to improve his 

language skills.  

 
71

 Rückerl, Thomas: Sinnliche Intelligenz. Ein motivierendes Trainingsprogramm zur sinnlichen 

Optimierung Ihrer ganzheitlichen Intelligenz. Paderborn: Junfermann Verlag, 1999, S. 135-139. Test 

Subject.8 (Year 2019). 
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5.8.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

 

Subject 8 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor GB (Guilt and Blame). 

Following comprehension of how to use the ABC diagram based on REBT therapy, A 

represents actions, B represents beliefs, and C represents consequences. Knowing how to 

use the ABC chart is essential for all the subjects: Section A represents the actions one 

can take, section B represents the beliefs one can have, and section C represents the 

consequences, i.e., one or two emotions experienced. However, the difference between 

positive emotions and negative emotions is that the positive emotion means that a person 

is satisfied or happy, while the negative emotion is that he or she is not happy and 

experiences anxiety, depression, etc. To use the English language means performing an 

action; the belief here is the guilt and blame, following the realization that no one can be 

accused of making linguistic mistakes, neither should people be blamed for not propelling 

one person in using the English language. Specifically, this case-study differs because, 

during the Interview, the subject replied in concise yes-no replies when asked questions, 

making it difficult for the researcher to understand if he might have any complications in 

using the English language. Subject 8 might benefit from using these REBT interventions 

for other purposes.  
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72Diagram 23 represents results from the test of REBT (Rational emotive behavior 

therapy) submitted by Subject.8 

(See pp.: 340-354 in Annex Case Study 7) 

 

 

Subject 8 has answered the survey queries, and the results are that he has scored from a 

total of 25 points 11 points in factor DGO (Dependence on General opinion). He has 

scored 17 points in the factor GB (Guilt & Blame), 16 points in factor EO (Emotional 

overreaction). 15 points in the factor PE (Perfectionism), 11 points in factor MS (Mutual 

Support). Subject 8 has no problems articulating in the English language. He is at an 

Advance level in writing, reading, listening and speaking. He has mentioned during his 

interview that he has no problems in performing in another language. He likes to improve 

his language skills on a regular basis. He gave advice to students to learn and get educated 

 
72 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik im Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test Subject.8 

(Year 2019). 
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on a regular basis not only for exams. He also states that time management is crucial for 

everyone. REBT and NLP methods are useful for education and self-development. He 

has studied Computer Science and he teaches in his free time after work (chess to groups 

of children. 

5.8.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

12:00 pm. Language tests were given to them with the schedule of 90 minutes, and after 

the completion of the test, the data were collected and analyzed. Subject 8 was scheduled 

on September 09, 2019 from 9:00 am to 10:30 am. The language test is divided into four 

sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the validation of the exam is proved 

by the specialists and professionals in the Department of English at the “University 

Duisburg-Essen” located in Germany by some native speakers and the professors. The 

test was handed over to the subject as a printed paper, which was written under my 

observation; after the test was completed, it was submitted to me.  
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73These are the results from the second Advance level Exam of Subject.8.  

(See p.: 355-363 in Annex Case Study 8) 

    

 

There is a significant improvement in Subject 8 exam results. 

Diagram 24 represents the improvement of Subject 8. He has improved his writing, 

reading, vocabulary, and grammar skills significantly. Diagram 24 compares the two 

exams. Exam 1 was conducted before NLP and REBT methods introduction. Exam 2 was 

conducted after the introduction to  NLP and REBT methods.   

 

 

 

 

 
73 Language assessment test part 2 in “Advanced level” conducted with Subject.8 (Year 2019). 

 

 

Reading

• Subject 8 has succeeded in obtaining 27 points from 30 points.

Writing

• Subject 8 has succeeded in obtaining 11 points from 22 points.

Vocabulary

• Subject 8 has succeeded in obtaining 18 points from 18 points.

Grammar

• Subject 8 has succeeded in obtaining 18 points from 20 points.

Total Grades

• Subject 8 has succeeded in obtaining 74 points from 90 points.
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5.8.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

74Diagram 24 compares the results of Exam 1 with Exam 2.

(See pp.: 324-331 and 355-363 in Annex Case Study 8)

The results show a significant improvement in Subject. 8 case study. The comparison of 

the results of both exams clearly states that there is a significant improvement in results. 

5.9 CASE STUDY 9 

As a first step, the language test is divided into four sections: Reading, Writing, Grammar 

and Vocabulary. Assignments in the test are designed following business English 

requirements; the validation of the exam is proved by the specialists and professionals in 

the Department of English at the “University Duisburg-Essen” located in Germany by 

74 Language assessment test part 2 in “Advanced level” conducted with Subject 8 (Year 2019). 
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some native speakers and the professors. The test was handed over to the subject as a 

printed paper, which was written under my observation; after the test was completed, it 

was submitted to me. The first-round schedule was set with the subjects on April 12, 

2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 

10:30 am to 12:00 pm. Language tests were given to them with the schedule of 90 

minutes, and after the completion of the test, the data were collected and analyzed. 

Subject 9 was scheduled on April 12, 2019 from 9:00 am to 10:30 am.  

 

5.9.1 LANGUAGE ASSESSMENT TEST PART 1 RESULTS 
75These are the results from the Advanced level Exam of Subject.9.  

(See Pp.: 364-373 in Annex Case Study 9) 

 

 

 
75 Language assessment test part 1 in “Advanced level” conducted with Subject 9 (Year 2019). 

 

 

Reading

• Subject 9 has succeeded in obtaining 22 points from 28 points.

Writing

• Subject 9 has succeeded in obtaining 06 points from 20 points.

Vocabulary

• Subject 9 has succeeded in obtaining 17 points from 27 points.

Grammar
• Subject 9 has succeeded in obtaining 12 points from 15 points.

Total Grades

• Subject 9 has succeeded in obtaining 57 points from 90 points.



 

240 

 

 

Subject 9 is the Marketing and Sales Director at the company in Germany. His tasks are 

to negotiate and focus on marketing strategies. He speaks fluent English. He is not 

particularly motivated to improve his educational qualifications. The management 

requires him to improve his performance. He has a lot of work experience, but he has not 

completed his education. He is satisfied with his level of English.  I will train him in the 

basics of REBT methods and NLP methods. Hopefully, these methods will enhance his 

motivation for future learning. 

 

5.9.2 INTERVIEW TRANSCRIPTION ANALYSIS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 24, 2019, from 12:57 am to 1:18 pm session for 

subject 9. Questions asked were, "How have you learned in the past?", "What obstacles 

do you encounter when corresponding in English?", "Would you like to negotiate in 

English?", "Would you like to use the English language in business correspondence?" 

and "How important is English correspondence to you?". How important is English 

correspondence in your business? Would you like to give business presentations in 

English? How did you learn English at school or university? However, the primary focus 

of the interview is to explore the learning experience and investigate knowledge and 

awareness of learning style; the interviews are designed to shed light on subjects' 

hesitation, anxiety, and motivation when it comes to using the second language. The 

observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 
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Here are several examples from the interview of Subject 9 

 

76
Example (28): (See pp.: 375 in Annex Case Study 9) 

Subject 9 (S9) 

Interviewer (I) 

 

I:  If you have visitors from foreign countries do you have any 

problems obstacles talking to them in english or explaining 

your job and tasks 

S9:  not at all I just go with the flow I just talk to them 

I:  okay 

S9:  I am not a native so they accept me to do failures or 

mistakes so everything is good 

 

Subject 9 has used the idiom “go with the flow”; he states that he is not a native. 

Additionally, to that when he is communicating with other persons, he explains that they 

accept or show recognition for his errors. He uses “so everything is good” which means 

if he can encode and decode communications and the opposite person respects him 

despite this, the language mistakes this motivates him to a general conclusion that 

everything is good. The vocabulary “good” is ranking the situation. He believes that as 

long as different individuals follow him, he doesn’t need to progress. 

Therefore, as the REBT methods explain, it is irrational to make decisions only based on 

other individuals’ opinion or approval or interest. 

 

 

 

 
76 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-9 (Year: 

2019), Line: 56–61. 
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77
Example (29): (See p.: 376-377 in Annex Case Study 9) 

 

 

I:  when you were at school or college how did you learn or how 

did you learn english language 

S9:  (--) I just like the schedule the teacher gave us that was 

the only thing how I learn english but the most important 

thing is that the toughest teachers primarily english 

teachers mr. schäfer I think was his name he was a very 

tough guy and wrote test almost every week that was the 

time I learned most 

I:  mhm 

S9:  they guys who came on with pressure and all that 

I:  okay  

S9:  the teachers I hated most gave me the most on my way so 

they teached me very well but I didn’t do it in my leasure 

time or whatever (.) the necessary things I had to do for 

my school but nothing in my recreational time not english 

learning or whatever but the thing is mr. krämer was his 

name he was the tough guy who teached very good but he was 

very hard 

I:  okay 

S9:  but that was good after that I ve got a english teacher and 

I didn’t learn most because she was so lary fary and not so 

tough like the other guy 

 

I asked Subject 9 about his technique of learning “How did you learn?” he replied that he 

approved the way his teacher taught him at school. He explains his teacher’s style of 

teaching by stating that his teacher demanded them to do tests every week. The pressure 

to do tests every week was generating pressure on other students. He mentions that the 

 
77 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-9 (Year: 

2019), Line: 65–114. 
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teachers, whom he hated the most gave him the most in his own way. He uses the 

metaphorical expression “gave me the most”, which means he learned his education and 

that it was supplied by somebody else. He describes his feelings about the way he was 

managing the pressure or stress of writing the test every week had ended in him hating 

his teacher. The improvement was made at that time due to the demand and anxiety 

caused by the teacher, Mr. Schäfer. He still remembers his name, although he explicitly 

declares that he hated him. REBT methods do explain that negative memories are stronger 

than positive ones. Humans memorize the negative memories or the memories that caused 

them stress or pain more accurately than the positive experiences, which makes them 

happy. He compares his two different teachers who were teaching the English language 

during his school time. He describes the first teacher Mr.Krämer as very hard; this means 

harsh. The word “hard” means the opposite of soft. The second teacher who came to teach 

after Mr.Krämer he describes as “lary fary”; there is no clear meaning to these thesauri 

“lary fary” but the way he described it that her behavior was different in comparison to 

the first teacher in the sense of not being so strict. Therefore, he decided not to learn. He 

decides about the characteristics of his teachers or their methods of teaching influenced 

his decisions. Aforementioned is a case where we can classify to what degree it is 

essential to study REBT methods and investigate your choices. 
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78
Example (30): (See pp.: 376 in Annex Case Study 9) 

 

 

I:  okay but how did you prepare for an exam what was your 

concern to learn 

S9:  I started on the last day to do ((laughs)) the most 

important things which I thought would be relevant for the 

test that’s it I didn’t prepare a lot in the past maybe 

that’s a problem but I don’t know I passed everything more 

less so  

I:  so one day before the exam you start 

S9:  yeah generally  

I:  and how did you start learning reading writing 

S9:  reading primarily reading that’s it I didn’t do much in my  

school time so just the necessary things I had to do 

I:  okay 

S9:  I wasn’t haunting for good grades you know I just wanted to 

pass I had other preferences 

 

I have repeated my question to clarify his technique of education. Subject 9 describes his 

behavior of studying that he began studying for his exams on the last day. That means 

just before he took his exams. He also explains that he didn’t prepare a much in the past 

and that seems to be identified as a problem for him. He also states that he wishes he was 

reading and he was selective and selected what was essential and what not. He uses a 

metaphorical phrase “I was not hunting for good grades,” that means he describes that he 

was not pursuing high-grade outcomes. He just desired to pass the exams, and he had 

other preferences at that time. 

 
78 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject 9 (Year: 

2019), Line: 65–114. 
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79
Example (31): (See pp.: 376-377 in Annex Case Study 9) 

 

 

I:  okay if you could go back to the time would you 

S9:  yes I would change it ((laughs)) 

I:  change in sense of 

S9:  better preparing start learning earlier that’s because now 

you made erfahrung 

I:  experience 

S9:  experiences so that you know what you should change what 

you should have changed in the past to be in another 

position nowadays and nowadays you are old enough to know 

what you’ve done wrong back in the days 

I:  exactly 

S9:  so I would prepare more for test would be more concentrated 

would be more haunting for good grades than just for 

passing and I don’t care so I would handle it in a 

different way nowadays if I could turn back time  

I:  okay 

S9:  but I guess everyone would do  

 

 

Subject 9 points out that he would make some changes if he could go back in time. For 

example, he declares that he would be better prepared for his exams and education. He 

points out that he has the experience and that has shown him that the decisions such as 

not being prepared for exams and not pursuing high-grades were a mistake. He would 

wish to be in a different position now. He also states that with age, he has experienced 

that he has made wrong decisions in the past. He hopes if he could change then, he would 

pursue better grades in his school time. He expresses his regrets “if I could turn back 

 
79 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-9 (Year: 

2019), Line: 65–114. 
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time,” he would make different decisions such as improving his learning style and 

preparing ahead in good time for his exams. 

 

80
Example (32): (See pp.: 377 in Annex Case Study 9) 

 

I:  and if you score your english level from basic to 

professional where would you see yourself 

S9:  in the middle a little bit more than the middle it is not 

understatement if not I don’t know its not professional it 

is not perfect I have to improve a lot and all that so I 

would say that I am a little bit above the middle but yea 

that’s it 

I:  are you highly motivated to improve your english skills 

S9:  no I am not highly motivated because I don’t get lost you 

know so I am always aim to come home again and communicate 

with other guys even natives and that quite good but I 

would like to have a bigger vocabulary base so that I can 

talk a little bit more longer sentence that I don’t have to 

explain the words I do not know but I am not highly 

motivated to be better it would be nice to be better but if 

not its okay  

I:  so you think you accomplished a lot 

S9:  yes it’s quite okay its always nice to be better but it is 

sufficient for me at the moment 

 

 

 

He has explained his English language level as intermediate or slightly better. He is 

confused about his English level. The reason for that is that he does not have the 

 
80 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-9 (Year: 

2019), Line: 136–150. 
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certification that can justify his level of English. I have asked him if he is highly 

motivated in improving his English skills. His response was “no; I am not highly 

motivated.” The reason he described as “I do not get lost you know so I always aim to 

come home again” he doesn’t end up in a destination which is not in his interest. His 

attitude towards learning English is that he always aims to reach his home, which is his 

destination. He regularly succeeds in finding his way, and he is not in the exploration of 

a different goal. He restates that he is not motivated to improve his English skills; the 

level he has is adequate for him.  
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5.9.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 9 on 06/07/2019 from 8:30 am to 9:15 am. 

He filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills.  

This subject has preferential sensorial strength in visual exercises. Hence, starting now, 

the subject might begin to watch his favorite shows in English, practice reading books, 

observe his external resources much more closely than before, e.g., when he watches his 

favorite program in English, he could pay more attention to perceiving the information 

by reading the subtitles in English as well, instead of his native language; by listening in 

English he can also read the subtitles in English, his brain focuses on one language at a 

time, and he perceives the TV program, lectures, other media programs through his 

auditory sense by listening, visual acuity by reading and observing facial expressions and 

body language, plus the use of language. It will also help him/her understand different 

pronunciations and styles of grammar usage in different cultures. By practicing internal 

resources, he can record his voice or video when preparing his business presentations. 

These exercises will help him have a mirror effect of introspection, which will make him 

more confident and lower his anxiety level. Since he is more of a visual person, reading 

a book with more graphic images will make it easier for him to remember the picture's 

vocabulary. It would be easier to recall his memory if the language is related to the image 

in his mind. The reason is that visual sensory perception works better with pictures than 

with just hearing a piece of vocabulary. 
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81Diagram 25 from S.9 describes which senses are preferred more than other ones. 

NLP Test diagram from Subject.9 D25 (diagram 25) 

(See pp.: 378-383 in Annex Case Study 9) 

 

 

 

This test from Subject.9 indicates that his personal preference is Visual according to the 

results driven from the analysis. Diagram 25 shows that from 160 points he has given 70 

points to the visual preference 47 points to the kinesthetic preference and 43 points to the 

auditory preference. The Subject.9 test shows that the first preference is visual preference 

this will help S.9 to watch movies, watch lectures. The second preference is kinesthetic 

so he requires being involved in practicing in the English language. Third preference is 

auditory; he can learn by recording his voice and listening to the lectures or various 

dialogs to improve his language skills.  

 
81

 Rückerl, Thomas: Sinnliche Intelligenz. Ein motivierendes Trainingsprogramm zur sinnlichen 

Optimierung Ihrer ganzheitlichen Intelligenz. Paderborn: Junfermann Verlag, 1999, S. 135-139. Test 

Subject.9 (Year 2019). 
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5.9.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

 

Subject 9 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended the 

"REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically on 

the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General opinion). Following comprehension of how to use the ABC diagram based on 

REBT therapy, A represents actions, B represents beliefs, and C represents consequences. 

Knowing how to use the ABC chart is essential for all the subjects: Section A represents 

the actions one can take, section B represents the beliefs one can have, and section C 

represents the consequences, i.e., one or two emotions experienced. However, the 

difference between positive emotions and negative emotions is that in the positive 

emotion, a person is satisfied or happy, while experiencing the negative emotion, he or 

she is not happy and experiences anxiety, depression, etc. To use the English language 

means to do an action, the belief here is the dependence on the general opinion, after 

recognizing the fact that you can never manage or read other people's minds, it is irrational 

to rely on their opinion and relate with the emotional outcome based on an irrational 

belief, to modify the irrational belief after being diagnosed, the subject can reduce the 

degree of reliance on the general opinion in terms of what other people think about his 

English language skills and instead can focus on being comfortable in using the English 

language based on the knowledge that he possesses. There might be no hesitation on his 

part in daily business correspondence; for example, it might be useful to understand that 

nobody is perfect one can always improve language skills. Accepting the fact of making 

mistakes and trying to improve them will help to decrease the second leading factor in 

this case, which is perfectionism. He might then reconsider and feel more confident about 

using English as a language of choice in writing, reading, and speaking. 

 



 

251 

 

82Diagram 26 represents results from the test of REBT (Rational emotive behavior 

therapy) submitted by Subject 9 

(See pp.: 384-404 in Annex Case Study 9) 

  

Subject 9 has answered the survey queries, and the results are that he has scored from a 

total of 25 points 17 points in factor DGO (Dependence on General Opinion). He has 

scored 16 points in the factor GB (Guilt & Blame), 10 points in factor EO (Emotional 

overreaction). 14 points in the factor PE (Perfectionism), 11 points in factor MS (Mutual 

Support). 

5.9.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

The fifth round schedule was set with the subjects on September 09, 2019, with five 

subjects scheduled for 9:00 am to 10:30 am, and another five planned for 10:30 am to 

 
82 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test Subject 9 

(Year 2019). 
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12:00 pm. Language tests were given to them with the schedule of 90 minutes, and after 

the completion of the test, the data was collected and analyzed. Subject 9 was scheduled 

on September 09, 2019 from 9:00 am to 10:30 am. The language test is divided into four 

sections: Reading, Writing, Grammar and Vocabulary. Assignments in the test are 

designed following business English requirements; the validation of the exam is proved 

by the specialists and professionals in the Department of English at “University Duisburg 

Essen” located in Germany by some native speakers and the professors. The test was 

handed over to the subject as a printed paper, which was written under my observation; 

after the test was completed, it was submitted to me.  

83These are the results from the second Advance level Exam of Subject.9.  

(See pp.: 405-413 in Annex Case Study 9) 

There is a significant improvement in Subject.9 exam results. Diagram 27 represents the 

 
83 Language assessment test part 2 in “Advanced level” conducted with Subject 9 (Year 2019) 

 

 

Reading

• Subject 9 has succeeded in obtaining 21 points from 30 points.

Writing

• Subject 9 has succeeded in obtaining 16 points from 22 points.

Vocabulary

• Subject 9 has succeeded in obtaining 16 points from 18 points.

Grammar

• Subject 9 has succeeded in obtaining 14 points from 20 points.

Total Grades

• Subject 9 has succeeded in obtaining 67 points from 90 points.
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improvement of Subject 9. He has improved his writing, reading, vocabulary, and 

grammar skills significantly. Diagram 27 compares the two exams. Exam 1 was 

conducted before NLP and REBT methods introduction. Exam 2 was conducted after the 

trainings of NLP and REBT methods.  

5.9.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

  

84Diagram 27 compares the results of Exam 1 with Exam 2.  

(See pp.: 364-373 and 405-413 in Annex Case Study 9) 

 

 

 

The results show a significant improvement in Subject 9 case study. The comparison of 

the results of both exams clearly shows a significant improvement in results. 

 
84 Language assessment test part 2 in “Advance level” conducted with Subject.9 (Year 2019) 

 

 

52 54 56 58 60 62 64 66 68

Total 90

Total 90

Exam.2 67

Exam.1 57

Exam.1 and Exam.2 results
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5.10 CASE STUDY 10 

As a first step, the language test is divided into four sections: Reading, Writing, Grammar 

and Vocabulary. Assignments in the test are designed following business English 

requirements; the validation of the exam is proved by the specialists and professionals in 

the Department of English at the “University Duisburg-Essen” located in Germany by 

some native speakers and the professors. The test was handed over to the subject as a 

printed paper, which was written under my observation; after the test was completed, it 

was submitted to me. The first-round schedule was set with the subjects on April 12, 

2019, with five subjects scheduled for 9:00 am to 10:30 am, and another five planned for 

10:30 am to 12:00 pm. Language tests were given to them with the schedule of 90 

minutes, and after the completion of the test, the data was collected and analyzed. Subject 

10 was scheduled on April 12, 2019 from 10:30 am to 12:00 pm. 

5.10.1  LANGUAGE ASSESSMENT TEST PART 1 RESULTS. 

These are the results from the Intermediate level Exam of Subject.10. 

(See pp.: 414-422 in Annex Case Study 10)

Subject 10 is the accountant supervisor at a company in Germany. Her tasks are to 

create balance sheets, represent the financial statements, taxes, and budgeting. She 

Reading
• Subject 10 has succeeded in obtaining 16 points from 24 points.

Writing
• Subject 10 has succeeded in obtaining 14 points from 23 points.

Vocabulary
• Subject 0 has succeeded in obtaining 03 points from 23 points.

Grammar
• Subject 10 has succeeded in obtaining 08 points from 20 points.

Total 
Grades

• Subject 10 has succeeded in obtaining 41 points from 90 points.
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needs to improve her English skills. Her responsibilities will soon involve doing the 

presentations about the finances of the company. She is attending a further training 

course in addition to her job to obtain her tax-auditing license with the Chamber of 

Commerce and Industry. She is motivated to improve her educational qualifications. I 

will train her in the basics of REBT methods and NLP methods. This specialized training 

will help her to enhance her level of education. 

 

5.10.2 INTERVIEW TRANSCRIPTION RESULTS 

 

For the second round, the interviews were scheduled individually with each subject, and 

their interviews were conducted in a one-to-one session, and their voices were recorded. 

The appointment was scheduled for May 10, 2019, from 8:58 am to 9:20 am session for 

subject 10. Questions asked were, "How have you learned in the past?", "What obstacles 

do you encounter when corresponding in English?", "Would you like to negotiate in 

English?", "Would you like to use the English language in business correspondence?" 

and "How important is English correspondence to you?". How important is English 

correspondence in your business? Would you like to give business presentations in 

English? How did you learn English at school or university? However, the primary focus 

of the interview is to explore the learning experience and investigate knowledge and 

awareness of learning style; the interviews are designed to shed light on subjects' 

hesitation, anxiety, and motivation when it comes to using the second language. The 

observations that the subjects make while they are in the situation of using the second 

language were considered relevant to the study. Care was taken to conduct most of the 

interviews simultaneously to avoid personal interactions or transparency of interview 

questions and discussions with other subjects. 
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85
Example (33): (See Pp.: 424-425 in Annex Case Study 10) 

Subject 10 (S10) 

Interviewer (I) 

 

I:  falls es soweit kommt sind sie bereit einfach emails in 

englischer sprache zu schreiben 

S10:  ja natürlich ehm nichts das ich was gegen englisch hätte 

aber bis jetzt wird es halt nicht von uns ehm brauche ichs 

nicht und wende ich leider halt auch nicht an ne 

I:  ja okay aahh in präsentationen in englisch zu führen  

S10:  ah das glaube ich würde gar nicht funktionieren 

I:  warum 

S10: ((laughs) 

I: ((laughs)) 

S10:  weil ich schon schwierigkeiten bei einfachen telefonaten 

oder emails oder so oder so ne präsentation muss man ja 

schon richtig kommunizieren  

I:  ja 

S10:  und das auf englisch fällt mir in deutsch schon schwer und 

wenn möchte ich gar nicht wissen wie es auf englisch wär 

((laughs))  

I:  okay welche schwierigkeiten haben sie in englisch oder 

deutsch eine präsentationen durchzuführen vor sag ich mal 

eine kleine gruppe oder ihre personal hier  

S10:  ich sag mal eh ich sag mal in meinem berufsfeld ich bin ja 

eher in der zahlenwelt unterwegs  

 

The question I asked was if her job requires her to correspond in English, would she 

able, to write basic e-mails for example? 

 
85 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-10 (Year: 

2019), Line: 55–80. 
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Subject 10 stated, “yes I usually do not have anything against the English language, but 

they do not require it yet.” She describes her willingness to learn English. She 

formulates her sentence as “I do not have anything against it,” that means that she has 

no arguments preventing her from improving her English skills. The only reason that 

she had not done it yet was that she did not use it in her job. 

 

The question was whether she would like to do presentations in English? She replied, 

“that will not work,” I asked, “Why?” She replied that she has difficulties in 

communicating on the phone or writing e-mails. Presentations are essential to 

communicate. And it is difficult for her to do it in German, and she did not want to know 

how difficult it would be in English. I asked her which difficulties she has when she has 

to do a presentation in German or English. The answer was that in her profession, she 

feels more at home with numbers. This metaphor illustrates that in her job, she is working 

with numbers. Therefore, the requirement to improve her language skills is not needed. 

 

86
Example (34): (See pp.: 425 in Annex Case Study 10) 

 

I:  mmhh 

S10:  und ehm da wird brauch ich eigentlich auch nicht so viel 

kommunikation oder muss ich auch nicht so viel 

kommunizieren sondern da sitze ich eher den überwiegenden 

tag ruhig vor meinen zahlenwerten und em suche nach ehm 

differenzen oder und so weiter ne und ich habe eher eine 

ruhigere arbeit wo wenig kommuniziert wird das ist halt der 

buchhaltungsbereich ne  

 

 

 
86 “Transcription conventions (GAT2)” Psychology and Linguistics interview Subject-10 (Year: 

2019), Line: 85–99. 
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She describes her job expectancies that she doesn’t communicate too much. She repeats 

that she does not have to communicate. “Must” is a robust modal verb to describe an 

action. She sits the whole day and works quietly with her numbers. She searches for 

discrepancies’ in numerals and so on. She mentions that she has a job where speech is not 

necessary, and in her profession, you do not communicate much because it is an 

accounting job. 

 

 

Example (35): (See pp.: 425 in Annex Case Study 10) 

 

S10:  ich sag mal ich bin generell jemand kein mensch der so viel 

kommuniziert auch den ganzen tag redet ich bin eher ein 

ruhigerer mensch liegt in meiner natur ne 

I:  mhm 

S10:  aber jetzt natürlich was zu kommt dass ich eine weitere 

ausbildung mache und dort eine weitere präsentation 

vorführe das war aber auch eine erste hürde die ich gesehen 

habe oh gott ne präsentation ne 

I:  mhm 

S10:  naja ne. Aber ich muss es jetzt eh demnächst irgendwie 

trotzdem schaffen  

 

She describes her character or habit; she explains that she is generally a person who 

doesn’t communicate much or talk the whole day. I am a quiet person, and that is my 

nature. But now naturally that is coming because I am doing my apprenticeship and there 

I have to do presentations. She uses the word “Oh God,” that expresses her anxiety about 

communicating in front of a group of people. She also states that in future somehow she 

will succeed. 
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87
Example (36): (See pp.: 425 in Annex Case Study 10) 

 

I:  okay ehhmmm verhandeln in englisch oder in deutscher 

sprache in wirtschaft also wenn sie ein projekt verhandeln   

S10:  joa dann natürlich in deutsch 

I:  dann natürich in deutsch 

S10:  nur in deutsch  

 

 

The question was if she negotiates her business projects in English or German. 

The answer was naturally in German; she would conduct her business negotiations in 

the German language. 

88
Example (37): (See Pp.: 426-427 in Annex Case Study 10) 

 

I:  falls jemand zu besuch da ist in ihre Firma und der kann 

nur englische sprache sprechen und sie müssen den zum 

beispiel eine Arbeit und alles mögliche in englischer 

sprache erklären  

S10:  mhm 

I:  ist das machbar für sie oder ist das auch schon schwierig 

dann 

S10:  schwierig definitiv schwierig würde ich sagen 

I:  mhm 

S10:  weil ja einfach auch die vokabeln fehlen  

 
87 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-10 (Year: 

2019), Line: 136–157. 

88 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-10 (Year: 

2019), Line: 190–229. 
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I:  okay 

S10:  Vokabeln und grammatik ist auch nicht eh ist auch 

eingeschlafen  

I:  okay dann eine frage wie lernen sie generell weil sie 

machen gerade auch eine weiterbildung und ehm da schreiben 

sie auch klausuren prüfungen und alles weiter wie lernen 

sie generell 

S10:  hmm 

I:  also falls sie interesse an englischer sprache haben wie 

was stellen sie sich vor wie lernen sie das 

S10:  mhm also ich bin ja jetzt dabei das aufzufrischen  

I:  mhm 

S10:  indem ich ja hier jetzt tätig bin seit einem jahr und eh 

mein ehemann zuhause lernt ja auch englisch also wir zwei 

zusammen haben uns ein bisschen vorgenommen jeden tag zwei 

vokabeln zu lernen  

I:  mhm 

S10:  weil sonst kriegen wir ohne vokabeln kann man ja nicht 

sprechen lernen in einer anderen sprache und ehm wir hören 

ganz gerne musik wir zwei also versuchen jetzt die texte 

mehr so nen bisschen auch auf die texte bisschen zu höre 

 

   

Subject 10’s reply to the question about “What happens if someone tours their firm, and 

she has to represent her work in the English language?” is that she replies that would be 

very challenging for her because she does not have a large lexica. She also declares that 

without the expertise of thesauri, you are not able to articulate the conversation. She is 

trying to study thesauri; she listens to songs and tries to understand the text. Now she 

begins to describe her learning behavior for her further education evening lectures that 

she is attending in the German language. 
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89
Example (38): (See pp.: 427 in Annex Case Study 1 

 

S10:  nach feierabend natürlich ehm lerne ich 

S10:  muss ja auch arbeiten die mache ich ja neben meiner 

berufstätigkeit also ich sag jetzt mal die eh erste klausur 

habe schon hinter mir ich hab auch ein gutes gefühl das 

heißt ich weiß das werde ich wahrscheinlich wiederholen 

müssen und eh da habe ich ja fast täglich gelernt zum 

schluss  

S10:  nach der arbeit sehr lange und drei vier stunden ging unter 

auch am wochenende und trotzdem weiß ich aber dass es so 

nicht funktioniert hat jetzt hab ich ne andere technik 

versuche ich ne andere technik anzuwenden also zwei maximal 

drei mal die woche lernen an tagen wo ich mich gut fühle 

ich sag okay morgen ne 

S10:  oder so wie heute ist schlechtes wetter da versuche ich mal 

zu lernen eh was heißt versuchen da mache ich zwei drei 

stunden und eh da eh setz mich hin und da gehe ich auch 

meine klausuren durch und dann aber nicht mehr jeden tag 

das jetzt hab ich quasi ein bisschen reduziert ja weil ich 

gemerkt habe das war zu viel  

S10:  was ich da vorher gemacht habe da hab ich im grunde gar 

nichts mehr aufgenommen 

I:  stehen sie in klausurstress wenn direkt die klausur da vor 

ihnen steht 

S10:  vermute fast ja (lacht) ich weiß es aber nicht also ich hab 

ja noch eh noch nie sag ich mal so schwierige klausuren 

 
89 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject 10 (Year: 

2019), Line: 190–229. 
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gehabt wie jetzt das ich schon keine einfache 

weiterbildung wie bilianzbuchhalter ehm also ich hatte 

eigentlich das gefühl ich sitze ruhig da 

I:  ja 

S10:  aber dennoch konnte ich nicht alles abrufen was ich 

eigentlich alles gelernt hatte das war dann irgendwie wie 

weg  

I:  ja 

S10:  mhm vermutlich hab ich doch klausurstress oder ich weiß es 

nicht 

I:  aber das war so ein gefühl das man sitzt vor der klausur 

und weiß überhaupt nichts mehr  

S10:  ja so ungefähr 

I:  so ungefähr  

S10:  oder was war das nochmal wo ist es  

 

She expresses her technique of studying for her further education. She uses the 

vocabulary “muss” frequently; the word “muss” means must in English. She explains her 

position that she is employed and she was learning each day. After she has completed her 

regular occupation, she used to determine to practice three or four hours every evening, 

including the weekends. She is using now a new approach, and she has decreased her 

learning program to two or three times each week. Therefore, she felt good about the new 

learning method. The current learning method, which I have introduced to her, is from 

REBT methods. She illustrates the experience that she started with the new program 

because she realized that it was enormously stressful for her, which means that she was 

burdened by it. 

She states the obstacles she has experienced during writing her exams. First of all, she 

states that although she has learned every day and for several hours she had a black out 

during her exams. She explains that “aber das war so ein gefühl das man 

sitzt vor der klausur und weiß überhaupt nichts mehr“ which 

means: “It was such a feeling that you are doing your exam and you do not know 

anything”. This situation of hers is a symptom, which you can call black out. She has 
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lost all the information that she had been learning every day. Now the question is why? 

To understand why this happened to her, I asked her which kind of attitude she has 

towards learning or how she prepared for her exams. 

90
Example (39): (See pp.: 428 in Annex Case Study 10) 

 

I:  okay, wie ehmm wenn sie lernen was für eine einstellung 

hatten sie damals für die vorbereitung sag ich mal weil sie 

ja jeden tag gelernt haben 

S10:  mhm klar am anfang habe ich natürlich gesagt es ist eine 

sehr schwierige prüfung und ich muss viel öh es ist viel 

stoff den man aufnehmen muss und dann hab ich mich auch 

wirklich so hingesetzt und gesagt das alles muss irgendwie 

in den kopf rein und hab täglich gelernt auch wie gesagt 

stundenlang und auch wochenende ich hatte fast ein fast 

manchmal eigentlich gar keine freizeit und zum ende hin wo 

es zum ende hin ging immer schwieriger wurde also die zeit 

enger wurde öh habe ich dann noch immer öh das schon so 

gesagt ich geh jetzt nicht lernen sondern ich hab gesagt in 

geh in meiner folterkammer  

I:  okay 

S10:  und das büro oben wird mein wo meine klausuren waren hab 

ich immer gesagt das ist meine folterkammer und das war im 

nachhinein auch nicht gut  

 

She explains her attitudes towards learning; she describes her exams as very challenging.  

She tried to learn a lot. The sentence is “sehr schwierige prüfung und ich muss viel öh es 

ist viel stoff den man aufnehmen muss und dann hab ich mich auch wirklich so hingesetzt 

und gesagt das alles muss irgendwie in den kopf rein.“ It was a difficult exam and I had 

a lot of stuff to learn, and I sit to learn and thought that somehow I must get it into my 

 
90 “Transcription conventions (GAT2)” Psychology and Linguistics Interview Subject-10 (Year: 

2019), Line: 241–257. 
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head. That states the word “must” formulates a state in discourse as if an individual does 

not have any other opportunity to do anything differently. The modal verb must is as 

REBT methods describe must and should refuse the logic of rationality. The word must 

and should produce a dominant discourse in brain and performance. This can interrupt 

the potential of educating and learning. Subject 10 illustrates the sentence “the time got 

closer for the exams she did not mention I will go and learn she said I would go in the 

torture chamber”. She has repeated her sentence that she used her office rooms to study 

and told others that she was going to her torture chamber. The sentence discourse is 

exceptionally critical here the use of metaphorical terms such as torture chamber. A 

torture chamber is a place where individuals are tortured against their wish or consent. 

The word torture is to explain the pain and suffering one can encounter in these 

circumstances. By using these metaphors, subject 10 is not comfortable with the 

conditions and activity she is practicing. She states the fact that she wants to improve her 

education skills. The attitude towards learning is described as torturing herself. The 

strategy could shift if she discovers how to use REBT methods to transform her irrational 

belief to rational mindset towards education. 

 

 

 

5.10.3 NEURO-LINGUISTIC PROGRAMMING (NLP) ASSESSMENT TEST RESULTS 

 

The NLP questionnaires were given to Subject 10 on 06/07/2019 from 8:30 am to 9:15 

am. He filled out the questionnaires and submitted those back to me. These questionnaires 

assist each subject in understanding and identifying their strengths of sensory perception 

and identifying their weaknesses of other sensory channels. Such information would be 

valuable for any subject when applying exercises for refreshing and learning the English 

language to accelerate his/her use of language, as well as to raise his/her self-esteem, and 

to exercise both internal and external language resources, in improving his/her language 

skills. The subject has a preference for sensory strength in kinesthetic exercises. 
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Hence, now the subject may start writing and practicing writing skills by adding the 

creative touch of personal ideas and opinions; the person with preferential kinesthetic 

strength appreciates the comfort of feelings. It would be helpful to practice learning words 

with objects that can be touched and by using words to describe that object; for example, 

the subject can use English cooking recipe books and combine the words in the book, and 

practice cooking a meal described in the book - these kinds of exercises that combine 

work with ideas help in learning the English language in this case.  Also, visiting places 

and describing the places using English would be beneficial. In a business context, work 

with technical procedures through experiencing them and following them in more face-

to-face presence rather than virtually or by listening about it would also be helpful. The 

kinesthetic strength involves more rehearsing and applying the language for its 

improvement. 

 

 

In most cases, individuals experiencing kinesthetic sensory preferences necessitate some 

internal dialogues. For instance, " my feeling is telling me that this is an appropriate 

choice". These types of cues indicate that a kinesthetic approach will require internal 

awareness of something to be able to process it. Having internal perception means that 

the individual is supposed to use his/her interpretation of the topic being discussed. The 

language learning process utilizes an active involvement method for kinesthetic 

preferences. The most valuable aspect is when they are actively participating, as they 

were writing or describing a situation. This kind of exercises would be helpful to advance 

the English learning process. 
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91Diagram 28 from S.10 describes which senses are preferred more than the others. 

NLP Test diagram from Subject 10 D28 (diagram 28) 

(See pp.: 429-434 in Annex Case Study 10) 

 

 

This test from Subject 10 indicates that her personal preference is Kinesthetic according 

to the results taken from the analysis. Diagram 28 shows that from 160 points she has 

given 68 points to the Kinesthetic choice 57 points to the Auditory preference and 35 

points to the Visual preference. 

 

 

 

 

 
91

 Rückerl, Thomas: Sinnliche Intelligenz. Ein motivierendes Trainingsprogramm zur sinnlichen 

Optimierung Ihrer ganzheitlichen Intelligenz. Paderborn: Junfermann Verlag, 1999, S. 135-139. Test 

Subject.10 (Year 2019). 
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5.10.4 RATIONAL EMOTIVE BEHAVIOR THERAPY (REBT) ASSESSMENT TEST RESULTS 

 

Subject 10 completed the questionnaires on 06/28/2019 at 9:30-10:30 am and attended 

the "REBT Basics" seminar on 07/05/2019 from 9:30 am to 3:00 pm focusing specifically 

on the ABC chart format and its usage for his/her understanding concerning experienced 

emotions and beliefs. The subject scored higher in the factor DGO (Dependence on 

General Opinion) and GB (Guilt and Blame). Following comprehension of how to use 

the ABC diagram based on REBT therapy, A represents actions, B represents beliefs, and 

C represents consequences. Knowing how to use the ABC chart is essential for all the 

subjects: Section A represents the actions one can take, section B represents the beliefs 

one can have, and section C represents the consequences, i.e., one or two emotions 

experienced. However, the difference between positive emotions and negative emotions 

is that the positive emotion shows that a person is satisfied or happy, while the negative 

emotion is that he or she is not happy and experiences anxiety, depression, etc. To use the 

English language means doing an action, the belief here is the dependence on the general 

opinion and guilt and blame, after recognizing the fact that you can never manage or read 

other people's minds, it is irrational to rely on their opinion and relate with the emotional 

outcome based on an irrational belief, to modify the irrational belief after being 

diagnosed, the subject can reduce the degree of reliance on the general opinion in terms 

of what other people think about his English language skills and instead focus on being 

comfortable in using the English language based on the knowledge that he possesses. To 

use the English language means performing an action; the belief here is the guilt and 

blame, following the realization that no one can be accused of making linguistic mistakes, 

neither should people be blamed for not propelling one person into using the English 

language. The irrational belief in guilt and blame is also evident during the interview with 

Subject 10 since she uses the word torture chamber to describe her place of learning. This 

phrase is indicative of a tendency to be punished during learning. Evaluating the irrational 

belief, she might produce a positive emotions-state towards learning. She might stop 

procrastinating in daily business correspondence; for example, it might help her 

realize that at some point in learning a language, one can always work on improving 
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language skills; that nobody is perfect neither one should be blamed nor suffer from 

guilt. She may then shift her mindset towards learning and feeling confident about using 

English for writing, reading, and speaking purposes. 

 
92Diagram 29 represents results from the test of REBT (Rational Emotive Behavior 

Therapy) submitted by Subject 10 

(See pp.: 435-452 in Annex Case Study 10) 

 

 

Subject 10 has answered the survey queries, and the results are that she has scored from 

a total of 25 points 17 points in factor DGO (Dependence on General Opinion). She has 

scored 17 points in the factor GB (Guilt & Blame), 11 points in factor EO (Emotional 

 
92 Dieser Test ist aus dem Institut für Angewandte Psychologie und Psychosomatik in Bezug auf die 

Praxis der Gesprächsführung von Petra Kurowski und Sana Gran entnommen worden. Test 

Subject.10 (Year 2019). 
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overreaction), 13 points in the factor PE (Perfectionism), and 11 points in factor MS 

(Mutual Support). 

5.10.5 LANGUAGE ASSESSMENT TEST PART 2 RESULTS 

 

93These are the results from the second Intermediate level Exam of Subject.10.  

(See pp.: 453-461 in Annex Case Study 10) 

     

 

There is a significant improvement in Subject 10 exam results. 

Diagram 30 represents the improvement of Subject 10. She has improved her writing, 

reading, vocabulary, and grammar skills significantly. Diagram 30 compares the two 

exams. Exam 1 was conducted before NLP and REBT methods were introduced. Exam 

2 was conducted after the NLP and REBT training.   

 

 
93 Language assessment test part 2 in “Intermediate level” conducted with Subject 10 (Year 2019). 

 

Reading

• Subject 10 has succeeded in obtaining 30 points from 30 points.

Writing

• Subject 10 has succeeded in obtaining 12 points from 22 points.

Vocabulary

• Subject 10 has succeeded in obtaining 18 points from 18 points.

Grammar

• Subject 10 has succeeded in obtaining 15 points from 20 points.

Total Grades

• Subject 10 has succeeded in obtaining 75 points from 90 points.
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5.10.6 RESULTS COMPARISON OF LANGUAGE ASSESSMENT PART 1 AND 2. 

 

94Diagram 30 compares the results of Exam 1 with Exam 2 

(See pp.: 414-422 and 453-461 in Annex Case Study 10) 

 

 

 

The results show a significant improvement in the Subject 10 case study. The comparison 

of the results of both exams clearly illustrates that there is a significant improvement in 

results. 

 

 

 
94 Language assessment test part 2 in “Intermediate level” conducted with Subject 10 (Year 2019). 

 

0 10 20 30 40 50 60 70 80

Total 90

Total 90

Exam.2 75

Exam.1 41

Exam.1 and Exam.2 results
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6 CRITICAL REFLECTION ON RESULTS 

In this section of the paper, I will report my findings with regard to all of the 1-10 cases 

studied as follows:  

First: all the results of the NLP-evaluation of subjects, from 1-10, are compared with each 

other and reported. Second: All obtained results from subjects 1-10 based on the first and 

the second language assessment are compared with each other, and findings are reported. 

Third: all the results delivered from REBT evaluation from subjects 1-10 are reported. 

Fourth: following the verification and comparison of REBT data, the leading factors of 

the REBT surveys is identified and reported.  

6.1 NEURO-LINGUISTIC PROGRAMMING (NLP) TEST COMPARISON RESULTS OF S.1-
S.10

NLP Test diagram from Subject 1-10 D31 (diagram 31) 

The NLP test results derived from the case studies are shown in diagram 31. Diagram 31 

depicts the comparison of the three Categories visual preferences, auditory 

Part
icip
ants

1 2 3 4 5 6 7 8 9 10
Tota

l

Visual Preferences 0 73 64 49 45 70 60 46 53 70 35 428

Auditory Preferences 0 37 49 41 52 46 50 62 48 43 57 399

Kinesthetic Preferences 0 50 47 70 63 44 50 52 59 47 68 453
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preferences, and kinesthetic preferences. The ten subjects/participants are independent 

variables. The vertical bar chart illustrates the categories; blue represents visual 

preference, red represents auditory preference, and green represents kinesthetic 

preference.  The outcomes of each respondent are independent of each other due to the 

data collected separately in each case study. The three categories are compared based on 

the survey results; the kinesthetic category is the highest scored preferred sensory, namely 

453; in the group constellation of subjects 1-10; the second preferred sense is the visual 

preference, which is 428; and the third is the auditory preferred sense, which is 399. This 

knowledge of data is advantageous for the preparation of the teaching materials in 

general. There should be a combination of all the perceptual senses perception in the 

educational materials. It is necessary to use kinesthetic exercises, e.g., touching objects 

actively, for example, memorizing the vocabulary which is related to the objects and 

forming sentences - creating presentations or poster presentations by using any event that 

the person has experienced - e.g., writing a report on his/her last vacation. To improve 

visual preferences, watching videos, TV shows, lectures online, and digital media is 

essential. These programs will teach the students to learn vocabulary and the use of 

language in different contexts. For auditory preferences, students should listen to music, 

audiobooks, radio, and lectures. These will enable them to recognize multiple uses of 

speech with different phonology and accents. In order to get everybody engaged, sessions 

should be a combination of multiple activities, rather than just a monologue lecture. 

Actively participating will enhance the potential for learning.  
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6.2 LANGUAGE COMPARISON RESULTS OF S1-S10 BASED ON EXAM 1 AND EXAM 2 

This diagram 32 compares both exam results 1 and 2 from all 10 Subjects. 

Diagram 32 illustrates two categories of the comparison. The first category is the 

Language Test Part 1, and the second is the Language Test Part 2. In the vertical bar chart 

in blue, the test results from the Language Test Part 1 are presented.  In the vertical bar 

chart in red, the test results from Language Test Part 2 are shown. Each subject is one 

independent variable. The examination results are, in each case, different. There is a 

significant improvement in the comparison of the first language exam results and the 

second language exam results. There is overall progress in each independent variable. 

The red bar chart illustrates the second language test results; it is a significant 

improvement in comparison to the blue bar chart representing the first language test 

results. Diagram 32 illustrates that all 10-tests from subjects have a significant increase 

in their performance in the second language test. In both examinations, a total of 90 marks 

was available. The results of the participants' examinations are presented in Diagram 

32. We can observe clearly the second test scores significantly higher in comparison

Subject.1 Subject.2 Subject.3 Subject.4 Subject.5 Subject.6 Subject.7 Subject.8 Subject.9
Subject.1

0

Exam.1 74 46 42 69 41 69 41 56 57 41

Exam.2 86 78 76 77 83 80 66 74 67 75
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with the first test. All the subjects showed an improvement in the language learning 

process. REBT and NLP methodologies were advantageous to these case studies. 

6.3 RATIONAL EMOTIVE BEHAVIOR THERAPY TEST (REBT) COMPARISON RESULTS OF S1-

S10 
Diagram 33 reveals REBT Test results from Subject 1 to Subject 10 

Diagram 33 specifies the categories such as the dark blue states for "guilt and blame 

(GB)," red states for "perfectionism (PE)," green states for "dependence on the general 

opinion (DGO)," purple states for "emotional overreaction (EO)" and light blue states for 

"mutual support (MS)." The subjects 1-10 are independent variables. The findings of each 

subject are independent according to the separate data collection in each case study. When 

comparing the categories, in accordance with the available subjects 1-10 data, it appears 

that the category DGO scores the highest, which are 159 in comparison with other 

categories. Diagram 33 demonstrates that each of the participants is different from the 

other participants. Hence, REBT methods can individually improve the research of 

rational behavior. We can teach the methods in groups; however, the results we obtain 

from the patterns of the attitudes regarding belief systems are individually 

interdependent. Each individual is experiencing diverse events, and each of them has 

Subject.1 Subject.2 Subject.3 Subject.4 Subject.5 Subject.6 Subject.7 Subject.8 Subject.9
Subject.1

0

Total S1-

S10

Guilt & Blame 15 16 10 15 16 10 11 17 16 17 143

Perfectionism 13 17 12 19 14 12 10 15 14 13 139

Dependence on General Opinion 17 20 16 14 17 15 15 11 17 17 159

Emotional Overreaction 13 17 13 15 13 14 12 16 10 11 134

Mutual Support 11 13 9 11 11 10 7 11 11 11 105

0

20

40

60

80

100

120

140

160

180

R
E

B
T

 T
E

S
T

 R
E

S
U

L
T

S
 S

1
-S

1
0



 

275 

 

a diverse belief system. The REBT methods will increase their understanding of rational 

and irrational beliefs. Implementing REBT in daily life is a decision each individual has 

to make on his/her own. The case studies are successful in applying both REBT and NLP 

methods in the process of teaching and learning. 

 

Diagram 34 shows that the DGO is the leading factor.  

 

 

Diagram 34 describes the categories such as dark-blue states for "Guilt and Blame (GB)," 

red states for "Perfectionism (PE)," green states for "Dependence on the General Opinion 

(DGO)," purple states for "Emotional Overreaction (EO)" and light blue states for 

"Mutual Support (MS)." Each topic is an independent variable. The outcomes of each 

subject of the study are independent of one another according to data collected separately 

from each case study. The findings of each subject are independent according to the 

separate data collection in each case study. When comparing the categories, in accordance 

with the available subjects 1-10 data, it appears that the category DGO scores the highest, 

which are 159 in comparison with other categories. The second leading category is 

GB = 143, the third leading category PE = 139, the fourth leading category EO = 134 

143
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Results

REBT results of Subject.1-Subject.10

MS=105 EO=134 DGO=159 PE=139 GB=143
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and the fifth leading category MS = 105. The dependence on general opinion is strongly 

predominant for this particular group. Teachers could use this information and explain 

the potential side effects of DGO, to reduce the DGO factor. These are based on the 

elaboration of all the results from subject 1 to subject 10. The DGO has a higher tendency; 

the specific information is derived from the findings of the ten case studies. This summary 

as a whole is only relevant when all are participating in the same group. In other respects, 

the REBT methods will differ for each individual. In conclusion, these are results that 

contributed to the development of the subjects further, and they have improved their 

educational level. 

6.4 GENERAL REFLECTION ON THE RESEARCH QUESTIONS 
➢ How can degrees of NLP methods be measured in teaching and learning?

NLP methods begin with perceptual laws based on the neurosciences, and there is 

sufficient linguistic evidence to use them in identification, how language is used as it 

contributes to each person's perception. The effectiveness of NLP methods may be 

assessed by the amount of teaching material transmitted in a visual cognitive style, a 

kinesthetic cognitive style, and an auditory cognitive style. The students' perception part 

is essential for the understanding of his/her intensity and inclinations. For example, 

assuming a student is more proficient in auditory learning, it is essential to use the 

strongest perceptual preferences for accelerated learning. In addition, this information can 

also contribute to improving the perceptual senses that are not the strongest sensory 

preference. Practicing all the senses would increase perception, and therefore the 

improvement of perception will lead to a more comprehensive and clear understanding 

of the lectures. This method will have a significant impact on SLA practice.  

Through conducting the survey, questionnaires with responses will encourage 

individuals, especially students, to answer the questions for themselves. Specific 

practicing NLP methods will support them in enhancing their senses, their intelligence, 

and their perception. The use of language is valuable evidence to investigate how a person 

uses language to build sentences and in which way the perception functions in mental 

processes. This will support the individual in enhancing their abilities in the learning 
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and exercising of their perception. The findings NLP Test diagram from Subject.1-10 

D31 demonstrates that each individual possesses distinct sensory preferences, so there 

are opportunities for each individual to enhance their sensorial perception skills.  

➢ Will language use progress by applying the NLP-methods over time?

NLP methods influence linguistic progress over time; there is evidence in research that 

language levels have improved significantly. Furthermore, by applying NLP methods, the 

students start to develop creative learning styles to enhance second language learning, 

such as listening to radio news during the transmission of sports events. Practicing 

sensory perception will make each student well aware of visual learning, auditory 

learning, and kinesthetic learning. The students start to interact creatively and consciously 

with language learning. As an example, listening to the radio news is then observed as an 

auditory activity. Individuals will not simply train and switch on the radio, but will first 

reflect on the situation by switching on the radio; students make a conscious choice to 

listen to the English radio channel because it enhances their auditory perception and 

allows them to learn better. This intentional choice will increase the level of conscious 

awareness and will improve learning activities. 

➢ When using the language, to what extent do the sensory perceptions differ?

The perception of the senses does not differ with the use of language. A healthy 

individual with no psychological problems or brain injuries can perceive information 

through his/her sensorimotor system. The perception functions via the senses in the 

brain. The brain can detect the information through the senses. The use of language 

consists of instructing, which information has relevance for focusing and which 

information has no relevance for focusing. The use of language appeals to the 

distortion of the information and the decision for concentration or attentiveness. 

Hence, the use of language is essential in analyzing any information present in the 

brain and in transferring the information from short-term memory to long-term 

memory. 

➢ Will the NLP-awareness enhance adults' potential for learning?
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In this study, it is found that the 10 case studies have enhanced their second language 

skills. Their awareness of NLP methods helped them to enhance their potential for 

learning. In the comparison between the first and second language tests, each case study 

shows an improvement.  

➢ Is there a possibility that irrational beliefs can lead to pedagogical failure in

learning and teaching?

The recognition of irrational beliefs is crucial in teaching and learning. Individuals living 

with their irrational beliefs may, in some cases, experience pedagogical failures. REBT 

enables the students to acknowledge their irrational beliefs and to substitute them with 

rational beliefs. This can be achieved by training students in the application of REBT 

methods. The REBT methods survey is to be made available to all teachers and students. 

Everybody should be enabled to recognize his/her irrational beliefs. Irrational beliefs 

hinder individual people from performing at their best. For this reason, in future 

educational training, it is a useful implication.  

➢ How does one distinguish between rational and irrational beliefs?

The distinction between rational and irrational beliefs is briefly explained in each case 

study. The methodology consists of writing a report using the REBT methods and the 

action, which causes problems. For each individual, the problem is considered to be the 

factor causing dissatisfaction and impeding desirable outcomes that people expect of 

themselves. A is the action that we do, B is the belief that we have, and C is the 

consequence that results in emotions that we feel. In REBT methods, it is briefly 

explained that irrational beliefs are beliefs that cause negative emotions such as fear, 

disgust, sadness, rage, loneliness, melancholy, and anger. Rational beliefs mostly lead to 

positive emotions such as love, joy, contentment, affection, interest, happiness, and 

serenity. Education or articulation in the second language should not cause negative 

emotions. Where someone experiences negative emotions despite the willingness to be 

educated; or to articulate in the second language, he or she should articulate in the second 

language. Irrational beliefs can produce negative emotions, and the distinction of 

irrational beliefs involves the actions that result in negative emotions caused by 
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irrational beliefs. In learning a language, the person concerned by being hesitant to use 

the language, or perhaps scared of making mistakes, should not hesitate to do so. It is all 

right to make mistakes and to strive to improve their mistakes. 

➢ Does language usage play an important factor in the discourse of the teaching            

establishment? 

The use of language is of importance in teaching. The use of active language interaction 

encourages all students to actively involve them in the lessons.  Experiencing active 

participation and involvement in learning a language, which is not a monologue, but a 

dialogue will enhance the intensive perception in the course of the lecture. It will help the 

students to memorize exactly what happened in the classroom and the contributions they 

made in active discussions. The discourse in the classroom will be observed both as 

learning from the teacher and also with the teacher. This will break the ice of hesitancy 

and the fear of making mistakes.  

➢ How effective are NLP methods for teachers? 

NLP methods have proven to be one of the most effective and useful techniques for 

teachers. Applying NLP methods while preparing the teaching materials for the module 

will help them to achieve a suitable mix of auditory, visual, and kinesthetic teaching. The 

communication with the students in order to enhance their auditory learning, the 

preparation of visual presentations, and the active participation in describing processes 

and objects that students can both touch and explain will enhance kinesthetic teaching. 

Teaching in the classroom will be a mixed experience of multiple senses of preferences. 

NLP methods will impact each student since it will be a good combination of the senses 

that are preferred. The use of NLP methods will increase the ability to present the teaching 

materials in a sequence that each student will be able to understand. 

➢ To which extent does the use of the NLP methods enhance individual sensory 

perceptions and performance in learning and teaching? 

All the senses in the brain have a significant part to play in perceiving information. 

Therefore, being aware of how perception works as well as the senses being trained 

increases the potential for learning and teaching - for instance, when a person first 
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enters a classroom and then leaves it in 45 minutes. When we ask the person if the chair 

he or she sat in was comfortable or not? (Kinesthetic perception question) How many 

pictures were on the walls? (Visual perception question) What was the color of the table 

and chairs? (Visual perception question) How many people spoke in the room, and what 

did they say? (Auditory perception question) What was the smell of the perfume that 

people were wearing? (Olfactory perception question) And the coffee and cake that you 

had, what did it taste like? (Question on taste perception) This person might respond to 

some questions, but not to all, but if this person is working on his/her perception of all 

the sensors and is not distorting any information. That person would be able to respond 

to the questions more effectively than he/she could before. Training our sensorial 

perceptions is essential for the expansion of knowledge.  

7 FURTHER RESEARCH POSSIBILITIES 
- There are further research possibilities for the future, e.g., providing a basic training

course about the methods applied in NLP perception through surveys where students can 

answer questions on their own; e.g., How do I best learn? Which are my preferable senses 

of perception? And how can I practice sensory awareness? How do I perceive 

information? The course will contribute to the reduction of dissatisfaction among 

students.   

- There is a possibility for teachers and students together to have REBT seminars. The

focus of these seminars should be to guide the attendees on how to identify irrational 

beliefs that are causing negative emotions and replace them with REBT techniques. The 

seminar will also help each participant to focus more on decisively realizing the 

expectations one has of self and others. 

- Stress management: REBT and NLP methods are used to help in dealing with the factors

that cause unnecessary stress levels for employees and employers. Trainers consulting 

firms in the improvement of employees' work performance may use NLP and REBT 

methods as further self-improvement training. 
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- Trainers consulting firms in the improvement of employees' work performance may

use NLP and REBT methods as further self-improvement training. 

- These methods will improve the levels of SLA learners. Students could overcome their

hesitation in speaking another language. The level of fear and anxiety in students can 

decrease. Teachers could use NLP methods to be more effective in their teaching.    

- The Transactional Analysis (Harris, 2012, pp. 29–40): After completion of REBT and

NLP training, the Transactional Analysis can be applied for further improvement of the 

psychological and communicative skills. 

7.1 PERSONAL IDEAS AND SUGGESTIONS 

This research focused on the problems that occur in the workplace after completing 

university education. The majority of the companies are interested in investing in further 

training of their employees. The majority of the German companies are willing to invest 

in the continuing education of their employees. For them, recruiting more productive, 

more constructive, and healthier workers are essential for striving towards innovation and 

expanding on their business vision. Corporate succession largely depends on the 

employees. The companies value work and commitment from their staff.  Their 

management approach is focused on their objectives and how they can maximize the 

profit of the business and retain the long-term objectives of the ideas they come up with. 

They share the same values of being strong collectively with the potential for growth. 

Each employee has an important part to play in strategies to achieve overall performance. 

Interacting in the English language is essential for establishing and building international 

contacts; therefore, most people are committed to improving English language skills and 

contributing to the growth of their businesses. The majority of the employees have 

personal motivation and interest also to improve their knowledge of English. German 

cultural activities involve traveling in different places around the world on vacations. For 

this reason, there is widespread interest in speaking several languages in Germany. 

Counseling the students in their continuing training by applying REBT and NLP 
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techniques would be useful in this respect. Many educational aspects of learning and 

teaching methods base on three categories: curriculum, pedagogy, and assessment. First 

and foremost it is the decision-making of learning. 

The concept of rational thinking versus irrational thinking is not as common among 

university students. The majority of children go to school because it is s a natural part of 

their daily routine set by their parents. Most parents put pressure on their children if they 

cannot achieve high grades during their education. Such behavior may combine the notion 

of education-related stress with the idea of achieving in accordance to the expectations of 

the parents and the teachers. Some children may think of education as punishment more 

than enjoyment. The strengthening of particular behaviors often reinforces the rationale 

of this thought in early childhood through the implementation of reward or punishment 

mechanisms. “This kind of operative conditioning is often referred to as instrumental 

conditioning. Pioneers in this field include Edward Lee Thorndike (1874-1949) and B.F. 

Skinner (1904-1990), both American psychologists”. (Skinner, 1965, pp. 11–129) 

Operative conditioning studies the influence, reinforcement, and punishment, also called 

consequences, on behavior. An "amplifier" makes it more likely that the behavior will 

occur in the future. There are two types of reinforcement: positive and negative. An 

example of positive reinforcement: a student obtains an excellent grade in mathematics. 

The parents buy the child games to play with. The present purchased by parents will 

reinforce the behavior of being prepared well for the mathematics exam and obtaining 

excellent marks. The "amplifier" is the present. Consequently, the child is likely to be 

learning harder in the future and will seek to obtain good grades to receive more presents. 

A negative reinforcement example may also be used to strengthen behavior by removing 

an aversive incentive or punishment that the subject perceives as being unpleasant. A 

pupil fails the math test. The parents choose to prohibit the pupil from playing outside. 

The pupil decides that he/she needs to improve his/her mathematical skills so that he/she 

does not stay at home. The behavior consists of improving grades to prevent having to 

stay at home. An aversive stimulus is bad grades. The result of these experiences will be 

that pupils will learn harder in the future. Notice that the outcome of both the negative 

and positive reinforcement is that the behavior is more likely to occur in similar 
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circumstances in the future. Punishment: operant conditioning also investigates the 

impact of punishment, also known as consequences, on behavior. Punishment is a term 

used to describe a negative interpretation. It is a reprimand, a penalty, a certain 

withdrawal, but the original purpose is that it would reduce negative behavior. 

Punishment is used in combination with reinforcement to reinforce desirable behavior. 

For instance, if you are caught speeding, you will be fined, and the fine may prevent you 

from driving too fast in the future. As a consequence of this punishment, you are less 

likely to behave in similar circumstances in the future. Punishment can be either a positive 

or a negative effect. A positive punishment weakens a behavior by applying an aversive 

stimulus or event. For instance, a student arrives ten minutes late for soccer practice; the 

coach makes the student-run ten laps around the track. The behavior is late for training. 

So the punishment is the exercise. The result of this experience is that in the future, the 

student is less likely to be late for soccer training. Negative punishment weakens behavior 

by removing a "booster." A student parks his car in a tow zone while he attends lectures. 

As the student returns to the parking lot, his car is missing. This behavior is illegal 

parking. The “reinforcer” is the removal of his car. The result of the experience is the 

student is now less likely to park illegally in the future. The reinforcement and 

punishment, as we can see, have some important similarities and differences between 

positive and negative reinforcement and positive and negative punishment. Children are 

sometimes very often punished in their early years because they don't know or understand 

some school tasks. The parents mostly do not consider the learning style of their children. 

Learning styles refer to kinesthetic, auditory, or visual learners.  Which perceptions have 

a greater effect on their learning ability? In General, the parents are using negative or 

positive “reinforcers” to strengthen their children's behavior. There may be a degree of 

differentiation as to how this may affect the beliefs about education or expectations. In 

learning a second language, there is surely a conviction that may prevent an individual 

from improving. Adult learners can recognize their rational and irrational beliefs and 

change them to perform better in the future. Grown-ups who voluntarily choose to 

improve on their language skills may easily discover their weaknesses and strengths.  

They can enhance their language skills by regularly practicing positive rational 
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thinking to improve their language skills. The majority of them have volunteered to 

enhance pedagogical skills. The only problem was that they were unaware of their beliefs 

that were hindering their performance. For them, the solution was obvious by applying 

the REBT and NLP methods to them. Thoughts will always influence the way we think 

and behave.  It is beneficial to be confronted with irrational beliefs and replace them with 

rational beliefs such as education, which is not a punishment but rather a privilege and a 

source for developing a better knowledge and understanding about the world we live in. 

We attend school in order to study and develop our skills. We don't attend school to fulfill 

the expectations of our parents or teachers. When we speak, write, and read in another 

language, we are doing so that we can interact and communicate with more people. When 

we substitute rational beliefs for irrational beliefs, we improve the understanding about 

what our intentions and how we can achieve them. Where there' s a will, there is a way. 

We are focused on first expressing the will precisely and accurately and then searching 

for the way. Learning how to use REBT and NLP methods in language improvement 

programs is very useful. It is not necessarily the only approach, but one of the approaches, 

which has the potential to enhance learning ability. The findings from this research are 

described in each case study as being very positive. In conclusion, this is a beneficial 

method for educational purposes. NLP methods have intensified productive learning 

behavior. The implementation of NLP has led to a better understanding of various topics.  

Hence this was the idea to do the research and test the results. If these methods could be 

so valuable and applicable in education, they could be applied to all people who are 

motivated to learn. The paper aimed to experiment with 10 case studies with adults for a 

transparent approach to see if they improved their learning skills by implementing NLP 

method. If this were the case, the implementing of NLP and REBT methods in schools, 

universities and educational institutions would be beneficial. Implementing NLP and 

REBT methods may not be the answer to every question, but rather a suggestion and an 

opportunity for better learning. Education is an important factor for living and 

understanding the world. The motivation to find ways that could enable each individual 

to learn successfully is crucial. Learning and teaching have no color, ethnicity, 

national identity, gender or race; it is a process that should be accessible to everyone. 
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Knowledge is the key to success and value. Inspired by "It is good to be a man of success, 

but instead a man of value (Albert Einstein)". NLP models describe modeling as a 

process. First, NLP provides a set of modeling tools that can be used to perceive a wider 

range of the environment. Second, the NLP method helps individuals to identify the 

amount of archived experiences. In these case studies the main focus is on the perception 

of adult learning. During the learning process we can observe; how much information 

they distort as they create their mind map and see; how they hinder the understanding of 

learning. How effective teaching could be if tutors focus on covering all perceptual senses 

when transmitting information. The attitude towards learning, considering that 

perspective plays a role, can influence a lot of institutional factors. Knowing how to learn 

successfully is sometimes a complicated question. At universities there are different 

facilities, the best lecturers and access to the library, etc. It is also a fact that although 

students have all possible opportunities, many of them are still not fulfilling their 

ambitions to make their decision to be educated and complete their education at the 

university. By using NLP methods and sorting their beliefs with the REBT methods, this 

could lead to a better learning awareness and provide ways for them to understand their 

approach, to the declaration to be educated. Availability is one thing, its precise 

application is another. Remembering is not thinking that we can distinguish between these 

two words. The individual remembers many events from the past. The thinking process 

starts with grasping acts and the knowledge of which act would serve which purpose. 

Therefore, one must be informed about how perception works in the brain. Which beliefs 

are rational and which are irrational will guide our actions. In scientific research, 

generalizing discourse is not correct and can lead to a wrong interpretation of the real 

context. Based on work experience in many companies, some discrepancies in the 

performance in other languages exist. Many people have top qualifications in their 

educational field but are confronted with complications in their everyday work when 

confronted with the compulsion to communicate in a foreign language. For instance, the 

English language, as all German schools and universities teach their students in English. 

Most of the people being educated possess sufficient knowledge of English. An 

individual who is good at reading or writing English has a severe difficulty 
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articulating him or herself in English. In many organizations, English is the language 

used for communicating purposes. The evidence suggests that many individuals who can 

read or write perfectly well avoid talking in English; therefore, progress towards 

achieving improved performances requires self-determination of their educational level. 

There is also another reason for preventing people from communicating in English. They 

have avoided making presentations, holding meetings, discussing terms and business 

conditions, replying to phone calls, and sometimes avoiding being introduced to the 

visitors of their company. The majority of companies that I have been involved with 

require their staff members, both clients and customers, to communicate in English. The 

barrier has not been their English level; it was the complexity of their way of thinking. 

The belief and attitude prevented them from delivering better performances. I have 

investigated several cases educating them about the basics of NLP and REBT, which have 

resulted in more confidence as well as more motivation. The employees began improving 

their attitudes, and they begin to perform more effectively in their jobs. The 

implementation process using NLP and REBT methods led to significant advances over 

a short period of time. Employees started answering phone calls and making presentations 

at several meetings in the English language. From these observations, it is evident that 

the methods are enhancing the learning process and performance.  This research 

investigated ten case studies involving people with different educational backgrounds and 

varying English skills. The knowledge of the REBT and NLP principles improved the 

performance and raised their level of instruction. The REBT enables people to re-examine 

the rational or irrational thinking they have before they begin hesitating about 

communicating with people in the languages they are well trained in. 

 

 

 

 

 

 



287 

 

8 CONCLUSION 

The research is completed with the application of all procedures of the language 

assessments and analysis, interviews, the NLP-surveys, and REBT-surveys. To begin 

with, all the subjects were provided with a letter of consent, which was voluntarily filled 

out and signed by each of them. This experiment was conducted through voice recordings, 

questionnaires, and interviews. All the subjects participated in the assessment language 

test conducted in English; furthermore, interviews with transcription according to 

(GAT2) were performed. Afterward, surveys of both NLP and REBT were done, in line 

with the measures of the "comprehensive inventory of thriving" (CIT) used in 

psychology. At the end of all these assessments, the results obtained are made available 

for the participants. The second evaluation assessment was then carried out. After 

completion of these processes, for each case, a comparison was made of both tests, and 

their results were presented in section 4. Results from the NLP and REBT surveys are 

presented, and finally, all the data is summarized and examined. For the first round of the 

case studies, ten test persons participated and then submitted their English language 

assessment test.  A brief report on the results obtained is given in chapter 4 and 5. The 

interpretation of results obtained by the assessment in the first language is compared with 

the evaluation in the second language, with a significant increase observed in each case. 

All ten-test persons took the questionnaires in the NLP as well as in the REBT surveys, 

and all the results are reported briefly in chapter 4. These reports indicate that the use of 

the REBT-methods proved to be beneficial in the case of all ten-test persons. The subjects 

identified the irrational thinking patterns in their minds, and they were enabled through 

the use of REBT methods to change it in the rational mindset. NLP-methods proved to 

be useful for them all, and each one managed to use basic NLP methods in their everyday 

practices.  

The outcome of this research illustrates the applicability of the NLP methodology to 

enhance education. It is applicable only if individuals are willing to apply it. There is 
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no evidence that manipulating the mind or brain can be achieved through the application 

of these techniques. Any individual may apply the scientific knowledge of sensory 

perception used in NLP methods. The only precondition is being trained in the application 

of these methods. No therapeutic supervising is required; only the guidance and education 

will be sufficient for implementing the methods used in NLP. 
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